EIIIXTHMEX ATQI'HY

Exnaibevon kot Kowovia otov 21° owédva

Ot IIpoxAnoeig yia tnv Iobaywyikn kot t) MaOnon

Education and Society in 21 century
The Challenges for Pedagogy and Learnin i

ITATAAT QI'1

‘@nc @L@ liou Kpﬂu’l
rs of

useum off ucat ton Una Cre

©e[UchiliNe Tauxoq 2020

W
"
>
-
A
-
2
>
"
=
A
=
=
Z
<
=




MANEMIXTHMIO KPHTHX - 2XOAH EMXTHMQON AFQrHX - rMAIAATQrikO TMHMA ALE.
ITeprodiké EINIZTHMEXZ ATQTHX

Oegpotiko

S ()

47

Exnaidsvon kot Kowwmvia otov 21° cwodvo
Ot IIpoxAfoeig yro tnv [Iondaymyiky kot t) Madnon

Education and Society in 21* century
The Challenges for Pedagogy and Learning

Ermuélela "Ekdoong: MéEMa Kahoytavvakn
Guest Editor: Pella Calogiannakis

MavemoTApio KpAtng - XxoAf Emotnuwdv Aywyrs - Moidaywyiké Tpipa A.E.
Mepiodikd “EmoTipes Aywyrg”
MavemoTnpiovToAn Pedpvou, PéBupvo 74 100 - Kpritn
TnA.: 28310 - 77687, Fax: 28310 - 77550 - 77596
www.ediamme.edc.uoc.gr, E-mail: EPISAGO@edc.uoc.gr



E€w@uAio

O1 ayéheg Tov Ziovgov / The herds of Sisyphus

(Or ayéAeg Tou Ziougou oupBoAifouv Toug oToIPaypHEVOLS HaBNTES PEoa 0T TGEN
KOl TIG ATEAEOPOPES TIPOOTIGOEIEG TOU OXOAEIOL TTOL SeV €XEl KATAPEPEL

va oMGEer edd ka dekagTieg aréd Tov Tapadooiaké péro Tov.

The herds of Sisyphus represent the “stacked” on top of each other students inside
the classrooms and the pointless efforts of the school system which has insofar,
been unable to change and evolve itself from its traditional role/identity)

OmaBégpuAlo
OoAn ka1 Pumoyova Ivaon / Muddy and Polluting Knowledge

(‘Eva oyo)elo Tou Oa XpelaoTel Vo YKpEUIOTE kal va EavagTiayTel - ATTod6pnon
KOl KATOOKELT £VOG EVOAAOKTIKOU aOAeiov/

A school system that will need to be annihilated and destroyed, in order to be rebuild;
from the ground up. - Deconstruction & Reconstruction of the idea of the “school”,
an alternative approach)

EikaoTikA eykaTGoToon, Xeniseum — Movoeio Tng Ekraidevong Mavetiotnpiov Kptng
© A. Xoupbakng 2019 (PA. etriong https://kemeiede.org/

Instagram account: @xeniseum )
Visual Installation, Xeniseum — Museum of Education University of Crete

© A. Hourdakis2019 (see also https://kemeiede.org/
Instagram account: @xeniseum)

ISSN 1109-8740

1810kTTNG: MOudorywyiké Turpa A.E. MavemoTtnpiov Kpritng, Epyaotripio AIGToAITIOHIKGOVY
kol MeTavaoTeu Tk MedeTwv (E.AIA.M.ME.) MavetioTnpiodToAn Pebipvou,
P£0upvo 74 100, Kprjm. Tn\. 28310 -77687, 77605, fax: 28310 -77635, 77636,
www.ediamme.edc.uoc.gr
Ex86tng: Xatlnddkn Aotraoio, Mpéedpog Mandorywyikod TurpaTog A.E.
E€w@uAio - Zehbomroinon: Metald Kwvotavtiva, péhog E.T.E.M. Mavemiotnpiov Kprjtng,
ypopioTag



EINIXTHMEZXZ ATQI'HX
Mpddnv ZyoAeio kau Zwr, pe 15puTH Tov Zopmavdkn Fewpyio (1953-1972)
Ex66TNG - S1evBuVTHG (1972-1999) Zopmavdkng Avépéag
“Exoon Tou Maidaywyikev Tprjpartog A.E. Tov Mavemornpiov Kpritng

AIEYOYNZH ZYNTAZHX

Imavnidakng lwdvvng (ouvtovioTris), AvaeTaciddng Mavayidtng, Kaloyiavvdkn MéXAa
ANnoypagia kot Tpog dnpoaicuon GpBpa amooTéMovTal oThY
nAektpovikn dievbuvor EPISAGO@edc.uoc.gr

ZYNTAKTIKH EMITPOMNH
AvaoTtaciddng Mavayiwng, Bappovkag MixdAns, NMamaddakn-MixanAidov EAévn,
Makpdkng Baoileiog, Avaotaoiadng Métpog, Bagiddkn EAévn

EMIZTHMONIKH EMITPOIMH

Boos-Niinning, Ursula, Universitét Essen, Deutschland, Cummins, Jim, University of Toronto, Canada,
Kalapiag Avépéag, University of Wisconsin, Madison, Cochrane, Ray, University of Birmingham,
Tapng Avaotdaoiog, Notre Dame University of Australia, Wolhuter, Charl, North West University,

South Africa, Tien-Hui, Chiang, University of Tainan, Zhengzhou University, China,
KovTtoghivn-lwavvidov Maipn, Mav. Kdtpov, Maciapdig Mérpog, Avoiktd Mav. Kotrpov,
Makhiég Zayapiag, EMnviké Avoikté MavemoTiuio, Kateikn-Tifalov Avra, Mav. ABnvav,

Méroiov Bikv, Mav. Abnvav, Taea Evenpia, Mav. Kpritng, Zeppov AAe§avdpa, Mav. Kpritng,
NikoAovSdkn EAmivikn, Mav. Kprjng, Xovpddkng Avravng, MNav. Kpritng,
FkéTofog ABavdaiog, Nav. lwavviviv, Mouldkng lwarje, Mav. Matpdv,

Zwx£Ans Mavayiwdg, ApiotoTé)eio MNav. Oeooadovikng, ZakeXhapiov Mapia, Mav. lwavvivovy,
Kaida Mapia, Mav. Aryaiou, ZkobpTov EAévn, Mav. Aryaiov, Aapavakng MixdAng, Mav. Kpritng,
Mamadoylavvakng NikéAaog, Mav. Kpritng, MiyanAidng Mavayiwtyg, Mav. Kpritng
Aibivng ABavdaiog, ANO, Avipeaddkng NikéAaog, MNav. Aryaiov, Anpdkog lodvvyg, Mav. MaTtpay,
EXevBepdkng Oeddwpog, Mav. Kpritng, Zapdvng NikéAaog, Mav. Kprimg,

Owpov Bifr, Mav. Kpitng, IBpivreAn Mapia, Mav. Kpmg, KaAaitQiddkn Mapidvva, Mav. Kpitng,
Kappds Kwv/vog, Mav. Kpritng, Kovroyiavvn Aievueia, Mav. Kpritng, KovpkovTag HAiag,
Mav. Kptng, Kwatovda NéXAR, Mav. Kpritng, MavwAitong Fedpyiog, Mav. Kprjtng,
Mixedakdkn @godooia, Mav. Kprjtng, Mouvdkn Ayyehikn, Mav. Kping,
Mmrapmding Owpdg, EKIMA, NTivag Kwv/vog, Mav. Aut. Makedoviag, MamadomovAov Mapia,
Mav. Oeooaliog, Mamadomovlov Zpapdyda, Mav. loavvivwy, MoAitng MavayidTng,

Mav. Oeooadiog, Zo@dég AMiCog, Mav. Aryaiov, Zrabpov Anpitpng, Mav. Kpimg,
Orepvidmn Avva, Mav. Moatpddv, Xarlnddakn Aomasia, Mav. Kptng

YINMEYOYNOZX EKAOXHX KATA TON NOMO
Mpdedpog Maidarywyikold TpApaTog A.E.: Xatdnddkn Acracia

TAX. AIEYOYNXH: MANEMIZTHMIO KPHTHZ
2XOAH EMIZTHMON ATQrHz, NAIAATQrikO TMHMA A.E.
MEPIOAIKO “EMIZTHMEZ ATQIHX”

MavemioTnpiovToAn PeBpvov, P€éBupvo 74 100 - Kpritn
TnA.: 28310 - 77687, Fax: 28310 - 77636
E-mail: EPISAGO@edc.uoc.gr, www.ediamme.edc.uoc.gr

TPAMMATEIAKH YIMOXTHPI=ZH
KoTtpwvng Anpritpiog, e-mail: EPISAGO@edc.uoc.gr, Tn\.: 6944683566



EDUCATION SCIENCES

(Former «Sholeio kai Zoe)

Founder: Georgios Zombanakis (1953-1972)
Director & Editor: Andreas Zombanakis (1972-1999)

Published quarterly by the Department of Primary Education University of Crete

BOARD OF DIRECTORS

loannis Spantidakis (Coordinator), Panagiotis Anastasiadis, Pella Kalogiannaki
The correspondence and the articles to be published should be addressed to: EPISAGO@edc.uoc.gr)

EDITORIAL BOARD

Panagiotis Anastasiades, Michael Vamvoukas, Eleni Papadakis Michailidis,
Vasilios Makrakis, Petros Anastasiades, Eleni Vasilaki

SCIENTIFIC COMMITTEE

Ursula Boss-Niinning, Universitédt Essen, Deutschland, Jim Cummins, University of Toronto,
Andreas Kazamias, University of Athens & University of Wisconsin (USA), Ray Cochrane, University
of Birmingham, Anastasios Tamis, Notre Dame University of Australia, Charl Wolhuter, North West

University, South Africa, Tien-Hui Chiang, University of Tainan, Zhengzhou University, China,

Mairy Koutselini-loannidou, University of Cyprus, Zaharias Palios, Open University of Greece,
Anta Katsiki-Givalou, University of Athens, Viki Patsiou, University of Athens, Euthimia Tafa,
University of Crete, Alexandra Zervou, University of Crete, Elpiniki Nikoloudaki, University of Crete,
Antonis Hourdakis, University of Crete, Athanasios Gotovos, University of loannina, lossif Bouzakis,
University of Patras, Panagiotis Xohellis, University of Salonica, Maria Sakellariou, University of
loannina, Maria Kaila, University of Aegean, Eleni Skourtou, University of the Aegean,
Michael Damanakis, University of Crete, Nikolaos Papadogiannakis, University of Crete,
Panagiotis Michailidis, University of Crete, Aidinis Athanasios, Aristoteleio University of Thessaloniki,
Andreadakis Nikolaos, University of Aegean, Dimakos loannis, Univercity of Patras,
Eleutherakis Theodoros, Univercity of Crete, Zaranis Nikolaos, Univercity of Crete, Thomou Vivi,
Univercity of Crete, Ivrideli Maria, Univercity of Crete, kalaitzidaki Marianna, Univercity of Crete,
Karras Konstantinos, Univercity of Crete, Kodogianni Dionysia, Univercity of Crete,
Kourkoutas Elias, Univercity of Crete, Kostoula Nelli, Univercity of Crete, Manolitsis Georgios,
Univercity of Crete, Michelakaki Theodosia, Univercity of Crete, Mouzaki Ageliki, Univercity of
Crete, Mpampalis Thomas, University of Athens, Dinas Konstantinos, Univercity of West Macedonia,
Papadopoulou Maria, Univercity of Thessalia, Papadopoulou Smaragda, Univercity of loannina,
Politis Panagiotis, Univercity of Thessalia, Sofos Alivizos, University of Aegean, Stavrou Dimitris,
Univercity of Crete, Fterniati Anna, Univercity of Patras, Chatzidaki Aspasia, Univercity of Crete

EDITORIAL COORDINATION
Head of the Department of Primary Education, University of Crete

ADDRESS: UNIVERSITY OF CRETE, FACULTY OF EDUCATION,
DEPARTMENT OF PRIMARY EDUCATION

MAGAZINE “EPISTIMES AGOGIS”
University Campus, 74 100 Rethymno Crete - Greece, Tel.: 28310 - 77687, Fax: 28310 -77636
E-mail: EPISAGO@edc.uoc.gr, www.ediamme.edc.uoc.gr

SECRETARY
Dimitris Kotronis, e-mail: EPISAGO@edc.uoc.gr, mobile phone: 6944683566



Emotjpes Ayoytjs Oepatiké Tesxog 2020 5

Table of Contents

ITEPIEXOMENA

Eioaywyn g EmipeAqTpiog TG EkS0ooNG ...

. Mrropef n Ekmraidevon va AAAGEer Ty Kovovio; EkrandeuTik MpoarypatikéTnTa
ko 0 P6Aog Tou Kpitikod MedetnTiy/AkTifioTd

Apple W.Michael ........ ... .. . . .

. O1 Avripaoeig Tng Emotnpovikiis MnTpdtnTag: or luvaikes, n Moidik| Mépipva
kai ) MoAITikA Tev Eidnpévov

Apple D.Rima ........ ... ...

. H Kovavik AAynpeia Tov Kovavikod Kegaaiov atnv Kivediki Kovawvio: Mg
o1 AievBuvTEG Tov XyoAeiwv E€aokolv Tn AvadikétnTa oe éva Oeopikd MAaioro

Chiang Tien-Hui ......... ... ... ... . . . .

. H Aibaokaia wg Mpdén Aydmmg: Xképeig yia Tov Moo Opéipe ko
1 ZLVEIoPOPE& TOL OTIG ZWEG Kol 0To ‘Epyo pog

Darder Antonia .. ........... it

. Exmaidevon, KatdpTion, ABM Kot veavikr] amraoyoAnoipétnTa oty Eupddymm
ofjpepa: TAOEIG, TTONTIKEG TIPOTEPAIGTNTES, KPITHPIO- OVAPOPGS, TPOKARTEIS
KO 1 KATGOTOON TWV TPAYHATWVY

Moma8dkng NIKOG . ... ..o

. Kpimiko-Tpagiokn Moibarywyikn. Zkéyeig ammd tnv epmreipia Tou MpoypdppaTog
MeTamTuxIoK®OY ZToLd®OV yio TNV EKTTRIOEVDT) TV eKTTaIdELTIKWY 0To MTAE
Tou lNMavemoTtnpiov Kpritng

XOUPSAKNGAVIOVIIG .. ..o

Obnyies Tng ZuvrakTikig EmMTpoTig Yo Tar amooTeGpeva

TTPOG ONHOOTEVON KEIHEVO .. o .t vttt ettt

Guide for AUthOrs . .. oot



EIZATQI'H
6 Empedrplog g "Exdoorng

TO TIPSV BePATIKG TEVY0G dnpoaiebovTal £§1 GUVOAIKG TIPWTETUTIEG HEAETEG/EI-
E oNYAOEIS TNV OYYAIK| Kol EAANVIKE] YADOOO, SIOKEKPIPEVOV HEAETN TV TTOL TAV
TPOoKeKANHEVOI o€ ZupTréoio’ Tou diopydvwoe To KEMEIEAE? Tou MTAE Tou lMave-
moTnpiov Kptng Tov Mdéio Tou 2019. 210 XUpTr6010 QUTO OUPHETEIXOV WG EICNYNTES
o Michael Apple, Ka®nyntrig oTo Wisconcin Madison Twv HIA, o Tien-Hui Chiang, Ka-
6nyntis oo MavemoTripio Zhengzhou Tng Kivag kai o Nikog Mamaddkng, KabnynTrs
oto MavemoTrpio Kpritng. O Avtadvng Xoupddkng, Kabnyntrig oto MavemoTripio
KpAtng rjTav o discussant Tou Xuptrooiou kai T Zuvedpia auVTOVIZE 0 AVOTTANPWTHS
Kobnyntis Kwotag Kappds. To Xuptréoio auté ATav apiepwpévo otnv oxéon Ekmai-
devong ExmraideuTikadv kai MNaykoopiotroinong otov 21° aiwva oto mAaiolo tng Kpi-
TIkig MaidaywyikAg kar Tpaypatotoi|fnke amrd 1o Mpdypappa Maidoywyikig Ko
AibokTikig Emépkeiag Tou MTAE kai Tov MeTamTuyiakol MNMpoypdappaTos ‘KpiTiki
Moudaywyik kon Exkmaidevon ExkmondeuTikwdv’ Tou KEMEIEAE Tou TM.T.A.E Tou
Mawv/piov Kprtng.

EmimrA€ov, To BepaTiké TeOX0G, TrepIAapBdivel 500 aKGHN HEAETES TTOL OVIIKOUV OTNHV
id10t BepaTIK TrEPIOYT|: TTPOKEITAN YIO TN HEAETN TNG Antonia Darder, KoOnyriTpiog oto
MavetioTApio Loyola Twv H.I.A, n otroia efye rpookAnOei oTo Aaiolo Tov AieBvoig
XvpTrooiov pe TiTAo ‘Unfrozen Education or How to Relearn’ Trou mrparypoaTotronionke
o1ré TIG 5 €éwg 27 OkTwfpiov Tov 2019 oo KEMEIEAE Tou MTAE Tou MavetioTnpiov
Kptng (Movéda EAévng MOkaTln-ApBeAép), evad n dedTepn peAéTn, ekeivn Tng Dr.
Rima Apple, atroTelel el0fjynor] Tng wg pookekANpévng Siddakovaag, aTo id1o Bepa-
TIKG Tedio, 0TO TAQICI0 TOL PO HATOG TOL KAONYNTH AvTdvn Xoupddkn oTo MTAE
Tou MavemoTrnpiov KpTng Kard To 1610 akadnpaiké £Tog, 2018-2019 (MavemioTnpi-
oUTToAN F'GAAoUL).

JUYKEKPIPEVD, OI TTOPOTTAVW HEAETEG EOTIGLOLY OTNV OXEDT EKTTAIOELONG KOl KOI-
VVIOG 0TO TAQIOIO TNG EKTTAISEVTIKIG TIPAYHATIKOTNTOS KOl TO POGAO TOU KPITIKOU
pedeTnT/okTIBioTr (Apple M.), oTig AvTipdoeig Tng Aeydpevng EmoTtnpovikig Mn-
TpSTNTOS Ko oTnV MoAimikf Twv Eidnuévwv (Apple R.), oTnv koivwvikr aAxnueia Tou
KOIVOVIKOU KeOAXiov oTnv Kiva XpnoIpoTroldvTag g Tapdderypa Toug SieuBuvTég
oxoAgiwv 0To BeapIkS Toug TAaiolo (Chiang), otn didaokoAia wg Tpaéng Ayamng fo-
olopévn o1 Bewpia Tov MaovAo Ppéipe, otnv Ekraidevon, KardpTion, ABM kai ve-
avikr] amraoyxoAnoigétnTa otnv Evpdtn (Moamaddkng) ko otnv Kpitiko-Tpagiakr
Moudorywyikn Paociopévn oty epteipiar Tov MpoypEUHaTOg METOTTITUXIOKWDY XTTOL-
dwv yia Tnv Exr/on Ek1r/kddv oto MTAE Tou MavetoTtnpiov KpAtng (Xoupddikng).
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2710 TAQICI0 AUTO B BEAHE VO EVXAPIOCTHOOVHE TOUSG OIOKEKPIPEVOUG HEAETNTEG
YIO TIG ONPOVTIKEG HEAETES TTOU POG EUTTIOTEVONKAY VIO TV €K600T| TOUG OTO TTOPGY
BepaTiKG TEVXOG, KABWS Ko To Mepiodikd Touv MTAE Tou MavemoTnuiov KpAtng yia
Tnv €k6oor] Tou. EAtriCoupe 611 To Trapdv Tev)0g Bax cLUPPGAE! o€ Evar YOvipo TrpofAn-
HOTIOHS OAAG KOl O€ pIO SNHIOVPYIKT| OLEHTNOT) YIO CNUAVTIKG BEpHOTa OTO XWPO TNS
Ekmraibevong oTn mpooTrTiKA IS o aAANAEYyvas kol o avBpamivng Kovwviog
yia Tov 210 andva. EEGAov, TTpog Tnv KaTedBuvon auTH, of OUYXPOVESG TTPOKAROEIG
OTO XWPO TNG KOIVWVIOG, TNG TTOAITIKAS, TOL TTOMTIGHOU, TNG OIKOVOUIOG KOl ETTOHEVG
KOl TNG EKTTAOELONG, AVAOEIKVOOLVY pIar TIOALBIGOTOTN, TTIOAVETTITTESN KO OUVEXWS
peTapoAAGpevn kaTdoTaon aTov 210 aiwva. ‘OAeg o KOIVWVIKES Ko GAAeG aAAayEg
£X0UV TOTTOBETHOEI TNV EKTTAIOELOT OE £Va OTAUVPOSPSHI TTOL KAVOUV TOV ETTAVATTPOO-
S10pIoUG TNG ETTITOKTIKG Kol amrapaitnTo. Me Bdon auTh TN diammioTwor, pmopei ko-
veig va Tovioer 611 n Maidaywyiki ki pdhiota n Kpitikr Moadorywyikr, prropel va
KATOOETEN TNV TTPOTOON TNG YIX TNV eKTTAidELON Pe BoOIKG yvadpova Tn dnpiovpyia
TOU ‘avBpWTTOL-TTOAITH. NapEAANAQ;, TiBeTaN 0 TrPOPANHaTIONSS yia piar KpiTikr Moi-
dorywyIkr) TTpoo€yyion Tng eKTTAIOEVONG KAl TNG KOIVIVIOG KOl YIO THV avaykn va ‘Sor-
VOOKEQPTOUUE' TNV EKTTAIOELOT), VO ETTAVOTTPOGOIOPICOVHE TOUG GKOTTOUSG KOI TOUS
0TGY0UG TNG Kol TO pGAo Tou ekTraideuTIKOV. H avalwoydvnon Tng €peuvag Kal TG
di6aokaAiag oTov 210 a1wva oeihel TTAEov va atroTeAel piar avarykaion dAAG Kail IKavr
oLverkn Kai yia Tn oUyxpovn Maibaywyikn.

MéMa Kodoyiavvaékn

Ko®nyrrpia
MTAE MNavemoTtnpiov Kpritng

Znpadoers

1. International Symposium on ‘Teachers Education in a Globalization Era’, 27 MapTiov 2019.

2. Kévrpo Merétng Tng loTopiag Tng Ektraibevong kai Tou Aibaokadikol EmroryyéAdpaTog -
KEMEIEAE, https://www.kemeiede.org




MIIOPEI H EKITAIAEYZH NA AAAAZEEI
THN KOINQNIA;
EKITAIAEYTIKH ITPATMATIKOTHTA KAI O POAOX
TOY KPITIKOY MEAETHTH/ AKTIBIXTH

Apple W. Michael

Kabnyntng, John Bascom

Maveruotriuto tou Wisconsin, Madison. H.M.A.
Alakekpiuévog kabnyntig oto lMaveruotriuio Rowan

0. Evcoywyn:!

o ABeAa va EeKIVI|OW TNV TTAPoVOa HEAETT PE HIO TIPOOWTTIKI| EPTTEIPIOr OXETIKT
@pe TIG TTPGOQATES SIEOVEIG TTOMTIKEG YOPW OIS TIG EKTTAISEVTIKEG PHETAPPULOI-
0€lG. TpOoKeITal YIx Eva TTap&OEIyHa TTOL PWTICEN TIG KATAOTPOPIKEG OUVETTEIEG OpI-
OpEVOV PICIKE OVTIONHOKPOTIKWY TTOAITIKWOV TTOU €PAPHOLOLV Ol CUVTNPNTIKES
KuPBepvioelg o€ TTAPa TTOAAEG XWPES.

Mpiv pepikd xpovia TEpaca €va eEGUNVO WG ETTIOKETTTNG KABNYNTHS O€ £€va yvwoTo
MavetmoTApio otnv AvoTpoAia. Katé To didotnpa ou €peiva otn MeABoilpvn, pou
{nTBnKe va TTPayHATOTIONOW HIa SIGAEEN o€ S1EVOLVTEG KO EKTTAIOEVTIKOUG TV
OXOAgiwv, OTNV OTTOI B0t AOKOVOX KPITIKI) OTIG TIPOTEIVOHEVEG EKTTAIOEVTIKES TTONITI-
KEG Kal Ba EKava ava@opd 0TOV TPOTTO PE TOV OTTOI0 Bar PTTOpoUoapE Vo dnpiovpyn-
OOUE TO OXOAEI OTE VO OVTATTOKPIVOVTOI TIEPICTOTEPO OTIG KOIVWVIEG. ‘OTaV Pov
€yive auTH] N TTPGOKANOT), opiopéva péAn Tou YTroupyeiou lMaudeiag kon MpooyoAikig
Aywyns (State Department of Education and Early Childhood Development- DEECD)
APBAV V& Pe AKOVOOLV KOl TOTE EVOIVA HIX TTI0 OKAONPOIKT TOTTOBETNON 0TO MaveTi-
OTAHIO OXETIKG HE TIG VEOPIAEAEVOEPESG TTONITIKES KOl TIG ETTITITWOEIG TOUG OTNV €K-
Taidevor. Méoa og Aiyeg pépeg VOTEPA OTTG TNV TOTTOOETNOT| HOL AUTH, | TIPGOKANGT
poUL VO HIAROW 0TOUG S1EVOBVVTEG TWV OXOAEIWV AKLPWONKE. «Agv XpelaldvTovoav
A0V TIG LTINPETTEG PHOLY. AUTS TTOL EfXTl VO TTW HTAV «UTTEPBOAIKG OHPIAEYOHEVOD.

To Aaio10 VTS TNG aTéPaoNS TAV To akGAovBo. H veopideAelBepn KLBEpvVnon
TOUL KPATOUG £iYe TNV TTPGOEDT va eTTIBGAEl TTOMITIKES, STTwS TNV oI pe fdon Tig
€TMOOOEIG VIO EKTTAIOEVTIKOUG K1 SIEVOLVTEG, TNV avénpévn LTTOOTHPIEN TTPOS 161W-
TIKG KO OPNOKEVTIKG OXOAEID, TO ETAIPIKG HOVTEAD SIOKEIPIONS, TIG AVTI-OUVOIKOAI-
OTIKES TTOMITIKEG Kot GAAG TTOpOpoIa PETPA. H évaor eKTTaIdELTIKWY Ko SIEVBLVTWV
ATav foabi& avTiBeTn pe auTES TIG TTOMTIKEG, GAAG N KLBEpvnon fTav diaTeBelpévn va
TI§ B€oel og 10XV Kol dev eie TNV TPOBeon va diampaypaTeuTel cofopd yio AUTES.
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Eixe eTriong KaTaoTAOE! OOPEG OTI deV ATAV KABGAOL IKAVOTIOINHEVI HE TO YEYOVOS
6T Ta B€paTa auvTd ovlnTHONKAV dnpooiws.

Ag efpaoTe eINIKpIVELS. AlavOoupe pia SokoAn mepiodo oTnv ekmaidevon. Or veoi-
AeAeUBOEPEG KAl OLVTNPNTIKEG TTONITIKEG XOKOUV HEYAAN ETTIPPON OTNV EKTTAIdELON,
OTQ TPOYPAHHaTa 0oLV (curricula), oTig Kovwvieg, oTn Siofknon Tng ekaidev-
ONS, OTOUG EKTTAIOEVTIKOUG KOl OTO EKTTAIOEVTIKG TTPOOWTIKG. ‘OTrwg £TMOAHAVA O€
OPKETG TG TO M0 TTPOOPATA BIBAIG HOU, KATW OIS TNV ETTIPPOT| QUTWV TWV TTOAI-
TIKG®V -0l OTTO{EG AEITOUPYOUV EEOVCINCTIKG OTNV EKTTAIOELOT KA1 GAO KOl TTEPICOGTEPO
oTnV B TNv Kolvavia- 6,T1 eival dnpdoto BewpeiTal kaKS Ko 6,T1 ivai IBIWTIKG Bew-
peitar w@éAipo. O1 TePIKOTTEG 0TOV TTPOUTTOAOYIOHOS £Xouv dpopoAoynOel ko eTriong
ol Béoelg epyaoiag £xouv peiwBel. O1 eTBEOEI TTPOG TOUG EKTTAIOEVTIKOUS KIVOUVTOI
0€ OAX TO ETTITESO KAl GHPIGPNTEITAI I QUTOVOIC! TOUS, HE ATTOTEAETHA O OPYOAVEH-
0€1G TOUG Vo KepdICovv peyadbTepn TPoBoAr|. ETrirpéodeta, €xouv etriBAnOefl eTaupiké
TPOTUTIA AVTOYWVIOHOU, AOYod0GTaig Kal HETPNONG OTNV EKTTAIOEVAN KAl I OUVEXNAS
avao@AaAeia €xel yivel TTAEoV 0 kavovas. Ty idia oTiypr n am@Agia ogfaopol Y Tov
ETTOYYEAUOTIOPO TV EKTTOIOEVTIKWV EIVOI EVTUTTWOIOKT. AUTEG VOl TIPOYHATIKG OI
d1eveig TGoeig TTou evromiCovTal oe AP TTOAAES Xwpes (Apple, 2006, 2010, 2013,
BA. emriong Ball, 2012, Lipman, 2004, Lipman, 2011).

Mio o6 TIg emMITITAOEIG AWV AUTWV TTOL AVAPEPETAI AlYGTEPO OTO SNUGOIO TOPER
- AV KOl €IVl GUVEXWDS OTO HUOAS TWV avOPOTTWV- eival N TIOAVOTNTO ATTOAEING OE-
OEWV EPYOTTOG HETO 08 AUTS TTOL OVOPGLOLHE «TO SIOIKNTIKG KPGTOS» (the Managerial
State), (Clarke and Newman, 1997). AuTé 10x0¢l I8I0TEPA YIOr TOUG AVOPWTTOUG TOU
Onpéoiov Topéa Kail EI0IKG O€ TOWEIG GTTWG EIVAI 1) EKTTAIOEVOT), GTTOL OTA KPATIKA EK-
TTOIOEVTIKA IBPUHOTA, OXI p6vo 0TV AUOTPOAIt 0AAG Kl aAAOU, arreidobvTal gofapd
va e€aAeIpOoUV o1 BEoeIg epyaaiag. KATw amrd Tnv Tean aQuT®V TWV GLVONKWV ol
GvBpwTTOI ATTOPEVYOLV OTTOICONTIOTE AvTITIAPGOEDT. ‘ETol, dev mpétrel TAfov va ov-
{nmiobvTal Ta {NTAPOTA TTOL EVOEXETAI VO GHPIOBNTNO0UV OTIG KUPIGPXES TTOAITIKES,
OTTWG €TTONG Kol Tot ATOPO TTOV €IVl YVWOTO OTI TIG EPOPHSELoLV.

MT1ropd ao@aA®S va KATOAGBW TIG TIPOYHOTIKEG GiVOUYXIES TTOL [0WS £YE TO TTPO-
OWTTIKG TOL YTTOUPYEIOL YIO TNV QVTIHETWOTTION OUPIAEYOHEVWOV {NTHHATWV OF HIX
£Trox1| 6110V OrTTEIAOUVTAI 01 BEOEIS KAt ) XPNHOATOdGTNOT TOug. QOTGCO, ATTOTPETTOV-
TGS Pe o6 TO VO JIAOW 0TOUG EKTTAIOEVTIKOUG KO 0TOUG SIEVBVVTES YIX TIG BPVN-
TIKEG EMTITMOOEIG TWV VEOPIAEAEUOEPWV TIONITIKGOV KOI YIX TIG EVOAAKTIKEG AVOEIG
Toug, dev eivan pévo pia popepr| Aoyokpiaiag, aArd Seiyvel Tnv EAenpn oeaopol Tpog
TOUG iBI0VUG TOUG BIEVOBLVVTEG KOl TOUG EKTTAISEVLTIKOUG. Agv £XoUV TO SIKAIWPX var e&e-
TGoOLV dNPGOoIa TOl KPIOIPO CNTAPOTA TToL eTrnpedi{ouy TN {wr] TOLG Kol T {wh TwV
HOONT®V KOI TWV KOIVOTHTWY TOLG O€ HIA £TTOXT, GTTOL 01 TTOMITIKEG KOl Ol TTECEIG
TToU Toug eTMBGANOVTOI Eival GAO KOl TTIO I0XVPES;
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AUTG TTOUL CUVE[H KOT& TOV ETTGPEVO PV TNG TIOPAHOVHG HOL EKEN, ATAV ONUOVTIKS,
KaBWG N KUBEpvNon dnpiolpynoEe AKGHA TTEPITOSTEPO TTPOPARHATA OTTG 60O THOTEVE
Twg eiye AVoel. Yp&e pia Gpeon aiobnaorn ayovakTnong o1mé Tn HEPIK TWV EKTTOI-
OEVTIKWV KOl TWV TTPOOOEVTIKWY OpGdwV. Tar péoar evnpépwong avedei§av Ty otré-
(paioT AOYOKPIOIOG KOI TTXPOLCTIOIOAV HIX OEIpG 16 GUVEVTEDEEIG Hou padi Kol pe
GMoug Tou KaTadikaoav Tapdpoles Tpa&elg Tng KuBépvnons. H idnon oxeTiKG pe
TNV amépoon va akupwOel N SIGAeER pov, aAlG kai n EexdBapr ENenpn ogfaopol
Tou €deryve oTABEPG N KUPBEPVNOT TTPOG TOULG EKTTAISEVTIKOUG KOl TOLG SIEVOVVTES
TWV OXOAEIWV, KABWG KOI TTPOG TIG PTWYES KO EPYOTIKEG KOIVOTNTES, ONPOCIENTNKOV
evpéws oTo Facebook, ato Twitter kar oe GAAa kovaviké dikTua. “ETol, SpopoAoyrion-
Kav TToIKIAEG eVEPYEIES Kl TTPWTOPBOVAIEG YOPw aTré AT TO {NTHPOTO.

Qg amAvTNon 0TV TOPATTAVKD aKOPWOoT), N AvaTpadiavy Evewon EXTTaideuTikav
dlopydvwoe pia SIGAeEN pe akOpn PEYOAVTEPO GKPOOTHPIO YIX TNV OITTOKOAOUHEVN
«AKLpWPEVN AIGAeEN: KaTavowdvTag kot Ap@iopnt@vtog Tig Emeéoeig otnv Anpéoio
Extraibevony. Mporyparotroiidnke okpiug Tnv iG1a npepopnviar Ko dpa Je TNV opxIKA
d16\e&n trov eie akvpwOel. H ‘Evaon peTédwoe etriong Tr d16Ae&n oe TTOAG oxoAeia;,
TV oTroiwV 1 aréoTaon amé T MeABobpvn kaTéoTnoe AdVUVOTN TH CUPHETOXH TWV
S1EVBVVTWV KOl EKTTAISELTIKWV. OG pIa TEAIKN TTP&EN avTioTaoNG, OpKeETOT HIELOLVTES
KOl EKTTOIOEVTIKOL, TTOU ETTPETTE VA £fYav TTAEI GTO OUVEDPIO OTO OTTOI0 APYIKG TV
va Ao, &PNOoav TO OLVESPIO TTOL XPNHATOSOTHONKE OTTé TNV KLBEPVNoN KOl av-
TiBeTa, fpBav oTnV €6par TG "Evenong yia var pe aikoDOooLV. ZUPHETEOpE OUANOYIKG
o€ pia AeTrTopePr] OLEATNON YIa TNV TTOAITIKA TNG EKTTAIOELONG KA YIO TO TG PTTO-
POUHE VO avTIOTAOOVHE OTIG K(HETAPPLOPITEIGH TTOL TIBGANOVTOI 0T OXOAEIX KOl OE
GAAOULG TOHEIG TNG KOIVWVIKIG TTONITIKAG.

Opiopéva {NTHHOTAO VOl OOPI] OTO CUYKEKPIPEVO TTAPGOEIYHO TNG TTONITIKAG OF
Booiké emriredo. MepIKEG POPES O ATTOPAOEIS TWV I0XVPWY OUGOWY VO «DIaXEIPI-
OoTOUV TN OLVAIVEDT), TTAPOVOIGLOVTOG PHOVO TIG YVWOEIG TTOU BEWPOVY KOPAAEIS,
pTTopoUlV vor 06nyRoouV og avTIPATIKE aTTOTEAEOHATA. MTTopoUV Kol dSnpiovpyolv
XWDPOUS YIO KEVE/SIOKOTTH. Z& aUTH TNV TEPITITWOT), OI OPYOAVWHEVESG EVEPYEIEG TWV
EKTTAIOEVTIKWV EVWOOTEWV KOl TWV TTPOOSEVTIKWV KOIVWVIKDV KIVIHETWV SIabpapGTI-
0oav ONUOVTIKG pGA0 OTNV QVTIHETAOTTION QUTWV TV ATTOPAoEwV. Eival oapég 6T
Topdépola {nTApaTa evrotriCovTon Kai o€ TTOAMG GAAa €6vn).

1. O Zuvvinpnuikég EKovyXpoviopog kot 1) Enpepivy
Kpion
POOTIGONOTC OPYIKG VO KAV HI PGAAOV TTPOOWTTIKI] EI00YWYH O€ QUTH TN HEAETN,
Hpa OKOTIS VO HOG UTTEVOUHIOm GTI aUTH eival P eTTOXH) GTTOUL 1) EKTTAIdELOT EXEl
Yivel oAo€va kal TrEPIOTGTEPO €vag Tedio paxns. BEBaia, auTd 1oxvel oA oTig Hvw-
péveg MoAiteleg, Tnv AyyAia, Tnv loTravia, Tnv EAAGSa, Tnv Toupkia, Tnv Ouyyopia, Tnv
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ApyevTivij, Tn XA, T Bpadidia, oe TOAEG epioxEg Tng Xkavdivafiog kon oe Téoo
GMa €0vn. Eivan pior eTToxr) Tou TPETTE VO ATTOQOCIOOVHE GTI OPEMOLUE VO EPYOI-
OTOUE pE OPGOES TTOL AIOXOAOUVTAI HE A QUTG Tl {NTAPOTO PE KPITIKG SNPOKPOTI-
KoUG Tp&TTouG. O1 KUPIPXES OPGOES £XOLV TTPOCTIAONROEI, CUXVG TTEPIOGOTEPO OAAG
OX1 EMTUXNHEVA, VO TIEPIOPITOLY TNV KPITIKI, Vo EAEyEouv Ty TTpdofaon otny €peuva
IOV TEKPNPIWVEI TIG APVNTIKEG ETMITITWOEIG TWV TOAITIKWOV TOUG KOI VO apvnBolv Tn
duvaTédTnTa OTTOPENG KPITIKG SNUOKPATIKWY EVOAAXKTIKGOV AVogwv. Exouv Tpoxwpr-
o€l he HIx aTdévTa n oTroia IoXUPICETAl OTI £YYUATOI OTTOOOTIKOTNTO, AITTOTEAECHUOTI-
KOTNTO Kol €60IKOVONoN K6oTous. I’ auTolg, HOVOV AUTES Of TTOMITIKEG HTTOPOUV V&
QVTIPHETWTTIOOLY TNV KPION OTNV EKTTAIOEVOT - OKGHN KOl GTaV AUTES ivanl atTAG Adav-
Baopéveg.

O1 kupiapyxes opGdes Sev eivan evTeAdS AaVOOOHEVES OTNV £6pAIWOT TWV «HETOP-
PUBHITEDVY TOUG O€ HIX KPIOT). € GAO TO TTIOMITIKG PAOPQ avayvwpileTon eVPEWS GTI
LTTGPXEI HIO KPIoN OTNV eKTTAOEVOT). XXEOGV GAOI CUPPWVOULY OTI TIPETTEN VO YiVE KT
YIO VO KATOOTEl OTTOTEAECUATIKOTEPN 1 EKTTAIOELON KAl VO GVTOTTOKPIVETAI OTIG
vTTGpYOoLOES avayKes. DUOIKG, pia Baoikr] opdda epwTioewy Ba fjTav n e€g: Na av-
TOTTOKPIVETAI O T KOl 0€ Trolov; Not ival ATTOTEAETHATIKY WG TIPOS TI OUYKEKPIHEVOD;
Molavasv avBpdTTwY oI PwVEG B GKOLOTOUV YIO VO ATTOVTHOOUV OUTEG Ol EPWTHOTEIS;
AUTG gival QTG TO TTIO KPIOIPOL EPWTHHOTO TTOL PTTOPET KOVEIG VO BECEI OXETIKG HE
TNV eKTTaidELOT ORHEPQ.

Ag efpaoTe eIMKpIVei§. H ekTTaiSeLTIKI KpioT eival TTPaypOTIKA- EIBIKA VIO TOUG PTW-
X0UG, YIO TNV EPYATIKN T&EN KAl TOUG KATATTIEOHEVOUS. O1 KUPIaPXES OPGOES XpNoipo-
o100V TETOIEG «OLNTAOEIS TrEPT KPIOTG» YIO VO HETOATPEYPOLV Tr) OLULATNOT LTTEP TOUG.

“Evag a1ré Toug BacikéTepous Adyous Trou e&nyei Tn Siaiwvion Tou kupicpyov Adyou
KOl TV ovTIOTOIXWV TTOMITIKGV €ival 6T 1) 161a n o TNG AOYIKIG HOG YIO TNV EKTTOI-
devon ovvexwg peTafGAeTal. AUTO eival ae peydto Pabpd amoTéAeopa TNG SOvVapNg
OUYKEKPIHEVWV OGOV, o1 0TToieg KaToAafaivouy 6TI, av PTTopolV va aAAGEoLY Tov
Booiké TGO oL AVTIAGHPBAVOHOOTE TNV KOIVWVIO HOS KOl Ta BEGUIKG TG Gpyava
(kan €161KG TN BEoN pag o€ aLVTOUG TOUG BEGHOUVS), HTTOPOUV CUVAKGAOLOO VO SrpIoLP-
Yoouv pia o€Ipd TTOMITIKGV TTOL B WPEARTOLY TOUG BI0UG TTEPITOGTEPO AITTG OTTOI-
ovdrmoTe &AXo. Or KupioPxXeS OPGOEG OOXOAOUVTOI EVEPYK HE HIO TEPGOTIO KOIVIVIKT
/ maubaywyikr Siadikaoia, oTnv oTroiax PICIKG HETAHOPPAVETAI QUTS TTOL BEWPEITAN
KOG ox0Ael0, KOAr] Yvaon, KOAR d16aokaia;, KOAGG HoONTAS Kot KOAR p&onor).

AG avapepB TePIOaOTEPO O€ AL TN TN SladiKaoTa. Xe TTOAEG XWPES OXNHOTIOTNKE
p1a TTOAGTTAOKI oupaxia, €va pTrAok e§ovaiag Trou €xel av§avopevn mippor] aTnv
ekmraidevon kal og oTIdSATTOTE GAAO CIpop& TNV Kolvwvia. AuTé To PTrAok e€ovaiag,
IOV €XW OVOPGOEI CUVTNPNTIKG EKOLYXPOVIOHO, OUXVE CUVOLGLEI TEOTEPIG PHEYBAES
op&deg (Apple, 2006). H rpddTn Kot 1) 10XLPSTEPN TTEPIAGHPAVEI KEPOAXIOKPATES TTOU
deapevovTal Yo veoPIAeAeUBEPES EPTTOPIKEG AVOEIG OE EKTTAIOEVTIKG TIPOPAfHOTOL.



Emotjpes Ayoyrs Oepotiks Tevyog 2020 13

Mo auTols, N IBIOTIKA TPWTOROVAIX eival AVOYKOOTIKG @A, evad N dSnpdoia eiva
avayKaoTIKG kokn. H dnpokpartia - pia Aé€n KAeIS yiar To TTadG OKEPTOPOOTE T Oe-
OpIKG pag Gpyova kal T B€on pag oe auTEG (Foner, 1998) - TrepiopiCeTal OTIG PO
KTIKEG KATOVEAWONG. O K6OPOG YiveTal éva TEpEOTIO 0OUTTEP PHEPKET, OTO OTTOI0 GAOI
M€ OIKOVOMIKG KOl TIOMITIOTIKG KEQPAAXIO ETTOPEAOVVTAI O GAOUG OXEOGY TOLG KOIVID-
vikoUg Topelg. H diadikaoia Tng emiAoyig o€ pia ayop& avTikaBIoTG TIG GUAAOYIKES
KOl TTIO KOIVWVIKG AVTOTTOKPIVOpEVES eVEPYEIES. H AetrTr) dnpokpaTia avTIkoOIoTG TNV
mayId dSnpokpaTia. AUTG aTTOBXPPUVEI TO KPIOIHA TIPOOOGEVTIKG KOIVWVIK& KIVAPOT
TIOL ATTOTEAECQV TNV KIVITAPIG SUVOpN oW 16 GAEG OXESOV TIG SNPOKPATIKEG OA-
AOY€G OTNV KOIVWVIO KOl 0Tl OXOAEIO PO,

TV extraidevon auTh n 6€on BaciCeTan oTnv TETOIBNON 6T 600 TTEPIOTOTEPO ‘Y-
TTOPIKOTTOIOVHE’ TQX TIPGYPOTA, TOGO TTEPICOGTEPO EICAYOVHE TA ETAIPIKG HOVTEAT
OTNV EKTTAIOEVOT), 600 TTEPIOTOTEPO PTTOPOUHE VO KPATHOOUVHE TAX OXOAeiat, Tn d1oi-
KNOoT Kol TOUG EKTTAIOEVTIKOUG pE ‘OpBIouG 0T AT TOU OVTOYWVIOHOU', TOOO KO-
A0Tepa Ba gival. TNV TPAYHATIKOTNTA UTTAPXOLV EAGXIOTO ATTOSEIKTIKG OTOIXEIOH
1ov PooilovTal 08 QUTGV TOV IGXUPIOHS KOl ETTIONG TTOAAG OTTOOEIKTIKG OTOIXEID! OTI
auTh N TPOKTIKA av&avel TNV aviodTnTa (BA. Apple, 2006, Apple, Gandin, Liu, Mesh-
ulam kou Schirmer, 2018, Lipman, 2004, Lipman, 2011). ‘Opwg o veo@IAeAeLOePIOUGS
ovvexiCel va dpa oav pia Bpnokeia. OaiveTal va efvon adIATTEPAOTOG OTTG EPTTEIPIKS
OTOIXEIO, OKOHIN KOl GTAV 1] KPIoT) TTou €Xel SNHIOVPYAOEI OTNV OIKOVOHIX KO OTIG KOI-
VOTNTEG KATAYPAPEI CLUVEXWS TIG ATTOTUXIES TNG O€ KGOE OTIYHA TNS CUANOYIKIS Kal
OTOMIKAG oG (wrG.

H 8e0Tepn 10x0PSTEPN OPASO AUTAS TNG CUHPHPOXIOG EiVal OI VEO-GUVTNPNTIKOI TTOVL
BEAOLV IO «ETTIOTPOPI]» OTA LPNAGTEPT TIPOTUTIOL KOI HIC! KOIVE] KOUATOUpOm. Me
OPOPHN TIG HETOKIVIOEIG TIANOUOHWY, Ol OTTOIEG EPTTAEKOLV TO €0V O€ €var TEPGOTIO
KOl EVTUTTWOI0KG TTEipapar oLVEXOUS TTONITIOTIKIG dnpIoVPYIaS, N opdda auTh deopieve-
TOI Y10 VO TIONITIOHIKG GUVTNPNTIKG OXEGI0 «atrokaTdaToongy. MECe! yio emoTpopr|
oTnv emPBaAAGpevn aiobnon Tou €Bvoug kal TNG TTapddoons, TTov BacileTal oTov PSf3o
«PUTTAVONG» OTTé TOV TTOAITIOUG KOl TO GO EKEIVWV TTOL BewPOoUVTAl WG «OI ANAOIY.
To 811 UTTGPXEN PICL KPIOTHN KOl £V HEPET KPUPHEVH (TOUAGIOTOV YIO HEPIKOUG OvOpd-
TTOUG) SUVOIHIKY PUARS £5W eival To EAGIOTO TTOL PTTOPOUE vV TToUpE (Lipman, 2011°
Gillborn 2008 Leonardo, 2009 Apple, 2006). Or véo-ouvTnpnTikol avoAapfdvouy va
vAOTTOINOOLY KGTI TTOL dev LTIGPXEL, dNACdH TNV edpaiwaon pIoG ouUVAVEONS OXETIKG
HE TO TTEPIEXOHEVO TNG «ETTIONUNG» YVong. ETol, rpooraBolv va eEaeiipouv éva ard
TO TTIO ONPOVTIKG EPWTAPATA TTOL TIPETTEl VO TEBOUV OTO OXOAelar pag: Ti kol Troia
yvadon mpétrel var d16GEovpe; Me TN BefaidTNTG TOUG yIa TO TI LTTOTIBETAN OTI €iva
€vag KOIVEG TTOAITIOHGS, oryvooUv €var BOOIKG OTOIKEID AUTAS TNG UTTOTIBEPEVNG KOIVO-
TNTOG. AUTG TTOL gival KoIvE eivarl 6T SiagwvoUpe. MpdypaT, QTG TTOL TIPETTEN VO
eival «To KoIvO» givan 1 ouvexns SnpokpaTikr kai ouveldnT diadikaoio apgiIoBiTONS
yia To repieXdpevo auToL Tou «koivoLy (Williams, 1989, Apple, 2000).
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H TpiTn opdda oTOV OLVTNPNTIKG EKOUYXPOVIOHS OTTOTEAEITAI QTG OV TAPXIKOUS
ACKIOTEG BpNOKEVTIKOUS GLVTNPNTIKOUG TTOL AVNOLXOUV BABUTATA YI TNV KOOUIKG-
TNTO Kol TN SiaTripnon Twv SIKWV Toug TTapadéoemwv. OEAouv Kai auToi va eTTifGAoLY
£val «koIvoy Aaiolo. Mo auTovg, 0 «AadGy TTPETTEl VO OTOPACioEl, GAAG LTTGPYOLV
GvOPWTTOI TTOL £XOLV TO XPIOPX VA TO K&VOLV Kol GAAOI TToL Sev To €xouv. Mévo Tav
pia 1d1aiTepn 0dnyia Tou oAV cLVTNPENTIKOU XPIOTIOVIOHOU - 1] O€ OpIopEVES GAAEG
XWPES TTOL AVTITIPOTWTTEVOVTOI OTTG KATATIEGTIKEG HOPPEG Tov lovdaiopol, Tou Iv-
doviopou Kkail Tov loAGp - eTIOTPEWEl 0TI OWOTH BE0T TOL WG KATELOLVTIPIO £PYO
GAwV TV BECUWV Kal Twv XAANAETIOPAOEDdY HaG, PTTOPOUHE KOl TTGAI VO 10XLPI-
OTOUE 0TI QUTH €ivail 1] «XWPX TOL OgoL». Kard Tn diadikaoia auTr Tor GTopa ekeivor
AovOOOPEVO KATAOKELGLOLY TOV EXVTG TOUG WG OI KVEOI KATATTIEOHEVOLY, WG GvOpw-
IOl TV OTTOIWV Ol TALTETNTES KAl Ol TTOAITIOHO! aryvooUvTai 1) eTITIBEVTOI 08 OXO0AEiTH
Kol g€oor podIKAG eVPEPWONS. Agv ival TUXOHO, VIO TTOPGOEIYHO, OTI éva OTTO T TO-
XUTEPA AVOATITUOTOHEVA EKTTIAISEVTIKG KIVApOTA 0TI Hvwpéveg MoAiTeleg Tdpa ival
n kot ‘oikov extraidevan (Apple & Buras, 2006, Apple, 2006). Ao £wg Tpia EKATOPUY-
pia TToIdI& €XoLV OTTOKAEIOTE ATT6 SnUSOIa KOl IBITIKG /| OKGpN Kol OpnoKeLTIKG
oxoAeia, oLVHBWS Y GLVTNPNTIKOUG IGe0A0YIKOUG KOl BPNOKELTIKOUG AGYOULS KOl (POI-
TOUV 0TO OTIiTI. Evdd TO Kivnpa TnG oX0oAIKAG ekraidevong ToIkiAAEl, o1 aro@AoElg
QUTEG 0ONYOUVTOI OUXVA OTIG OLVTNPNTIKES ETTIOECEIG OTON SNPGOI OXOAEiDr KO YIOK
GAAN HIa pop& aTT6 ToV Ao TOu «GAAOLY.

TéAog, éva KPIOIHO KOPHATI aUTHS TNG 1I6e0A0YIKIG OpTTPEAT eival Evar IBIITEPO KO-
PGTI TNG VEOG ETTOYYEAHIOTIKAS KO OI0IKNTIKAG HEoaiag TAENG TTou KOTEXEI BEOEIG EVTOG
TOU KPATOUG. AUTH 1 OHGO ATTOTEAEITAI ATTG AVOPWTTOUG TTOV EIVAI CIPOTIWHEVOI
oTnv 16e0Aoyia kot OTIG TEXVIKEG TG Aoyodoaiag, Tng HETPNONG Kal TOU «VEoL Olev-
BUVTIKOD OXPOTOGY, O QLTG TTOL OVOUGeTal «KKOUATOUpO EAEyXOoL» (Apple, 2006,
Leys, 2003, ClarkeandNewman, 1997). ‘Exouv aAn6ivrj ToTn o€ auTé oL KAVOULV KAl
BewPOUVV OTI TTPAYHATIKG «[30NO0UV» OTNV EYKATAOTAON TETOIWV SIASIKACIWV KAl KO-
vévwv. N oauTo0G o1 TePIcodTEPEG ATTOOEIEEIG OXETIKG pE TNV aTTGd00T TwV 0XO-
Agiwv, TV EKTAIOEVTIKOV Kol Twv podNTdv ouvvAbwg Pacifovtal amAdsg oTo
meploplopéva dedopéva Touv TPokVTIToLY amd pia diadikaoia adloAdynons (Apple,
2006, Apple, Gandin, Liu, Meshulam kai Schirmer, 2018, BaAeCovéha, BaAelovéAa,
2005, Gillborn and Youdell, 2000). H o661 6T1 K&TT010G «evepYel OWOTE» OOV
pe e€wTepIkG emIBaASHEVA KPITAPIA €ival 0 Kavovag. H @pdon «ekTeAéoTe i rebai-
VETEN OXEOOV aiveTan var eival ) Bpnokeio Toug.

Evad uTTGp0oLV OOPEiG EVTEOEIG KOl CUYKPOUOEIG OTO TTAQIOIO GUTAS THG OUPHAXITS,
YevIKé 01 eDPUTEPOI OTEXOI TNG EVAI VO TIAPEXOLV TIG EKTTAIOEVTIKEG CUVORKES TTOU
BewpolvTal aopaiTnTeG TO0O Yo TNV avénan g SieBvolg avToywVIOTIKGTNTAS,
TOU KEPOOULG KAl TNG TrEIBAPXIG, 600 KAl VI TNV ETMOTPOPN HOG OE VA POHAVTIKO
TOPEABSY TOL «ISAVIKOU» OTTITIOV, TNG OIKOYEVEIOG KOI TOU OXOAEOL.
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AUTA 1 VEa oupporgion €xel TOTTOBETAOE! TNV eKTTaIdELOT O€ éva eLPUTEPO GUVOAO
16€0A0YIKQV Seopeboemwv. O 0TGYO0I 0TV eKTTaIdELON ivai G101 pe AVTOUG TTOL KO-
B0061yoUV TOUG OIKOVOHIKOUG KOl KOIVWVIKOUG OTGX0US TNG KoIVwvias. Mepidapdvouy
TN SpapaTIKN eTEKTAON TG 0YAWTTNG HLUBOTTACIOG, TNV EAeUOEPN Oryopd, Tn dpar-
OTIKN PEWOT TNG KUPBEPVNTIKAS EVOUVNG YIO KOIVWVIKEG AVAYKES, TNV EVIOXULOT TWV
EVTOVO QVTOYWVIOTIKAOV S0PV KIVINTIKGTNTOG TG00 VTG G600 KOl EKTOG TOU OXOAEOL,
TN PEIWON TWV TTPOTOOKIDV TWV TTOAITGV YIX OIKOVOHIKH GOQGAEIR, TNV «TTEIBapXion
TOU TTOAITIOHOV KOl TOL OWHATOS, Kal Th S1GSoor Tov Trepieopévou piag Hopgrig Koi-
voviKAg AapPIVIOTIKAG OKEYNS.

O @aIvopEeVIK& QvTIQPATIKGG AGYOG TOU OVTOYWVIGHOU, TWV OryOpwV KOI TWV ETTIAO-
YOV aTré T HIa PEPIS, Kol TNG A0Yodooiag, Twv emOSCEWY, TwV TTPOTUTIWV, TWV EOVI-
KOV a&IoNOYHoEWY KOl TOU €BVIKOU TPOYPAHPPOTOS OTToudav amé Tnv GAAn,
OnpiovpyNoE I KATAOTOOT OTO TIAXIOIO TG OTTOI0G Eiva SOOKOAO VO AKOVOTET KGTI
GANo. MapdAo TTov PAVETOI VO EVOWHPOTOVOUV SIGPOPETIKEG TAOEIG, OTTWG ATTOOEI-
KvOw oMoV, TIPOYHATIKG eVIOXVOULV 0 €vag Tov GANOV Kal oLHBGAAoLY oTnyv £dpaiwon
OUVTNPNTIKOV EKTTAIOEVTIKWV BETEWY OTNV KOONPEPIVOTNTS Hag (Apple, 2006).

‘Edwoa auTH T 0OVTOWN TEPIYPAPH GUTOV TOU VEOU NYEHOVIKOU OUVOOTIIOHOU
emreIdr] O€Am va ToroBeTHoW GAn TNV TPéo@aTn SovAeid pov oTo TAGITIO TNG TPE-
XOULOOG TTPAYHOTIKGTNTOG. ‘OTrwg Kal 0TO TTAPeABAy, N ekraidevon eivar fabid ouv-
Oedepévn pe KOIVWOVIKG KIVAPOTO, GVTIQAOEIG, GUYKPOUOEIG, QVTOYWVIOHOUS KOl
TOAUTIAOKESG ouppayies. H kaTavonan Tng kuplapXiog kol n S1akoT Twv Siapépwv
HOPPV TNG €ivail Evar KPIGIHO KOPPGTI TNG SOLAEIGS PO KOl Ofyoupa €XEI SNpIoLPYHOE
TO KIVTPO GAwV TwV SIKWV Pov avoAboewy oe Tp@IHa BifAia pou drwg ISeoAoyia
ko 1o [Mpdypappa Xrovddv (1979, 2019) ko Ekmraibevon ko E§ovoia (2012), adA&
KOl O€ MO TPOoQaTA, OTTwS eival H Ekraidevon Tou «XwaoTou» Apdpou (2006), An-
HokpaTikd XxoAeia (Apple kou Beane, 2007), Mropei n) Ektraidevon va aAaéer v Koi-
vwvia; (2013) kai O Ayddvag yia T Anpokparia oty Exmraidevon (Apple, Gandin, Liu,
Meshulam kan Schirmer, 2018).

H €upaon Tng KoIvwviKig kal TTONITIKAG SidoTaoNg oTnv ekTraidevan dev eivar Qu-
OIK& KGTI VEo, oUTe oTnv AyyAia, obTe 0TIg Hvwpéveg MoAiTeieg, oty lomavia, otnv
EAAGOQ, 01N BpadiAia, otnv Toupkia fj oAAoU. ‘Exel oulntnBei o peydio foabud otméd
OPKETOUG KPITIKOUG PEAETNTEG O€ O1eBVEG eTTiTTed0. QOTOC0, LTIG TIG TPEXOVTES GUV-
Brikeg, 61 p6vo eival EDKOAO QLTS TO YEYOVES VO EEXOOTEN OTTG HEPIKOUG OmTO G,
OMG evad N TTPGEN TNG KPITIKAG €ival onpavTikr, dev apkel. EmMTpéyTe pou va Tw Tre-
PIOOGTEPX VIO QUTO TO BEP KAl YIO TO TI ONUAIVEL € TIPOTWTTIKG KOl GUANOYIKG ETTi-
medo. Kard mn diadikaoio oauTr), €A va Teprypdpm £va obvoAo EVBLVHV OTIG OTTOES
OTEVW OTI Ol SNHOKPOTIKOT HEAETNTES / AKTIBIOTEG KOl 01 SnpAGGI01 SI0VOOUHEVO! OTHV
eKTTAOELON TTPETTEI VO EPTTACIKOUV GE TTEPIDO KPIoNG KOl 0TI QUEAVOHEVES ETTIPPOES
TOL OLVTNPNTIKOV EKOUYXPOVIGHOD.
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2. Appropntedviog tn Xxéon petaf Exnaidsvong kot
E&ovoiag
/" TTWG Ol AVOYVADOTES TNG TTAPoUoag PEAETNG propel AdN va yvwpifouy, Tig Te-
AevuTaieg TEGOEPIG OEKAETIEG OTI £YW, OTTWG KO GAAOI, AOXOANOAKOHE PE I
OEIPG «OTTAWVY EPWTNHATWY. Eyd TPpoowTiK& avnoux BablTarta yio T oxéon pe-
ToEV TTOAITIOpOU Kail é60VOIOG, YIa TN OXE0T HETOED OIKOVOUIKIS, TTONITIKAG KO TTOAI-
TIOTIKAS opaipag (BAEe Apple & Weis, 1983), yia Tnv TTOAAXTIAR KOl QVTIQATIKY
SuVapIKN TV TTOIKIAWY SUVAHEWY KA TWV KOIVWVIKWV KIVIHGTWVY TTOU KAVOUV TNV K-
TadELON PIO TTEPIOX] OLYKPOVOEWY KO OyWVWV KAl YI TO TI ONPAiVOLV QLTS YIa
TNV eKTTIOEVTIKY epyaaia. ‘ETol, avTi vor poT&pE OTTADS av oI HaBnTEG €XoUV HGOEI
£V OUYKEKPIPEVO BEPQ KOl av €XOLV ETTITUXIES OTIG TTOAD OUVNOIOPEVES POS SOKIPOTTEG
a&loAGynong, Ba rpétrel va BEooupie Eva HIAPOPETIKS TTOKETO epwTHOEWV: [Mola eivan
n yvaon; Mag éyive «emrionpny; Moia eival n oxéon peTadd auTAg TNG YVWONS KOl TOU
TPGTIOL HE TOV OTTOI0 OPYOVAVETO KOl SIGGIOKETON KOI TTOI0G £XEI TNV TTOMTIOTIKI], KOI-
VWVIKH KOl 0IKOVOIKH SUvopn og auTAv TNV Kovwvia; Moiog eTTwgeAeiTan ammd owTols
TOUG OPIOHOUS TN VOING YVWONG Kol TTo10G 6x1; Ti HTTopoUpE Vo KAVOUHE WG KPITIKOT
EKTTOIOEVTIKOI KOI AKTIPIOTEG Y10 va OAAGEOVE TIG LPIOTAPEVEG EKTTAISEVTIKEG KOl
KOIVWVIKEG OVIOGTNTES KO VO SNHIOVPYATOLHE TTPOYPSHPOTO OTTOLOWV Kail S16a0KO-
Afag TTou va eivail Kolvwvika SikaidTepa; (BAETre, yio Tapdderypa Apple, 2019- 2014
20132012 2006° 1999° 1996° Apple kau Beane 2007° Apple, Gandin, Liu, Meshulam
kai Schirmer, 2018). O epwTAOEIG§ AUTEG eivan KPIOIpESG Kal GTTwG €de1€ar 0TO avov-
XNTIKS TTapdderypa Tov cLPPGvVTOG 0TV AvoTpaia, n e§ovoia TnG Ae€idig ATaV TTOAD
OTTOTEAEOPATIKY OTO va BEael 1I0XLPG Spla TN SNPOCIOTTOIMOT M0 SNPOKPATIKWY
QTTAVTHOEWY O£ QUTA TAX EPWTHHATO.

3. Ta KaO1njkovta tov Kprtikob MelAetnty / Aktiffioty

€ Bdon Ta 60O £XW TTEl OXETIKG HE TNV TPEXOLOQ KATAOTAOT), BEAW TWP VAL -

Ajow Yo TIG SUVATOTNTES KOl YIO TO TI HTTOPOUHE VO KAVOUHE YIO VO OTOHOTH-
oovpe auTh TNV e€ovaia. MNa MoAA0UG avOpdTTOUS, PeTAED Twv oTTolwv TTOAAOT
oLVGBEAPOI OTIG TTAPAOBOEIG TNG KPITIKAG TTAISaywYIKIG (0 TTANBUVTIKGS €56 eivait Kpi-
OIHOG), Ol TIPWTAPXIKEG TOUG EVTUTTAOEIG OVAPOPIKG HE TNV KPITIKA OewpnTIKH, TTOAI-
TIK] KO TTIPOKTIK GOKNON OTNV EKTTAIOELON TPOPOdOTHONKAY AT TO TTEO0G YIX
KOIVWVIKH] SIKAI0OUVN, OIKOVOHIKY 106TNTA, Bidoipo TepIBAANovTa, va eupl AP
KPITIKG SIOTUTTWHEVWVY YPAQAV, Hia ektraidevon Tou a&idel To Gvopd Tng. Me Aiya
AGyio, évav koAU TEpPO KGopo. QoTE00, GTT!G £Xw Oellel, aUTS eivan GAo Kail o SVOKOAO
va SlatnpnBef 0TV KATAOTAOT) OTNV OTIOIX XPKETOT ATTS PGS BPICKOHAOTE. 16€0A0YIK&
Kot TTOAITIKG €xouv OAAGEET TTOAMAG. Ta TTP@dTO XPOVIaN TOU 21 QGVA HOG £PEPAV OTTE-
PIGPIOTO KATTITOAIOHS TTOL TPOPOSOTEN TIG TUPAVVIES TNG OYOPdS KOl TIG TEPGOTIES VI~
00TNTEG OFf TPAYHOTIKG TrayKGopio KAfpoka (Davis, 2006). H «Snpokporion
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QVO{WTTUPAVETAI TALTOXPOVE, OAAG OTTWG £YW Kot GAA0I €Xxoupe deiel oe TTOAEG avar-
AOoeig, TTOAD ouxVa e§u@AIvETl £var AeTITO TTETTAO VI VO KOAUWEI TO GUPQPEPOVT
TWV TTOAYKGOPIWV KOI TOTTIIK®V 10XUPWY, TG HiIoaArododiag, Tng eBvikAg kon dieBvolg
Biag kar yia Tv pn emipoAf Tng dikatoovvng (Burawoy, 2005, og). 260, Apple 2010,
Apple, Au, kar Gandin, 2009). H pnropikrj Tng eéAeuBepiag kol Tng I06TNTOG PTTOPET VO
€xel evraTikoTroinOel, aAG uTTdpxoLV adiapEIoPRTNTES amodeiéelg 6T LTTAPXE! Por-
BUTEPN EKPETAAAELOT, KUPIAPXIT KO AVICOTNTO KOl GTI T TTOAISTEPD KEPON OTNV €K-
TaiOELOT, TNV OIKOVOHIK CGO@GAEIa, To TONITIKG OIKAIOHATA Kol GAa, €iTe
EexvioUvTal, eiTe vpioTavTal coPapr] amreAf. H Bpnokeia Tng oryopds (ko 6Trwg efror
VPITEPR AeITOLPYET WG BpNOKEiD, KABWDS de PAIVETON VO eivail ETTIOEKTIKN O EUTTEIPIKES
KPITIKEG) OLUVOEETON pE TTOAD SIAPOPETIKG OPGPOTO OXETIKG HE TIG SUVATATNTESG, OAAG
KOl TIG UTTOXPEWTEIG TOU KPETOUSG.

270 KOIVWVIKS Tredio TNG £€ovaiag oL OVOPALZETAl ‘OKAONHOTKS', EPTTEPIEXOVTON O
IEPAPXIES KOl O1 TTEIBOPYIKES (OAAG KOl TIEIBOPXNHEVES) TEXVIKES, 1 £TIOIWEN KOG
KWV SIOTIOTEVTIPIWV, YPOAPEIOKPATIKWY KABEOTWTWY, EBVIKWV Kot S1EBVWV Tagivopri-
ogwv, 0AAG Ko KpITNpiwyv eTidooNg, KaOWS £Triong kai n eEOpGALYVON TWV TIECEWY
YOopw a1ré Ta IBpUHOTA Kol TNV €vvola Thg oTadlodpopiag. ‘OAa auT& TpooTTadolv
va S100@OAITOUV TO YeYOVAS 6TI GAOI TIIOTEVOUHE KOl EVEPYOUHE «OWOTA. QOTA0O, N
opxIkA pog Trapdppnon dev e§aqavieTan oTé (Burawoy, 2005). To Trvelpa rou wv-
ToveVel TNV KPITIKY Sev propel ToTE va uTToBANOEl TeAeiwg o€ évav e§opBoAoyioud Tng
AoYIKiS kot GAwv Twv SIadIKaoiwy. AOKIHGOTE GTTWS K&VOULV ol IoXLPOL Kail &g Ba ofi)-
oel. Zifyoupa apoapével (wvTave oe éva HeYGho PEPOG TG ONHAvTIKAS SOVAEIGS TTov
YIVETQI O€ TTAVETOTAHI Kal IVOTITOUTO £50. O1 GvBpwTTol £d6d ko oAU Siopkwdg
TTXAEVOLY Kall EVEPYOUV WG NOIKEG KOl TTOMITIKEG OUVEISOEIG TWV EBVDV.

Ti propoUpe vor pGBoupe aTTé TOUG CUVAOEAPOUS HOG 6 Kol 0 GAAX HEPN VI TO
pOAo TTov €xoupe wG dNpGoIol SIVOOUHEVOI, ] OTIWS POG aVaPEPW 0TO MTTopei ) Ex-
maidevon va AAXGEer Tnv Kovwviar; «kpITikof pEAeTNTES / akTIPIOTEG auTH TNV TTEPi0do;
‘lowg auT6 va dNAGVETOI KOAGTEPO A6 TOV KPITIKG KolvawvioAdyo Michael Burawoy
otav {nTéel «opyavikr dnudaoia kovwvioAoyion. Me Ta Adyiar Tou, oA ev pépel Ko pie
avTG ToL Antonio Gramsci, aTTé AUTAY TNV GTTOYN O KPITIKGS KOIVWVIOAGYOS:

... EPYGLeTAI OTEVS pE €va 0paTS, €UPU, EVEPYS, TOTTIKG KOI GUXVA GV TI-
TTOPOYWYIKG KoIve. [Epy&leTan] e To epYATIKG KO, TNV évwon Yel-
TOVI&G, TIG OPNOKEVTIKEG KOIVOTNTES, TIG OHAOEG HETAVOOTAV, TI§
opYavwoel§ avBpwTivay SikaiwpdTwv. MeTagd Tou dnpdaiov Kovw-
VIOAGYOUL Kail TOU KoIvoy eivail évag didhoyos, pia Siadikaoia apolfaiog
ekmraidevong... To £pyo TETolwv [opyavik®V] SNPGoIWY KOIVWVIOAGYwY
eival va KGvel opaTé To adpaTo, va Kavel To 1I8IwTIKSG dnpdalo, va eTri-
KUPWOEI AUTEG TIG OPYAVIKEG OUVOEDEIG WG PHEPOSG TNG KOIVWVIOAOYIKAS
pag (wns (Burawoy, 2005, oeA. 265).



18  Emoujpes Ayoyris Oepotiks Tedyog 2020

AUTA N TTPGEN TOL VO YiVel KAVEIG (kal auTS eival GLUVEXOHEVO, YIOTI KATTOI0G TTOTE
dev oTapOTAEEI, YiVETOI TTAVTA) £VOG KPITIKGG PEAeTNTHS / OKTIBIOTAS €ival TTOAUTTAOKN.
2& QUTO TO ONpEo, EMTPEYPTE POV VA TIW TTEPICCOTEPA YI ‘GUTO. O1 EMONUAVOEIG
pou £dw eivar TTPoowpIVEG Kal afyoupa 6X1 eEavTANTIKESG, oAAG TrpdkelTan va Eekivii-
oovv €évav SIGA0Y0 Yo TO Ti AKPIBWS TTPETTEN VO KAVOUPE KEHEIGH.

2€ YEVIKEG YPOHHES, UTTGPXOLV EVVED KAOAKOVTO OTO OTTOIO TTPETTEI VO CUHHETEXEI
N KPITIKA av&Avaon (Kol o KPITIKGG avaAuTAS) oTnv ektraidevon (Apple, 2013, Apple,
2010). AuTé €xouv KXBOONYNOE! TO £pYO HOUL O€ GAN TNV KAPIEPA HOU.

1. Mpétrel va «papTUpEl TNV apvnTIKETNTON?. ANAGSH, P amré TIG TIPWTAPXIKEG TOU
Ae1Toupyieg eival va QwTICEl TOUG TPGTTOVG HE TOLG OTTOIOVG 1 EKTTAOEVTIKI TTOAI-
TIKH KOl 1 TIPOKTIKA CUVOEOVTOI HE TIG OXEOEIG EKPETAAAEVONG KOl KLPIPXIOG OTNV
€LPUTEPN KOIVOVION KOl VO TTOAEVET EVAVTIO O€ TETOIEG OXETEIG.

2. Me T OUPPETOXI] O€ TETOIEG KPITIKEG OVOADOEIS, TIPETTE ETTIONG VO ETTIONHAVEI TIG
QVTIPAOEIS KOl TOUG YWpoug mhawvris §paong. ‘ETol, 0 0TEX0G ToL eival va € TAOE!
HE KPITIKG TIVEDHO TIG ONHEPIVEG TIPOYHOTIKOTNTES OE €VA EVVOIOAOYIKG / TTOMITIKG
TTAQIO10 TTOL OiVEl EPPAOT OTOVG XWPOLG OTOVG OTTOIOVG HTTOPOUV VO OLVEXIGTOUV
fj ouvexiCovTal o1 MO TTPOOOEVTIKES KOl AVTETTIXEIPNHATIKEG EVEPYelES. AUTG eiva
éva aTTOAUTWG KPioTpo BApa;, H16TI S10POPETIKG 1) €PELVE POG PTTOPEl ATTAG VO 001)-
yNoel o€ KVIOpG 1 atreATTioia. O KUVIOHGS KOl N amreATTIoi Propolv va fondrjoouv
6000g £TTIBLHOVY Vo TTapapeivouvy oTnv e§ovaia.

3. Katroleg popég auTé amautel kail Tr diedpuvan Tou T Bewpeitan «Epeuvan. ESGD
EVVOM VO EVEPYOUHE WG KPITIKOI «OVOYVWOTES) O EKEIVEG TIG OPGOEG AVOPDOTTWVY,
KOIVOTHT®™V KOl KOIVOVIKGV KIVIHETWY TTOL TOPO 0XOAOUVTOI HE TNV OpH@IoPH-
TNON VPICTAPEVWV OXETEWV Gviong e€0VOTOG 1] pe AUTS TTOL £XEI OVOPOOTEN GAAOD
«HIN GVOHOPPWTIKEG HETAPPUBHICEISH, £EVOG OPOG TTOL £XEI HOKPG I0TOPI OTNV KPI-
TIKI] KOIVOVIOAOYIO! KOl TIG KPITIKEG EKTTONOEUTIKEG HEAETES (Apple, 2012). AuTG eiva
OKPIBAS TO €pYO TTOL AVOAPONKE OTIG TTUKVES TIEPIYPOPESG TWV KPITIKWV Snpo-
KPOTIKWY OXOAIKWV TIPOKTIKWOV oTa Ae§Ic oxoAeiar (Apple kan Beane, 2007) kau 0Tig
KPITIKEG TIEPIYPOAPESG TWV PHETAOXNHOATIOTIKWOV HETAPPLBPIcEWY, 6TTwS eivan Tar Cit-
izen Schools ko1 0 guppPETOXIKGG TTPpolTTOAOYIOHGS GTO Porto Alegre, otn BpadiAia
(BAétre Gandin kou Apple, 2012, Apple et al., 2003, Apple, 2013, Wright, 2010). To
id10 10%Ve1 ko yior To CREA, TO SIETTIOTNHOVIKG €PELVNTIKG KEVTPO 0TO MNavemoTApIO
NS BapkeAdvng, To otroio eival éva HOVTEAO IO TO TS VO OIKOSOUOOVHE HIG
epeLVNTIK OTCEVTA KOl OTN GUVEXEID VO SNHIOVPYICOUHE TTOAITIKEG KOI TTPOYPGIH-
paTta o Bor viIoXUO0ULV EKEIVOUG TTOL eival TTEPIBWPIOTTOINPEVO! OIKOVOHIKG KOl
TONITIOpIKG 0TI Kovwvieg pag (Flecha, 2011; Gatt, Ojaja & Soler, 2011, Alexiu &
Sorde, 2011, Aubert, 2011, Christou&Puivert, 2011, Flecha, 2009). To 610 10x0e1 Ka
yia To Kévtpo yia Tig X1moudég lodtntag oto University College Tou AouBAivou.
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AUTG BpiokeTan £TTiONG OTO ETTIKEVTPO TNG £PELVAG KA TNG dp&ong TTov ToviCel 61
HGOVO TN PTOYXEIX KOl TNV QVICOTNTA, 0AAG KOl TIG KIVOEIG TTpog Thv 106N T (Baker,
Lynch, Cantillon &Walsh, 2004, Lynch, Baker &Lyons, 2009). ‘Etol, TrpéTrel var Tek-
HNPIGVOLHE KOl T KEPOI, X1 HOVO TIG CNHIES.

4. O Gramsci (1971) 10xvpioTNKE OTI VO ATTO TO KABAKOVTO HIOG TTIPOYHATIKG OvTIOE-
TNS-NYEHOVIKIG EKTTOIOELONG, OAAG KOl TWV OIPOTIWHEVOV TTONITIOTIKWV EPYACOHE-
VOV TNG ATAV V& PNV OTTOKAEICOLY TNV «EAITIOTIKN YVAOOT», GAAG va avaouvBéoouv
TN HOP@H| KOI TO TTEPIEXOPEVO TNG, £TO1 WOTE VO eEUTINPETEN TTIPAYHATIKG TIG TTPO-
00EUTIKEG KOIVWVIKEG OVAYKES. AUTH 1 PPGoT TTapEiYe TO KAEIST Yo Evav SIapopeTIKG
PGAO TTOL PTTOPOLY VO SIGOPAPATITOLY O «OPYAVIKON KOl «dnuéaiory dlavooUEvol.
‘ETot1, 6ev TIPETTEl VO EPTTAOKOUHE O€ pIa SI0BIKOTIa TToL Bar HTTOPOUGE VO OVOPOOTEN
«d1avonTikr) auTokToviow. AnAadn, vTrépxouv coPapég diavonTikéS (kan Tradoryw-
YIKEQ) SEEIGTNTEG OTNV AVTIPETWTTION TWV IOTOPIWV KAI TWV OLLNTATEWY YOPW ATT6
TOl ETMOTNHOAOYIKS, TIOMTIKG KOI EKTTAIOEVTIKG CNTHHOTA TTOL EPTTAEKOVTOI OIKAIO-
AOYWOVTOG QUTS TTOL BEWPEITAI WG TNUAVTIKY YVWOT) KO QUTS TTOL PHETPAEN WG HI
QTTOTEAEOHATIKI] KOl KOIVOVIKG dikain extraidevon. Auta dev eivan ommAd Kol aon-
pOVTO CNTAPOTO KAl Ol TIPOKTIKEG KO TIVEVHOTIKES/ TTONITIKEG Oe€16TNTES VIO TNV
OVTIHETWTTION TOLG £XOLV AVOTITUXBE KaAG. EvTolTOoIg, PHTTopoly va aTpoprioouy
av dev xpnoipoTtoinBouv. Mpétrel va evBappUVOULPE TIG KOIVOTNTES VO TIG OKEPTOUVY,
VOl HGBOLY A6 AUTES KAl VO CUHHETAOXOLY OTOLG apoIfaior Trondorywyikovg dia-
AGYoUG TToL ETITPETTOLY TH AYPN ATTOPACEWY GO0V OPOPA& Tal BPaXLTTPCOETHOL KOl
HOKPOTIPOOETHO CUPEPEPOVTO TWV EKTOTTIOUEVWV Aawv (BAETTe Apple, Au & Gandin,
2009, Burawoy, 2005, Freire, 1970, Borg & Mayo 2007).

5. Kara 11 Siadikaoio auTr| ) KPITIKY €€l wg KaBrikov va diatnpel {wvTavég Tig To-
padooelg TNG PICOOTIAOTIKIG KOl TIPOOSEVTIKIG EPYOOIG. MTTPOOTG OTIG OpYaV®-
HEVEG ETTIOETEIG KATG TWV «OLAAOYIKWOV OVOHVHTEWVY TNG SIGPOPETIKOTNTOS KAl
TWV KPITIKWV KOIVOVIKOV KIVAHATWV, £TTIOETEIG TTOL KABIoTOUV GAO Kail 110 SUOKOAN
TN S10TPNOT TNG AKOONUOIKAS KOl KOIVOVIKIG VOPIHGTNTOG VIO TIOMOTTAEG KPITIKEG
TIPOCEYYIOEIG TTOL £XOULV ATTOOEIKOEl TGOO TTOAUTIHES VIO TNV AVTIHETWTTION TWV KL-
plapxXwV aPnynoewv Kol oxEoewy, eival (wTIKAG Onpaoiag va diatnpnbolv auTég
ol Tapaddoelg LwvTavég. No avavewBolv Kal, 6Tav XpeIGleTal, va eTIKPIOOUV Yiot
TIG EVVOIOAOYIKEG, EPTTEIPIKES, I0TOPIKEG KOl TIONITIKEG OIWTTEG 1} TTEPIOPITHOUG TOUSG.
AUTG OUVETTAYETAI TNV ETTIQLACKTIKOTNTA TOU OVTOYWVIOHOU KOl TOU 15e0AIOpO0
Kail pog ¢nrd va Sadooupe Tpoooxn o€ auTo TTou o Fraser €xel ovopGoel wg MoAITIKN
NG Avadiavoprig, oAG ko MoAiTiki Tng Avaryvapiong (Fraser, 1997, BAémre etriong
Apple, 2013 kon Anyon k.., 2009). H evépyeia auTh epidapdaver 6x1 pévo diarnpel
TN {WVTAVIO TWV BEWPNTIKWY, EPTTEIPIKGY, IOTOPIKWY KOI TTONITIKWV TTApadSoewv
- KOl TIG EKTTOIOEVTIKEG TIOAITIKEG KO TIPOKTIKES TTOL TTAPEYOVTAIl OTTO AUTEG—, OAAG
KUPIWG GUVETTAYETOI KO TNV ETTEKTOON TOUG KO (UTTOOTNPIKTIKG) TNV KPITIKA TOUS.
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MeprAapPaéver etriong Tn dIaTAPNON TWV {WVTAV@OV OVEIPWY, TWV OUTOTTIKWY OPa-
PATWV KOl TOV «HN-OVOHOPPWTIKWY HETAPPLOPITE®WVY TTOL eival eTTiong péEPOS
AUTAV TwV PILOOTTAOTIKWV TTapadéoewy (Apple, Au &Gandin, 2009, Apple, Ball &
Gandin, 2012, Jacoby, 2005, Teitelbaum, 1993).

6. H dwvTavi SioaTipnon auTov Twv TapodGoemy Kol £TTI0NG 1 GTTOSOUNTIKA KPITIKI,
6TV €ivVOll QVETTOPKAG YIO TNV OVTIHETWTTION TWV ONHEPIVAV TIPAYHOTIKWV TTEPI-
OTOTIKGWY, dev pmropel va yivel av dev avapwtnBolpe: «Ma ToI0ug PPovTiICOUHE VO
KpaTnBoUV LwvTavég;» Ka «Iwg kal ge Trolx joper] TPETE! va diaTeBolv;». ‘Ooa
QVa@EPONKAV O€ AUTH TNV TOEIVOHNOT TWV KABNKGVTWV OTTaITOUV THV avadnpo-
ofevon [ avamTuén ko xprion ToikAwv 1 VEwv 6e€l0THTWY £pyaaiag oe TTOAG eTTi-
meda pe TTOANATIAEG opGdes. ‘ETol, o1 dnpooioypaikég Se€I6TNTES Kal Tor péoar
pOdIKAG EVNHEPWONSG, 01 OKAONPOTKEG Ko SNPOPIAEIG SEEIGTNTES KAl 1] IKAVOTNTX
Vo HIAGPE O€ TTOAD SIGPOPETIKG AKPOATHPIX £XOUV OAOEVA KOl HEYOADTEPN ONUOTTT
(Apple, 2006, Boler, 2008). AuT6 atrouTel aTTé GG VO HGBOLHE TIAG VO PIAGHE pE
S1aOPETIKOUG TPATTOUG KOl VO AEHE ONUAVTIKG TTPAYHOTO HE TPOTTOLG TTOL OV
ATTITOVV OTG TO AKPOGTIPIO 1) TOV GVOYVMO TN VA KGvouv 6An Tn dovAeid. H Ae&ic
ATav TOAD ammodoTIK 0 aUTOV Tov Topéa. Epelg TTPETTEl va avOvE®OOLPE QUTES
TIg Se€16TNTES.

7. O1 KPITIKOI EKTTAIOEVTIKOI TIPETTEN ETTIONG VO EVEPYOUV O€ GUVEVWANOT HE TO TTPO-
00EVTIKG KOIVWOVIK& KIVAHOATO TTOL LTTOOTNPICOLV TO €PYO TOUG 1 HE KIVAOEIG EVAIV-
TIa 0TIG Oe€I€G LTTOBEOEIG KO TTOAITIKEG TTOL AVOADOULV KPITIKG. AUTOG eivan €vag
GAAOG AGYOG YIO TOV OTTOI0 Ol GKAONPOTKES YVWOEIG TIAVMW OTNV KPITIKA EKTTaidevoN
TPODTTOBETOLY VA YIVEI KAVEIG EVOG «OpPYAVIKOGH 1 «ONUGaIogy diavoolpevos. K&-
TIOI0G TIPETTEl VO CUPHETAOXEN KO VO SMOEN TNV EPTTEIPIC TOU OTO! KIVHOTX IO VO
HETOHOPP®OEI TOOO HIX TIOAITIKI] OVOOIAVOUIG 600 KAl PG TTOAITIKI] OVOyVadPIONS.
YTrovoel etriong Tn pdbnon o1mé auT& Ta KOIVWVIKG KIvApoTa (Anyon, 2005, Everyon
2014, Apple, Gandin, Liu, Meshulam kou Schirmer, 2018). AvT6 onpaivel 611 0 péAog
NG «aoVvoeTng intelligentsia» (Mannheim, 1936), k&o10g oL «el GTO PTTOAKGVI»
(Bakhtin, 1968), 6ev eivan To KaT&AANAO povTédo. ‘OTrwg pag utrevOLpider o Bourdieu
(2003, o€A. 11), Ol TIVEVPOTIKES HOG TIPOOTIAOEIES ivai KPIOIPES, OAAG «dev pTTopoly
VOl TTOPAPEIVOUV OTNV GKPN, OVOETEPES KO AOIGPOPES, ATTG TOUG OYWVEG OTOUG
oTtroioug SiokuBeveTal To PEAAOV TOU KOOHOULY.

8. XTiCovTag TGvw OTO ONPEIX TNG TIPONYOUHEVNS TTAPOYPGIPOU, O KPITIKOG HEAETN-
TAS/ okTIBIOTAS €xel KI GAAO €vav péro va diadpapartioer. Mpémer va evepyel wg
évag Pabid agooiwpévog pévtopas. g KAatolog, SnAadn, Tov KaTadeikviel péoo
aé T {wh Tov T onuaivel va eival T600 €vag eENPETIKGS EPELVNTAS 60O Ki Eva
OIPOCIWHEVO HEAOG HIOG KOIVWVIOG TTOL £ivall EKTEDEIPEVN OTIG ETTHOVEG OVIOOTNTES.
Mpétrel va dei€el G ptropel Kaveig va ouvoudoel aLTOUS ToLG U0 PEAOLG pE TPO-
TTOUG TTOV PTTOPET VO €IVl TETOHEVOI, OAAG EVOWHOTOVOLV TIG OITTAEG deapeboelg
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yio e€QPETIKI KO KOIVWVIKG OEGUEVHEV €PELVA KOI OUHPETOXT] O€ KIVHOTX TTOU
QTTOOKOTTOUV 0TI DIGKOTTH TNG KUPIGPXIOG. Oa TTPETTEl VOt £ival TIPOPAVESG GTI GUTS
TIPETTEI VO EVOWHATWOE TTAPWS 0N SIdaoKOAIT.

9. TéAog, oupPETOXA ONUAIVEL £TTIONG TN XPiON TOL TTPOVOUIOL TTOUL €XEI KATTOI0G WG
peAeTNTAS/ okTIPIOTAS. AnAadh, 0 KaBEvag aTréd epdig TPETEl va KGvel Xprion Tou
TIPOVOHIOL TOU V& QVOIEEl TOUG XWPOUG OTO TTAVETTIOTHHIO KO OAAOD Y 600UG
dev eivan ekei, Yio 600UG Hev XUV PWVI OE VTS TOV XWPO OAAG KOl TOUG KETTONY-
YEAHATIKOUG» XWPOUG OTOUG OTTOI0VS, £XOVTOS TTPOVOHIOKY B€on, €xeTe TTpdofoaor).
ALTG ptropel va SIammoTWwOEN, Yo TTap&deIyHa, OTnV I0TOPIX TOL TIPOYPEHHATOS
«akTIBIOTAG-ava-kaTolkian Tou KévTrpou yia Tnv Koivwvik AikatooOvn Tou MNave-
moTnpiov Tov Wisconsin Havens, 61rou agooiwpévol akTIBIoTES o€ didipopoug To-
peig (To TepIfGAAov, T aUTOXOOVO KOl HETAVOOTELTIKA SIKXIDPOTO, TIG
OTEYOOTIKEG, EPYOOINKESG KOl PUAETIKEG QVIOOTNTES, TIG TEXVES, TNV TTAIOEION KATT.)
glofxbnoav yia va S1dG&ouv kai vor uVHEcOLV TO AKAONPOTKG HOg €pYo pE OpYOr-
vwpévn dpdon kaTd Twv Kupiapxwv oxéoewv. "H ptropel va SiamoTwOel og apkeT&
TpoYpGppaTa Nuvaikeinv ZTouddv Kol 0T TTPOYPAHHOTO OTTOUSWV Y AUTOX-
Boveg, 10aryeveig kair “EQvn) TTou 10TOPIKG €£XoLV ePTTAEEEl OKTIPIOTEG O QUTEG TIg
KOIVOTNTEG WG EVEPYOUS CUHHETEXOVTEG OTA SIGKUBEPVNTIKG KO EKTTAISEVTIKG TTPO-
YPGHHOATO GUTWV TWV TTEPIOXWY OTA TTAVETTIOTAHICL.

4. Entloyog

TO( EVVEX OUTG KABRKOVTO TTOL €£XW GLLNTHOE! TTPONYOLHEVMS VO OTTAITNTIKG
KOl OV KOl JITTOPOUE VO TTIPOOTTAORO0VHE, KAVEIG HeV PTTOPEl VO CUPPETGOXE €&
00U KOG o€ GAa TAUTEYPOVA. AUTG TTOL PTTOPOVHE VO KAVOUE EIVOI VO OUVEXIGOUpE
pe EINKPIVEI THV TIPOOTIGOEIG HOG VO AVTIHETWTTIGOVHE TIG TTIOAVTIAOKES TIVEUHOITIKES,
TIPOOWTIIKES, TTOAITIKEG KOI TIPOKTIKEG EVTAOEIG KOl PO TNPIGTNTES TTOL AVTATTOKPI-
VOVTQI OTI§ OTTOITAOEIG AUTOU TOU PSAoL. AUTS omTaiTel piar S1EIGOUVTIKY KPITIKY €E€-
Toon NG SopikAg BEONG EVOG AITGHOU, TWV SIKAWV TOU AUTOVONTWY KOI OIWTTNP®V
TIONITIKOV SEOPEVOEWV KOl TWV EVOWHATOPEVWV EVEPYEIDOV TOU HOAIG QUTH 1] OVOi-
YV@dPIOT, 0€ OAEG TIG TTOAVTIAOKGTNTESG KO TIG QVTIQPAOEIS TS, ANpOel LTTEYN T6oO
oofap& 600 TG a&idel.

Q0T600, av KOITGEOLHE V& TOV KGOHO, UTTAPYOLY GTOHO, EPELVNTES, IVOTITOUTO,
OUHHOXIEG, GUVOIKATO KOl KOIVWVIKG KIVHOTO TTOU £X0UV dIodpaHaTioe! Kol ouvexi-
Couv va diadpapaTiCouvy T600 peyGAo poAo oTov cuvexi{épevo aywva oTnv EAGSo
Kol GAAOD YIO VO OIKOSOHAOOULV HIX EKTTRIOEVLOT) TTOL EiVAl TIPAYHOTIKG KPITIKG Snpo-
KPOTIKH) 0Tl €0VI) KOl O€ «avodUSHEVOY €BVr. MTTOpOUE va K&voupe AryOTepar;

AG eipaoTe eINKPIVEIG. ‘OTIWS TO EI0XYWYIKG PHOU TTOPGOEIYH VIO TIG TIPOOTIGOEIES
VO OIWTTHO0LY epéva Kal GAAOUG, o1 Kupitipxeg opGdeg 6e Ba TTapapeivouy GTTPayeS
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OTav ol evEPYROOUHE HEHOVWHEVA KOl GUAAOYIKG Y10 VO avTIHIAOOULHE. ‘Opwg, 6TT!g
deiyvel ko LTS To TTAPGOEIYHO, 6ev pTTopolV va eAéy§ouv TTARPWS To TTedio oTo
otroio oupPaivouv TEToleg TPGEElg. OUTE PTTOPOUV Va EAEYEOLV EVTEAWDS TO TTOTE-
Aeopd TOUG. XWPOI YIX AVTI-NYEPOVIKEG EPYQOIEG SNHIOVPYOVVTAI OLVEXW®S TNV dIx
OTIYHN TTOU Ol KUPIOPXES OpGdeg TTpooTTaBoUV va KAgioouvv GAAous xwpous. H ava-
YVOPIOT Kal 1] TIAPWOT QUTWV TOV XWOPwv eival T6o0 Kpiolpn 6oo ToTé. MNpdypar,
pEPIKG OTT6 Tar KOADTEPO TITOPOSEIYHAT VIO VO YiVEI GUTG PTTOPOUY v BpeBolv oTnV
EMGSa kot og GAAar €6vn TG TTEPIOXAS.

‘Orws avamTOooW pE TTEPICTOTEPN AeTITOpEPEIR 0TO MTTopei 1 Extraibevon va AA-
Aé&er v Kovavia;, oe TO0EG TTOMEG XDPEG TOU KOOHOL LTTAPXE! HI TTOAD HOKP&
ToPGdoon PICIKIG AVAKPIONG TWV EKTTAIOEVTIKWYV ISPUHATWY, POTOVTOS TTOI0G ETTM-
PENEITOI OTTS TIG KUPIAPXES HOPPES TWV TTPOYPOAPPGETWY OTTOLSWY, TNg Sidaokahiog
Kol TG a§10AGYNoNG, SIAPWVOVTOS Y1 TO TI BA HTTOPOVOAV VO KEVOUV SIGPOPETIKG,
PWTOVTAG TI B0 TIPETTEI VO GAAGEET DOTE VO eTMITELYOEN AVTS KOl VO TTOPEXET KPITIKEG
OTTAVTHOEIS YIO TO TIS SUHPaivE kal TrwG Ba ptTopoloe vor oupPel auTo (Apple 2013).
AuTH N TTap&doan eival AUTS TTOL AVAOEIKVOETAI HEOO OTTO PEVOL KOl TOTOUG GAAOUS
o€ 6An TNV 1I0TOopitl TNG KPITIKAG eKTTaidevOnS. Mpdryparti, n EAMGSa BpiokeTan oTo eTri-
KEVTPO TTOAAGDV TG GUTWV TWV KIVI|TEWV.

Av OKe@TOUHE TNV TTUKVH] SNHOKPATIO WG £va TEPGOTIO TTOTAI, TOTEV®W GAO KO
TEPIOOOTEPO GTI OTOXOS HOG £iVal VO KPOTHOOVHE TOV TTOTAHO var péel. Na arropa-
KpUVOUPE Ta ePTTédIar TTOL ePTTOdiCoLY AUTH TN dIGOIKAOIX KOI V& CUPHETGOYOVHE
oTnV d1EBPLVOI TOU TTOTAHOV, WOTE VX EIVAI TTIO TTEPIEKTIKOG KAl VO UTTOPET Vo pEEl
yiax 6Aovs. H 01kodépunon evég o TePIEKTIKOU «EHEIGy, aywvileTon TTEvw aTré T
YV@OT TTOU BEWPEITAI VOHIHN, EVEPYWDVTOSG KATG TWV OTNOOOOPOHIKGV TTOAITIKGV, TTOU
eival T600 aoefei§ TTPOG TOUG EKTTAIOEVTIKOUG KOl TIG KOIVOTNTES. H 01koSSpunon ko
LTTEPGOTTION TWV TIPOYPAHPATWY EKTTAIOEVLONG EKTTAIDEVTIKWV €XOLV KOBOPIOTIKG
poro. Mpétrel va eivarl 1I0XUP& KOIVWVIKG KOl KPITIKG OTOXAOTIKE KOI VX ETTITPETTOVV
OTOUG HOONTEG HOG VO EPTTAEKOVTOI KPITIKG O€ TIPOKANTIKEG KUPIAPXES 10€0A0YIKES
CHETAPPUBUICEISH KO OTNV 0IKOOGHNOT) GOBAPWY EVOANOKTIKWY AVoEWV yI' aUTES. Me
QUTOV TOV TPGTTO, PHTTOPOUE VO SIaTnprioovpe LOVTAVES TIG TTOAMOTIAEG TTOPadSOEIS
-KOI V& SNHIOVUPYCOVHE VEEG-, TIOL HOG ETIITPETTOLY VO OPAHATICOHOOTE KOl VO XOX0-
AOVPOOTE PE KIVAOEIG IOV YIVOVTAI ONHAVTIKG THAHATO TNG POS TOL TTOTOHOV, TTOU
0Ol KUPIOPXES OHGIOES be B PTTOPOVY TTOTE VO AVOKSPOULV TEAEIWS.
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Znuerioers

1. Mia ekTevEaTEpH €K600T TWV ETTIXEIPNHATWVY OLTOL TOL KeaAaiov BpiokovTon oTo Apple (2013).

2. TvopiCw 6T N 16€a TNG «HOPTLPIGH EXEI BPNOKEVTIKN EVVOIQ, TTOL €V I0XUPT O€ TTOAES TTEPIOXES
G Abong, oG pTropel va BewpnBei’ wg Hop@r] BPNOKELTIKOV INTTEPIGAITHOU Ot GAAEG BpnoKeL-
TIKEG TTaPadGoElS. EEKOAOLOW var TIPOTIHW VO TH XPNOIHOTIOIW EEXITIOG TWV IOXUPWV TG CLVOE-
oewv pe nNOikovG AGyous. QoT600, eival KOAOSEXOUHEVES KOl TIPOTAOEIG OTIG HOUTOUVAHGVOUS,
gPpaioug Kar GAAOUG KPITIKOUG EKTTAIOEVTIKOUG KOl EPELVNTES IO EVOANOKTIKES EVVOIEG TTOU PITTO-
povV va 6doouy Trapdpoia évvoia. OEAw va euxaploTiomw Tnv Amy Stambach yio auTh Tnyv emior-
pawvor.

3. Edw, n ekpeTéAAevon kai 1 kupiapxia efvan Texvikoi Kar 61 pnropikoi 6pol. To TpdTo apopd Tig
OIKOVOIKEG OXEOEIG, TIS SOPEG aVIOGTNTAG, TOV EAEYXO EPYOTIOG KO TNV KATAVOHI] TWV TTOPWV O€
HIa KOIVVIR. TO TEAELTAIO OVOPEPETOI OTIG SIAOIKAOIES EKTTPOTWTINONG KAl GEBATHOU Kal 0TOUS
TPOTIOLG HE TOUG OTTOI0LG £XOULV ETTIBANOET OI TAUTGTNTES OE AVOPWTTOUG. AUTEG EIVOIT AVOAUTIKES
Kartnyopies Kai 1Savikof TUTrol. O1 TIEPICOGTEPEG KATATTIEOTIKEG GUVOIKES EIVOI EV PEPEI CLUVOLOOTHGS
Twv 600. AUTG XapTOYPaPOUV eKeivo TToL 0 Fraser (1997) atrokodel Tnv OMITIKA TN avadiovourig
KOl TV TTOAITIKI] TNG ovayvapIonG.
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OI ANTI®AXEIX THX EINIXTHMONIKHX
MHTPOTHTAZX: OI TYNAIKEZX, H ITAIAIKH
MEPIMNA KAI H ITOAITIKH TQN EIAHMONQN

Apple Rima D., PhD.
Kabnyntowa
Maveruotruto tou Wisconsin-Madison, H.I1.A.

Z € 6AN TNV 10TOPIO TO CUVTPITITIKG TTOCOOTS TWV YUVAIKGWY LTTAPERV UNTEPES. Mo
ONpAvTIKG N G&lo yovaika €xel e€0pOIWOET pe T uNTPATNTO. AUTH 1) PAIVOPEVIKA
0TOBEPSTNTA KPUPEI TIG SPAHATIKEG HETAHOPPWOEIG TTOVG POAOUSG TWV PNTEPWV KO
OTIG TIPOKTIKEG PNTPOTNTOG OTOV XPOvo Kal 18iaiTepa T TeAeuTaia 150 Xpvia oTIg
Hvwpéveg MoMiTeieg kou oe GAAeG BIOPNXOVIKES XWOPES.

Katé mapdadoon ol preipieg Twv yuvaik@v efyav diapop@aoel T Béon aflooéBa-
OTWV TIPAKTIKWV PNTPOTNTAS. Ol CWOTEG TEXVIKEG PNTPOTNTOG OeWpHONKav €(TE WG
EPPUTI YVOOT TOV YUVAIKQY, €ITE wG Yvaor Tou di1ddybnke atd Tn Sikr Toug pn-
TEPQ, a1 GAAEG YUVOIKEG OUYYEVELG 1} OTT6 PiAEs.

KoBwg n eTTIOTNHOVIKA KOl TEXVIK EPTTEIPOYVWHOOUVVI ATTEKTNOE LTTEPOXT| TOV 19°
QUWVQ, Ol YUVOIKEG CUVEXWG EVIHEPWVOVTOY TIWG XPEIGLOVTAI ETTIOTNHOVIKEG KOl 101
TPIKES YVWOEIG YIO VO eEATPAAIOOLY LYIEIG EYKUHOOUVES KOl TOKETOUS KOl IO VO HIE-
YOA®DOOLV T TTAIOI& TOLG OWOTG Kal pe LYEX. To 16aviké povTédo €yive AoV N
«eTTOTNHOVIKH pnTépa.y Kabwg yivéTav 6Ao kai 1o Snpo@iAfig Tov 20° aiwva, 1 1de-
oloYio UTH TNG «ETTIOTNHOVIKAS PNTPOTNTOG TpoTroTroifOnke. Kard r Sidpkeio Twv
ETTOPEVV OEKOETIRV, Ol YUVAIKEG OLVEXWG GKOUYOV TG TTPETTEN VO OKOAOUOGOLV
TO TPOPESIoHA TNG ETMOTNHOVIKAS KAl IGTPIKAG KOIVETNTAG. Me dAAa Adyia, avTi va
poBaivouy evepyd amré PHOVeES TOug, o Yuvaikes ETTpeTTe vor BaaiCovTar TT&va oTIg 0dn-
YIEG TWV ETTIOTNPOVIKWY KAI IXTPIKWV GPXDV.

O1 TOAXIGTEPES I0TOPIKES PEAETEG TNG ALEAVEHEVNS TIOPEPPATNG TWV TTAPGYWY LYEI-
OVOpIKAG TrEPIBoAYNG ovépacav auTh T SIadIKaoia wg IATPIKOTTOMON TOL TOKETOU
Kol TG ppovTidag Tou Tandiol. Or avaduTég ouxva e€€Tadav Toug 1IGIITEPOVS TPS-
TTOUG JE TOUSG OTTOIOUG OI I0TPOI ETTEKTEIVAV TNV ETTOTITEICt TOUG OTNV EYKLHOGUVI KOl
oTnV Lyeix TV TAdIWV. Eivar oABeia TTwg ommd Tax p€oa Tou 19% aldvVar Kl PETE 01
ixTpof uTrooTHPILAV, HE ALEAVOHEVN ETTEFYOLOO AVAYKT, TTWS O1 Yuvaikeg Xprj{ouy 1a-
TPIKNAS eTTPAEYNS, dOTE var eEA0PAAITTOUV ETTITUXNHEVOI TOKETO! KOl AVOTPOPES TNl
S1v. QoTb00, éva PV KOIVG GAAWV evOIaPEPSPEVWY OPGOWV HETEPEPE QLTS TO
HAVUHO TNG ETMOTNHOVIKAS PNTPOTNTOS KOl PE TNV 0100 aigpooiwar kabodnyolboav Tig
HNTEPES OTOLG €161KOVG Kol OTIG CUHPBOLAEG TV €IBIKWV. XpEpa B Sigpeuviiom PePIKG
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o1ré T TTAEOV XOPOKTNPIOTIKG OTOIXEI TOL TTONITIGHIKOU TrepIBGAAOVTOS, HEOW TWV
OTIOI®WV Ol IATPIKOI, TIOAITIOTIKO! KOI KOIVWVIKO! TITOPGYOVTEG AVATTPOCOPHSLovTal. Oa
£0TIGOW OTIG EPTTEIPIEG PNTPOTNTAG TWV APEPIKAVIOWVY YUVAIKWV KOI OTIG QvTIOPAOEIS
TV PNTEPWV, AV KO 1] I0TOPIO £ival TTapSpoIa Kol 08 GAAX HEPN TOL KGOHOU.

H poéAevon TG «ETOTNHOVIKAG PNTPOTNTAGH XpovoAoyeiTon atré To 1840 pe Tnv
dnpooievon Tng Catharine Beecher, «Treatise on domestic economyy. Xe auTi Tnv e&ou-
PETIKG avoryvwpiopévn povoypagia, n Beecher xpnoipotroinoe tn oUyxpovn moTAipn
yio va g§nyrjoel TIg KOAUTEPEG HEBGOOLS I TNV TTPAYHOTOTTOMON HIOG 0ASKANPNS
oeIpds oIkiakwy epyaoiwyv. H Beecher Sev utripée oUTe emoTpovag, oUTe 10TPAS,
oUTe diekdiknoe o TOUG TOUG TiITAOUS. To BIBAIO TNG, WOTEOO, ETTEPEVE TTWG OI YUVOIKES
TIPETTEI VO GEIOTTOIOVV TIG VEEG ETTIOTNHOVIKEG OVAKOADYPEIG KOI IATPIKES YVAOEIS. g
Kupiopxn LTTOOTNPIKTPIA TNG EKTTOIOEVONG YUVOIKWY, 1 Beecher avépeve Trwg o1 pn-
Tépeg Ba avalnToovy Kol Oa alIoAOYHOOLY TIG ATTOITOVHEVES TTANPOPOPIES.

Kabwg n emioTnpovikr] upPouAn yia Tnv avatpogn Toudidv képdie £6aog, oryd-
o1y& GAAaav Kot of OUPPBOVAES. Méxpl Tov 20° AV 01 YUVATKEG deV GKOUYQV TTWG
OTTAG TTPETTEI VO HOBAIVOUV OTTG TNV ETTICTNHOVIKI KOl IGTPIKA EPTTEIPOYVWHOTUV).
AVTIBETO, GKOLYOV GAO KOl IO OUXVE KO HE GAO Ko HEYOAUTEPN avEyKn OTI TIPETTE
VO 0KOAOVBOOVY TNV TTOPEIT TTOU €8EIXVOV O EUTTEIPOYVWHOVES. AUTH 1 HETABOAN
TTOPOLOICE OTIG YUVAIKES pIt dOPapr] avTipaon: TI§ KABIoTOVOE LTTEVOUVES VIO TNV
VYEIX KOl TNV EVNPEPIT TNG OIKOYEVEIGS TOUG, £V TTAPGAANAG TOLG OTTOYSPEVE TOV
€\eyxo TnG TadIKAG PpovTidag. Me GAAa AGyIQ;, 01 YUVaikeg TOV TAUTOXPOVA LTTED-
BUVEG YIO TIG OIKOYEVEIEG TOUG KOI OVIKAVEG AUTHS TNG ELOBUVNS.

Ta TrepI0OIKG TTAUOIKAS PPOVTIONG KO TO YUVIKEID TIEPIOOIKG YEVIKOU TTEPIEXOHEVOL
ATOV A6 TOUG KOPLPAIOUG LTTOOTNPIKTESG TNG ETTIOTNHOVIKAG PNTPOTNTOG OO TO
TéAn Tou 19% aiwva kal PeTd. ‘OTTwg avagéper To mTepiodiké Babyhood To 1893
«YTTEPYXEL HIO ETIOTAHRN THOW A6 TNV AvOTPOQH TWV TTAdIMV K1 AUTS TO TTEPIODIKO
eival n pwvn eKEVNG TNG ETTIOTAPNGY.

Kai To Babyhood ftav éva o1ré Tar TTOAAG TTepIOdIKG TToL €iYav OXedIOOTEl var pur-
OO0ULV TIG UNTEPEG OTNV ETTIOTNHOVIKA avaTPo@r] TTaUdIAV. To peYoAUTEPO YUVAIKEIO TTe-
PI06IKG a6 Tar TEAN Tou 19% Kail TIG APXES Tou 20% cuddva fjTav To «The Ladies Home
Journal», To otroio To 1912 avaKoivwoe peE LTTEPNPAEVEIX TTWS 1 GUYXPOVN VEOPI] HN-
TEpa pGOaIVE YPYOPO VO aryVoel TIG CUHPBOVAEG TAV YEITOVV KO TWV OIKOYEVEIDV TNG
KOl VO OTPEPEN TNV TTPoooXH TNG O€ «Hia HeyYaAUTepn apxn yia forjfeia oty etridvon
TV TPOPANPETWV BPEPIKAG PPOVTIOOGH. Xe AUTH TNV TTEPITITWOT, KOI GAO KAl TTEPIO-
00TEPO, QUTH 1 AVATEPN OPXA ATAV N ETTIOTAHN KOI O IGTPOS EPTTEIPOYVWHOVAS.

latpof éypoav BifAia yio Tnv TaudIKr @povTida ekOeIGLOVTOS TIS APETES TNG ETTI-
OTNHOVIKAG UNTPATNTOS. Tt BifAic auTé TpoopilovTav Yo THV HOPPWHEVY, HECOIOG-
TGEN pPNTEPQ TTOL €fXE TN HOPPWOT KO TO XPAHOTO V& LTTOOTNPISE! TAX IBAVIKG TNG
oUyxpovng audikig @povTidag. Or 10Tpoi OOVTOHO EVAONKaAV e T Xopwdiar Twv
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LTTGAOITTV TTOU PETEBIOAV TIG APYXEG TNG ETTIOTNHOVIKHG HNTPOTNTOG OE HNTEPES TTOV
aKoAovBoloav TIG LTTOOEIEEIG TWV TTOPSXWV IATPIKAG TrEPIBAAPNG o€ AiydTepa TTPO-
VOHIOUXEG UNTEPES.

Ta KPATIKG THAPOTO LYEIOG AVETTTUERV HOVADIKEG pEBGOOUS yIa TNV TTPOTEYyIon
HNTEPWV TG SIAPOPETIKES KOIVWVIKES TEEEIS. "Evag dnpogiAig Tpdtrog fTav o dio-
YwVIopGs «YYI€g Maidiv. XToug Siaywviopolg auTols, Touv ouxva diadpapaTiCovTav
padi pe TIG TOTTIKES YIOPTES, Hopd €eTALOVTAV OTTO IKTPIKG TIPOTWTTIKG KAl OTOV VI-
knTA SivéTav pia prie kopSéAa Evar peTdAdio. O diarywviopds TpowbrBnke T600 wg
EKTTAISEVTIKGG GO0 KOl AVTOYWVIOTIKGG. OI 1ATpOl EVIUEPWVOY TIG UNTEPES IO TOX TTPO-
BAApaTo TTov BprKaV OTA HWPEG TOUS KAl Ol INTEPES B EKTTONdEVOVTAV OTIG GUYXPO-
VEG TEXVIKEG TTIOIKIG (PPOVTIOOS.

lNa TIg popwpéves yuvaikeg LTIPXe TTAB0G PUAAGSIWY, TTOL CUXVEG SIaVEHOVTOV
Swpedv 1] pe TOAD HIKPS KGOTOG, TOX OTIOION TIOPIYXYQV Ol TOTTIKES OIPXES, Of PIAQV-
BPWTTIKEG OPYOIVWTEIG, KO KO OI KATOOKEVOOTEG TTAIOIKWY TIPOIGVTWY, 6TrwS Bpe-
PIK& TPO@IYa, €idn TrepiToinong kol @povTidag. To o dNpHOPIAEG Kol ouXVE
avaTTapayopevo QuAAGSIo fTav N Bpegiki OpovTida, éva puAAGSIo Tng KLBEpvVnong
Twv Hvopévov MoMiTeidv. Anpooiedbnke yia TpdTn @opd To 1914. Méxpi To 1940
Slavepidnkav Tévw oTréd 12 eKATOPHVPIO AVTITUTIG KAl T Tr) dekaeTia Tov 1970
Tavw omrd 59 ekaroppipia. O1 GvBpwTTol pIropovoay va CNTRoOoLY oI i3I0l TO TPOIGY,
OMG apKeTEG POPEG aroaTEANGTOY OTeLBEiaG. O1 yuvaikeg CUXVE EYPaPaV YIO TNV
ELYVWHPOOUVN TOLG O€ TETOIOU €id0VG dnpoTIEHATA.

Y& GAAeG TTEPITITWOEIG N KUPBEPVNOT KOl SIGPOPES PIAAVOPWTTIKEG OPYOVWOEIG
£€oTeAvav voonAeuTpIEG ONPGOING UYEIDG OTO OTTITION YUVAIKWDV TTOU TV CUXVE PTW-
XEG, OYPAHHOTES I} HETAVAOTPIES. O1 VOONAEVTPIEG QU TEG ETTIOEWPOVCAV TO OTTITI KAl
£kavav TPOTACEIS YIa TN BeATiwON TG LYIEIVIG TOL, eEETOlAV HWPG KOI TIAIOIG KOl
£61vav oUPBOVAES yia TNV LYEIT KOl TN pPOVTIOa TOUG. APXIKG, 01 vOONAeVTPIEG OG-
010G LYEIOG ATOV TOTTOBETNUEVEG OE AOTIKEG TIEPIOXES, OTTOL PTTOPOVOE VO PTAOEI PE
OXETIK& EVKOAID PEYGAOG OPIBHES UNTEPwV. O PTWYXEG UNTEPES OTIG AYPOTIKES TTE-
PIOXEG AVTIHETATILOV HI OIPOPETIKA TTEPITITWOT).

21n dexaeTior Tov 1920 N avnovxia yia Tot VPNAG TTOCOOTS UNTPIKAS KOl BPEPIKTS
BvNoIHGTNTOG SNpIoVPYNOE Ve OHOOTTOVOIOKS TTIPGYPOPHO PE TTOPOUS YIO TH HNTPIKH
ekraidevon ot olyyxpovn Toudikr @povtida. O1 KUBePVNTIKEG OPXEG OTOXELOV VO
TIPOOEYYIoOLY YUVOIKeG SAWV Twv TAEEWY, OAAG KUPIWS PTWXOTEPES AYPOTIKES PNTE-
peg Tou Sev efyav TAKTIKI TTPEOaon 0€ KATTOI0 TTAPOXO LYEIOVOHIKASG TrEPIBoAYNG.
Mia o116 TIg peBGd0UG Toug TAV 1) XPrioN €VEG EKTTAIOEVTIKOU TPOXOOTITOU. OXAHOTO
o6mrws To «E1d1k OpovTida Moudidvy Tagidevav oe pIkPEG TTOAEIS, 08 XWPIQK, OE EKKAN-
oieg, og AaoTTwdEeI§ Kol Bpayddelg Spdpous. MeTépepav I0TpoUg Kal VOONAEUTES dn-
HGOI0G LYEIOG OE ATTOHAKPUOHEVES KOIVOTNTES YIO Vol £6€TGOOLY TQ TIAISIG KOl VoL
TIOPGOXOLY OTIG YUVOIKES TNV EKTTAIOELOT TIOL XPEIGLOVTOY VIO VO YIVOUV «GUYXPOVESH
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HNTEPES, GLUPTTEPIAGHBAVOUEVMV TWV TIANPOPOPIMV YIO THV TIPOETOIHACTO TNG KATGA-
ANANG YKOPVTOPOUTTOG YIO TNV OIKOYEVEID. To TTPSYPOHHa uTS OAOKANPWONKe To 1929.
Afya Xpovia apySTePO OVTIKATOOTAHONKE OTTG €var GAAO TIPGYPOHHO TTOL XPNHATO60-
TOUOE VOONAEUTES SNPGOING LYEIDG YIo var TAEISEPOLV OTA OTTITI PTWYXWDV AXYPOTAOV.

Kémroleg pnrépeg KOAOSEXTNKAV QUTEG TIG YUVATKES, TTEPIPEVOVTOG HE OVUTTOHOVNOIO
TIG ETMOKEWPEIG KOl TIG OUPBOVAEG TOUG, EUXAPIOTNHEVES TTOL AV EvVaV TTGPOXO LYEI-
OVOHIKASG TTEPIBOAYPNG HE TIG TTIO EVIHEPWHEVES TTANPOPOPIES. ANEeG pnTEpeg fTav Ai-
YO6TEPO TTPSOLHES. ‘OPwG YeVIKG Ol PNTEPES ekTIpoVoOV TN Por|Beia TTou Toug £6Ivav
ol voonAeUTpieg Snpdoiag vyeiag. 16IITEpa eKTIHABNKAV Ta BPEPIKG PTTAVIQ.

O1 poKTIKEG PNTPOTNTOG GAAaEav paydaia KaBwS o1 yuvaikeg yevwoboav GAo kai
TEPIOTOTEPO O€ VOTOKOHEID. Tax 1I6pUpATO QU TG SNpIOVPYOVTOV TO KATGAANAO EKTTON-
OeuTIKG TTEPIPAAAOVY YION ATTOPOVWHEVES, VEUPIKEG UNTEPES TTOL e0Tialav aTr OUY-
XPOVN, EMOTNHOVIKY PPovTida TTaidI00 yia va e§Eao@aAicovy Tnv vYeia TNG oIKo-
Yéveids Tous. NwpiTepa, 0 TokeToG 0Tig Hvwpéveg MoAiTeieg ATav oikiakr uTTé0eon.
AKGpa kol dTav o1 YiaTpol &pX1{av va avTIKaBIoTOUV TIG paieg oTnv aiovoa TokeTol,
TO SWPAETIO ATAV OKOPQ OTO OTITI GTTOL N PNTEP TTEPIBAAETOI TS GAAEG Yuvaikeg
OUYYEVEIG Kal PIAEG KOl TO HWPO TO KPATOUGQV KOVT& 0T HNTEPQL.

KaBwg o TokeTég AGpPave TETTO HEOO OTO VOOOKOHEID, 01 BGAGpOI GLUVHBWS ava-
Topryayav TNV aTpéo@aipa Tou omiTiol. Ta Bpe@ik& Afkva TOTTOBETOOVTOV KOVTH
OTO KPEPATI TNG PNTEPOS KOI TG VEOYEVVN T GUVIHOWS TA TOTTOOETOVOGV OTO KPEPATI,
OITAa 0T UNTEPa TOUG.

AUTS GANaEe SPAHATIKG KOBWS 0 VOONAELSPEVOG TOKETOG €YIve GAO KOl TTIO dnpo-
@IS Kai o1 IaTpof Kot 1} S101KNOT) VOCOKOPEIOKWY HOVAdwV eibav edNpiEs vor oapad-
VOUV TOUG BOAGHOUS TWV PAIEVLTNPIWV. ME TNV ETTOXI] TWV GOUAPOVOHIDWY PAPHGKWY
Kol avTIPIOTIKWV VO OTTEXEI GKOHO TTOAD.

Me Tov @éfo Twv emdNpIDY, TO VOGOKOPEID ETTAIPVAV KATEVOEIOV T VEOYEVVNTO
OO TIG PNTEPES TOUG KOl TOL PPOVTILOV O€ XTTOOTEIPWUEVOLS BOAGHOUG veoyvav. Ol
pNTEPES EPAeTTaV TON HWPS& TOLG HOVEXO VIO TRIOHO, KAOE TPEIG pE TEOOEPIS WPES,
610UV AdpBavay 0dNYIa Vo TIPOETOIHGOOLY TOV EXUTS TOUG HE TIPOTOXT, WOTE VO OTTO-
PeLXOel N eEGTAWON pIKPOPiwV. ZUVETTAG, e SIOKPITIKG TPOTIO, Ol UNTEPES HIBGXON-
Kav Twg amoTedoboav kivbuvo yiax T pwp& Toug. O pévog TpOTTog va
TPOOTATEVOOLV TA HWPG TOUG ATAV VX T KPOITHOOUV OE XTTOOTEIPWHEVO TrEPIPAA-
Aov, 610V Ta PPOVTICOV ETTIOTNHOVIKG EKTTAIOEVPEVEG VOO AEUTPIES.

QoavTaoTelTe TO OKNVIKS. Mia VEa PNTEPa TTEPVAE TIG TIEPICTOTEPESG HEPES VOOT)AEIDG
TNG PETG TOV TOKETS KOITGLOVTOG PHEOO OTO TO TTAPGOUPO TO PwPS TNG TTOL BPIOKETON
oTov BGAapo Bpe@ikis @povTidas. Kabe Afyeg wpeg, pIat VOOOKSHO QEPVEL TO HWPO
oTn PNTéPQ;, N oTroiar TTPOOEKTIKG EETUAYEl TO PP Yia var To Toioel. Méoa ae Aiya
AETITG, 1 VOOOKOHO ETTIOTPEPEL VIO VO TIAPEL Kot TIGAI TO Hwpd. O1 S1adIKaoieg auTES
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Gpnva EAGXIOTO XPGOVO YIO VA YVWPIOTOUY KOAUTEPD UNTEPO KO HOPO I YIO VO VIWOE
GveTa N UNTEPQ PPovTiCovTag To pwpd TnG. Exeivo Tov pébaivav ol pnTépeg yio T
Bpegpikn gpovTida oLuvRBWS TTEPIOPILOTAV OTA THAPOTA EVIHEPWOTS TOL VOOOKOHEOU,
GTTOL TTAPAKOAOUBOVOAV PI VOTOKOUO VO OANGEN 1 VOl KAVET UTTGVIO €V pwpo.

‘ETO1, o1 pNTéPES pGBaivay yiax Tr Bpe@Ikr) ppovTida atré €vav emayyeApaTia, Evav
ETTIOTNHOVIKG KOl IOTPIKG EPTTEIPOYVWOHOVD, EVAV ETTAYYEAUOTIO HE HAOKO TTOL XEIpi-
{eTon TO pWPS pE OTYOUPIG KO EVKOAID.

Méxpr Tn SexaeTiar Tou 1940 o1 TTEPIOTOTEPES VEEG UNTEPES TTOL YEVVNOQV OTO VO-
ookopeio e BAAadav. AvTiBeTa, SIBGOKOVTOV OITTG TIG VOGOKGHES TNV IO GUYXPOVN,
ETMIOTNHOVIKH Hopr] Ppe@ikig diaTpoprg, dnAadr To T&iopa pe pmptepd. H po-
ETOIPOOIX TOL PTTIHTTEPOV ATAV HIX TTEPITTAOKT LTTGOEDT) TTOL CIPOPOVCE TNV ATTOOTEI-
pwon Tou £€0TAIOHOV, TNV akpIPry HETPNON TOu YGAGKTOG, TOU VEPOU KOI TNG
{&xapng, TNV TTPOCEKTIKY) BEPUOVOT TOU UTTOUKOAIOU KOI TN CUVEXEIX TO TRIGHO TOU
Bpépoug. XnpeidoTe Eavd 6TI ) VOOOKSH TToU defyvel TG TaioupE Ta Hwp& HE
HTTIPTTEPS POpPdiEl HEOKO TTPOCMTIOU.

AG pn vopiCeTe 6TI, GHWS, 6TI Ol HAOKES TIPOTWTTOL TIEPIOPICOVTAV OTA VOGOKOHEITK.
O1 unTépeg pddaivav Twg GTav ETAIPVAV OTTITI TX HwP& TOUS, ETTPETTE VO OLVEXIOOLV
VO TIPOOTOTEVOLV TO TTAIS A6 TA HIKPSPI, AKOPO KOl TO! HIKPOPIa TG PNTEPas. Tig
TIPOETPETTAV VA OryOPAOOLV PHAOKESG TIPOCWTTOU.

Méxp1 oTiyprig €xoupe bel TTwg Tar dpo@IAr €pya AoyoTexviag kal 1I6pOPOTA OTTWS
Ol KUBEPVNTIKES LTTNPEODIES, O PIAAVOPWTTIKEG OPYAVOEIG KOI T VOOOKOUEID TTPO-
®OOVV TNV EMOTNHOVIKA HNTPETNTA. AUTO TToL £KOve TNV 1I6E0AOYIC TGOO 10XLPN HTOV
OT1 TTPOWORBONKE O€ A'YGTEPO ETTIKEVTPWHEVA KOl OE TTOAEG TTEPITITWOEIG TTIO SIGKUTA
@Opovy, Kupiwg TNG dnpo@iAovs kovATovpag (popular culture). ‘Exovpe der g Tor
KEHEVO TV TTEPIODIKWV OTA TEAN TOL 19% KOl APXESG ToL 20° AIVA TTpowBoVTV
TNV eEGTAWON TNG EMOTNPOVIKAG PNTPOTNTAS, GAAG Sev ATAV PHGVO TO KEPEVO UTWV
TV TEPIOdIKWV, GAAG, KUPIWS, o1 diapnpioelg Tous.

Ké&troieg Siagpnpioeig fATav {ekdBapes. ‘OTrwg avaKoIvVAVEl piar Siagripion: «1rpo-
00€0€ TNV EMOTHWN OTNV OY&TTN Kail Yive ) TéAeix pnTépa.y ‘Eva peyddo ebpog KaTa-
OKELAOTWV KATGAaPav ypriyopa Tn dUvopn Tng €IKOVAG TnG €TIOTHHOVIKAS
pHNTPOTNTAS. ApXIoQv va TTapdyouv diagpnpioelg mov vtroypdppiav TNy afia Twv
ETTIOTNHOVIKWV KOl IXTPIKWV GUHPBOLADV KOl 01 SIGPNHIOTIKEG EKOTPATEIEG TOUG GVTI-
KOTOTITPICOLV TN PETOPOPPWON TNG ETTIOTNHOVIKAG HNTPOTNTOS.

MpdkerTan yio piax TuTikr diaprjpion Touv 1885 yia To Mellin’s Food, pio dnpogiAig
Bpepikn Tpon. H Siaripion €xel TTUkvGS Kelpievo, TIPOEISOTTOIDVTOS T HNTEPO YIO T
«BIGYKWOT TWV VEOYVIKWV VOOWV KOl TNG BVNOINGTNTOSG, TTOL TTPOEPXETAI OO Th
{npioydvo oiTiony, pe GAAa AGYIa, N KOKI| S1aTpo@r| OKOTWVEI APKETA Trandid. QoTé00,
n o0yXpovn €MOTAKN €XEl TNV XTTAVTNOT 0€ QUTO TO TPOPANpA: «O1 GvOPwWTTOI HE TO
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LPYNASTEPO ETTIOTNHOVIKG ETITEVYHOATA TNG OUYXPOVNG ETTOXAS... £XOLV OPIEPWOET
OTNV TIPOCEKTIKN £PELVA KOI TTEIPAPATIOPO YIX TNV ETTIVONOT £VOG KATGAANAOL LTTO-
KOTAOTOTOU YIX TO avOp@TIvo YaAaw. Eite SiafooTel GAo To €mMIOTNHOVIKG KEPEVO
€iTe 61, AVTIKATOTITPICETAI O TOVOG TNG ETMOTNHOVIKIG HNTPOTNTOG: O YUVOTKES TIPE-
el VA UGOoLV 6, TI PTTOPOUV KOl VO XPIOIHOTIOIO0V GUTES TIG YVWOEIG YIa vor AopBé-
VOUV ATTOQPGOEIG OXETIKG HE TH) PPOVTIOR TWV TTASIV TOUS.

AUTA N diarpion yia pia GAAN eTaipia Bpeikig Tpogrs, SMA, atré To 1921, utro-
deikviel Twg N 18e0Aoyiar TNG ETTIOTNHOVIKAG PHNTPOTNTAG £iXe GAAGEET TIG TEAeLTATES
dekaeTieg. EEakoAoLOEl var eival ax0IvOTEVHS, OAAG TO KElEVO Kal 1) EIKOVOYpA@non
vtrookiGlovtal a1rd Tov TiTAo «Na xpnoipoTroleital pévo vTré TNV kaBodAynon 10-
TpoL». Katd 1 dekaeTior Tov 1920 Kot HETE, OF KATAOKEVAOTES XPNOIHOTTOI00V Tr) d0-
VO TOU ETMOTNHOVIKOU EUTTEIPOYVWHOVA, OTNV TTPOKEIPEVN TIEPITTITWOT) TOL IATPOU,
YIO VO TTEIOOLV TIG YUVAIKESG OTI TG TIPOIGVTOl TOUG EIVAI TG TTIO EVIHEPWHEVA KOl ETTI-
OTNHOVIKG.

H Siagripion auTr yia Ta Tpé@ipa Libby’s éxer peyaAvTepn edikpiveia. H obyxpovn
pnTépa aKoAoLBEl TIG 06Myieg TOL 1ITPOV TNG KOl GXI TWV CUYYEVGV TNG 1} TWV TTPO-
YevéoTepwv Yevidv. MapdAo TTou 1) PNTépa TOL TATEPA TOTEVEI TIWS TO HWPS Eiva
TTOAD HIKPG YIa A QVIKG, 1 HNTEPO OKOAOLBET Pie QUTOTTETTOIBNOT TIG 00NYiES TOUL 10
TpoU Tng, Tou Ap. Evans, Tou ouvIOT Aaxaviké aTré vwpis oTn {wr] Tou Bpépous.

Méxpi Tn SekaeTiar Tou 1930 O KATOOKEVAOTEG evioXLOAV ETITTAEOV TNV I6E0AOYITX
TNG ETTIOTNHOVIKAG PNTPOTNTAS OTIG SIGPNHIOTIKEG EKOTPATEIEG TOUG TTPOCHETOVTOG
A0V KOl TO GTOIXEIOL TOL PSPov. AkSpn kai oTn Siagrjpion Touv Mellin To 1885 &i-
XOHE Ogl évav KATAOKEVOOTH] VO XPNOIPOTIOIEl TOV (OO0 WG HIC TOKTIKI YIX VOl TTPO-
0eAKOOEl TOUG KATAVOAWTEG. AMG QUTH N TOKTIKY €KOPIOHOU KUPIOPYXEl 0T
Siagrjpion g dexaeTiog Tov 1930 Kal TnG dekaeTiog Tou 1940. «H pikpr oTTGTOAN
EVEPYEIOG) XPEIGLETOI TNV TIPOCTAOIX TNG UNTEPOS TNS, SNAGdI TNV TTPOCTOCIX TNG
pNTépas Tng Touv Tpel Cream of Wheat, éva rpoiév mrou vtrooTnpideTon amé Trn o0y-
xpovn emoTipn. Opoiwg, Toix pnTépa de Ba BeAe To OIS TNG var €Xel Evar SITTAG
00@AAES TTPoi6v amd Tov Libby's.

Tov €1IkOOTS AIVA GAO KAl TIEPIOTOTEPES DIAPNHITEIG ATTEIKGVICQY ETTIOTNHOVIKOUG
KOl IGTPIKOUG EPTTEIPOYVWOHOVES, OLUVIHBWS GVTPES, VO TTWAOVV didipopa £idn KaTava-
AWTIK®V TTPOIGVTWV OTIG PNTEPES Kol GX1 p6vo Tpdipat. Na Tapdderypo To 1928 T0
Scott Tissue, piot pAPKO XAPTIOV LYEIOG, XPOIPOTIOMNOE TNV EIKOVA EVOG GVTPA ITPOU
yia va e€nyfoel «Tig Tpelg TTpodTToBE0EIS TTOL AVe oI ITPOT TTWG TTPETTEN VO KOADTITEI
To XapTi vyelagy. MepIKEG POPES, GTTwG Kal 0TV GAAN Siagripion Tou Scott Tissue, ol
KOTOOKEVOOTEG XPNOIHOTIOI000AY £Va UTTOKOTAOTATO TNG GVOPIKISG ryolpas, aTnv
TIPOKEIPEVI TTEPITITWAT IOt VOOOKGHOL.

K&troiol kataokevaoTég €0Ivav peyadlTepn BaplTnTa 0TOUG KIVOUVOUS TNG «KOI-
VIAS» YV(ONG, TTOL OTEPEITAI TNV £YKPIOT TNG IGTPIKIS apXis. Oa ToApoUoE N pnTépa
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VO PIOKGPEN TNV LYEID Kol unpgPiar Tov TTaIdIoV TNG; ESw o 10Tpds Karnyopei Tn pn-
TEPQ YIO TNV a0BEVeI TOU TTaIdI00 TNG. Av Yvdpile TN Siogpopd peTa€l «kaBapoi»
Kol «<KaBPoU VOGOKOpEIOLY, av eiXe XpnolpoToifoel Lysol.

Ti yiveTan e TI§ unTépeg o€ SAa auTd; O yuvaikeg £QTACQY OTO ONHEID VO OTTO-
dexBoLV TV ovaoia Tng 1deoAoyiag, SnAadr 61 n emTULXAS Kol LYIRG TTAIdIKNA PPOVTIOX
TIPETTEN VOL EVIIHEPWVETO OITTO TNV ETTIOTNHOVIKI| EPTTEIPOYVWHOOULVN. O1 Yuvaikes ako-
Aovbnoav Tig Baoikég apXEG TNG ETTIOTNHOVIKAG PNTPOTNTAS, 6NAadH 6TI evdd diaTH-
pNOGV TNV TTPWTAPXIKI) EVOVVN YIX TH PPOVTIOA TWV BPEPDV KAI TWV TTAIDIDV, ATAV
e€apTnpéveg atré Toug €161KOVG VI VO TOUG TTOLV KOl V& Toug Si1SGEouv Tads vt peyar-
Awdvouy KoAUTepa Ta TrandId Toug. Méxpr Tn dexaeTiar Tou 1950 Kot T dekaeTiar Tou
1960 o1 yuvaikeg TioTELAV GTI N} IO EMITLUXNPEVN TTAIBIKT AvATPOPH AGHPavE PEPOg
UTIG TOV ETTIOTNHOVIKG EVIHEPWHEVO IATPIKG EAEYXO.

YT épXouv apKeTol AGYO! YIOt TOUG OTTOI0UG Ol UNTEPEG OTPEPNKAY OAOEVA KOl TTIO
OUXV& O€ I0TPIKOUG EPTTEIPOYVAHOVES KOl EPTTEIPOYVWDHOVES TOL 20 aiva. To Béipog
IOV €6WOAV OTNV ETTIOTNHOVIKY HNTPOTNTA KUPAIVETAV HETAED TV Siogpdpwv Koi-
VOVIK®OV TAEEWV Kol HETAED TWV PUAETIKAV KOl €BVOTIKADV OPGOwY, GAAG pTTopolpe
VOl KAVOUPE KATTOIEG YEVIKEVOEIG. KOBWG TO KUPOG TNG ETTIOTAPNG KO TNG IATPIKAS OL-
EaviTOy OTOV OHEPIKOAVIKG TIOMITIOHG, I ALEAVOHEV E60VTTTN TNG ETTIOTAPNG KO 1] OL-
Eavopevn pog e€&pTnon atmd TV TeEXVoAoYiax dIapdppwaoe TiIG OUPPOVAES yix Tn
PPOVTIOA TV TTaIdIWV KAl TIG AVTIOPAOEIG TWV YUVAIK®VY O€ AUTES. MNa TTapdderypa,
N avadLGHEVN ETTIOTAPN TNS PAKTNPIOAOYIOG OTA TEAN TOU SEKATOL EVOITOL AWVA GA-
Aa€e Ta OIKIOKG KOBKOVTO TWV YUVAIKWV, KABWS 01 VOIKOKUPES SibGaKkovTav TTAEov
VO H&XovVTal TOL HIKPOPIO YIO TNV OWOTH TIPOOTAGTON TWV OIKOYEVEIDV TOUS.

O1 e€eliteig oTnv eyxadpia Texvoloyia, 6TTwG N OOPTI, TO PuYElO, TO TTALVTHPIO
POUXwV Kol I NAEKTPIKI) OKoUTTIa, peTEPaAav eTriong dSpapaTikd To Tedio, To Tepiexd-
HEVO KOl TNV KATGOTOOTN TNG YUVAIKEIOG £PYATIOG GTTWG KAl 1) dSnpiovpyia vEwv 16pv-
HETWV 6TTwG TO COUTTEP HEPKET. AANOI KOIVWVIKOI KOI TTOMITIOTIKOl TTOPGyOVTES
TPETEl VO evowpaTwBolv oTny avéAvor auTr. H peiworn Tou peyéboug Tng oikoyé-
VEIOG, KOBWS Kal 0 @S0 yia Tn ouvéxian TG LPNAAG TAIdIKAG BVNOIPGTNTAS KAl
TWV TTOCO0TWV VOoNpdTNTOS, éKOvav K&Be Tondl TOAD 110 TTOAUTIHO Kol 0 KOBEVag
avadnToloE TIG KOAVTEPES KAl TIAEOV EVIHEPWHEVES TTANPOPOPIES YIO XEPN TWV TTOil-
O100v Tov. TéTe Kol TTOANOI OIKOVOUIKOT TTaPSyovTeS evBGppuvav T eEGTTAWON TNG
ETTIOTNPOVIKAG HNTPATNTOG TG00 GTOV EUTTOPIKG 600 KOI GTOV ETTAYYEAPOTIKG KOOHO.
O1 KATAOKELOOTEG SIATTOTWOAV OTI 1) TTPOWONOT TNG «ETOTAPNG» CLVEBAAAE OTNV
TTAOANON TTPOIGVTWY. AeGOPEVOL GTI 1] ETICTNHOVIKH UNTPOTNTA TTAPEPEIVE £V Onpio-
PIAEG BEPX VIO TOUG SIOPNUIOTEG, TTPETTEN VO EIXOV THIOTEWPEI OTI ATAV EVA ETTITUXNHEVO
gpYOAEio YIa TNV TpowOnor piag ToIKIAaG TpoidvTwy. O yiaTpol diamrioTwoav 6T
N TAISIATPIKA TTOPEIKE IO TIPOGOO0PSPA TTUAN O€ PIX AVOTITUGOGHEV IGTPIKA TTPO-
KTIK).



Emotjpes Ayoyijs Oepotiks Tevyog 2020 33

To oToryeio Tou pUAoL gival éva KPIoIPo oToIXED AUTAS TNG avaAvong. Or exTreIpo-
YVOHOVES aTreLOVVOVTAVY OTIG YUVAiKeS BAoel TNG BIOAOYIKAG TOUG IKAVOTNTOS VO KLO-
opoUv Kai eTreldr] BewpovvTav OTI evepyoloav pe BAon To EVOTIKTO GTaV XPeIalSTaV
€TMITTAEOV KOIVWVIKOG €AeYX0G. O1 EPTTEIPOYVWHOVES ATTEIKOVICOVTOI GUXVOTEPO WG OP-
0evIKé, oLViBwS YIoTpoi. H emMOTAPN, N IGTPIKA KOI O ETTOYYEAHATIOPOS YEVIKG £iOV
apoevikoUg 6povs. QoT600, AUTO Oe ONUAIVEl GTI 1] ETTIOTNPOVIKY PNTPOTNTA £V
OTTA®G HIX TIEPITTITWOT ITP@V TTOL TTApeHPaivouy 0T {wi] TWV YUVAIKWOV OGOBEVAV.
EiTe BewpodvTal wg TTOONTIKO! TTAPOARTITES EITE AUTO-KATEVOUVOHEVOI EDEVVITES TNG
ITPIKAG YVWONG, Ol PNTEPEG CUHPPETEKOV EVEPYG OTN PPOVTIOX TWV TTAISIWY TOUS.
“Ekavav pia SiamrpaypéTevon HETAED TV 00NYIHV TOV IXTPWV KAI TWV ETTICTNHOVI-
KQV EUTTEIPOYVWHOVV KAl THG TTPAYHATIKGTNTOS TNG {wij§ TOUS.

Mia 1rio Trpooeypévn paTié og pix TTTUXH TG TTAIBIKAS PPovTidag Ba dwoe! pia KO-
AOTEPN KATOVENOT TOL TPGTTOL HE TOV OTTOI0 Ol HEHOVWHEVES YUVATKES EKOVAV ETTIAO-
YEG OXETIKG PE TIG TIPAKTIKEG UNTPOTNTAS TOUS.

H Ruth Williams Thompson &pxioe va ekmraibevel Ty k6pn mng Evelyn Mae g va
TIyaivel 0TV TOVOAETA O0g NAIKIOE TPIWV pnvadv. H pntépa TomoBETnoe piar «TToAD
HIKPA TOVOAETQ, TTOU €HoIdE TTEPIOTOTEPO OAV Eva PHEYGAO KUTTEANO, OAAG ATOV €0-
KOAN oTn Xprion» oTnv oyKaAid Tng Kol KGBIoe To Bpéog 0e auTH, KPATOVTAG TNV
ekel yIo Oékar pe SekatrévTe AeTrTé. KGTroleg popég To Trandi avTépelfe Tig TPooTd-
Beleg TNG PNTEPAG TOU, OAAG TIG TTEPIOTOTEPES POPEG O ouVEBauve TimoTa. ‘OTrwg
avoyvapioe n Thompson, «®uoikd, apXikd ATav amA®dg €va aryvidl TOXNS - 1 pn
TOXNS, Kol uTPEaV OTIYHES TTOL EVIOa [OWS 6TI ATAV XAOIHOo Xpovouy. Towg ATav
XGo1go Xpévou, oAA& auTh 1 oUyxpovn PNTépa TG dekaeTiog Touv 1920 ATav TreTel-
opévn 6TI N TTPOwWPN EKTTAIOELOTN ATAV 0 KOAUTEPOG TPATTOG PPEPIKIG PPOVTIONG KO
ETTOPEVIG (I TAV KTTOPOCIOPEVI va SDOE! piat Sikatin TTpooTT&OeIa 0TO TTPAYHO KI £TOI
ouvéxie pépa pe T pépan. ‘Otav n Evelyn Mae épraoe 6 pnvav, n Thompson diori-
oTwoe 0TI £Bade To Taudi 0TV TOLOAETO TTEPITTOL 45 AeTTTé KaTG TN SiGpKEIX TNG
NUEPOS dTav fTav E0TTIVION KO pIc popd& TN vOxTa. H pntépa dAwoe pe utrepngdveia
0TI «6A0 Kol AryOTEPEG TTAVEG €X YIO TTAUCIHOY. AV KOl TIAPAOEXTNKE OTI 1) KOPN TNS
dev Tav TeAeiwg eKTTAISEVPEVN VO TIYaVE 0TI TOVOAETA HE QLTI TN pouTiva, 1 Th-
ompson Bedpnoe TNV TPAKTIK £§ OAOKApoL eTITUXNHEVN. TGOO eTTITUXNPEVN, HGAI-
oTQ, TTOL GipXIoe va ektrondevel kal Tn devTepn k6pn Tng, Tn Dorothy, o akdpn
vedTepn NAIkia, 6Tav fTav £€1 efdopddwy. QoTG00, £XOVTOG HGOEI OTIS TNV pTTEIpiar
Tng pe Tnv Evelyn Mae, n Thompson Tpotromoinoe T pouTiva Tou 6e0TEPOL TTAISI00
NG. «Agv aiCel va KpaTas TO Hwpd 0N AeKAVN TNG TOVOAETOG YIO HEPIKG AETITG KGO
POP& KOl AUTE SeV KGAVEL TNV EKTTAIOELOT TTI0 EVKOANY, ONHEiWOE. AVTIBETQ, «HOAIG TO
Hwpd ovvnBioel oTnv KABIOTH OTAON, T Opyava Bo evepyoTroinBolv apéows av
LTTGPXEI N ETIBLHIC VO oLPHOED. XTa TEAN TNG dekaeTiog Tov 1920, dTaV T TTANdIG
TNng mA€ov ATav vima, N Thompson, ayvowvTag Toug TTOAAOUG HIVES TIPOCTIGOEINS
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Kol apooiwaong ou efxe E0d€Pel 0TV ekTaideVON TwV TAIdIDV TNG, KATEANEE OTO
OULPTTEPAOHQ OTI «TA HWP& PO EPaBav va oLPOUY HOAIG OKOOPTINOAV Th AEKGV TNS
TOVOAETOGY.

H epmreipia Tng Thompson avTikaromTpiCel T dnpo@IAf} KovAToUpa TNG PPePIKig
PpovTidag OTIg aPXES TOL 20 awva. ApXICoVTOS Vwpi§ TNV EKTTAIdELON TNG TOVLO-
AETOG Kol KOAOLBWVTAG ALOTNPEG pouTiveg,  Thompson akoAoUONOE evoLVEIdN T
TIG KATELOUVOEIG TTOL TTEPIYPGPOVTal OTNV KPOTIKY YTrnpeoior Tou Moudiob Twv
H.M.A., otn Bpegikrj ®povTida.

O1 punTépeg GKOvYOV TTAPSHOIEG GUHPBOVAEG TG TOUG 1ITPOUS, TOUG OUYYEVEIG KAl
TOUG PiAoug Toug. AiGBadav yia TV a&icl Tou TTPOYPAUPATIOHOV ot BiIfAia Kai Trepio-
OIKG YUVAIKQV. ZUXVE QUTO OLVOESTOY HE TOV OUPTTEPIPOPIOTH Watson, To cUoTNHO
OpWG LTS ATTAITOVOE ATTGAUTO TTPOYPOHHATIOHS KOl TOKTIKGTNTA.

Qo0T1600, Ba ATAV ATTAOVOTEVTIKG KOI UTTEPOTITIKG VOX CUHTTEPAIVOIUE OTTS TIG TTEPI-
YPOPES TNG KaBNpePIVAS pouTivag Tng Thompson pe Tov GupTTEPIPOPIOUS GTI 01 TIPOK-
KTIKEG HNTPOTNTOS, KGO KOI OF TIPOKTIKESG AUTAS TNG HNTEPOS, VTAVOKAOUV HOVGXOX
TIG OUYXPOVES ETTIOTNHOVIKES KOl IATPIKEG SNADOEIS.

Ti TV QUTO TTOL €TTEITE TIG UNTEPES OTTWG TNV Thompson; XT1o PifAio Tng To 1926,
«Ekroudevovrag Tar pwp& pouvy (Training my babies), n Thompson e€fynoe ws éva
HEONPO «YEVETIKIG PUXOAOYIOGH, TTOU TTAPAKOAOUONTE OTO KOAEYIO, TTPOKGAETE TNV
TIOTN TNG OTNV KPITIKI] ONPOGCIO TNG TOKTIKGTNTOG YIO V& SIGHOPPAOTE! TO TTaIOf KOl
va 816GiEel «TOr TIPATA HABAPOTA LTTOPOVHG OTO HIKPS Bpéogy. ALTS Tnv 0drynoe
oTn HEAETN apkeT®V PifAiov TTaidikig @povTidag, ocuptrepIAapBavopévav Kol ekdo-
oegwv Tou Ymroupyeiov Maideiag. ‘ETol, n ekTTaidevon ATAv n eMITOWN TG OVYXPOVNS
ITPIKAG ETMOTAWPNG. TO 0 eVNHEPWHEVO KOAEYIOKS TTPSYPOHHO OTToLd®Y Ko 1) Bi-
BAioypagia TG TTAISIKAG PPOVTISAg HaBaIvav OTI§ PNTEPES TNV EMOTNHOVIKY Bdon
yia v andikf @povtida. H Thompson e pag Aéel AeTTTOPEPEIES VIO TO TTEPIEYOHEVO
TOU HOOAPOTOG YEVETIKIG PUXOAOYIOG TTOL THV EVETTVEVOE, Qv KAl B HTTOpoUOE Vo
efe epTveLOTEl a6 TOV PUYOAGYO J.B. Watson. QoT600, ) TOKTIKI TNG QUOTNPHS K-
Taidevong Twv Ppedv TPodTMpPXe Tov Watson Yo apkeTEG SeKQETIES TTPIV Kol Hev
TEPIOPILOTAV OTOV XWPO LYEIDG.

«MoTedw WG Aiyn @povTida Kol KGTT0G OTNV TPIKN PPe@Ikr NAIKIO, og oXedGV
OAEG TIG TIEPITITWOEIG, B GDOOLY TN PNTEPA AT VOV KOOHO EKVEVPIOHOD OTX HETE-
TeITa xpoévian, cuvéotnoe n H.E.W. oto MpoUkAv Tng Néag Yopkns, oTo Snpo@iAég
ePI0dIKS TTAIOIKAG ppovTidag Babyhood To 1886. ATreuBuvipevo oe GANeS PNTEPES
péow Tou TrepIodIKoL «To KoivoBovAio TG PNTEPASy, TTpoeldoTToinoe OTI «Oev TPETTEN
va XaBel Xpovos, yiaTti 6ev uTTGpYE! TITTOTO IO SUOKOAO V& BepaTTeLOE! a6 Evar Troud!
Trou €xel e€oIkeIwBEl pe T ouvriBeian. H Kakr] ouvrBeia fjTav n evolpnon oTo KpePAaTI,
n AVon ATAV HIX pOUTIVA YI TNV EKTTAidEVDT TOL Bpépous. ‘OTwg avagéper N H.E.W.
YIO TNV EPTTEIPIC TNG:
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«Av éva veoyéwnTo Afywv NpePWV KPaTIETAI TTAvw oTréd éva doxeio o
TOKTG XPOVIKG SIGOTHHATO, GTTWG TIPIV KO HETG TO BNAGOUGS, GUVTOPO
be Ba vTTGPYEl AGYO0G YIa TTGVES. TvapiCw pIo TTEPITTTWOT GTTOV, ATAW-
VOVTOG £VOl KOPHGTI XOPTi KATW ord TO Hopd K&Oe Tpwi Ko fpddu, To
HwP6 €YIVE TG00 TAKTIKG OTIG CUVABEIES TOL TTOL GTO TEAOG TOL TIPGITOV
TPIPAVOU, N PNTEPQ HE TTEPNPAVI SAAWOE TTwG Oev £ie TTOTE Aepwpévn
TGV VO TTAOVEL».

H vuxTepivi] evobpnon 1] akGpa kol of Aepwpéveg Téveg ATav, yia Tnv H.EEW., éva
ONpGo! NOIKAG aduvapiag até Tn pepId Tou BPEPoug LTIG TN HopPPH TTEIOUATOS,
QKOO XEIPOTEPQ, NPOE WG ATTOTEAETU TNG «TEPTTENIGS TV EVNATKWVY. T 0pEAN TG
aVOTNPIAS TTPOOHAWONG O€ QUTH TNV TTPWIHN POUTIVA EKTTOIOEVONG TNG XPHONS TOLO-
AETOG ATOV VA «PAio KO OTEYVO» BPEPOG KOl KAHIO «ETTITTAE0V Kal SuOGPEaTn dov-
Aeié» Tng mavag. H H.EW. 6g pag Aéer ol €uabe yio T onpooia Tng €yKaipns
EKTTAIOELONG TWV TTOIOIDV TNG, GAAG N ETTIOTOAN TNG LTTOONAWVEI TI AUVTS ATAV ATTADS
KOIVI] YVAOT). AV KOl 1] EKTTIOELOT PTTOPET VO £Vl XpOVOBOpa KOl KOUPOOTIKI, 1) OTTO-
{npiwon ATav peyGAn. Mia pntépa mpétel va ekTTaidevel TTPOOEKTIKG TO TIadi TNg
TG00 YIa TO KOGAG Tou PEAOVTOG Tou TTaidIoV 600 Kai yia Tnv ik Tng dieukSAvvor).

O1 TPOYHOTIKEG AVAYKES TNG KABNHEPIVETNTOS OLVEXILOV VO ETTNPEGLOLV TIG OVTI-
AQYEIS TwV UNTEPWV GTOV TTPOYPAHHATIONO KT Tov 20° aicdva. H k. Max West, ouy-
Ypopéag Tng TpadTng €ékdoong Tng Moudikig ppovTidag (Infant care) Tou 1914 efye piax
TETOIO TIPOKTIKA avTIPETWMION. H West TrpdTeive éva 00 TNpO TIPOYPOHPATWY TTOU
eivai:

«OXI HOVO €VOG OO TOUG HEYOADTEPOUS TIAPARYOVTES YIO TNV KOAR Sioi-
THPNOTN TOU HWPOV KOl TNV EKTTAIOEVLOT] TOL pe TPGTTO TToL B a&iel yIx
ekeivo kaTé Tn Sidpkeia TNG {wig Tov, OAAK £TTIONG HEIWDVE OTO EAGYI-
0TO TN SOLAEIG TNG UNTEPAS KOI TNG TIOPEXEI PIG OPICHEVN EYYUNPEVN
TEPI0O0 AVATTALONG KO AVOPUXHSH.

o mn West awTr| dev fjtav amAn pnropikr. ‘Exel didorapTa rapadefypara Bpeqikiig
PpovTidag amré TIg dIKEG TNG epTTEIpieg TToL €0e1EaV TIG TIPAKTIKES TNG KOI TNV THOTN
OTO OPEAN TOU TIPOYPOAHHOTIOHOU. ETTITTAé0V, 6TOV OTTAVTOUOE OE QVIOUXES PNTEPES
gyypdpws oo Yrouvpyeio Moaideiag, xpnoipotroiovoe To 610 OKETTTIKS YO va oLpBou-
Aevoel TN Xprion Xpovodiayp&HPOTOS KOl TIPOYPOHHATIOHO0U. Mo rapdderypa;, n k. N.
W oTo ZnatA éypage To 1920 yia Ta TpoPAfpaTa TG pe Ta Tpiax TG Taudid, nAikiog
3 pnvady, 20 pnvav ko 3 eTdv. H {oor Tng fATav Té00 {Eppevn, Tou EviwBe eEavTAnpévn
OAn TNV Wpa Kol TV TEPITPIYUPIav NUITEAEIS OIKIOKEG EpYaTies. Aev (OeAe va aprioel
TITTOTA ONUAVTIKG NUITEAEG, KATAVOOUOE Th GNHOCIX «GAWV GUTWV TWV ETTICTNHOVIKGV
KOl UYEIOVOHIKGOV KABNKOVTMWV Yo TO HOPE», GAAG TTAS B HTTopovoe va OAOKANP@OE!
To mévTe; H West €éoTteile 600 0ehibeg pe AeTTTOPEPEIG TIPAKTIKEG OUHPBOVAEG TTOU
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TepIEAGBAvVOV TTPOYPGEHHATA SIOTPOPIG KAl DTIVOL Kail EISIKOTEPO HI KABOPIoPEVN
wpa Bpadivod BTrvou oTig 6:00. ‘OTrws e€rfynoe:

«Av bev €xelg dokip&oer va kolpiCelg Ta Taudi& oov oTig €€1 N Wpa;, Hev
£xeIg 16€a Méoo Ba o avakovioel. Eivar e@ikTd. To €xw Kavel ey n
bl pe Tor TpI aydpIar HOL KAl Kapior pNTéPa TTou Yvwpidel Thv IKavo-
TT0IMOoT TOL VO £XEI TOKTOTTOINOEI TIG AVAYKEG TWV TTAISIWOV TNG TIPIV TO
S1K6 TNG Ppadive yebpa Kai T APepn Gvean £vag HOUXOL OTTITIKOD TIG
Bpadivig wpeg, be Ba Eekivovoe GueTar TV OTTAPAITN T EKTTAIOEVON VIO
VO TO TIPOYHATOTIOINTEN.

Y& peTayevéoTepes ekdoelg TNG Bpeikig ®povTidag, kaBws pio Op&Oa IxTpadv orv-
TIKOTEoTNOE T West g ouYYpagEé, To UAAGOIO CUVEXIOE VO UTTEPOOTTICETOI TOV
TIPOYPOPHATIONS OAAG 1) AOYIKI] TOU PETATOTIOTNKE. TAPX, OTTWS KAl OTOV GUHTTE-
pigo- piopd Tou Watson, ol iNTEPEG £yIvay ePTTES10 OTNV ETTIOTNHOVIKI] (PPOVTION TWV
TSIV, OKOHN KOl PI OTEIAR IO TNV LYEIO KOl TNV EVNPEPI TOUG. ZOPPWVA HE TIG
£PEVVEG O TIPOYPOHHOTIOHES 6XI HOVO ekTrandevEel To Bpépog, oG etTiong SiaTnpel Tig
mOavég emPAapeis emppoés amrd Tn pnTépa LTS €AeyXo, 6IVOVTAS TNG AETTTOHEPEIS
KOVOVES YIO VO GKOAOUOITEL.

ITQ YPOTITG TTOA®DV PNTEPWV TTPWTAPXIKG GTO HUGAS TOUG ATAV N TIETTOIBNOT 0TI
0 TTPOYPOIHHATIONEGS aAdippwve Ta Béipn Toug oTn Ppeikn ppovTida. H ouyypagéag
Kathleen Norris fATav 10 evBovoIwONG Yo THV TTPOWONOT TNG TTPOCEKTIKG TTPOYPOH-
HOTIOPEVNG PPEPIKIAS PPOVTIONS. Oedpnoe ONPOVTIKG VO ATTEAEVOEPWOTEI TIG YUVOITKES
o1 TN oKAGPIG TNG avaTPOPAg TwV TTAIdIAV, TTPOKEIPEVOL va eEaelipouv TNV avn-
ouxia Toug yIa TNV avaTpo@ Twv Taididv. ATré Tnv epreipia Tng diafefainoe Toug
avayvwoTeg oTo PiffAio Tng To 1927 61 n ovyxpovn UNTpdTNTO e§0Aeipel TETOI0UG
@O6pous. O1 oLVTAYEG I TNV ETTICTNHOVIKI] HNTPOTNTA «HE KAVOVIKEG WPES, PTTAVIX
Kal YEOHOTO OOPQVO PE TO XPOVOSIGYPOPHQ...» efYav oAAGEE Ta KABAKOVTO TwV
pNTEPWV Kal AV KAVEL TN UNTPOTNTO «DIOOKESAOTIKAY.

Evad TOAAEG pnTépeg TrioTeVAV OTI O TTPOYPOHHOTIOPOS SIEVKGAUVE TIG TIPOKTIKES
Bpeikig @povTidag Toug, eiyav GAAoug AGyous va akoAoLBRooLY Ta ALOTNPG XPO-
VOSIOYpEHHATA TOU TOIOHATOG, TOL UTIVOU Kol TG e€GAenpng. Na v Thompson,
West kai GAAeG, ) TTPAKTIKA TNG EMOTNHOVIKAG HNTPOTNTAS PE TIG TIPOTEKTIKG TrPo-
YPOHHOTIOPEVESG pouTiveg BeATitove Tnv auToTreTOiBNOT Tous. Mo GAAeG yuvaikeg, ol
AeTrTopEpEi§ 0dnyieg TIg 0dAYNoaV va ap@IofNTAooLY TIG SIKEG TOUG AVTIARYEIS KOl
VO OTTAO0LV TNV GUTOTTETTOBNONA TOUG. Y& pia TETOIO TTEPITTTwON N Ka. L. J. R., amé
Anaconda, Montana, (A8 o€ ema@i pe To Yrovpyeio Maideiog Tov Nogpfpio Tov 1923.
Avaépel 6TI akoAoUBONoE pe 0eBAOHS TIS TIPOKTIKEG BPEPIKIG PPOVTIOOS TTOL TTEPI-
Yp&povTan aTo PUAAGDSIO TOL OPYOVIOHOU. AKGHO, GHWS, TV OPKETA AVOIOPOAS VIO
VO ETTIOKEPTET I KAIVIKI] IO TTaISIG, GTTOU 1 VOOOKOHQ TNG €0woe €va TTPSYPOHHG
Srarpo@ris kKaTdAAnAo yio To Bpépog. H kot LJ.R. eie Tnv uxapioTnorn va ovoKoIvaoEl
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OT1 0 €VOG £€TOUG LIGG TNG EPPAVIOTNKE «OE APIOTN LYEIOw. QOTCO, TTAP& TN OTEVA
TAPNON TOV EYKEKPIPEVOL TIPOYPAHHATOS KOI THV TTAPOTHPNOT] TS 6TI 0 LIGG TG ATOV
LYIRS, XPEIOLOTOV QKGN TTEPAITEPW ETIREPAINON OTTO AVOYVWPICUEVO IATPIKG EP-
TeIpoyvwpova. Mijye To Taudi vo «eEeTaoTEl ard €vav 101K HwP®V ammA& Yo vor Be-
Bonwdei 611 de ovpPaivel TITOTA KAKG 08 QLTOVY. ATI6 T picx TTAeLPG N ka LJ.R. efxe
€PTTIOTOOUVN OTIG GUHPBOVAES TTOL TNG SGBNKaV, aTé TNV GAAN TALLP& N cLKPBOLAR
OUTH VTTOVOHELTE TNV EPTTIOTOOUVN TNG OTIG SIKEG TG TreTroIBrioels. H kot L. J. R. xpel-
GOTNKE IATPIKOUG EPTTEIPOYVWOHOVES YIO Vo eAEYEel Tar SIkG TG oupTTepdopaTa. Mia
GMAN pnTépa otV aypoTikr) Teploxry Tou OLICKGVOIV AIOOGVONKE pHIG TTOPOHOIN
av&yKn Yo Tnv emeBainon Twv TPOKTIKOV TNG o1 £vav emTayyeApaTio vyeiag. To
1938 n ka H. akoAovBoloe éva TTPSYPapHa TAIOHATOG TPIWV WP®MV YIO TO £VES PV
Bpépog Tng. ‘OTav mapatipnoe 6T To pwpS KOIHGTAV GUXVE TTEPIOCTOTEPO ATTO TPEIG
DPES, POTNOE HIX VOOOKOHO SNHGOIOG LYEIOG v B ETTPETTE VO XPNOIHOTIOI|OEl £VOX
TPOYPAHHO TEGGGPWY WPWV. AVTH N PNTEPA ATAV TTPOPAVAS TTETTEICHEVN YIO T ON-
Hooior TNG TOKTIKGTNTOG OTO TAIOHA KOOWS KA1 YIO T ONHOGIO TWV TOKTIKWY KIVH-
O£V TOUL &vTEPOU, emeldl eie dwoel oTo MOAD pIKpS TTaIdl TG KAVOHOTO.
Yoo TnpidovTag TO TTPOYPOHHO TWV TECORPWY WPV Kol KKBNOUXGLOVTAG Tr) HNTEPO
OTI «pIO EKKEVWOT PEPQ TTAPG HEP eival evTaEer Y Tar pwp& TTov BnAGLouvy, N vo-
OOKGHO TIPOTEIVE XUHS Sap&aKknvou, XUHS TTopTOKOAIOD Kot AGSI atré GUKMTI, Trapd
KAUopa. H k LJ.R. kai n k H. ioTevav 0Toug 1aTpIké EYKEKPIHEVOUG KAVOVES TNG TO-
KTIKOTNTOG, GAAG Qp@IoBATNOaV TNV IKAVETNTE TOUG VO TTIPAYHATOTIOI00LV TO TTPS-
YPOppO Xwpis e§wTepikr| emifePaiwor.

la Toug pETOVEOTES KO TOX TIIOIG TOUG O EKOLYXPOVIOHGS GUXVE TIHYOIVE XEPI-XEPI
HE TNV apepIKavOTTOinoT). XTig cuvevTeVEeIg TG pe EBpaio-Apepikavideg yuvaikes, Trou
yevvribnkav T dekaetiar Tov 1930 kan Tov 1940, n Jacquelyn Litt diamrioTwoe emiong
OTI «n TTiOTN 0T OUYXPOVN IATPIKA KAl N ETOLHIO vor YivOuV 0UYXPOVES pNTEPES Oe-
wpriBnKav 6e50pPEVES, KOIVAIG OTTOOEKTEG KOl KATavonTEGy. Miar atré Tig ouvevTevEia-
{6peveg Buponke Tnv avtiBeon peTald TNG pNTEPAG TNG Kal TOu OUYXPOVOL
€TMOTNPOVIKOU TPATroU. EGv 1) K6pn TnG E0TTVayE TTPIV ATT6 TOV ETTOHEVO TTPOYPOHHO-
TIOPEVO XPOvo TAIOPOTOS, Ba Gpnve To HwPO va KAGYeEL. AUTH 1 OUPTTEPIPOPS TPO-
HOKPOTOUOE TN PNTEPQ TNS, OAAG N ouvevTeLEIOCSpEVN O Bl TOCE TNV KOPN TNG TIPIV
aTré TNV TPOYPOPHATIOPEVN Wpa. « ETOol ETpetre var £X0UV TOr TIPAYHOTON, ETE. «AvV
[0 yioTpdg] eitre kKGO TEOOEPIG WPES, KAOE TEOOEPIG WPES. 'HTOV TO OWOTON. ZTOX
pATIO TNG QUTH N TTPOKTIKA aTTOTEAOVOE «TEAEIOm PNTPOTNTO. H TIPaKTIKY TG 00Y-
Xpovng TraidikAg ppovTidag pe Tov oTaBePS TPOYPAHHaTIONS TG Poridnoe va dio-
XWPIOEI AUTA TN YEVIG OTTO TIG TTPONYOUHEVES YEVIEG TWV HETAVOOTWV. TIG €KOVE
OUYXPOVES, TIG EKOIVE OHEPIKAVIKES.

MpofaivovTag oe oTaBepG WPEPIa ws PEXAIOTIKA AVOT Y10t TO PNTPIKSG PopTio £p-
yaoiag, ol pnTépeg Bar PTTOPOVTAV VO TPOTTOTIOINCOLV TA XPOVOSIOYPGUHATA 1 THI-
HOTO TOV wpapiwv GV OpaIve 6T Ta OTIITION TOUG Ba AeITOLPYOVOAV IO OPOAG
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Xwpig va diakuBevouvv Ty vyeia TV TAIdIOV Toug. O ATTAITAOEIG KAl O EPTTEIPIES
TWV VOIKOKUPIWV ETTNPEXTAY, YIO TTAPAOEIYHO, TO XPOVOSIGYPOPHG TTOL SNpIoVpYNoE
n Thompson yia Ta ToudI1é TnG,. ‘OTAV ETEGTPEPE ATTG TO VOCOKOEID, CUVEXIOE TO
TPSYPOPHC TTOL EiXE TTAPATNPAOE! EKEN, TOT{OVTAG Ta HWPG OTIG 6 .Y, OTIG 9 TT.J.,
oTIG 12 TO HeonpEpI, OTIG 3 H.H., OTIG 6 P.H., OTIG 10 p.H. KOl OTOV TIPMTO PAVO £TTIONG
oTI§ 2 To Tpwi. Afyo apydTepa, Bprike didipopous AGyous yia va aAAGEer To TTPo-
Ypoppo. AvakGAvpe 611 To Bpépog TV oXedGV TTAVTO KOIHIGHEVO OTIG 10 p.p. KOl
«bev 1BeAe var To evoxAfoely. Etriong, n Thompson ftav €Toipn yia O1rvo mpiv oTré Tig
10 p.p. Oewdpnoe TNV EeKoUPaOT TNG TGGO GNHAVTIKE 600 Kol TOU TToid100. ATTopGoIoe
vo pnv umrvijoel To Hwpd, oAAG var To agprioel va utrviioel av 1{8ele T&iopa. Tnv
TPATN VOXTA TO Hwps dev ELTTVOVOE HEXPI T HEOAVUXTO KOl HETA TO TRIOPO KOIHO-
TOV HEXPI TIS 5 TO TTpwi, 0XESGV TNV WP yIa TO TTPWTO TTPwIvE Téiopa. H Thompson
dlamioTwoe 611 oTAdIOKG TO Bpadivé T&Iopa epXETaV GAO Kai TTIo apyd. Méxpr Tnv
NAIKIOt TV TTEVTE PNV@V, TO HOPS oTé TIG 6 p.p. €ws TIG 6 To Tpwi Se YpeialdTav
Téiopa. QoTé00, KaTE TN didpkeiax TNG NEEPAS N Thompson ev amrékAive ammé To Xpo-
vodIGypappa Ko «TToTE dev dioTaoe va Eumrviioel [Ta Bpépn] €iTe yIx TO PTTAVIO TOUG
€iTe YIO TO PTTIPTTEPSY. Xe aUTH TN SIodIKOoIo PTTOPOUHE VO HOUPE TG TOUAGXIOTOV
pia pnTépa KaTépepe va Siatnproel TNV ePoToo0VN 0T SIKK TNS avTIANYn Yo TV
KOTGAANAN ppovTida Twv TTadidv. AIXTTOTWOE 6T «ATAV O ONHAVTIKG TO Hwpd
PO Vo HGBel TV TEXVI TOL VTTVOL GAN TN VOXTA AT 6T var SeXTel Evar eTTITIAéOV TAI-
opow. MapdAAnAa vTTooTAPIE TNV THOTN TNG OTIS IATPIKESG 00NYiES TNG Népag. ‘HTav
TMOTH OTO XPOVOSIAYPOPHO TOIOPATOS TG NUEPOS.

O1 aTro@GOoEI§ TWV PNTEPWV OXETIKG HE TN PPOVTION TWV TSIV ATAV GKPWS TTPO-
OWTTIKES, SIGHOPPWONKAY OTI6 TIG EUTTEIPIES, TIG TIETTOIONOEIS, TIG AEIEG KO TIG KATA-
oT&OoEIg TNG K&OE yuvaikag. Katd ouvéteia, dev mpoypappaTi{av 6Aeg ol pnTépes NG
TEPIGOOL eKEVNG TTPOYPOHHGTIaV TIOTE TO fpEPn TOLG TTWG GuVIGTOVTAVY 1) GUY-
xpovn BipAioypagic gppovTidag Bpepadv kal o1 eTrayyeAparTies vyeiag. O 1aTpog TNG
ko A.). Johnson etrépeive va Tailel veoyvo Y16 TnG «T600 600» KOl OE TOKTIKEG WPES.
K&t amé autd To TPSYPOPHa TO HWPOS «EKAdIYE TTOAD TTEPIOOSTEPO OO 6, TI
£TIPETTE, CUPTTEPIPEPOTAV WG TIEIVOOHEVO, GANG [CUHPWVA pIE TIG EVTOAEG TOU ITPOU]
0e Ba €mpetre va €xel GANO... Kol 61 TTEPIOTOTEPO ATrd HV0 WPESH. AUTS diprve €va
HWPS VO KAGHEL KO HIOt OITTOYONTEVHEVH PNTEPAL. «XTN CUVEXEIX I HEPO 1] HNTEPO TOU
OKEQPTNKE OTI deV PTTOpEl TTAP& VoL TIPOKOAETEI AVOOTATWOT), Y1 ‘0UTO B Tou €61ve
Afyo aképa. Téioe 600 r{BeAe, Triye yio UTTVO Ko KOIPHOTOY ooV KOAS Trandi. « EKToTe,
n Johnson Téile Tov LIG TNG 600 BeAE, GTTOTE HOEAE KOI KATG OUVETTEIR, OVOPEPEL
TTWG «KOIMOTOV KOl peyGAwve oav {1avio To kahokaipiy. O 1aTpég TNG TPOTEIVE Hitx
pouTiva, aAAG N epTreipian TNG £€6erxve GAAN pia Tov £€6wae AVor o€ éva TTEIVOOPEVO
pwpo. ‘Exel egtrioToolvn oTOoV 1GTPS £TeId ATAV 1TPIKA apXr}, GAAG dev ATav T6o0
ETTNPEQOUEVN ATTO TNV EUTTEIPIOt TOU WOTE VO XYVONTEI TNV KOIVI TNG AOYIKI| KOI T
d0vopn Tng avtiAnyng.
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Eival oagpég 611 opiopéveg yuvaikeg eréAe€av va (ppovTioouy Ta TTaidid Toug oUp-
PV pe TIG 00nYieg TwV ISIKWV TTAIGOPUXOAGYWV ETTEIDH, WG PNTEPES, HTAV TIETTEI-
OpEVEG GTI 1) OUYXPOVI IATPIKN TTPOCEPEPE TNV KAAVTEPN KOl TTIO LYIEIVI] GUHBOVAN.
O1 10TpIKOT ETTOYYEAHATIES TIPETEIVOV TOV OILOTNPS TIPOYPOHHATIONS, PE ATTOTEAEOHOK
OUTEG Ol YUVATKEG VO TIPOYPOPHATIOOVY TTPOOEKTIKG Ko OLVEIONTE TN {wh Tou Bpé-
oUG TouG. ‘Opwg o1 UNTEPES e€€ppaaav TTOAEG GANEG EENYIHOEIS VIO VO EQPAPPGOOLY
avT6 oL ABeAaV e Ta Bpérn TOUS. AUTS TTOSEIKVOET GTI O YUVOTKEG OEV TAV, KO
KaT ' eTTEKTAON OEV EVal, ATTAMS TTOONTIKES TTAPOARTITPIES IXTPIKGWY OUHBOVADY. Av-
TIBeTA, QUTH N TOIKIAOPOPPI LTTOONAWVEI OTI OI HEPOVWHEVES Yuvaikeg efyav Bo0-
Anon kai GuppeTelYav evepy& oTn AfPn AmoPAOEmY OXETIKG HE TNV LYEIX TWV
TSIV TOUG. AKOUYOVTOG TIG OTTOYEIG EKEVWV TWV UNTEPWY POTICETAI I TTEPI-
TIAOKN KOl 110 OHOA EIKGVA TNG KaOnuepIviig (g 0To TP@TO pIGo Tou 20 adva
Kol UTTOYPOHHICeTON N GAANAETTIOPAION TWV LAIKWV OLVONKWMV KAl TNG ETTIOTNHOVIKAG
oupPovAeuTIKAG BifAIoypagiag TTou Siapop@ave T {wn TwV YUVAIKWOY. OpIopEVeES
yuvaikes eEETaoav TNV 10TPIKK GUHBOVAR AGYW TNG TIOTNG TOUG 0TI CUYXPOVI IXTPIKA
eMOTAPN, GAAeG eeIdn ioTeLAV OTI 1) eKTTAdEVON B €fe WG ATOTEAEOPT TN OW-
pOTIKA Ko NOIKH LYeiar TOL TTAISI0D TOUG. T OPICUEVES YUVAIKES, CUHPWVA HE TO
OTOOEPG TTPOYPGPHATA, N EPTTIOTOOVUVI TOUG OTIS IKAVOTNTES TOUG AULERBNKE EVA YIOK
TOUG GAAEG 1) EAAEIPN AUTOTTETTOONONG TIG ETTEIOE VO TNPOVV TTPOYPSHHOTA TTOL OL-
VIOTQOVTOI OTT6 TOV IKTPO YIa XApn TNG EVNHEPIOG TOL TTAIBIOV. XTIG TIPWTEG OEKAETIES
TOUL 20° advVa TTOAAOT BewpPoLV TNV ALVOTNPH EKTTAIdELON WG TNV £TTITOPA TNG OUY-
Xpovng TaidIkrg ppovTidag. MNa GAAOLG O TTPOYPAHHATIOHGS TOUG ETTETPEYPE VO ATTO-
KToouv K&To10 éAeyxo oTnv EEppevn {wr TOUG KOl OTIG TTOAAEG OIKOYEVEIOKES KOl
OIKIOKEG OITTAITIOEIG TTOU OVTIPMETWOI{OV KOONUEPIVAL.

AUTA gival ) TTEPITITWOT EMOTNHOVIKAOV GUHPBOVAQY Yo Th Bpe@Ikf ppovTida Ko
N KATOAANASTNTO Kol XPOT TNG HOG Sivel éva ONPOVTIKG TTOPGOEIYHO VIO TO TTQS Ol
YUVQIKES, TOTE KOI TWPQ, QVTIHETWTTICOLV OTPATNYIKG TIG VAIKESG OUVOrKeSG TNG {wr|g
Toug. O1 yuvaikeg oL akoAovBoVoaV TOTA Ta ALOTNPG TTPOYPAPHATA TTAIOIKAS
ppovTidag dev akoAovBovoav GRoLAX TIG 0dNYIEG TWV IXTPWV TOUG. AVTIBETO, KATG-
Aafav Ta opéAn TG 1IATPIKAG CUPPBOVARG KOI TNV AVAYKN VO GTTOKTIOOLY TOV EAEYXO
NS &€ppevng Cwng Tous. Katd Tn Afyn Twv atro@doedv Tous, EAafav uréyn T600
TNV I0TPIKA 600 Kal T pEGMIOTIKH TIPAYPOTIKOTNTA. "HTOV 0 0LVOLOOUGS VTGV TTOL
ETACOQV TIG TIPOKTIKEG PNTPOTNTOS, HIot OXEDT TTOL £EXKOAOVOET var eTTnpeddel Tn
{wr Twv pnTépv.

H emoTnpovikr pnTpdTnTa eEaKOAOLOET VO LPIOTATOI KPIOIHO HETAOXNHOTIONS. H
ETMIOTNHOVIKA KAl IATPIKH TEXVOYVWOIC TTAPOHEVEI TO ORHA KATATEBEV TNG OVYXPOVNS
pNTEPOG, OAAG OTa TEAN TOL 20°° AWV 01 PNTEPES HeV eivan TTAONTIKOT TTAPOAITITEG
NS 1a1pIkrig e§ovaiag. MépTe yia Tapaderypa Tnv La Leche League, pia opydvwon
IOV OIPIEPWVETAI OTNV gvOGppLVON TV PNTEpwv va BnAGlouv Tar Bpépn Tous.
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Emigpaveiokd, auTi 1 kivnon a prropovoe va BewpnBel e€aipeTiké Tapadooiakr. Ti
Ba utropovioe va givail Mo TAPASOOIOKS AT pia PNTEPa Tov BnAdel; QoTé00, TN
dekaeTior ToL 1960, GTAV N OPYGVWOT) CUYKEVTPWVE TN SUvVapR TNG, 0l SpAOTNPIGTNTES
NG ATav oAU pIooTTOOTIKES. Exeiv Tnv Tepiodo or 1aTpoi evBdppuvay evepy& Tig
yuvaikeg 0To TaIOH o1 pTTITTEPS. Mpo&AAovTag avTioTOON OTIG CUHPBOVAEG TV
10TPAY, ol NYETeS TNG La Leche @aiveTan va evavTiddvovTar oTn oUyXpovn IOTHHN
Kol TV 10TpIkn. QoT600, N idia n Aoy TTov OTHPIfAV TA ETTIXEIPHPATE TOUG YIX TO
BnNACop6 TTPOEKLYE ATTG Tr CUYXPOVI ETTICTNHOVIKA £PELVO. Agv OTTEPPITITAV TN ON-
pOoio TNG EMOTAUNG KOl TNS IXTPIKAG, OTTAG ETTEPEVAV VO GKOVOOULV Ol IXTPOI TIG €P-
HNVEIEG TOUG OXETIK& PE TNV €pELVOL.

Tnv id1ax repiobo oTig Hvwpéveg MohiTeleg eidape piot ONOT yIo «PUOIKS TOKETON.
O1 TokeTol oLV TrEpIEAGHPavay avaiodnoia. latpol 6w o BpeTavdg Grantly Dick-
Read kai o [6AMog Ferdinand Lamaze avémrTu&av GAAEG pouTiveg TTOL ATTEPELYQV T
XPron TNS avaiodNnoiog Kol eTETPEPAV OTN PNTEPT VA HEivel E0TTIVIO KOTS T SIGpKeIa
NS YEVvag Kal Tou TokeToU. O1 YUVAITKEG GKOLTAV VIO QUTEG TIG TIPAKTIKES Kol TrieCav
TOUG YIATPOUG KAl TG VOOOKOUEID TOUG VO TIG appéoouy. M&AI, Spwg, ol Yuvaikeg
dev amméppImTav T obyXpovn eMOTHMN, GAAG VO TNV XpNOIHOTTOI000aV VIO VO VO
wBoUV TOLG IATPOUG KAl TXX IATPIKG IGPUHATA VOX TIG GKOUV.

O1 pnTépeg Kal ol TTEPOXOI LYEIOVOHIKAG TTEPIBOAPNG TWPA HIAOVY TTI0 GUXVE VIO
pia «oLAAOYIKI ouvepyaaion. H auvepyaoia auTtr peTalD Twv pNTéPmwV Kol TwV gp-
TIEIPOYVWHOVWY dev eival e0KOAO v TTITEVXOEL. ATTaiTel 0EAOPS yIa Th YVAON TWV
ETMIOTNHOVIK®V KAl ITPIKWY EPTTEIPOYVWHOVWV KOl YIG TN YVWON TWV PNTEPWV. Xr)-
HEPO N TIAEIOPNPIT TOL CLUOTHHATOG LYEIOG PHOG OTOXEVEI OTNV TNO ATTOTEAEOHATIKT
ee€ePYQOia TV AOOEVAV, aPVOVTOG EAGXIOTO XPOVO YIO GNHAVTIKI) OLLATNOT HE-
ToED TWV TTAPSYWV VYEIOVOUIKAG TTEPIBOAPNG Ko Twv pnTépwv. O METEI§ OTIG pPn-
TEPEG SLOXEPAIVOLV YIO OV TEG TNV EVPEDT XPOVOU, £TOI MOTE VO ATTOKTHOOLY KOl VXX
OIPOPIOIOOTOLY TIG TIANPOPOPIEG TTOL XpeIGLovTal OTré Hiot oUYXUON OUYXPOVWV
mywv. O1 pnTépeg (ko GANo1 TTépoxol TTaISIKAG PPOVTIOOS) Kal Ol ETTOYYEAHATIES
XPeIGlovTal £Va UTTOOTIPIKTIKG KOIVOVIKG KOl TTOMITIOTIKG SiKTUO TTou Bar Toug eTTI-
TPEYPE! va p&bouv o €vag atré Tov GAAo. Tio KpITIKE, TTpéTrel va uTrepolpe To 0U-
OTNHO UYEIOVOUIKIG TrEPIBOAYPNG KOl VO GvOYVmwpioouHE TNV eVOOVN TNG KOIVAVIOS YO
TNV ELNPEPIT TWV TTAIBIAV.

H oUyxpovn poppwpévn pnTépa eival EKEV TTOV TTPOOTATEVEI TNV OIKOYEVEIX TNG
pE TIG 10 aUYXpOVeS £EENIEEIG OTNV EMOTAMN KOI TNV IGTPIKA KO TTOL avadnT& 1TPI-
KEG OUHPOVAEG, GTav XpelGleTal. Aev eivan E0KOAO var TTAPGOXOUVHE TIG ATTOPAITNTES
TPOUTTOBEDEIS YIa vor eE00POAITOVHE AU TO TO IHAVIKS VI OAES TIG PNTEPES, GAAG efvon
£voig 0TEY0G IOV TIPETTEN VX ETTITUXOVHE YIO TIG PHNTEPES HOG KOI VI TO HEAAOV HOG.
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IMTepidAnyn
E v 1 Evvota SuadtkOTNTaG SIVEL ELPACT) 6TV OGAANAETIOpao LETAED SOUIKMY TEPIOPIGHOV
Kot pdong (agency), 1 tkavoTnTo Tov 0TOHOL 0pileTat g To Pacikd oTotKElo GTNY AokNnon
OMLLOVPYIKAOV EVEPYELDV, £TGL MOTE 1) EMPPOTN TG E60VGTAG 6T SuvaTOHTNTA SPAGT|S TOV ATOHOV
vo. ayvogitol og peydio Baduo. Emmiéov, 1 exppor] TV KOWOVIOV Kol TOV TOMTIGHOV Og
Aappaveror vmoyn and v dvadkotta. To keipevo avtd vrootnpilel 6TL Ot KowviKol
noMTIGHOl GuykpoTtovy éva Becpobemuévo mepifdirov, pvbuilovtag ) oyxéon petasd
GUUTEPLPOPAG KOl KOWVOVIKOVY avVTAUOPOV Kat, e TN GEPA ToV, évag TéTotog Beopobetuévog
KOVOVIGHOG £pYETaL Vo KATELOVVEL TN YVOOT] Kol KavOTTO TV LEADY TOL. )G €K TOVTO, 1
doxnon g dpaong cuvidmg Aapfdvel pépog oTo bpog oL Exel oplabel and To Becpobetnuévo
mhaicto. TIpokeévou vo e£0c@aAicovy TPoc®TIKO KEPOOS TO. dPOVTO GTopO (actors) Teivovy
VO, GUULOPPOVOVTOL LE TOVG KAVOVEG TOV TANLGIOV, OTWG EIVOL TPOPAVES GTN YPNGLULOTNTO TOL
KOWOVIKOD KEPOAAIOV, 1 AdKTNOT TOV 070iov uropel vo Bewpndel og Téyvn TG KOWOVIKNG
aAymueiog oty Kvelikn Kowovia.

Aééerc klerbra

AvabIKOTNTO, KOIVWVIKG KEPAAaio, KIveQIKOG TTOMITIOUGG, S1eVBUVTEG OYOAEiwvY, Beopo-
BeTnUEVO TTAQITIO, KOIVWDVIKT) OAXNUEIDL.

0. Evcaymyn

r 10 v& TAVOEL TN SLABIKGTNTA AVEPETO OTOV SOPIGUS Kail 0T SpGoT TOL ATGHOU,
o A. Giddens vtrooTnpiCer 671 n apoifaic yvadon eTITPETEl TO GTOPO TTOL dpa
(actor) vor avakOAOPEI TOUG KAVOVES KOl TIG I0IGTNTEG TNG KOIVWVIKAS Soprsg. AUTH N
YV@OT TOU EMTPETTEl VO HETATPEPEL TOUG SOPNHEVOLS TTEPIOPIOHOVS O€ TTGPOUS YIOK
TV QvATITUEN SNHIOVPYIKWV dPEoEWY, MOTE 1) EPAPHOYH TNG dpdong va TPowbEel
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TEPAITEPW TNV KOIVOVIKA 0AAOYH. AV KI aUTH 1 SUAGIKTNTA avadEIKVOET TO SIAOYIKO
o&iwpa peTa€l TNG Kolvavikig dopr|g ko Tng 6pdong, o Giddens Aavboopéva peTa-
Pp&ler TNV IkavoTTa Wg e§ovoia. H aAnAemidpaon peTa&d Tng IKaveTNTOS, TNG
UTTOKEIPEVIKHG TIPOBEDNS KO TNG ££0VOTOG Teivel va UTTEPAOTIICEN TNV ETTIPPOT| TOU
EYWIOPOU KOl 1] OLUYXWVELOT HETAED IKAVOTNTAG Ko £€0V0TOG YiVETOI TO HEDO €€r-
OPGAIONG TTPOOWTTIKAV KEPOWV. AUTHA N apxn 6eixvel 6T1, YIX V& TTPOOTATEGOVTOI TO!
TIPOOWTIIKG OUPPEPOVTA, 1 SPGoN TOL ATOPOL B TTPETTEl VO EKTEAEITON KAVOVIKG
péoa o€ SOUNPEVOUG KAVOVES, GTTOL TO BECHOBETNHEVO OVOTNHA AVTAPOIPS EpXETO
va dnpiovpyoel dnuiovpyikEg Spdioels. Kabws auTd To BeopHOBETNPEVO CUOTNPO OVOr-
TTOOOETAI HEOO O€ EVO GUYKEKPIHEVO KOIVWVIKG TIAGT10, 1 KIVECIKH KOUATOUPO TIPETTE
va BewpnBel wg 0 PAcIKGG TAPEYOVTAG TTOUL SIGHOPPWOVEI AUTO TO BECHODETNHEVO
o0oTNHO 0TO KIVECIKG TTAGT10. Mpo@avadg, 0 GUVOLAOHES TOL OIKOYEVEIGKOU TTPOCO-
VOTOAIOHOU KOI TOU TIPOCOVATOAOHOU WG TTPOG TO TIPGCWTIO € AGUTAV TOV TTONITIGHO
dnpiovpyel éva BeopoBeTnpéVO TTAGG10, TTOL KOBOPICEI OPICUEVOLG KOVOVESG KOIVWDVI-
KAS avTapoIPAs. AUTS €ival EPPAVEG OTOV KOVOVO TNG KATAVOUAS TWV KOIVWVIKWOV
mopwv oTnv Kiva, n omroia dev kaBopileTar T6o0 amrd TNV apxn TNG 106TNTOG OAAG
KUPIWG TG TI CLUVOICONPATIKA/OIKOYEVEIOKT OUVOEOT TTOU PTTOPET VO OTTOKTNOEN
HEOW TWV KOIVOVIKGOV SIKTOWV. ETITTAE0v, auTé To BeopoBeTnpéVo TTAGOI0 ELVOET
£1TIONG KOl ONPAVTIKEG B€0EIg TToL TTPOodIdoLY TETO TNV GPIOTI IKAVOTNTA TWV KATO-
XWV TOLG 600 KOl TNV OIKOYEVEIOKH TOUS @Apn. Mia TéTola puBpIon Teivel va wBel
ToUg Kivé{oug S1EVBUVVTEG OXOAEIWV VO KATAOKELGTOLY KATGAANAOULG KOIVWVIKOUG KU-
KAOUG yIa TNV avamTLEN I0XUPWV PIAIDV Pe GTOHX TTOU €X0LV TNV £60VTTON VOl ETTNPE-
Glouv Tnv Tpoaywyr] Toug. QOT600, AUTA N TPOCEYYIar, oV PaciCeTal OTOV
EYWIOPOS, CUYKOAVTITETON OTTS TN dNpSoIx aTroaTOAR TOUG, £TTEISA 01 SIELOLVTEG TWV
OXOAEIV OVOPEVETOI VO ATTOKTHOOLY TTEPIOGOTEPOUS TTGPOUS YIX TOUG SAOKGAOUS
KOl TOUG HOONTEG TOUG. AedopEvou GTI KOBIoTAVTAI YEPUPES TTOL AEITOUPYOLV YO VO
OLVOEOLV BIAPOPETIKES KOIVWVIKEG OPAOES Kal VO PIATPEPOLY ONHOVTIKES TTANPOEPO-
pieg, N TpovopIoK Toug B€on LTTOOTNPICEl TN YVWON KAl TNV IKAVETNT& TOUS, €TOI
MOTE I KATOOKELI] TOL KOIVWVIKOU KEQPOAGIOUL V& PTTOPET var opIoTel G Goknon NS
duadikdTnTag. QoT600, TO BEOPOBETNHEVO TTAGIOIO EPYETAI VO ETTNPEGRTEI TOV XWDPO
Kol TNV Tropeiar Tng Spdiong Tou aTépov, €TO1 MOTE 1 ATTGOO0T TOL KOIVWVIKOD KEPO-
Aaiov péoat oe QLTS TO BEGPOBETNHEVO TrEPIBGAAOV VO PITTOPET VO EPUNVEVTET WG TEXVN
TNS KOIVWVIKIG OAXNPEITS, TTou onpaivel Tn Babid oAMnAEVEeTn aAAnAeTribpaon Tng
dvadIKETNTOG pe To BeapoBeTnpévo oboTnpa eTIBpdpevong.

1. H Yné0eorn tnc Avadikotntog
drxoTépnon peTa€ Tov dopIopoL Kal TNG SPAONg TwV ATOHWY £XEI KUPIOPXAOEI
atré Kaipo oty avamTuén KovwviKov Bewpidv (Sibeon, 2004). Na opdderypa
01 €VV0IEG TNG TTOMITIOHIKAS QVOTTAPaywYAS KAl TNG KPITIKAG TTaISaywYIKAS avTITTpO-
OWTTEDOLV TTPOOTITIKEG TTOL OTNPIOVTal OTOV SOHIOPS Kol TN dp&an TwV ATEHWY
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avTtioTorya. QoTé00, o Giddens (1979, 1984) amoppimTel Tn dLAdIKETTA VT €TTI-
ONHAIVOVTOG TG 0 SOHIOPGS UTTOTIPG TNV ETTIPPON SNHIOLPYIKWY dpGoewy, VK O
TIPOOTITIKA TNG 6pGoNG TwV ATOHWV AAVOOOHEVA UTTEPOEVET TNV ETTIOVHIC VI XTTOTE-
Aeopa. YrooTnpider 611 uTTépYoLY CAANAETIOPGIoEIG PHETAED TNG KOIVWVIKAG SO Kal
NG SpGong Twv aTépwv eTeIdA N apoIaicr yvaor) Kol 01 UTTOKEIMEVIKESG EPHNVEIES eivarl
oe B€on va dnpiovpyrioouy auTh TN diadpaoTiki apxn. H kaOnuepivi cuppeToxA TNV
OIKOOGHNON KOIVWVIK®YV €B{HmV, TTOMTIOHWOV KOl BE0H@Y, 01 OTToi0I ATTOTEAOUV TOV
aKpoywviaio AfBo TnG KOIVWVIKIAG AEITOLPYIOG, ETITPETTEI OTOUG OTA KOIVWVIKG HEAN,
£PGOOV KATOOTOUV KOIVWVIKOI KATAHOKEVOOTES, VO VATITUEOLV KOIVEG EUTTEIPIES pIE
TNV Kolvevikn dopr, Trou Aeitoupyolv wg Pooikd oTorxeio oTn diapdpeworn apoifaiog
YVOOONG HETOED avBp@TTIVIDV dpGaewV Kol Kolvavik®dv dopav (Giddens, 1987). Me auTi
TNV TPOKTIKH 1] KOIVOVIK dopr] Travel va Aeitoupyel TTAEOV G GKAPTITO KAOULI, AN
HETOTPETETON OE TIGPO YIO TNV Traporywyn vorjparog (Giddens, 1993). O Giddens (2015)
vTrooTNPICel 6T TO GTOHO TTOL Hpa (actor) AVAKOAVTITEI TOUG KAVOVES KOl TIG ISIGTNTES
TNG KOIVWVIKAG SopG Ki €TO1 Yvwpilel TO TTPOTUTIO TNG KOIVWVIKAG AEITOUPYIOS. AUTH
N Yv&on Aeitoupyel wg KATOAVTNG, HETATPETTOVTOG TOUG OOHIKOUG TTEPIOPIOHOVS O
TOPOUS YIat TNV av&TTLEN dNIoVPYIKWY Spdocwv. Na va aokoer pio TETola Spdor),
TO GTOpO TToL dpa TPéTTel va S1aBéTel IkavéTnTa (Giddens, 1979, 1984). AuTi| n duva-
SIKOTNTO LTTOYPOpICEl TNV TBAVETNTO GAANAETTIOPAIONS KOl CLPPATETNTOG HETAED
dopns kat Sp&ang Twv aTéHwWV, LTTOCTNPICOVTAG EVaV CUVOVAICHOG YVWONS KOl IKAVO-
TNTOG, TTOL divel TN HLVATATNTA OTO GTOpO TTOL dpa vV EETTEPGIOEI TOUG BOMIKOUG TTe-
pIOpIOpOUG PEOO OTTO ONMIOVPYIKEG eVEPYEIES. ApWdVTOG ae OLAAOYIKH HopPr N
TIPOIKTIKI] TNG OpGONG TV ATOHWV £ival IKavr va 00Ny oe! TIG Kovwvikég oraryég (Gid-
dens, 1987).

O1 Ham, Paine kai Cha (2011) Tekpnpiwoav Tnv évvoia Tng duadikétnrag, e€eTdlov-
TOG TO CATNHO TNG OTZEVTOS YO TNV I06TNTA TWV PUA®V. YTTooTnpiCouy 0TI auTh N
oTévTa €Xel YiVel VoG TTOYKOOHIOG AGY0G TToU €XEl ITTOKTHOEI HIC SIGKPOATIKT| doprj/vo-
HIHGTNTQ, TTOL TIBEAAETON OTNV EKTTAIOEVTIKI| TTOAITIKI TWV XWPWV HEADV TNG. AUTE
€VTEVEI TO YGOPO HETAED TTOYKOOHIWV KOI TOTTIKGWY OUOTNHATWY 1] TOLAGXIOTOV 0N Yel
TIG XWPEG QUTES VO CUHHOPPWOOVV pE HIX TIAYKGOUIO YPOHHOTIKE TToL 0pidel TTPOKO-
B0opIopEvoug KavOveg, KABOPICOVTOG EKTEVEIG TIPAKTIKEG OTOV BAOHG TTOU O TOTTIKES
£VVOIEG HETOAPEPOLV EKTEVWG TA TIAYKOOHIX AeEIAGYIO. AUTG OTTOdEIKVOETAI OTTO TO!
OAOEVA KOl TTIO OpIOIGHOP@PA TTPETUTTAN EKTTOIOEVTIKWY TTOMTIKWV KOI OXOAIK®V TTpO-
YPOHH&TWY 0TToLdMV. Q0TG00, Ta EVPHHATE TOUG £de1Eav 6TI Tax 160 KPATH TTOL OLY-
TePIAPONKaV 0To defypa fTaV 0€ BE0N VO TTPOOAPHOGCOLY QUTG TO TTAYKOGHIO
YVWGO10A0YIKG HOVTEAO OTOH BIKG TOUG KOIVWVIKG TIPGTUTIC, VIOBETWVTOG HIX GTPOTNYIKT
Xohoprig o0evéng, TOL TOUG ETTETPEPE VO EVOWHATWOOUY TTPOKAOOPIOHEVA SOpIKG
OTOIXEIX OTIG EKTTAIOEVTIKEG OPGOEIG TOUG KOl VO SIOTNPIOOLV TIG TOTTIKEG OUYKEIPEVO-
TIOINPEVES £VVOIEG PEGW KAIVOTOPWY eVePYEIDV. AUTH 1 Suvapikf TpoTroTroinon Trpe
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TN S10AeKTIKA HETAED TNG TTOYKGOHIOG OPYOVITIKAG SOHAS KOl TNG 1EPGPXNONG TWV K-
TTOISEVTIKAV SpBOoEWV KOl HE Tr) O€Ipd TG AUTHA N SLAdIKGTNTO E§0VCI066TNOE AV TOVG
TOUG TIOPGYOVTES VO SIGTNPIO0LY TNV GUTOVOIC TOUG GTOV TOPEX TNG EKTTAISEVTIKIAG
moAimikig. O Wenner kai o Settlage (2015) peAétnoav Tov okd TG SIGAEKTIKAG Twv
dopwv/opyaviopwy kai SiatrioTwoav 611 01 S1ELBVVTES TWV OXOAEIWV XPnoIpoTTOoaV
€VEPYG TNV OTPATNYIKI| TNG Slayeipiong n otroiar KEALYPE TIG SopNPEVES ATTAITATEIS TNG
eKTTOIOEVTIKIG TIONITIKAS KOt TNG aveaxpTnoiag Tou axoAeiov. AvEAuoav Tnv e€wTepIKr
dopn ko TNV e0wTEPIKR OXOAIKT] KOUATOUPO Kail 1] eppnveiar auTr] Gvoi&e pia TOAn yio
oMY 1] TOLAGXIOTOV YIO HETPICOHS TV SIGPOPWTIKWDV TIEPIOPICUDV HE TNV OvEANYN
0pOOAOYIKWV PETPHOEWV KOI KAIVOTSHWV TTPTOBoVAIV. MeAeTovoav 0pBoAoYIK& TO
KGOTOG EVKAIPIDOV Kal TIPOEPAETTOV Tar KOAUTEPO ATTOTEAEOPOTO TV OXEdIwV dpdiong
TOUG. AUTG TO KEVTPIKG/KAIVOTOPO OXAHOTO £600PAANILQV pE ETTITUXION TNV QUTOVOIC
TWV EKTTAIOEVTIKWV OTT6 £§WTEPIKOVG TTEPIOPIOHOUS KO WPEANTAV TIG ETTIOGOEIG TWV
HOONTWY 0TV EMOTHHN. AUTH 1] GUOXETION GNHATOSGTNOE TO YEYOVOS OTI O TIPOKTIKES
dpaoEIg Toug PETAPSPPWOAV O€ VEX Hop@r| TH Sopr.

H duadikdTnTa Eerepv& To XGopa eTagh dopiopou kai dpdang. EvrovToig €xel 6pia;,
TO OTTOIX TIPOEPYOVTAI £V PEPEI OTTO TNV OPXT] AOYIKWV KOl EVEANIKTWV Sp&oewy, 6TTwG
vtrooTnpiCer o Goffman (1959), Trou opilel TOLG AVOPWDTTOVG WG KOIVWVIKG TIAGOHOTO!
e€omAiopéva pe Aoyikd vou, 0 0TToiog Toug divel T duVaTETNTA VO LIOBETHOOLY EVENI-
KTEG Opdioel§ 0TV LAOTTOMOT KOIVWVIKWV OAANAETIOpGOEwY. AUTG eiva EPPAVES OTIG
TTAPOVTIGOEIS TOUG OTNV KAONpEPIVA LW, HEOW TWV OTTOIWV T HEHOVWHEVO KOIVWVIKS
HEAN TTPOCTTABOUV VO TTOPOVCIGO0LY TOUG KOAUTEPOUS TPOTTOUG/GUHTTEPIPOPES TOUS
Kail var KpOOULV TOUG GKOTEIVOUG TOUG KGOHOUS, TIPOKEIPEVOL VO KATOOKELGOOULV BE-
TIKEG EIKOVEG TOU EQXVTOU TOUG PECW TWV KOIVWVIKWY TOUG uvavToswv. MNapouoid-
{ovTag T XOPAKTNPIOTIKG TNG «KEVTPIKAGY OKNVIG KOI TOU «TTPAOKNVIOLY, TTIOTO-
o100V T AOYIKI] TOUS. KaBS auTh N HIKPO-TTPOCEYYIon YiveTon TO fOOIKS TTPIopHa TNG
dpdong, n SuadikéTnTa dev eivon o BEoT va CLVOEDBET pie TNV KOIVWVIKI AeiTovpyiat o€
poikpoolikovopiké emrimedo. ‘Otav o Giddens (1979, 1984) amokAeier Tnv eovoia o
TNV IKAVOTNTO, QUTO TO XAOHO YIVETOI OKOHN M0 EUPAVES, SIOTI N dLadIKETNTO de
AopBéver LTTOYN TIG LTTOKEIPEVIKES TIPOBETEIG. Av KO 0 0pOOAOYIOHGS AeITOUPYEl WG
Booiké oToryeio yia Tnv €vapén KOIVaVIKWOV 6p&aewy, n ouyxwvevan petab e§ovaiag
KOl UTTOKEIPEVIKWOV TTPOBETEWV PTTOPET VO TIPOGYEI TOV EYWIOHE, €TOT WOTE 1) ATTéd00M
NG SLAGIKETNTOG VO KATOAIYEI VO TTOKPUTITEN TNV ETTIOVHIN Y1 TIPOTWTTIKG KEPOOG.
Yuvoak6AovBa 1 dpéan Tov aTépoL dev PTTOPET Vor AOKEITON pig GUANOYIKG TPOTTO, OAAG
pe e€aTopikeLpEVES DIGOPOpES.
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2. E§ovoia, npoowmkEg npoh€oeig kol Spaon ose

Sopnpévo mAaiowa

100 Tov T. Hobbes, Tor avBp@dTTiva 6vTa eival €YmIOTIKG KOIVWVIKGE TIAGOPOTO, GTT0G
Fpap‘rupsf TO YEYOVOG OTI TIPOOTIAB0UV OUVEXWDS VO KAEBOUV TTAEOVEKTHHOTO OTTO
TOUG GAAOUG. AUTO TO KIVITPO EYWIOTIKAG PUOEWS TTOL TIPOKOAET EDKOAX XGOS, PTTOPET
va B€oel o€ KIVOUVO TO TIPOOWTTIKG GUHPEPOVTA AWV TWV KOIVWVIK®V PEA®V. EuTu-
XSG, Ol KOIVWVIKEG OUPBGOEIG PEIVOLV TIG TIOAVEG AUTEG GUYKPOUVOEIG KOl HE TN OEIp&
TNG 1| OUPHETOXI] O€ KOIVWVIKEG Spdoelg e§ao@aliCel TpoowikG o@éAn (Campbell,
1981). O Johnson (1972) vrooTtnpiCel 671, KABWS o1 eTTayYEAPOTIEG OpifOVTO WG KOI-
VOVIKG €[0WAQ TTOL TIIOTOTTOIO0Y TNV TTOIGTNTA TWV ETTAYYEAHATIKGOV UTTNPETIRV, Ol
ETTOYYEAHATIKEG GOEIEG KABIOTAVTAI £VOX ATTOTEAECHOTIKG EPYOAEIO YIO HOVOTTWANGN
TNG oyopdiS, VOHIHOTTOIMVTOS TNV E60V0IO TWV ETTAYYEAPOTIGV KOl ETTIITPETTOVTAS TOUG
VO OTTOKTHOOLY LPNAG eTTiTTEdT apoIBriS. AuTr| ) oX€on SeiXvel 6TI o1 eTTaryYeAPOTIKOL
TITAOI EPTIVEOLV TNV TTPGOECT) TWV TTPOOWTTIKWY CUHPEPOVTWV, GTTWG ATTOOEIKVOETO
oTNV TEPIMTTWON TwV FGAAWY 10TPAV TTOL avayKaoav T YOAAIKY KuB€pvnon va avor-
YVWPIOEl TA ATTOKAEIOTIKG TIPOVOHIG TOUG OTNV IOTPIKA OyOPd, OPYOVAVOVTOS KO
epappélovrag oLANOYIKES Spaoels. H emayyeApaTikr) Gdeiar Tov 1aTPOV TTPOEPXET
o1r6 éva TEToI0 TTOAITIKG Ko auToouveidnTo TAaiolo (Jamous and Peloille, 1970). AuTr|
N TTPOOEYYION HE YVOHOVX TOV EYWIOUS ETTIONPAVONKeE £TTioNg o1ré Toug Goodson Ka
Dowbiggin (1990), o1 otroiol arodépnoav Ta péoa pe Ta otroia or F&AAor Yuxobepa-
TevTESG EAaPav vOpIpn eovaia. "HTav apyIkG agooinpévol o avOpwTTIoTIKG 1I5ewOI,
OAAG OTN OUVEXEIR HETOPEPONKAY 0TI OPAIPO TOU CUHPEPOVTOG, CUPHETEXOVTOG OE
oLMOYIKES Spdoelg Yo va kaTaAGBouv Tov SI0IKNTIKG €AeyX0 TG AVOOUYKPGTNONS
TOUL vonTiKoU aoVAov, To otroio eiyav Eekivijoer atrd Toug Nopolg Tng FoAAiag obp-
PwVa pE To VOpo Tou 1838. TPOoKEIPEVOL VO TTPOOTATEDOOUV TA OITTOKAEIOTIKG TTPO-
VOHIO TNG ETTOYYEAHOTIKAG GOEING, LIOBETNOAV TTEPAITEPW OTOIXEIN EKPUAIGHOV, TTOU
TOUG TIPOCPEPQAV HIOl TEAEIX OOTTION YIO TIG KATIYOPIES TrEPT OVIKAVOTNTAG.

‘OAa Ta Trapatréve eupApaTa £xouv LTTOOEEE! TN oTevh oxéon peTald e€ovaiag
Kol EywICHOU. Av Kol 1] 0pBOAOYIKI] IKAVETNTO PTTopel var BonBrjoel To &Topo Trou Spa
va aglotroirjoel T 6p&aor, o1 VTTOKEIPEVIKEG TOU TIPOBETEIG EpXOVTOI VO SIapETOACI-
oovv o€ auTr| T AoyIKr. ETTe1df 0 eywIOpPES YEVIKG OUYKEVTPWOVETOI OE VTTOKEIHEVIKES
TpoBEoelg, eivan TTOAD SUOKOAO va SIaTnpPNBEl N OLOETEPSTNTA OTNV EVWOIX TNG IKO-
votnTag. H e§ovoia eival To Baoikd Yoo yia TOV TTPOOBIOPIOHS TNG KATAVOUNS TV
KOIVWVIK®V TTOPWV KOl TWV OVTOHOIBOV KAl AUTS TEVEI VO TTAPOKIVET TOUG AVOP®-
TTOUG 0TV £TIAOYN TNG £€0VOING WG CTPATNYIKI YIX TNV GTTOKTNOT TIPOCWTTIKWV TIAE-
OVeKTNPATWV. AUTH N apXr] 6eixver 6TI 1 IkavéTnTOo oAAGCEl TNV apXIKA TNS (Uvon,
OLYXWVEVOVTAG TOV EYWIOPO Kail TNV e§ouaia og £var OAOKANPWHEVO PETO TTOAAOTTAG-
01000V TOU TTPOCMTTIKOU TTAEOVEKTAHHOTOS. AUTH N oUVTNEN AeIToupYel WG Eva €id0g
KOIVWVIKAG OAXNPEIDG, €TTEIBH EMITPETEI OTOUG KATOXOUS TG V& dnpiovpyrjoouvv
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TAOUTO KOl VO GTTOKTHOOLV KOIVWVIKS KUpoG. EtritrAéov, TapdAo Tou 1 yvaon diev-
KOAUVEI TNV GOKNOT 6pGOTS, O UTTOKEIPEVIKEG TIPOBEDEIG HTTOPOUV VO TIAPEUTTOBICOLY
TN GUYXWVELOT TNG EEATOUIKEVPEVNG UTINPECIOG O GUANOYIKI] HOPPI|, HE OTTOTEAEOHG
VO TTOPOPEVEL TO XAOHO HETAED TG SUASIKGTNTOG KOI TWV KOIVAVIKWOV OAACY@V.

KoBwg o1 UTTOKEIPEVIKES TTPOBETEIG PTTOPOUV VO TTOPAHEIVOVY OE KOATOKEPHOTIOHEVN
KATAOTOOTN, | A1T66001 TNG SLASIKETNTOG TTPETTEN VO AVIiKEI OTO GTOHO KAl 1) ETTIPPON
TNS KOIVWVIKIS Sopr|g va Kupiopxel. AuTr| n e€€xovoa eTTIPpor| AVTOVAKAGTAI 0T HE-
Aétn Twv Campbell kot O’'Meara (2014). H avGAvon Twv eKTTAISEVTIKWV ETTOYYEAHS-
Twv defyvel 6T, TTOPOGAO TTov LTIPXAV CAANAETTISPAOEIG HETAED KOIVWVIKAG SOHIS KO
dpdiong, To TAioI0 SIAOPAPGTIOE ONPOAVTIKGTEPO POAO. Ta LTTOOTNPIKTIKG THAHOTA
HTTOPECOV VO CUYXWVEVOOLV TOUG ATOHIKOUG KOl BEOHIKOUG OTGYOUS O€ It OANOKAN-
PWHEV OVTOTNTA TTOL TTPOWOOVCE TIG BEATIOTEG TIPOKTIKES, EVG TO TIEPIOPIOHEVOL
mepIB&AAovTa TTapiyoyav Ta avTiBeTa atroTeAéopaTa. Me Trapdpolo TpéTro, o1 Ool-
bekkink-Marchand, Hadar, Smith, Helleve kai Ulvik (2017) atrokdAvpav 611, TTapSAo
IOV o1 épTrelpol SGoKaAOI [TV Gg BE0T) VO XPNOIHOTIOICOLY KAIVOTOHES OTPATNYIKES
YIO V& TTPOOTOTEVOOLY TNV UTOVOHICt TOUG TG TOUG SOHIKOUG TTEPIOPIOHOVS, HIC
TETOIX TIPAKTIKY ATAV OUVOESEPEVN HE TIG TIAQIOIWOHEVES GUVOIKES. Me TNV evepyn ep-
pnveia kar a&loAdynon Tou oX0AIkoU TTAICIOV, ETTPETTE VO avoryvwpioovv To Babpd
OTOV 0TT0i0 Bt PTTOPOUCAV Va £X0LV XWPO dPAioNg Kol VT N KaTavenor Toug Bor-
Bnoe va eQappPGooLY TIG TTAIBOYWYIKEG TOUg TTeTToIOAoEIS. H utrooTApIEN Kol 1) epTTI-
0TOOUVI] a6 TOUG OIELBUVVTEG Twv OXOAEiwWV ATV KPIOIHOI TOPEYOVTES TTOU
emnpéacay TNV TPOKTIKA TNG dp&ons. AuTr| n oxéon Oeivel T Ta KOIVOVIK& PEAN
TIPETTEI VO CUPHOPPWOVOVTAI HE TOUG SOHNHEVOLS KaVOVEG Yio va e§aopaiicouy Trpo-
OWTIK WPEAEIR, £TG1 DOTE, OV KAl O OLUVOLAOHOS TNG YVWONS KAl TNG IKAVOTNTOS
€VEPYOTTOIEl TO GTOHO Vo LAOTTOIROEI TN SPGOT, 01 SNUIOLPYIKES EVEPYEIEG KAVOVIKG
AeIToupyolv H€oa OTNV BEOHODETNPEVN TTOPEIT TNG KOIVWVIKHG OOHNAS.

3. To Osopoletnpévo Zootnpa Aporfrg
To pouvEpevo auTé vTroypappider TG Padid pilwpéves axéoelg HeTAlD IKAVOTNTOS,
e€ovoiag kar eywiopoV. ‘Opwg n Goknon Tng dpdong diapedoAaBel GTO KOIVWVIKG
TTAQI010, OTO OTTIOI0 01 KOIVIWVIKOI KOVOVES KOl ai&ieg AeIToupyolV g KPITHPIO TTPOO-
d10pIopol TNG KATAVOPAS TNG KOIVWVIKHG B€0nG Kal Twv emmédwv apoiBis. g ek
TOUTOU 1) TTPOKTIKN TNG dpdiong PTropel va BewpnBel wg TEXVI KOIVWVIKIG GAXNHEIDS.
O Durkheim (1933) urooTtnpiel 6T T KOIVWVIKG €A CLUVOEOVTOV APXIKG OTTS TTPw-
TOYEVE(G BEOHOUG OTTWG 01 OIKOYEVEIEG KO Ol TOTTIKEG KOIVOTNTES. Evad n e§€NiEn Tng
ETTIOTNHOVIKAG YVWOONG OTTEAELOEPWONKE OTTS ALTH TN HNXAVIKI] 0AANAEYYON, 1) €TTIP-
pOI| TWV TAPASOTIAKWY KAVOVWV HEIDBNKE SpapaTikG. OméTe TV TOAG SUoKoAO
VO EVOWHATWOET £vOIG HEYGAOG OPIBPGS OTOHWY O Ve OPYAVWHEVO OWHA. AUTH N
OTTOAEIO KOIVWVIKAG OUVOXAS KOl 1 ETTIOEVMOT TNG KOIVWVIKAG OLVAIVEONS HTOV
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MOAVS VO TIPOKOAETOLY KOIVAVIKS XGi0G. EUTUXMG 0 KATAPEPIOUES TN £PYOOTOG o
PEXEI IO ATTOTEAEOHOTIK TTAGTPSPHA, GUEGVOVTOG TNV TTUKVOTNTO TV KOIVWVIKWV
oMnAeIOp&oewy TTOL dNIOLPYOVV Ve CUOTNHA KOIVAV AITONUATWV KOl HIEVKOAD-
VOVTOG TNV GVATITUEN VEWV TOTTWV KOIVOVIKGOV KOVOVMY TTOU EVOWHATMVOULV €K VEOU
TOUG EEXTOHIKEVPEVOUS KOl SIGOTTAPTOUG AVOPWITTOLG OF HIC OPYOVIKF OVTOTNTO. AUTH
N opYavIKi] GAANAEYYUn avarTTOO0E! HI CLVOIVEDT) GUANOYIKIG EVOBVVNG, TTEPIOPICOVTOG
TIG BIO-TTAPOPHAOEIS KOl TIG ETTIOVHIEG TWV ATOHWY, £TOI WOTE VA dlaTnpnOer i) 100p-
poTria TNG KoIvwVvikig AeiTovpyiag. O Parsons (1937) vtrootnpiCel 4TI TA KOIVWVIKG
TPOTUTIA TIPETTEI VO HETOG0B0VV O éva 0UOTNHO aIdV TTOU AEITOVPYET PE PUXIKO
TPOTIO, YIO VO ETTITUXEI N KOIVWVIG T 0TABepSTNTOL ‘OTAV 01 AVOPWITTOI EOWTEPIKEVOLY
TO OUOTNPA A&IDOV HEOW TNG SIAOIKOOIOG TNG KOIVVIKOTTIOIMONG, AUTG LAOTTOIOUVTOI
péow Tng TpoowikéTNTAS (Parsons and Shils, 2008), éTol WoTe va 6eopeuTOOY VO
TTOPOLOIGLOLY TN OUHTIEPIPOPE HE HOPPT| TTPOOAVATONCHEVN aTnV adia. Kabwg o
TPOCAVATONOHGS TTPOG TNV adio YiveTal To OeHEAIO TWV KPIGEWV TOUG, Ol KOIVES ai&ieg
BonBolv Tnv Kolvwvio va eTTITOXEI OVOIROTIKI] CUHPWVIX KOI HE TN OEIP& TNG YiVETON
£QIKTH 1 appoviIKr| AeiTovpyia Tng (Parsons, 1937).

To oboTtnpa afidv dev eival HEvo 1Kavd va dnpiovpyel APHOVIKEG OXEOEIG HETAED
TV avOpOTTWV, CAAG evepYel Kol WG BACIKG OCUOTATIKG YIX TNV IBPUOT) KOIVOVIKWOV
Beopadv. O Meyer (1977) vmrootnpiCel 611 To oVoTNHA aIdV w@eAel TNV avaTTTLEN
TWV KOIVOVIK®OV BEOP®MYV, GTIWG £Vl TIPOPOVESG OTNV TTEPITITWOT] TOL EKTTAISEVTIKOD
OLOTHHOTOS, N ool TOL OTTOIOL ATTOPPEE! AT T CUAAOYIKI AVOYVAIPIOT TWV BETIKWV
AEITOLPYIAV TOL ATTO TOUG AVOPWTTOUS, AVOIYOVTOG HIC TTUAN OVOOIKIG KIVNTIKGTNTOG
yio T Taudid Tng epyaTikig T&ENS. MapdAo ouv auTr n TPoo€yyion e B&on Tnv
a&ia Seiyvel 0TI N Kolvovia Teivel va AsiTovpyel péoa oe Eva BeopoBeTEVO GUOTNHO,
Ol KOIVWVIKEG OAaYEG TNV 00nyolV O€ pial SUVOHIKA KATAOTAOT. ZOHPWVA PE TOUS
Lerch, Bromley, Ramirez kon Meyer (2017) n koivaviki AeIToupyia HeTATOTICETON T
pia cuMoYIKA Sopr o€ pia pop@r) e€aTopikevpévn. Eqpdoov ) ekraibevon evepyoTrolel
TN AeIToupYia TOL SIPWTIOHOV, TO TTEPIEXOHEVO TWV OXOAIKWV PIfAiwv 0T alyxpovn
KoIVoVia Teivel va e0TIG el oTnV o TNG dnHOKPATIKAS EAeLBEPITG, €TOT WOTE O OITO-
HIKIGHGG VO OITTOKTHOEN €V VOHIPO KOBEOTWS. ETTopévig amreAeuBepwdvovTal amré Tov
OUAOYIKG TTEPIOPIOUG TTOL LTTAPEE 0 KUPIOG XAPOAKTIPAG TOU TTPONYOUHEVOL OTOOI0L
TNS KOIVOVIOG KOl I ar6600T) TOL BETHOBETNHEVOU OLOTHHATOS OVTOHOIPHS dev e&ap-
T&TOn TTAE0V o6 TN CLAAOYIKN Sdopr] oAAG aTrd Ty e€aTopikevpévn Spdion. O Cha ko
0 Ham (2014) kaTédei&av g Tar GTOPO £YIVOY TO ETTIKEVTPO TNG EKTTAIOELONG OTNV
€TTOXN TNG TTAYKOOHIOTTOMONS, SIGTI 01 TTAYKOGHIO1 Kavoveg ko a&ieg Tng dnpiovpyn-
oav €va SIaKPATIKG BeoH0BETNHEVO TTAQC10, 0TO OTT0i0 1 eKTTaiBEVOT &€ AgIToupYOLOE
TIAéOV WG EPYOAEID IO TNV KEAUYN EYXDPIOV OVOYK®DV, OAAG G BEOHIKT EVORPKWOTN
YIO TNV KTTARP®ON TNG TTXYKOOHIOG EVOUVNG TOU. AUTO TO BeTHOBETNPEVO TTEPIPAA-
Aov Sievplver €TOT TIG EKTTAIOEVTIKES AEITOUPYIEG OTTO TO OPIA TWV EBVIKWV E6APRV
OTNV TTOYKGOHIO KOIVOOVIO TGV TTOMTV.
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AuTA 1 duvopikn e§ENIEN Sefyver TI LTTGPXel OTEVH avTIoTOIK O PETAED TwV GLANO-
YIKQOV TTPOGOOKIDV KOl TWV OUPPPALOHEVOV OVOYK®YV, YEYOVOS TTOU VOUIHOTIOIE] TO
BeopobeTnpévo cvoTnHa emPpaBevons. AuTh n oxéon dnAdver T OTrapén piag dio-
OpaoTIKAG OPXNS. ATTé TN piax TIAELPS Tar pHEAN TN KOIVWVIOG TTPOCUTTOYPAPOULY TO
oUOTNHO KOIVWVIKIG a&l0aG Kal 0 KAVOVOS avayvapiong AsIToupyel o€ éva BeopoBeTn-
pévo oboTnpa. ETreidr), Spws, auTé To GUVOAO TTPOEPXETOI OTO TIG CUANOYIKEG TTPOO-
dokieg TOL KOIVOU, OTTOKTG Vvopiun e€ovoia va diaxelpiCeTar T diavopr] Twv
KOIVWVIK®V TTOPWV KOl TWV GVTAHOIBAV. KaTé GUVETTEIQ 1) CUPTTEPIPOPE KOl OI TPSTTO!
TWV KOIVWVIK®OV HEADV TTPOTAPHUSLovTal 0TO GUOTNHO AVTAHOIBS, TO 0TT0i0 AeiToup-
Yei O€ pI0t OEOPOBETNPEVN HOPPH EVOWUATWHEVH OTO GUOTNHA KOIVOVIKWY KOVOVWV
f a&idv (Mayhew, 1985, Parsons, 1937). ATré Tnv &AAn rAeup& To BeOpOBETNPEVO OU-
OTNHO OVTOHOIPAS EYYPAPETOI OTO HUOAS TWV AVOPDOTIWY, £€TOI WOTE VX PTTOPET VO
KuPBepv& TN 0TAON KOl TH GUPTTEPIPOPS TOLS. 2PV pe Tov Foucault (1991), péoa
OT6 TOV HNXQVIOHG TG OXOAIKIG EKTTAIOEVLONG, TTOL PTTOPET VO EVOTOAGEEI OPITHEVOUS
TUTTOUG KOIVWVIKAV a1V, T& KOIVWVIKGE HEAN HTTOPOUY VO HETATPATIOVY O€ UTTGKOLOK
OpYaVQ, TO OTTOION EOWTEPIKEVOLV TIG ETTIKPATOUOESG OEIEG KOl CUHTTEPIPEPOVTOI WG
U TOSIOIKOUHEVOI TIAPAYOVTEG. Mg QUTGV TOV TPATTO 1) OXOAIKI| eKTTaidELOT Oivel TN
duVaTSTNTO OTIG KUPIAPYES OPGOES VO AVASIPOPPDTOLV TIG IPUXEG TWV KOIVWVIKWDV
HEA®V, DOTE va Yivouy 10xupol TTOaTNPIKTESG ToUg (Popkewitz, 2000). O Ross (1999)
vTTooTNPICEl 6T1 EVA N AVATITUEN TOL SNHOKPATIKOV CUCTHHATOS TNG KLPEPVNONG €Xel
PEIDTE! TNV TTONITIKA SOVON TOU KPGTOUS, 1 évwwola TNG eAeLBepiag €xel Yivel Eva vEo
o0OTNHO YIO TNV GOKNOT TOU KOIVWVIKOU EAEYXOL TV OTOHWV PE TN SIGpOppmon
TNG UTTOKEIYEVIKOTNTAS TOUG OTO OXOAei0. AUTS pTTOpEl var evoTadayBel oTar TroudId
péow TG SladIkaaiag TG e0WTEPIKELONG. ZVVETTWG TO HEAN TNG KOIVOVIOG HETATPE-
TIOVTOI OTTO OMTAG TOX OEPATA TV VOHIKWV KOI CUVTOYHOATIKQV SIKAIWPATWV/UTTOXPE-
WOoEWV 08 HIa aUVOEDT, TNG OTTOIOG 1) SUVOHN KOl TO KABAKOVTA Vo apOpwpEvVa 0T
YAWOOTO TWV KOIVWVIKOV QVaYK@V. ETIITTAE0V 0 KoIvwVIKGG EAeYX0G, TTou HeTaTOTT E-
TOI OTT6 TNV KOIVWVIO TNG TTOAITIKG OTNV KOIVOVION TWV TTOAITAV, LTTOYPOHHICEl TO
YEYOVOG OTI N avapdppman TG Puxns €Xel YiVEl TO VEO ETTIKEVTPO TNG TEXVOAOYIOS,
16T av€diver TN vTTOKEIPEVIK) déapevon OTIg adieg Kal aToUg TPGTTOUS LWIS.

Katé ouvémeia dTav To OeopoOeTHPEVO OVOTNPA AVTOHOIBAS EVOTAAGOTETAI OTO
HUOAS TV avOp®TTWV, AUTOI YIVOVTOI QUTOOIOIKOUHEVOI TIPGKTOPES KAI TTPOCUTIO-
YPGipouV T VOHIIOTNTO TG £60VGTOG TOV. APAl I KATAVOT] TWV KOIVWVIKWY TTOPWVY,
n apoifr), To KAOEOTW®S, N TIPA Kol TO KUPOG BewPoUVTal TIAEOV WG PUOIKS ATTOTEAE-
opa. H ouyxwveuon Twv agooimpévmwy oTOHWY Kal TNG UTTOKEIPEVNS OVTOTNTOS TTE-
pAGpBAvel To CUOTNHO KOIVWVIKGOV KAVOVOV Kol aidv TTou BeopobeTel To oboTno
avTapoIBis. AUTEG 0 BeOHOBETNPEVOG OPIOPGS EVOAPPUVEI ATTOTEAECHOTIKG TOUG OV-
BpwdTOUG VO atroKTROOLY KOIvVIKH TIpA. O Polanyi (1944) vtrooTtnpiCer 611 o1 TTA0U-
0101 GVOPWTTOI APIEPWVOVTAI OTNV GIOKNOT HI KEPOOOKOTTIKWY SpaOTNPIOTHTWY
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TIPOKEIHEVOUL VO KEPOITOLV KOIVWVIKG OEBAOHUG, £TO1 DOTE O AVOPDTTIVEG GUHTTEPIPO-
PES va dievBUvovTal 08 HEYGAO BOBUG GTG KOIVWVIKG GEIOHATE, GTIWS 1 KOIVWVIKH
6éon, n TP Kot N a&lompETeia. AUTO TO PAIVOPEVO SeiXvel 0TI Evar OEOHOBETNPEVO
o0OTNHA TEVEL VO BETTTIOE TOUG KAVOVEG KOl TOV XWPO TWV KOIVWVIKWY OVTOHOIBAOV
pe TETOIO TPGTIO, MOTE 1) KOIVWVIKI) SOHNA VO HETOTPATTEl O€ EVaV TIPOYPOHHOTIOHEVO
OPYQVIOUO, TIOPEXOVTAS pIa 0TOBEPT] KO TTPOBAEPIN TTOPEIT YO KOIVWVIKI] Sp&or).
O1 Berger kai Luckmann (1991) vtrootnpiCouv 6Ti nj TUTTOTTOMOT TWV CLVNOICHEVWV
EVEPYEIDV OTTOTEAEN KOIV] EPTTEIPIO PETAED TV ATOHWY TTOL Spouy, £TC1 WOTE HICt
TPATea KOIVAG YVMONG V& ETTITPETTEI OTO GTOHO TTOL Spar var TTPOPAEYE! TTpoKaBopI-
OpéVa TIPOTUTTO CUPTTEPIPOPAS EVOWHATWHEVD OTO IVOTITOUTO. To LTT6BaBpO pIog
ouvnBiopévng evépyelag dnpiovpyel TIg TPolTToBEoEIS Y TN OLLATNON KOI TNV KO-
VOTOMIO, TTOU pe TN OgIp& TOUG dnHIoLPYOUV Eva YOVIHO €601(pOg GIOKNONG OXETIKWDV
dpdioewv. Qg ek TOUTOUL 1) EpUNVEIT KOl 1) TIPSPAEYN evOG BeOHOBETNHEVOL TIPOYPGH-
HOTOG ETMTPETTEI OTA SPWVTA ATOHA VO amreAeLBEPWOOVY aTd T B€0n Twv diopOpw-
TIKOV TTPOOOPTNHET®Y KOl V& 6pGooLV wg ekKIVITESG TNG dnuiovpyiag. Kabwg ol
OULAAOYIKES TTPOOSOKIEG BPAKOV KOIVAVIKOUG KAVOVES, O HNXOVIOHO! avTapoIPRS Ko
KUPWOEWV GTTOKTOUV £Val VOHIHO KOBEOTWS, £TO1 WOTE TO GUOTNHA aIDV vt YIVEL N
OVOVTIKATGOTOTI 00VOEDN TV SIPOPWTIKDV KAVOVMWYV. ZUVETIMS 1 KOIVWVIKI] AEl-
Toupyia eEapTETON TS TO OECHOOETNPEVO CUOTNHA OVTOHOIPHS, TTEION €ival og BEon
VO HEIWOEN TO XGOPO HETAED EEATOHIKEVPEVDV OVAYK®WV KOI KOIVOU KaAol. H cuppdp-
(WO TPOG AUTGV TOV BECPOBETNHEVO KAVOVO ETTITPETTEI GTO GTOHO TTOL HPA V& KOi-
ToAapBGvel pia povopiokn B€on, £To1 WOTE N TPOKTIKA e€GoKNON pEoT O QUTH TN
BeopoBeTNpEVN Hopn va pTTopel va BewpnBei wg kovwvikr aAxnpeia. Mo vor exTee-
OTel, GpWG, TNV KOIVWVIKA GAXNHEI ] TTPOOTIaBEIx Sp&ang TPETEl va ival HEoa
OTOUG KAVOVEG TNG KOIVWVIKIG doprs, eTTeIdn n GLPPGP@On pe TV TGEN eivon Tlave
va onBnoel To &TOpO TToUL dPa VOl ATTOKTAOE OPEAT).

4. Kwéikog IToAttiopog kot Kowvwvike Kegpdalaro

€ avTiBeon pe TOuG SUTIKOUG TTOANITIGHOUS, OI OTTOI0I TOVICOUV TOV OTOHIKIOHS, O

Baoikég xopakTipag Tou KIVECIKOL TTOMITIOHOU &ivall GUAAOYIKGS. AUTGG O KOAE-
KTIBIOPGS, TToL SnpIoLPYEiTaIl €V pé€pel TG ToV KOPPOUKIQVIGHS, XOpaKTNPIZETal OTTé
OpXES OLAAOYIKHG CLPTTEPIPOPES, TUPHOPPWONG KOI OHOIBAIGTNTAS, OKOTTOG TWV
OTTOIWV VAl 1] 0IKOOGHNOT) PHOVIKGV OXECEWV HE TOUG GAAOUG. AUTS OITTOOEIKVUETON
o6 TO YEYOVOS OTI 01 TrepIoadTEPO! KivéCol GKOTTELOLV V& XPNOIHOTIOI|GOLY OTPOI-
TNYIKES pn- 00YKpoLOonG, OTTwS eival n aro@uyr| Kai n vtroxwpnor (Lin, 2010). AuTdég
0 KOAEKTIPBIOPGS OUVOEETOI ETTIONG HE TO OIKOYEVEIOKS OUOTHHG aiddV, TO OTTol0 A€l
ToLPYEl WG TO BaOIKG oTOIKEID YIax TN Slao@EAIoN TNG AeITovpYiaG TNG KIVECIKIS KOI-
voviag. ‘Exel vrooTnpryOel 611 n a&ia AL TH YevviBnKe 0TO OLYKEKPIPEVO TTAXIOIO TNG
apyaiog KIVeCIKAG KOIVQVIOG, 6TTou 1 Yewpyia (Tav n kOpia Plopnyavia. Ta Baoiké
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oToIxeior VTS TNG Propnxaviag ATav n yn kai To o0oTNHA Gpdevong, To oTroio Ba
HTTOPOUCE VO KOTAOKEVOOTEI KOI VO GUVTNPNOE HOVO A6 OPYOVWHEVO aVOPWTTIVO
SuVapIKG. AUTG TO 1I0TOPIKG TIAGITI0 TIPGOPEPE EVaV TEPARATIO XWPO YIX TNV ETTEKTAON
TNS PEYGANG OIKOYEVEIOG, TTOL A&ITOUPYOUTE WG BEOHOBETNPEVOG XWDPOG, TTPOCTO-
TEVOVTAG TA TTOAVGPIOPA PEAN TOL KO CLOCWPEVOVTOS TTAOUTO YI ‘auTolg (Yang,
2002, Yang and Ye, 2005). ETreidr] o 0IkOyeVeIOKGG KOIVWVIKGSG XWPOG €YIVE {wTIKGG TTU-
privag TnG Cwrig, o1 KABNHEPIVES KOIVWVIKEG OAANAETTIOPAOEIG PETOED TV PEADV TNG
OIKOYEVEIOG €YIVAV EVTATIKEG KI £TO1 I KATAOTOON QUTH TTpowBovoe TNV avatTuén
HIOG OIKOYEVEIOKIG TIPOOTIOEUEVNS G&i0G, ) OTToIx LIOBETNOE TN HEOPELON TWV PEADV
VO TTPOOTATEVGOLY TNV TIHK TNG OIKOYEVEIGS TOus. AuTr| 1 oxéon defxvel 6T1 ) KOUA-
TOUPA PE YVWDHOVA TNV OIKOYEVEID ATAV 0€ BEOT VO OLUYXWVEVTEI T EATOPIKEVHEVT
KIVNTPQ TwV PEADV O €va GUANOYIKG YEVOS. Apa o1 EQIPETIKEG £MOG0EIG GYI HOVO VO
KOTGPEPOAV VO TIIOTOTTOIROOLY TNV EXIPETIKH IKAVOTNTO EVOG ITGHOL TTOL dpat, GAAG
KEpSIoav ka1 To KUPOG yiar 6An TNy oIkoyEvela atré Ty Koivwvia. (Yang & Ye, 2005).

O Hwang (1987, 2005) urooTnpiel 6TI QUTH 1) OIKOYEVEIGKT] KOVATOUPO £TTWALE!
TEPATEPW VAV TTONITIOPS OXETIKO WG TPog To TTpdowTo (Face-Oriented Culture),
AGY® TG CUVAICONHATIKAG SEOPEVONG TTOL OLVOEETOI APYXIKG HE TNV OGAVOIdX ApOITOG
peyGAwv olkoyevelwyv. H Bacikr uroxp€éworn Tou Kupiov pIaG PEYGANG OIKOYEVEIDS
ATav n eALON CLYKPOVTEWV PETAED TV HEADY TNG. QOT600, OI ATTPAGCWTTOI KAVE-
veg Ba €BeTav 0€ KiVOUVO TOV CUVITONPOTIKG STPS TTOL rTToTEAOVOE TO OICIKG OL-
OTATIKO YIO TN SIATHPNOT TNG OIKOYEVEIOKAS TTPOOTIOEHEVNS OEIOG KOl TNV ATTOTPOTIT
TNG KATAPPEVONG TWV OIKOYEVEIDV. AUTO TO SIANpHG TEAIKG EKOVE TOV OIKOYEVEIOKO
ETTIKEPOARS var Teivel va SlaTnpel Thv appovikr ox€on HETa&D Twv PHEADY TG OIKOYE-
velag. Emeidr] autég o peooAafnTikdg péAog atraiTodoe onpavTiké Babpd e€ovoiag,
OUTH N KATGOTAOT EVIOXVOE TEPAITEPW AUTH TNV OAANAeYYON. AUTS Bar pTTopovoe
vo aTroderyBel amré TIg HeBGOOVS KATAVOUS TWV TTGPWV, OTIG OTTOIEG O TIPOTEPO-
6TnTeg KaBopifovrav 61 pe PAorn T apXES Tng ovdeTepdTNTAG, OAAG PaailovTav
TPWATA OTIG OXEOEIG AHATOS, 0TI CLVEXEIX OTIG OXETEIG PIAIGG KOl TEAOG TNV apXT
TNG 1I06TNTAG. AUTH N KOUATOUPO TEIVEI VO XPWHATICEN T CUVXITONHOTIKA CUHPWVIT,
QTTOPEVYOVTAG TIG TTPOCGBOAEG TTPOG TOUG GAAOUG, £TOT WO TE N CUVAIOONHATIKI OU-
voxn va eTmITax0vel TNV avEmTLEN £V6G TTPOCOVATOMOPEVOL TIPOS TO TTPGOWTTO TTo-
AiTiopoU. KaBg o1 eyGAeg OIKOYEVEIES KOl Ol AEYOHEVES YEVIEG HTAV O KUPIEG HOVAOES
NG apPXAi0G KIVECIKISG KOIVWVIOG, O TIPOCAVATOAIOHGS WG TTPOG TO TTPOCWTTO £YIVE
évat Baoik6 XapoKTNPIOTIKG TNG KIVECIKIG KOUATOUPOS. AUTH 1 TITUXH TOUL TTOAITIOHOU
Eemépaoe Tov avTIKTUTIO TNG EKPIOPNXGVIONG Kol 0Tr obyxpovn ekORAWOT TG PETO-
TPATINKE OE OUHPGOEIG EVYEVEIOS YIO KOIVWVIKEG GAANAETTIOPAOEIS, GTTWS TO €BIHO TNG
TOPOXAS SWPWV YIOr TNV KATOOKELT| KOI TNV £0paiwon KOIVWVIKWY SIKTOWV.

Ta KOIVWVIKG SIKTLO KUKAOQPOPOUY GNHAVTIKES TTANPOQOpIeg TTov BonBolv Toug
OUVTEAEOTEG VO ETTIITUXOLV TOUG OTEXOUG TOUG TTOTEAEOHATIKG. ‘ETO1, N AeiToupyia



Emotjpes Ayoyris Oepotiks Tevyog 2020 51

TOU KOIVVIKOU KEPOAGOU eVOXPPUVEI TOUG AVOPWTTOUS VO SNHIOLPYHOOLY TOUG KOI-
TGANAOUG KOIVOVIKOUG HEOHOUG. Z€ OVTAYWVIOTIKEG KATOOTAOEIG QUTO TO KivNTPO
EVIOXVETOI TIEPAITEPW, ETTEIDN TO KOIVWVIKG KePGAaIo fonb& To Gropo ou Spa va
kaTaA&Per pia povopiokn 6€on (Lin, 2002, Szreter, 2000). Av kail 01 KOIVOVIKOT KOKAOI
SnpIovpyoLV KePGAXIO TTOU AVIKEI OTNV CUAOYIKOTNTQ, Ol UTTOXPEWOEIS, TTOV CUVI-
OTOVTOI OTTO AICOAHATO EVYVWHOOUVNG, GEBAOHOV KOl PIAIOG, PTTOPOUV V& OTTOTPE-
Pouv Ta HEAN TOUG OTTé TNV KATA&XPN o™ £vég TEToloL TTpovopiov (Bourdieu, 1986). O
Coleman (1990, 2003a, 2003b) vtrooTnpPICel 6TI pIa HOPPI] KAEICTHOTOG TWV KOIVWVI-
K@V SIKTOWV TTPodyel TNV TTUKVETNTA TwV OGAANAETIOpGOEWY PETAED TV HEADV TN,
YEYOVES TTOL W@EAET TNV KABIEPWON KOIVAV YVIDOEWYV, OCUHPEPOVTMV KAl TTETTOION-
OEwV, Kal evOappUVel £vav 10XUPSG GUVAIOONPOTIKG SEOHG TTOL TTOTOTIOIEl TIG CUAAO-
YIKEG TTpoodOKieG. AUTS TO TIAGIOI0 KAEIOTHOTOG £€QOPOAICEI pe TOV TPOTTO QUTO TN
OLYX@VELOT PETAED PUXIKIG HEOPELONG KOI OHAOIKWV TTPOBETEWY Kal drpiovpyel
£VOIV HNYAVIOPO KAVOVV KOl EPTTIOTOOUVNG TTOU AEITOUPYOUV YIX VO SIETTOLV TIG OU-
TIEPIPOPES KOl TOUG TPOTTOUG TWV HEADV TNG OPGEOG HETW TUAAOYIKWV AVTOHOIBWDV
KOl KUPWOEWV, £TOI DOTE VO HEIDVETAI O EYWIOPOS KOl V& HOIPGLOVTaI TTANPOQOpIES
peTa€V Tous. O Aiv (2002) eKTIPG OTI 1) EPTTIOTOCUVN AEITOLPYET YIO VO EVIOXVOEL TIG
TIPOOBOKIEG KOl T KOABAKOVTO HETAED TWV PEAWV TN, eTreId vTTOOTNPICEl TNV AV
TTLEN TNG TMOTNG 0€ AUTO TO TIAQICIO KAEITIPOTOG, TO OTIOI0 TOUG divel EVTOAR VO k-
TANPWOOLV TIG GUAAOYIKEG EVBUVEG TOUG. ()G €K TOUTOUL I EPTTIOTOOUV EPXETAI VO
avéoer T 8€opevuor] Toug oe OPYAVWTIKOUG OTGYOUS KOl VTG TO OEVAPIO PEATIAVEI
TNV OPYOVWTIKI ATTOTEAEOPATIKOTNTA (Lins, Servaes and Tamayo, 2017). O1 Bachmann
kan Kroeger (2017) uvrootnpiCouv 6Ti 1) eUTNOTOOUVN PTTOPET VOt ATTOPEPET OPEAN 0T
SpdvVTa GTOpE, KABWS XTTAOTTOIEN TNV KOIVWVIKI] TTOAVTTAOKGTNTQ, LTTOOTNPIOVTOS
TIG TIPOOOOKIEG TOL ETAIPOL KO OYVOWVTOG GAAeg duvaTdTnTeg. Etriong aykaAigdel
TI opoIfaieg TTPOOdOKiEg TTOL TTPOPAETTOUY TTEPAITEP® CUPTTEPIPOPES KOl TV SUO
TAELPWV. Evdd N KaTdoTaon auTh BEATIOVE! TNV ATTOTEAEOPATIKGTNTA TV OAANAE-
MOPAOEDY TOUG, 1 AEITOLPYIT TNG EPTTIOTOOUVNG PUBHIETON ATTO BEOHIKEG HOPPES.
A6 auTr TNV dmroyn, o Fuller (2014) vtrooTnpiCel TTwS N PTTIoTOOVVN ATAV OF B€0N
VO WPEAAOEI TIG OTPATIYIKEG HpAONG KOl TA ATTOTEAEOPATA TNG dpdiong, 6TTwG TTi-
OTOTIOIEITON OTTO TNV TEPITITWON TWV POITNTWY, O OTTOI0I £XOLV EUTTIOTOOVVN OTN
VOHIPOTNTO TNG EKTTAOELONG KOl EISIKGTEPA GTNV IKAVOTNTG TNG VO eTTNPEGEEN TO PEA-
Aov Toug OTNV aYopd epYaoinG. AUTG Toug WBET V& avaTTTOEOLV Evar LPNAS ETTITTESO
@1rodofiag, To 01T0i0 TOVG BonBG V& CUCOWPEVOLY TO KOIVIVIKG KEPGAGIO Xwpig Yo-
vikj BorjBeia. AUTH N apXn TTAPATNPEITAI ETTIONG KOl OTIG OIKOYEVEIES, GTIG OTTOES Ol
Yoveig epgaviCouv UTTOOTNPIKTIKES aieg Kol OTAOEIG ATTEVOVTI OTNV EKTTAIBELOT), 061
YOVTOG TO TIOIOIG TOLG VO VIOBETHOOLY HIX QUTOKATELOUVVOHEV OTPATINYIKI VIO TTPO-
owIKN BeATiwon, TTov ALEAVEL TOV GYKO TOU KOIVGWVIKOU TOUG KEQPOAToU.
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Ta TTapaTGve EVPHHOTA HEiYVOLV GTI GTAV I EUTTIIOTOCVUVH TIPOWOEITAI ATTG TO KOI-
VWVIKG 00O TNHA, QUTS B AsiToupyel pe BeopoBeTNpEVN poper| Trou e§oo@atilel atro-
TEAEGHATIKG TNV KUKAOQOPIO ONHAVTIKWV TTANPOPOPIDV HETOED TWV PEADV TN
opé&oag p€ow Tou pnxaviopoL apolfaiag karavonons. Or Nahapiet kou Ghoshal (1998)
dlamrioTwoav 611, KABWS o1 PICES TOL TIVELHATIKOV KeoAaiov Tav Babid evowpa-
TWPEVEG OTA KOIVWVIKG SIKTLQ, £va BeopIKG TTAGiOI0 fTaV 0¢ B€0n var avjoel To Kol-
VWVIKS KeGAaio TTou forfnoe Tar P€AN TOL VA HOIPOICTOUV TO TIVEUHOTIKG KEPGAQIO
KI £TO1 S1EUKOAVVONKE N AvATITLEN £VEG VEOL TIVELHATIKOU KeaAaiou. O Granovetter
(2003a) Bewpel GTI TO KOIVWVIKG KEPBGAXIO EIVOI EVOWHATWHPEVO OTIG KOIVWVIKEG OXE-
O€IG KOI GUTS TOU ETITPETTEI VO SNUIoLPYAOE! £vav SITTAG PNXavIOpS, TTou TreEpIAa-
Béver Tnv avTodioiknon Kol Tr cUAAOYIKI oAokApwar). H KolvwvikoTroinon K&ver Ta
PEAN TNG OPGOOG VO EVOWHATWDOOLVY TOUG KAVOVEG GTO CUOTNHO GOV TOUS, TO OTTOI0
pecOAOPel QUTSHATO OTIG CUPTTEPIPOPES TOUS. ETreidr|, Spws, auTd To oVOTNHO GOV
OVTIOTOIXEl OTIG OUAAOYIKES TIPOGOOKIEG TOUG, UTTOPOVV VO ETTAVEVTOXBOUV OE HIx Op-
Yavwpévn opdda, £To1 DoTe ol TTPAEEIG TOUG VO PNV KUPIGPXOUVTOI TIAEOV OTTG TOV
EYWIOPS, OAAG ATTO KOIVWVIKG OEIOHATO GTTWS 1) TIFF KOI TO KOPOG TTOL §XPTOVTOI
EKTEVAS a1 TOUG Kavoves. H aAnAeridpaon petald eptioToodvng, TPoodokiwy
KOl UTTOXPEWDOTEWY ATTOTEAEN Evar TTPGTUTTO TTOL AeITOLPYET VIO var evTGEel Ta PEAN TNg
OP&OOG O€ HI OVTOTNTO TTOU €XEN THV IKAVOTNTA VO KXBOONYEl TN YV@OT) KO Tr) OUA-
Aoyiki| e€ovaia, 0 CUVOLAOHGS TWV OTTOIWY TTOAAXTTIACCIGLETAI 0T XPNOIHGTNTA TOU
KOIVWVIKOU KEQPOAQiOU 0T HOP@r] KAEIGTHATOG TWV KOIVWVIKGY SIKTOWV.

AVTIBeTO, OpIopévol epevvnTEG LTTOOTNPICOLV TNV AVOIXTH HOPPF| KOIVWVIK®Y Ol-
kTOwv. O Granovetter (2003b) SiatrioTwoe 611 evad 1) 10xLPH| Séopevan avénoe Tn 6¢-
OHELON TWV PHEAWY TNG OHGOOG OTNV EPTTIOTOOUVN, OI CAANAETTIOPAOEIG TOUG YEVIKK
ATOV TIEPIOPIOPEVES, PE OTTOTEAECHO OI AdVUVaHOI deapol va Teivouv var dnpiovpyolv
TEPICOOTEPES EVKAIPIES VIOt GAANAETTIOpaION pe GTopa ekTAG opédag. Ot Lin, Cook ko
Burt (2001) vtrooTtnpiCouvv 671 N GAANAETTIOPAOT TWV KOIVOVIKWV SETUWDV TTAPEXEI
0TOUG KATOIKOUG TNG TTPGOPBaOT O€ XPHOIPES TTANPOPOPIES TToL eivan SIGOTTOPTES OF
S1aopeTikEg opddes. MNa Tov Wellman kai Tov Frank (2001) awTh n kpioipn oxéon on-
piovpyel TTOAOTIAEG HOPPEG AAANAETTIOPAOEWY pE HI TTOIKIA{Gr ATOHWY TTOL SI0XE-
TEVOLY ONHAVTIKEG TTANpoQopies. Eropévws o Burt (2007) atroppiirTer Tn poper
KOIVWVIKWV OETUWV KAEICTHOTOG, ETTIONHaIVOVTAG TNV aduvapia Tou, SnAadr Tnv «opo-
LAY, N OTTolON KABIOTA TTEPITTEG TIG ETTAPES PHETAED TWV PEAWV ] AKGUIN KOl XGOTHO
Xpovou. AuTr| n dopn} KAEIGIHATOG GUVOEETAI TALTOXPOVA HE TNV OTTOKTNOT TTANpO-
POPIAV, YEYOVAS TTOU TrEPIOPIdel TNV IKAVOTNTA TWV HEAWY TNG vor TTpofaivouy o€
TIPOVOHIOKT] B€0T) O€ HIO AVTOYWVIOTIKI KATAOTAON €K Twv TTPOTEPwV. [Npokeipévou
va EETEPAOTOVY AUTO! 01 HOHIKOT TTEPIOPIOHOI, TO GTOHA TTOL OPA TTPETTEI VO KOTO-
OKeLAOE! TTOAMATTAEG HOPPEG adUVOpPWY Geopwv. Or ONUAvTIKEG TIANPOPOpIES eivai
EVOWPOTWPEVEG PHEOT OTIG SOpIKESG 51660LG TTOL CLVOEOLY SIAPOPETIKEG OPASES KOl



Emotjpes Ayoyrjs Oepotiks Tevyog 2020 53

PIATpapIopéveg TTANpogopies. ‘Opwg To &Topo Tou dpa XpeidleTar va diabéTer dio-
PATIKOTNTA YIO VO GVOIKOAUPEI GUTAY TNV EVOWHATWOT).

Av Kail o1 S1apopég OXETIKG HE TNV O TOL «KAEIOTUATOGH KOl TIG AVOIXTEG HOPPES
KOIVWVIK®V SeOpP®V TTapapévouy, o Putnam (2001) gaiveTon va Bewpel auTolg Toug
600 TUTTOUG WG EeXWPIOTE PEOT BETHELONG KO YEPUPWONG TOU KOIVWVIKOU KEPOI-
Aaiov, KaBWS ePappELovTal O HIX EVIAI OPOIOYEVE] OGO KOl HETAED ETEPOYEVAV
KOIVWVIK®V OpGdwv avTioTorya. YmootnpideTan 6T1 ) YEQPUPWOT) TOL KOIVWVIKOU Ke-
POAQIOUL TEIVEI VO AITTOPEPEI TTEPIOTOTEPR OPEAN OTO GTOHO TTOL Spa (actor), 6TTwg
€ival ) aéKTNoT, TaPd N oUVOEaT KolvwvikoL keoaAaiov (Growiec & Growiec, 2010,
Zhang, Anderson & Zhan, (2011)). AuTé To emixeipnua evioxiOnke ammé Toug Kwon,
Heflin kon Ruef (2013), ou SiamrioTmoav 6Ti TO KOIVWVIKG KEPAAQIO 08 GUVOEdEpEVES
OPYOVAOEIG KOIVOTIK®V £TTITTESV ATAV TOAVS va Bondriosl Ta PéAn Tou va eivarl av-
ToatrooXoAoUpevol. AvTiBeTa, ATaV SUOKOAO Vo UTTAPEEI TETOIO TTAEOVEKTNHO! OF iE-
povwpéveg opyavaoelg. Or Allan & Catts (2014) vrooTnpiCouvv 6TI N KATAVOMT] TOU
KOIVWVIKOU KEPOAQOL VOl AVOHOIOYEVIS AGYW TNG TTPOCWTTIKAG KATGOTOONG TOU
KOBEVEG, 08 €val OUYKEKPIPEVO KOIVOWVIKG TIAQICIO OTO OTTO{0 HIG UTTOOTNPIKTIKA KO-
TAOTOON TEVEI VO VOAPPUVEL TA HEAN TOL VO VAT TOEOVV KOIVWVIKG KepdAaio. Mo
1o Fuller (2014) o1 uTTOOTNPIKTIKOI XDPOI TWV ISPUPGTWY EVOAPPUVOLV TNV EVKOAN Kal
avetrionpn oovdeon peTa&l Twv pEADY Tovg. ETropévmg, Ta rAaiola auTd eival TToAD
TMOAVOTEPO VO ETTITPEYPOLV O POONTEG VO ATTOKTHGOLV KOIVAVIKG KEPGAXIO TTOL Qv-
TopeiBel Ta akadnpoikG Toug emTebypata. O Tavyk (2015) ekTIPG GTI TO KOIVWVIKG
KeGAaio peTpidleTar o€ peyGho Babpd atré Tor KOIVWVIKA TIAQIOIO, HEOO OTO OTTOIx
QVOTITOOOETAI 1] IKAVOTNTA TWV ATEP®V TTOL §POLV (actors) va KATAOKELALOLV KO-
VVIKG SIKTUO KO OTAOEIG TIPOG AUTE. AUTS UTTOOEIXBNKE AT T CUPHETOXI] TWV YO-
VEWV HETOVOOT®V OTO OXOAeia, YEYovg Trou €6ei&e 6TI o1 HpaAOTNPIGTNTESG TTOU
LAOTTOIOUVTOI OTO OTITI KOl 61 OTO OXOAEID TOV TO ETTIKEVTPO TWV EVEPYEIWDV TOUG
Kol 0 adpaviig VouG TIPOEKLPE TG TOUG TTEPIOPITHOVS TOUG GO0V apopd TNV OYYAIKI
YA®WOOO KO TN OXOAIKH YVQOT).

ZUVOAIK& N XPNOTHOTNTA TOL KOIVWVIKOU KEPOAGTOL PTTOPET VO EPUNVEVTET WG TTPOK-
KTIKA} TNG SuadikGTNTAG, £TTEION N EVOWUGTWON TTEPIAAHPBAVEI SOPNPEVOUG KOVOVES,
N GVaKGALYPI TWV OTTOIWV ATTAITEl YOO KOI XPiON TOU KOIVWVIKOU KEPOAAGIOU KO-
ToAapBavovTag TIG HOopIKEG BIGBOUG 1] KATAOKELALOVTOG IO HOPPH KOIVWVIKWY OI-
KTOWV «KAEIOTHOTOG) OTTWG eivan n doknon Tng 6pdong Twv oTégwv (agency).
ETITA0V TO KOIVWVIKG KEPEAQIO HETPIGLETAN OTTG KOIVWVIKG TTEPIBGAAOVTO, TTOAITI-
OpOUG Kail GAAEG OLVORKES, TTOL SIGHOPPWVOLV Th) YVAOT) KOI THV IKAVOTNTO TOU OTO-
pou Trou dpat (actor). Aedopévou GTI N KOIVWVIKE) KOUATOUpO eTrnpeddel TNV Goknon
TOU KOIVWVIKOU KegaAaiov, o Kivé{ol 81euBuvTEg axoAeiwv pTopolv va I0BeTHOOLY
OI0POPETIKEG OTPATNYIKEG ATTG TOLG SUTIKOUG OHOAGYOUS TOUS.
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5. O1 Kwvédol AtevOuvtég Xxodeiowv Kot 1 Kowvwviksj
AAxnpeia
OVebIen (1994) vrooTnpiCel 6T1 0 TTAOUTOG £X€I YiVEl TO fATIKG KPITHPIO TG IKOVE-
TNTOG, £€TO1 WOTE Ol TTAOVGI0!I GVvOPWTTOI V& KePOICOLV KOIVWVIKT| BE0T KOl €KTI-
pnon. To e§apETIKG ETTITEVYHO XPNOIHEVEL ETTIONG OTNV TIOTOTIOIMNOT TNG IKAVOTNTOS
KGITOIOU, £TOI (OOTE VO EVOWHATWOVEI HIX TTAPSHOI AEITOLPYIT HE EKEIVI TOL TTAOUTOUL.
Ta TTPOCAVATONGHEVA TTPOG TO TIPGOWTTO KO TO OIKOYEVEIOKS XOPAKTNPIOTIKA TNS K-
velIKAS KOIVOVIOG eVIoXUOULV TIEPOITEPW QUTI TNV KOIVWVIKI €IKOVQ, SIGTI AUTE T TTO-
NITIOHIK& XOPAKTNPIOTIKG TOVICOLV TNV aio TwV ETTOYYEAUOTIKWY BE0EwV. Me auTdv
TOV TPOTIO TA ETMITEVYHATO ATTOKTOUV SITTO XAPAKTHPC, TIOTOTTOIDVTOS TIG EEXIPETI-
KEG IKAVOTNTEG TWV OTOHWY TTOL SPOLV Kall EVIGXUOVTOS Th) i TN OIKOYEVEIGS TOUS,
n oTroiax UOIKG aTToTeAET BaoIKr dUVOHN Y1 VOl TIOPAKIVAOEI TOUG AVOPWDTTOLG VO KU-
vnyrjoouvv Tnv Trpoaywyn. AuTH n Yuxikr| KAion Teivel va erwdder TiI§ pOopEg oTnv Ki-
velIKr] KOIVWVIQ, 01 OTTOfEG £X0UV OVaPEPOET EKTEVWS WG KOIVWVIKG ativépevo (Guo,
2013, Guo xai Li, 2015, 2000, Shieh, 2005, SunkaiGao, 2015, Wang, 2013, Wedeman,
2005). AuTé TOo OKOVOOADOES TTaTYVIOI ATTOKOAUTITEN OTI 1 Srwpodokiar AsITovpyel wg
KOIVWVIKGG KATOAUTNG, OUYXWVEDOVTAG OPIOHEVOUS ETTIONHOUS KOl SwpodOKoug o
OpGOa OLHEPEPOVTWV. AedOPEVOL GTI O TIPOOWTTIKEG TTPOBETEIS eivan e B€on va eTTI-
TaxOvouv Tn Aertovpyia Tng e€ovaiag, n vopipn e€ovaia dev eivar oe B€on va diatnprioel
HIa OLOETEPN HOPPI), £TCI DOTE TO TTPOOWTTIKG TTAEOVEKTNHO V& OPIOTE G TO BaCIKG
OUOTOTIKG TIPOTAVATOAIOHOD TWV TTPOBECEWY KOI TWV GUHTTEPIPOPWY TOU ATOHOU
ToU dpat (actor). Evad Ta kovawviké dikTua eivar og B€on va BonBricouv Toug opeig va
OTTOKTIO0LV ONHAVTIKEG TTANPOPOPIES, Ol KOIVWVIKOI TIOAITIOHO! £TTNPeGLOLY TOV GYKO
TOL KOIVWVIKOU Keaaiou. O koAekTiBiopds (collectivism) eivar To kUplo xapakTnpi-
OTIKG TNG KIVECIKI G KOUATOUPOG, GTTWG EKONADVETAI PE TOV TIPOGOVATOANOHS TTPOG TNV
OIKOYEVEIX KOl TO TIPGOWTIO, KAl AUTH 1 CUAAOYIKI] KOLATOUpa avéGvel Tr cuvaiodn-
paTikr déopevon Twv avlp®dTwv. ETTopévas, n emluia yio evioxuon Tng TTpoowTTI-
K|S KOI OIKOYEVEIOKIG KATAOTOONG KOBIEPWVEI TOV SIEVBLVTI] TOL OXOAEiOL WG BEoM
OTO TAQC10 £VGG TIPOCWTTIKOU TTPOVOHIOL Kol 61 EVEG SNHGOIou GUHEPEPOVTOS.

O1 61VBLVTEG OXOAEiWV AeITOLPYOUV WG BECHODETNPEVES YEPUPES TTOL CLVOEOLV
TOUTOXPOVO TO OXOAEID KOl GAAEG KOIVWVIKEG OPGOES, AVTITIPOTWTTEVOVTOG TO KKAEI-
OIHO» KOl TIG OVOIXTEG HOPPES KOIVVIK®V SIKTOWV avTioTorya. ‘ETol, éxouv mepioad-
TEPES EVKAIPIEG TTPOOPAONG O€ ONUAVTIKEG TTANpoPopies. QaTO00, N £MOLHIX YIX
TPoOYwYH EPXETAI VO KUPIOPXAOE! TIG TIPOOTTABEIEG TOUG KI ETTOPEVWS PTTOPOUV VO
EPAPHPGOOLY TN VOHIHN ££0VCIT TOLG YIX TNV AVENCT TOU KOIVAVIKOU KEPOAXIOL Yo
TIPOOWTTIKOUG OKOTIOUG KOl GX1 YI TOUG GUAAOYIKOUG OTGYOUS Twv OX0Agiwv. Me GAa
AGy1a, n vépipn e§ovaia, TTou aTTOVEPETON OIS Tr) B€0T), YiveTon T pyoideio yix Tnyv ol-
KOOGHNOT) KOIVWVIKWY KOKAWY TTOU IKAVOTTOIOUV TIG TIPOOMTTIKEG OAVGYKEG TOL GXOAIKOU
KeoaAaiov. AT N £mMOLIC, TTOL PACICETAI OTNV TTPOXYWYH, EVIOXVETAI TTEPAITEPW
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o6 TOV KAVOVQ TNG KATOVOHRS TWV KOIVAOVIKQV TTOpwV, 0 01r0iog o BaaieTal oTnv
opx} TNG 106TNTOS, OAAG AVIKEI OTO OIKOYEVEIOKS/ouvVaIoBNpaTIKG TTAaiolo (Hwang,
1987, 2005), TO OTTOI0 PTTOPE( VO OITTOKTNOET HEOW TWV KOIVWVIK®OV Se0pdV. Evdd auTh
N KATGoTOaOoT dnpIovpYEl pia GUAAOYIKT] TIPOTOOKIT TTOL WBET TOUG SIEVOLVTES TwWV OXO-
Agiwv va TTpooTTaBioouy va Bpouv TEPIoCOTEPOUS TTIOPOUS YI TOUS SQOKGAOULS Kal
TOUG PHOBNTEG TOUG PHEOW TOU KOIVAWVIKOU KEPOAGIOU, 01 TIPOCWTTIKEG AVNOULXIES eivai
og B€on va geTaTpEPouv auTh TN dnpdoia vTTooTAPIEN O€ TTPOCWTTIKG 0TEX0. Kabg
TO KOIVWVIKG OikTuO BonBoUV Tar SpOdVTa GTOPA VO SNHIOLPYHCOLY HIC IOXLPH GUVOI-
OONPOTIKI OXEON HE T GTOPX TTOU £X0LV £60VOTX VO ETTNPERTOLV TNV TTPOAYWYH TOUS,
Ol ETTIKEPOANG TWV OXOAEIWV OPIEPWVOVTAI 0TI CUPPETOXH O€ dPACTNPIGTNTES KOI-
VOVIK®V OpGOwvV. Q0T600, GUTOS 0 EYMIOPOS VOl ETTIKOXAVHPEVOG OTTS pIa M TEPIKI
HGOKO GUAAOYIKGV OITTOOTOADY, £TOI WOTE N GHAPTIX TOUG VO TTAPOAEITETOI.

6. Zvpnépaopa
H apOAo TTou 1) VEpIpn apxr e€ovaiodoTel Toug d1ELBVVTEG TwV OXOAEIWVY VO Eoip-
péoouv Koiviy BoOANON, OI TIPOCWTTIKEG AVNOUXIES EPYOVTAI VO KATELOUVOULV TN
eovoia Toug. O1 TTPOBETEIG TOVG TTPOOTATEVOVTAI OTTG VO GOPNHEVO TTAGTIO OTO
0TT0{0 TOTTOOETOUVTOI TALTEXPOVA OTIG SOHIKEG YEPUPES KAEIOTHATOG KO OTIG OVOIYTES
HOPPES KOIVWVIKAV SIKTOWV. AUTH N TIPOVOHIOKY B€on auEGvel TO TTPOOWTTIKG TOUG
O6@eNog, PeATIBOVOVTAG TNV TTPGOPOOT] TOUG OE ONPOVTIKEG TIANpopopieg. AUTH N do-
pNHévn opydvwon Taipiddel amméAVTA 0TO BECPOBETNHEVO TTAQCI0 TNG KIVECIKIS KOI-
VVIOG, GTTOL 0 GUVOLAOPGS TIPOTAVATOANIGHOU TIPOG TNV OIKOYEVEIX KOl TTIPOTOVATO-
AIGpOU TTPOG TO TTPOOWTTO TIPHG ONHAVTIKEG DETEIS, WOTE O TTPOOPOPES VA YIVOLV KOI-
VWVIKG TTIPGTUTTO TIOU TNIOTOTIOIEl TNV EEXIPETIKI] IKAVOTNTO TOU ATGHOL TTOL SIEPELVE
KOl TN @rjpn TNS oIKOYEVEIAS Tov. ETropévmg n rpoaywyr| Teivel va eivan o kUp1og oTo-
¥0G Twv KivéCwv d1euBuVTAV ox0Agiwv. AUTH 1) OXEOT EPTTVEETAI ATTO TOV KAVOVA TN
SI0VOUNG TWV KOIVWVIKGWV TTépwv oTnV KIVECIKI KoIvavia, Trou de BaciCeTal otnv apxr
NG Sikaioavng, GAAG 0TO TTAGITIO OIKOYEVEIOKWV/GUVAITONPOTIKWDV OTEXWV TTOU PTTO-
pel vor aTroKTNOOUV PECM KOIVWVIKGV OEOHWOV. MIa TETOIX KATGOTOOT) €ival TTOAD TTI-
Bavé va Toug WOHOE! VO OXNPATIOOLY HIKTLO KO KOIVWVIKOUG KUKAOUG. TO paIvOpEVO
OUTO ATTOKOAUTITEN GTI ] CUYXWVELOT TOUL KIVECIKOU TTOMITIOHOU KOI TOU KOIV(WVIKOU
KePOAQiov arroTeAel éva BeapoBeTNHEVO TTAGITIO TTOL KABOPIdEl TOV KAVOVA TWV KOI-
VOVIKQOV avTopoIfadv. O BeopoBeTNHEVOG KaVOVOS Teivel va evBapplvel Toug KivéCoug
S1ELBLVTEG OYOAEWV VO EIVOI KOIVWVIKG TIAGOUOTE, TTOU CUPHETEXOUV OF KOIVOVIKES
OHGOES TTPOKEIPEVOL VO AVOTITOEOLV PIATEG HE EKEIVOLG TOUG AVOPWTTOUG TTOL EXOLV
v e€ovoia va eTnpeGlouV TIG TPOaYWYES Tous. MapdAo Tou To TarXvidl TepIAap-
[Bével Tov XapakTipa TOu £YWIOPOU, 0I CUAAOYIKEG TIPOOOOKIES, TTOL ATTAITOVV TG
OUTOUG VO KEPSIOOLV TTEPIGOGTEPOVS TIOPOVS YIO TOUG SAXOKGAOUG KOl TOUG HOONTES
HEOW TOU KOIVWVIKOU KEPOAQIOV, BOAWVOULV TETOIEG TIPOCWTTIKES TIPOOTIGOEIES.
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AUTH n oxéon defxvel 6T1 To BeOpOBETNPEVO CVOTNHA avTOpOIPHS ivar IKave va e€u-
TIPETHOEN TNV TIPAKTIK TNG SLABIKGTNTAS, £TTEISA N AVAKGALYPI TOL KAVGVD TOU Ki-
vedikoU TTOANITIOHOU IG0OUVAPET PE TNV EVWOIX TNG YVWONG KA ] IKAVOTNTA KATOOKELAS
KOIVOVIK®YV SIKTOWV PTTOPEl VO PHNVEVTET WG eTTOYYEAPOTIK IKavéTnTa. H 01K066-
HNOo™ TOU KOIVOVIKOU KEPOAQIOU YIVETOI pIOt TEXVI TTOL TEIVEI TIPOG TNV KOIVWVIKH OA-
XNpeio oTnv KIVEIKY KoIVwvia, 6TTou 0 TTapadooIakos TTOAITIONGS amoTeAEl Eva
BeopOBETNPEVO TTAGIO10 TTOL KABIEPWVET TOV XWPO KOl TN SIadpopr] Twv Snpiovpyikwdv
dpdoewv. Me aqUTGV ToV TPGTTO N GOKNOT TNG OPGoNG HECT OTOUG BECPOBETNHEVOUS
KOVOVEG TNG VOl IKOVI] VO TTPOOTATEVEN TIG TIPOOWTTIKES TTPoBEnels. Etreid urdpyouv
KOIVOWVIKG O@EAN TTOU EVOWHATMOVOVTOI HECT 08 QUTO TO BETHOOETNPEVO TTAQIGI0, TO
otroio SnpiovpyeiTon atré TNV KIvedIK KOUATOUPA, 01 SIEVBVVTEG TwV OXOAEiWY TTPETTE!
VO OVOKOADPOUV QUTHV TNV EVOWPATWOT YIO VO E00POAAITOUY €V TIPOCMWTTIKG KEP-
60g. H &oknon tng 6pdong (agency) péoa 0To BeOPOBETNHEVO TTAGHGI0 XPNOIPEVEI OTNV
OVTIKEIHEVIKOTNTA TWV UTTOKEIPEVIKWYV TTPoBEoewv. H Trpovopiokn B€0m Toug, TTou &v-
TomriCeTON OTIG Sopnpéveg H16doUG, avidvel TTepaiTépw avTH T SuVaTETNTA, GTTOL N
TPOKTIKI TNG SLAdIKGTNTOG HOIG el TTOAD HE HIO TEXVN TNG KOIVWVIKG oAxnpeiag. H
ekTEAEDT AUTAG TNG aAXNpEiOG pTTopel va BewpnBel wg N TPAKTIKA TG dSLAdIKGTNTAG,
Spwg To BeopobeTNPEVO oboTNpa eTIPpGPevong opiCel To TedIo Kal TNV TTopEitl TNG
dpdiong (agency).
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H AIAAXKAAIA QX ITPAEH ATAITHX: ZKEWEIX
I'TA TON ITAOAO ®PEIPE KAI TH XYNEIZ®OPA TOY
XTIZ ZQEX KAI XTO EPTO MAX

Darder Antonia
Kabnyntpwa
Loyola University, H.IL.A.

Q)G aropa 1j WG Axol, TTOAEUWVTAG YIO THY ATTOKATAOTOON
NG avOpwWITIAG [LaG] Oa ETIXEIPHOOVUE [EUEG]

Va QTTOKATAOTIIOOUUE TNV aAnBIvIj Yevwaiouyia.

Ki autdg o aydvag, AGyw Tov OKOTTOU TTOL TOL SCONKE...,
QaToOTEAEl TTPAYUATIKG TTPAEN oyArmng.

MN&ovlo Opéipe
H Aywyrj Tou Karamieldpevou (1970. 0.29)

10 pEpeg okEPTOpal Ta Epya Tou GovAo Dpéipe, Kat og kGO aAaryr| 16wV, eTTO-
rvépxopm oTnVv éwoIa TNG ayGTTng KaI OTHV TTPOVCial TNG aTO €PY0 Kol OTIG (wEg
HOG. X€ QUTO TO ONUEIO ETIITPEPTE POV VO T TTWG deV HIAD YO HICt PIAEAEDBEPD, pO-
pavTIKA i} oTTA évvoia TNG oyG&TING TTOL OUXVG aTTOSIdETOI ECPOAPEVT 0TI PPGon
«IDOW GHOPEPON», OUTE YIO T HOKPEXPOVI, HOPTUPIKA KOl SIOKPITIKY €KPPAoT| TN
IOV OXETICETON OLUVHOWS pE Eva TTAPASOOIOKS BPNOKEVTIKG Péppwpa. TiTToTa dev Bax
pTTopoloE va gival o HoKPIG atrd Ty oAfBeia. Av uTripxe KA&TI TToL 0 OpEipe €TTI-
{nTovoe vo LTTEPOOTIICETOI HE OUVETTEID, ATAV 1) PPETKASD, O AUOOPHNTICHGS KOt N
TTOPOVOIX TTOV EVOWHATWOVOVTOV O€ AUTS TTOU EAeYE POl «EVOTTAN oryGTTn)- 1) orywvi{6-
HEVN OY&TTT EKEVOV TTOL TTEITTNKAV YIX TO SIKXIWHO Kal TO KABrjkov va arywvilovTal,
vor kaTayyéMouy kal va avayyéAouv “(Opéipe, 1998, ael. 42). Mia ayé&rmn rou Ba
ptropoloe va gival {wvTavi], SUVOIKT] KOl EUTIVELOT) VG TAUTOXPOVA, KPITIKH, TTPO-
KANTIKA Ko eTripovn. ‘ETol, n ay&rn Tov Opéipe 0TAONKE O€ Gpeon avTiBeon pe TNV
avoUoIa «yEVVaI0dwpPiom TwV SAOKAAWY 1 TWV SIOIKNTIKMOV OTEAEXWDV TTOU TNPOUV
TUPAG éva oVOTNHO OXOAIKAG EKTTaIdELONG TTOL TTOPAPIGLel BepeNIdWG KGO apXri
TNS TTOMITIOTIKIG KOI OIKOVOMIKASG SNUOKPATIOS.

AVTIBETO, BEA VO PIAOM YIO TNV EPTTEIPIT TNG OYGTTNG GTIWS TNV KATAVONOX £YWD
péoa atré To £pyo kai Tn @IAia pou pe Tov Dpéipe. OEAw vor Yp&Pw Yior pIo TIOAITIKE
Kol PICOOTTAOTIKY) HOPQH OyGTTNG TTOL eV €XEl VO KGVEI TTOTE PE TNV OTOAUTH OLVGI-
VEON, 1] TNV GveL GpwV aTTOdOXT, i} TO AOIGKOTTa AGYIX YAUKOTNTOS, f} TIS OTEAEIWTES
POEG aYKOAIWV Kol PIAIV. AvT ‘0uTOoU, eival pia aydmmn ou Blwoa Xwpis Teplopi-
OpOUG, PILWUEVN O HIC OIPOTIMHEVI TIPOBVHIX VO OYWVICOHaI ETIHOVX KOl Pg OKOTTO
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TIG {WEG POG KOl VO OUVOEOW OTEVE QUTOV TOV OKOTTO e GUTS TTOU OVOHGIGETaN “OAn-
B1vr) arooToAR” — TO Vo gfoon GvOpwTTOS.

1. Mo Aéopevorn npog tnv Avlponotnta pog

H e§avOpwrioTikr exmraibevon eivan ) Topeia p€ow NG oToiaG AvopEeg
Kol YOVOIKEG QTTOKTOUV ETTiyvaION YIX TNV TTXPOLOIR TOUG 0TOV KGOoWOo. O
TPOTTOG TTOU CUNTTEPIPEPOVTOI KOl OKEPTOVTAI OTAV AVATITUOO0UV CAEG
TIG IKAVOTNTEG TOUG, AXHBAVOVTOG LTTOYI TIG AVAYKEG TOUG AAAG KOl TIG
avaykeg ko emOupieg Twv dAAwv. (Freire & Betto, 1985, o€l. 14-15)

100 Tov DpEipe, pIOt ATTEAEVOEPWTIKY EKTTAIOEVON dev Bar pTTOPOVOE TTOTE VO £TTI-
Fvoqesf XWPIG I 0VOIXOTIKA S€opEVON TTPOG TNV AvOPwW G pos. Mo GAAN pix
POpPQ&, TPETTEI VO ETTIONHAV®W OTI N AVTIANYPN TOL YIO TV avOpwTTI& dev ATAV OTTADS
pio arrAOLOTEVHEVN 1] PUXOAOYIKH EVWOIT TNG «BETIKIG QUTOEKTIHNONGY OAAK piot BaBic
OTOXOOTIKN EPUNVEIT TNG SIGAEKTIKAG OXEONG VEHEST OTNV TTOANITIOTIKA HOg UTTapén
WS TTPOOWTTIKOTNTES KOI TNV OIKOVOHIKHA KOI TTONITIKH PHOG OTTOPEN WG KOIVWVIKG OVTO.
A6 TNV oTrTIKA ToL DPEIpe, OV TTPOKEITAI VO AVTOUE TIG EKTTAISEVTIKEG SUOKOATES
HOONTWV KOTATTIIEOPEVWV KOIVOTHTWY, TOTE Ol EKTTAISEVTIKOI ETTPETTE VO KOITGEOLY
TEPA o1 TO TPOOWTTIKG oTOIXE0. ‘ETrpetTe var avalnTAOOLHE OITTOVTAOEIG OTO 1GTO-
PIKG TTEBI0 TWV OIKOVOHIK®YV, KOIVOVIK®Y KOI TTOAITIKWV HOPP®YV, DOTE VO KATOAVON-
OOoLPE KOAOTEPA TIG SUVAPEIG TTOL SnpIoLPYOLV TNV AVOPWTIG HOG GTTWS QUTH
dlapoppaveTar orjpepa. Me ToAMoUg TpETTOUS, N GOUVAEIG TOL £€I1EE TS I OIKOVOHIKN
QVIOOTNTA KAl ) KOIVOVIKE adIKia pog e€avBpwTTidouv, 0TpePADVOVTAG TNV IKAVOTNTG
HOS VOt OYOTTGHE TOV EXUTO HOG, O £VOIG TOV GAAOV KOl TOV KOOHO. AKOAOLOWDVTOG TNV
map&doon Tou Antonio Gramsci, o Opéipe e6£0e0€ WG AKSUI KOI 01 KAAOTTPOAIPETOI
daokaol, Adyw Tng EAAeIPNG TNG KPITIKAG NOIKISG NYETIOG, OTNV TTPAYHATIKOTNTO CUY-
HETEXOLV OTNV KITEVEPYOTTOMON TNG KAPOIGS, TOU HUAAOD KOl TOU CWPATOG TWV PO
ONTWV TOULG - pIa TPAEN TTOL ATTOCLVOEEI TOLG POONTEG AT TON TIPOCWTTIKG KOl
KOIVWVIKG KIVTPO TTOU OTOITOOVTAI VIO VO HETOHOPPWOOLY TOV KOOHO KOl TOV EQUTO
TOUG.

Agv vTTGpXEl OpPIBoAia Ti N peyaAbTEPN TUHPBOAR ToL DPEpie GTOV KGO0 HTAV N
IKOVOTNTG TOL VO Eival Evag ayaTrnTég GvOpwTToG. To eVOIAPEPOV TOU YIa T TTIOIG,
N AVNOULXIx TOL YIO TOUG SAOKGAOUG, TO €pYO TOU TTPOG TOUG PTWYOUS, N TTPOBULICK
TOU V& HOIPACTEN AVOIXTG TIG OTIYHEG OAPING, ATTOYOTELONG, OXYAVAKTNONG KO VEOS
oy&tmns, 6Aa EexawpiCouvy 0To HUOAS HOL WG TTOPAdEIYHATA TOL BAPPOLS KAl TNG AdL-
owTNTNG £MdIWENG PIOG OLVEKTIKIAG Kol TiHIOG {wrig. OUPGHAI TN CUVGVTNOT] HOG TO
1987, €€ priveg PeT& Tov BAvVOTO TNG TTPWTNG ToL oLLUYoL, Tng Elza. O Opéipe Ppi-
ok6Tav oe BaBi& OAPN. Katd Tn SIGpKEIo HIOG OTTS TIG TTAPOLTIGOEIG TOV, ETTPETTE KU-
PIOAEKTIKG VO OTOHOTOEL, MOTE VO PTTOPEDEI VO KAGel Tar SGkpua TTou €xuve Ao To
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pwi. Na piax oTrypr, 6Aol pog of TAPGVTEG AUAOTAV TTEPITUAIYHEVOI OTTS TN BAIP TOU
Kol HGAov Bidoape €var amrd Ta HEYOAUTEPO TToUdYWYIKG poBfipaTa Tng Lwhg HO.
Agv mMOTELW OTI KATTOI0G £QUYE ATTO TNV AiBouvoa GLUVESPIGOEWV eKEVN TNV NUEPT
£101 0TS £fe PTOEL. Méoa amré Ty TTAoUOIa EVAICONOIT TNG AVOPWTTIGG TOL - pE
OAeG TIG TTOAVTTAOKOTNTES KOl TIG OVTIQPATEIG TOU - 0 Dpéipe SlapwTiCel TNV KATAVONOT
pOG GXI HOVO YIO TO TI ONHaiVel var gioan KPITIKOG EKTTAIOEVTIKGG, GAAG T onaiver vor
Ceig pia kpITIKA {oi.

Méoa otnv emépevn xpovid, Biwoa piax GAAN OTITIKA TNG TIPAYHATIKAG EVEPYEIOS
Tov Opéipe. Mpog EKTTANEN GAwv, o Opéipe EavatTavTpeUTnKe Afyoug HjveG apyoTEPQL.
ApPKETOI EXPVIAOTNKOV PE TNV £i0N0T KO €€ EVOIAPEPOV VO OKOVEI KAVEIG KOl VO TTO-
paKoAOLBET TIG avTIOp&OEIG TV aKOAOUBWY Tov 0TIg Hvwpéveg MoMiTeleg. Kaolol
PICOOTTAOTIKOI EKTTOIOEVTIKOI TTOL TOV efav atrodexTel TN BAIPN TOU, TWPA APPI-
ofnToboav TNV TTPOOWTTIKY TOU OTTOPAOT) V& EAVOTTOVTPEVTEN TOOO YPHYOPO HETH
To BdvaTo Tng Elza. Mpog peydAn pouv €kAnén, n eidnon Tov ydpov Tou, n dnudoia
£KPOIOT) TNG OTOPYIS KOl 0 E0PTACUGS TNG VEOG Tou culvyou, Nita, AVTIHETWTTIOTN-
Kav pe piax rapaéevn poper kaxutropiag kar @éfou. Mapd Tig ouvéeieg, o Opéipe
HiANoE eAeUBEPA VIO TN VEX TOU OyGTTN KA YIO TOE KICOHHATA TTOL TOPA AVAHEVOTOV
péoa Tov. MOIpAGTNKE TOV Oyt VA TOU pE T HOVOEI& kai Tr) OAIP Kol HOS TIPOKGAETE
va (OULE KO VO OyQTTARE GTO TTAPGV - TOOO O€ TTPOOWTTIKG 600 KAl 08 TTOAITIKG ETTi-
medo.

2. ®6Pog kot Emavaotoatikg ‘Ovelpa

‘Ooo 0 véog avTidaufdveoar To pOo 0oL WG CUVETTEIN TNG TTPOOTIG-
Be16G 0oL va KAvelg TTpAén To GVEIPG 00U, TOOO TTEPICOOTEPO LABAIVEIG
TTWG VA KAVEIG TGN To 6velpd oov! MoTé Sev eiya ovvevTev&elg e Toug
HEYGAOUG ETTAVAOTATES TNG ETTOXS OXETIKG e TOUG POoug Toug! AAAG
6Mor Toug Biwvav To oo, oto Babuc mov Aol Toug fiTav TOAG moTof
oTa 6velpa Toug. (Shor & Freire, 1987, o€A. 57)

POKOAWVTOG TOUG OLVNBIOHEVOUS (POPOUS HE TOUG OTTOIOLG EAEYXOVTaI TO GVEIp&

HOS YIo eEAeLBEPIT KOl 1} “YPEVTIKN GUVEIONOT” TTOL HEIVEL TNV KOIVWVIKI HOG €K-
TIPOCWTINON £ival koIVG B€paTa aTto €pyo Tov Dpéipe. Xy Aywyr] Tou Karammeldpevou
(1970), éypae yiax Tov Jfo TG eAevBepiag TTou pog TANTTEL, évav o Baoiopévo
OTIG OUVTOYOYPOPIKEG OXETEIG HETAED eKeVV TTOL KUBEPVOUV Kall EKEVOV TTOL ava-
péveTar va aKoAouBrjoouv. Qg KPITIKOI EKTTOIOEVTIKOI, HOG TTAPOTPUVE VO eEETAGOVHE
TIPOCEKTIKG TIG ISEOAOYIKES TTETTOIBNOEI KOI TIG TIAIOXYWYIKESG HOG TTPOBETEIG KAl VOX
AGBoupe vTTEYN TN diKA pag TPOoHAWOT 0To KaTeoTNHEVO. "HBeAE va avoryvwpiCoupe
TIWG KGOE TPOKAOOPIOLEVT) CUUTTEPIPOPA AVTITIPOCWTTEVE! TNV ETTIBOAR £vEg avOpwd-
TMVOL GVTOG TGV o€ €var GANO - piar eTTIBOAR TTOU KIVET T GLVEIDNOT| HOG HOKPIG OTTO
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OUTS IOV PBIOVOUE HE TH GAPKOL HOG OE HIC OPNPNHEV TIPOYHOTIKOTNTO KO THY Pevdry
KOTOvOnar Tou €UTOU HOG KOI TOU KGOHOUL HaG. EGv eTTpdkeITo var aykaAIGooupE pic
TTOIOOYWYIK OTTEAELOEPWONG, ETTPETTE VO TIPOETOIHAOTOVHE VO AVTIKATROTI|COUHE
OUTOV TOV TTEOXOVTO AP0 TNG EAELOEPIOG HE ETTOPKT] AUTOVOHIT KO EVOVVI VO Oryw-
VIOTOUHE YIO! HIO EKTTOIOEVTIKT TIPGEN Ka évay TpéTTo {wiig Trou Bal pTTopovoE vor oTr)-
piel TIG SNHOKPATIKEG HOPPES OIKOVOMIKIG KOl TTONITIOTIKAS UTTapéng.

O Ddpéipe ouxva avapepdTav OTNY VoI TOU PSBOL OTIG OHIAIEG TOL KOl OTA €Y
Tov. lMioTeve TTWS 0 PSBOG KAl T ETTAVAOTATIKG GVEIPA TV OVOHPICRATNTA OAAN-
AévdeTa. ‘O00 TEPIOOETEPO HACTAV TTPOGOVHOI VO OYWVIGTOUHE YIO £Val OTTEAEVDE-
PWTIKG OVEIPO, TOOO TTEPICOOTEPO ETTIPPETTEIG EIMAOTE VO YVWPICOVUE OTEVG TNV
gpTreIpia Tou POPov, TG va eEAEYEoVPE KOl VO EKTTAIOEVOOVHE TOV POPO HOG Kal,
TENOG, TTAOG VO HETATPEWPOULHE AVTOV TOV POPo oe BGPpPos. EtmimAdoy, Bar propodoape
VO GVOYVWPIGOUHE TOV POPO POG WG EVA HRVUHD OTI €XOUHE EPTTACKET OE KPITIKI] Ov-
TIBeON PE TO KATEOTNHEVO KOl OTO PETOOXNHPOTIOTIKG €PYO TTPOG TNV EKONAWON TWV
ETTOVOOTATIKWV OVEIPWV HOG.

Me moAolg TpdTToug, o Mpéipe TTPooTIGONOE var pag Oeiéel péoa o Tn dikr| Tou
{w 6T N AVTIHETOTTION TwV POBwv Kal TTOHONPATWY HOG EVAI AVOTTOPEVKTESG KO
QVOYKOIEG QVOPOTTIVEG BIGOTAOEIG TNG TTIPOOTIAOEIGG POG VO KAVOUHE KOl VO ETTOVOI-
TIPOTOIOPICOVE TNV ICTOPIC, TNV TIPOOTIGOEIG HOG VO PTIGEOLPE EVav VEO KOO0 GTTO
TO OveIpdl PG, Zuxvé TTapopoiade TNy Kivnon Pog TTpog Ty KoAUTEPN TTAELPG TS
aVOPWTTIA& POG WG HIG HOPPH] TOKETOU KOl TTWSLV SIASIKAOIA. AUTOG O TOKETOG TG
ayaTNG amroTeAE pIot KPIGIHN SIOBIKAOIO OTOV OYWDVA HOG VO OTTGOOVHE TNV QVTI(OOTN
TOU KATATTIEOTH-KATATTIECOUEVOL KOl TIG AVTIPATIKES TIETTOIBAOEIG TTOL aXHOAWTICOLY
TNV avOp@dTIVN IBI6TNTE pos. H eprypar Tov Opéipe yI’ auTr TN SLAdIKETNTA eivai
TG00 Gpeon 600 Kal AuTnpn.

O1 KATATIIEOUEVOI UTTOPEPOLY ATTO Tr) SUASIKOTNTA TTOU €XEl E6PAIWOE!
HEoO TOUG. AVvOKOAUTITOUY OTI XWPIG EAeUBEpiar bev pTOPOUV VO LTTAP-
Eouv avbevTika. QOTG00, AV KAl ETTIOVUOUY AUOEVTIKOTNTA, POSOUVTAL.
Eivar Tautéxpova o1 eaUTOl TOUG KAl O KATATTIEDTI]G TWV OTTOfWY Tr) OL-
veidnon éxouvv eowrtepikeboel. H ovykpouorn €ykerrar otnv emAoyr] pe-
Ta&U 0ASKANpPoL Tov eaUTOU TOUG 1} va SialpeBEl 0 EAUTOG TOUG, HETASU
TOU va SILDEEI TOV KATATTIEDTH] QTG HEOA TOU 1 val unv Tov 61d&el, peTadu
™G avBpwmivng aAAnAeyying i TG aAdotpiwong, peta&u Tng Tripnong
ouvTaydv i emAoydv, petadu Touv va eivar Oearég rj avTol TTOU TPAT-
TouV, ueTaU eVEPYeIag rj TNG Pevdaiobnong TG evepyous TPAaéng uéow
NG 6pdong Twv karTateoTdv, ueTal TG OpIAIGG 1j TNG CIWTTG, EVVOU-
xiouévor otn dvaur Toug va SnUIoVPYOUV Kol var avadnuiovpyouv, oTn
Sovaur; Toug va aAdé&ouv Tov kdopo. (1970, ael. 33)
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O DOpéipe TOTEVE TTWSG AV TTPOKEITAI VO OTTOSEXTOUHE TNV TIAISAYWYIKI| TNG EAELOE-
piag, £mpetre va epiyoupe ammé auTh Tn duadikdTnTa. ‘ETpeTre va karoAdBoupe Trwg
n e€ovaia TnG KLPIPXNS 16€0A0YIG AVOYKGEEI TOUG EKTTAIBEVTIKOUG V& Yivouv Sipo-
POUVHEVOI KOI AVATTOQPAOIOTOI, OKOHO Kol VOl TNG KaTdipwpng adikiag. Or kpiTikol
EKTTAIOEVTIKOT B ETTPETTE VO AYWVIOTOUV EVIDHEVOI EVAVTIO O HIX TIOIKIAIG TIEIBOPXIKWV
KOl TTEIANTIKGWY PEBGBV TTOL XPNOIHOTTOI00V TTOAOT SIaKEIPIOTES VIO VO EVOTAAGEOLY
TO POAPo TNG eEAeLOEPITG. AV VTG 0 EENPEPWTIKGS PEAOG Sev aTTOPPIPOE, AKGHI KOl Ol
TIPOOSEVTIKOI EKTTAISEVTIKOT B HTTOPOVOQV VO TFEGOLY BOPATO TOU LOIPOAATPIOKOU -
HIO KOTGOTOOT TTOL GPVEITAI TO TTAO0G KOl KATAOTPEPEI TNV IKAVOTNTA VO OVEIPEVETA
KQVEIG - KOBIOTWOVTOG TOUG KAONUEPIVG TTIO TTOAITIKG EVGAWTOLG KO AryGTEPO IKAVOUG
VO QVTIPETWTTIOOLV TIG TIPOKAROEIG TTOU TTAPOLOIALOVTAI HTTPOOTA TOUS.

H poipoAatpia eivar pia évvoia mou o Opéipe, PEXpI To TEAOG, APVIONKE va SexOE.
Y& kGO oANOYH, ATTEPPITITE KATNYOPNHUATIKG TNV I0€0 TFwG O€V HTTOPOUHE VO KAVOUE
KT YIO TIG EKTTAISEVTIKEG OUVETTEIEG EEATIOG TNG OIKOVOHIKIG AVIGOTNTAS KOI KOIVW-
vIKAiG adikias. EGv ) oikovopikr] kot TToAITIKY e€ovaia TnG KLUPBepvOTOg TEENG aPVIONKe
OTIG KATWTEPES TEEEIG TO Yo emfiwong, dev ATav etreidr “Oa émpetre va eivan €Tor”
(Dpéipe, 1997, oeA. 41).

AvT’ auToU, oI aoUppeTpeg oxéoelg e§ovaiag Tou SiciwviCouv Tn poipoAaTpiar pe-
TV ekelivwv pe T ArydTepn 10X0 €TPETTe va appioBnTnBolv. AuTé amaitoboe arrd
TOUG eKTTAISEVTIKOUG v TTpoPAnpaTifovTal Yo TIG GUVONKES OXOAIKI|G (OITNONG He
TOUG OLVAOEAPOVG TOUG, TOUG HOBNTES KO TOUG YOVEIG TOUG KOl HETW KPITIKAG TP
KTIKI G OKEYNS, dIoAGyou Kail dpéong, va eival ag B€on va S1aknpUocouy T SIKAIOOUV.
ANG piax TéTola diakrpuén atrairovoe pia AP karadikn TnG HoipoAaTpiag, Trou Ba
HOG €KQVE VO OTIPAEOVHE TTEPQL OTTG TA GPIC, VO SNHIOVPYHOOVLHE VEOUS XWDPOUS KO
VO OPXICOUHE VOl ETTAVATTPOTOIOPICOVHE TO GPAHA HOG YIO TNV EKTTAIOELON KOl TNV
KoIvwvio.

3. O KamtaAwopég wg ITnyn Kvpwapyiog

BaoaviCovTag 1o epyartike SUVOIKS UTTOBAGAAOVTAS Toug o€ Siadikaoiag
pouTivag eival KOUUATI TG UONG TNG KATITOAIOTIKHG S10dIKaoiaG ot
poywyns. Kar auto Tou OUHBAIVE! OTNV AVATTAPAYWYr) THG YVWONG OTA
oxoAeia eivar o€ peyddo Babuc avamapoywyr) aUTOU TOU UNXAVIOUOU.
(®péipe & Faundez, 1989, oeA. 42)

To epdOTNHa TG e€ovoiag eival TavTa Tapdv oTa €pya Tou PpEipe, OTTWG K )
e€oikeiwan pe Tov ay®dva yia T dSnpokparTio. ZTnv mapoloa ouykupia, givar {w-
TIKI G ONHOOTOG VO OTPOPOUVHE TIPOSG TIG IBE0AOYIKES apXES Tou DpéEipe - pia didoTaon
TOL €PYOV TOL TTOU OLXVE OKUPWVETAI 1 OTTADG OYVOEITal OTT6 TTOAOUG PIAEAEVOE-
POUG KAl TIPOOOEVTIKOUG TTOU OITTOOEXTNKAV TIG TIAIdXYWYIKESG TOL 16€€G. Miax ypriyopn
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paTi& oTo Keipevo TnG Aywyrig Tou Katame{opuevou KATAOEIKVOEI 0OPRDS GTI TO £pYO
Tov Opéipe PaoiféTav, avaugiBoAa, oTn HapEIOTIKA-00CI0AIOTIKY] OKEWYN. Xwpig diI-
oTOYHS, 6Tav 0 Opéipe pPiAnoe yia TNV Kupiapxn TA&N 1 YIo TOUG KATATIIEOTES, VOi-
pepOTOV O€ 10TOPIKEG TOEIKES dlaKpIoEIg Kt TOEIKEG CLYKPOUVOEIG péoa oTn Sopr| TN
KOMITOAIOTIKAG KOIVWVIOG - 0 KATITAAIGHOS ATaV 1) pida TG KLpIapXios. Qg ek ToHTOU,
n BewpnTIK Tov avéAvan Pooi{dTav BepeNwdWDS aTIg Evvoieg TNG TAEIKAG Sioudp-
pworng, 1D1aiTEPO 600V APOPG TOV TPGTTO HE TOV OTTOI0 1) £BVIKH TTOMITIKF] OIKOVOMIK
KOTEOTPEWE TN HEYOAUTEPN TIAEIOPNPIT TV EPYRCOHEVIV TNG OE HIX EKPETOAEVTIHN
Ko repiBwploTroinpévn T&En. QoTé00, yia Tov DPEIPE, 0 AYWDVOG EVEVTIR TNV OIKO-
VOHIKN KuplapXio dev Ba propovoe va die€ayBel ToTEAEOHATIKG XWPI§ o avOpw-
TMOTIKA TPGEN TTOL EPTTAEKEI TO TTOAVTIAOKO (POIVOHEVO TNG TOEIKAG TAANG KOl
evOOPPUVEI TIG CUVOAKES YIO TNV KPITIKI KOIVOWVIKH EKTTPOCMTNGN HETAED TV palidv.

AV Kol ETTIKPIBNKE EVTOVO A6 TNV OPIOTEPG YIO TNV OITOTLXIC TOL VO TIAPAOXE! EVaR
OUOTNHOTIKOTEPO BEWPNTIKO ETTIXEIPNHA KATA TOL KATITOAIOHOU, TO €pyo Tov Dpéipe
Sev a1rOCUPONKE TTOTE AMTO HIA KPITIKI) TOL KATITOAIGHOU KOl TV QVOYV@PIoT TG KO-
MTOAOTIKAG AOYIKISG WG TNV TIPWTAPXIKHA KABOAIKF) SOVON 0TOV K6OHO0. AUTS ONpaiVel
OT1 TrioTEVE OBEVAPS OTI TO POIVOPEVO TNG TIOMITIGHIKIG €I0BO0ANG O€ TTOYKOOHIO ETTi-
medo Paci{dTav Bepewdwsg atré Ta KivTPa KEPSOLG TwWV KATTITAMNOTWOV. Katd T
OIGPKEI TWV TIPWTWV POV XPOVWV WG KPITIKOG EKTTAIOEVTIKGS, - YW OTrwS Kol TTOAAOT
GANOI, BEV KATAPEPD VO KATAVONOW GPKETE KOI VO EVOWPOTMOOW QUTH TN didoTaon
ToL €pyou Tov Dpéipe. Na TOUg EyxPWHOLS KPITIKOUG Trandorywyols oTig Hvwpéveg
MoMiTeleg, BAéTTOpE TO PATOIOPS WG TOV KUPIO €VOXO TNG KATATTIEONS HOG KO ETTIHE-
VOPE VO 0OXOAEITal TTEPIOTOTEPO 0 DpEipe pe aUTS To (ATNHOL AV KO GVOIXTG OVOr-
yvadpioe Tnv OTTapén Tou partoiopoul, dev ATav SiaTebeIpuévog va eyKaToAelper Thv
évvola TNG TOEIKAS TTEANG Kot CLXVG HOG TTPOEIdOTTOMOE OTI B PO DIEPEVYE O TPATTOG
HE TOV OTT0I0 «0 TTAPGYOVTAS TNG TGENS KPUBETAI OTIG SIAKPITEIG TETO TOL PUAOL GO0
Kol TNG uARS» (Opéipe 1997, 86). O1 oLNTHOEIG PHOS TTAVW O AUTS TO BEUA TOV
ouxVvé Beppég Kat EvToveg, OIGTI pe TToAAoUG TpdTrous, o Mpéipe apioPriTnoe Ta dpia
TOU TTOMITIOHIKOU €BVIKIOHOU KOI TV TUPAF| THOTN HOG O€ HIX TIOMITIKA TOUTOTNTO. €
TTOAAG S10opeTIKG TUVESPI, 6TTOL EyXpwHOI EKTTAISELTIKOI {ATNOGY {EXWPIOTOUG
d10AGyous padi Tou, pag eftre 611 dev KATGAGPE YIOTT ETTIHEVOHE var SIIPOUHE TOUG EQL-
TOUG POG OTTé TOUG LTTGAOITTOUS. Me TIPaYHATIKG &YX0S, 0 Dpéipe pag e€rynoe: “Agv
HTTOP® VOt AvTIANGOG 0TO PHUOAS oL TG of Maipor TNV AHEPIKE HTTOPOVY VO OTTE-
AevBePWOOLY Xwpig va amreAevBepwBoUVV o1 Chicanos, 1] TTwg pPTTopPovy va amreAeuOe-
pwBovv o1 Chicanos Xwpig va ammeAevBepwBoly o1 ynyeveig Apepikdvol, f Thv
OTTEAELOEPWOT TWV YNYEVAV AHEPIKAVAV XWPIG TNV OTTEAEVOEPWOTN TWV AEVKWV»
(Dpéipe, 1987). ETépeve TTwG 0 aydvag EVAVTIO OTNV KOTOTTEDT Eival £vag avBpwTTI-
VOG OYQVOG GTTOL Bat ETTPETTE var XTIOOLE TNV OAANAEYYDN OTO PAOHA TV SIBPOPAOV
HOS, av TIPOKEITON vor aAAGEovpE €vav kGopo Pabid eTTnpeaopévo atré Tov KamTaAl-
opo6. «H éNenn evétnTag avapeoa 0Toug oUHPIBalEpevous «dIaPOPETIKOUG) Bond&
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TNV NYEHOVIO TWV OVTOYWVIOTIKAV «OIQPOPETIK@WVY. O 0 ONPOVTIKOS OYdVag eiva
EVAVTIOL OTOV KupiapXo exBp6» (Dpéipe, 1997, oel. 85). ‘OTTwG avapéveTal, OpKeTOl
o6 PGS PUYOHE EKVELPIOHEVOL. MOAIG TTPOOQOTA £XW KATAVOROEI T TTOAITIKG GpIXK
TOL QVETTOPKI HOG AGYOU.

H moaykéopia oikovopia €xel oAGEE! pIdikG ord TV KUKAO@opia TnG Aywyrig Tou
Karame{ouevou, aM& To prfvupa Tou OpEipe TAPOAPEVEL IO ETTKOIPO OTTO TTOTE.
Kabws To ke&Aaio, n epyaaia Kai 1 yvwaon oxedid{ovtal 6Ao Kal TTePICOSTEPO O
TTOYKOOHIO KATHOKO, O 10XUPOSG POAOG TOU KEPOAXIOL ETTEKTEVETOI EKOETIKA KA 1] TIOXY-
KOOHIOTTOMMOT TWV £BVIKOV KOl TOTTIKWY OIKOVOHIV 0AAGLEl TNV LUTTOKEeiuevn Béon
ToU €Bvoug-kpdToug (Carnoy, 1997), Trou avTIKATOTITPICETAN OTIG BEWPIES KO TIG TTPO-
KTIKEG TNG dnpdoiag ekmraidevong. Qg ek TOUTOU, «UTTAPXE! OjHEPO €Vag PICIKGG Sio-
XWPIOUGS OTO TIPOYPOPHO OTTOLOWY HETOED TWV TPOYPOHPUATWY TTOU KAVOLV
OUYKEKPIPEVN KOTAPTION IO BE0EIG EPYOOING KOl TO TIPOYPAHHPOTO TTOU KAVOLV KPI-
TIKF) OKEYPN. AUTOG 0 SIOXWPIOPGS EPYATTOG HEIWVEL THV IKAVOTNTA TWV EPYOLOHEVWV
va op@IoBnTovy To cboTnpay (Shor & Freire, 1987, oe). 47).

EmmAéov, 6Trwg urootnpidel ebyAwTTa o Ladislau Dowbor (1997) oTov TrpéAoyd Tou
yia v lNaidaywyikr TnG Kapdidg, TpETTel va a@aipETOVHE TIG TTayidEg Ko va S00pE
TOV KOTTITOAIGHS WG Tov Snpiovpyd TNg EMePnG. Aev HTTOPOUHE VO OYVOI|OOUHE TO
ALEAVOPEVO XGOPO HETOED TTAOUOTWV KOI PTWXWV TTOL TTPOKOAEITAI OTTS pia avEavo-
HEVI OIKOVOIKT| TTOAWOT) TTOL AHAUPWVEL TIG VEOPIAEAEUBEPES BEwpieg TNG eTTIdPOONG
Siappons. Ko mop& Ty apBovia Tmv TEXVOAOYIKWY CUOKEVGV TTOL TANPHLPICOLY TNV
ayopd, KaBopol TTOTapOI, KKBAPSS aépag, KABOPS TTOCIHO VEPS, TPOPIPT XWPIG XNHIKG,
€AeUBEPOG XPOVOG KOl XWDPOG EAEVDEPNG KOIVIWVIKOTTOMONG EVIATKWV KOl TIIdIV £X0LV
peIwBEl. «O KOMTOAIOPES ATTITEN TNV XWPIG-XPEWOT EVTUXIO VO AVTIKATAOTOOET e
QTG TTOL PTTOPET KAVEIG VO aryopdoel Kail va TTOLARTED (0. 26). ‘Opws, TEPa a6 TOUG
NXNPOUS eTTaiVoLG Trou amrodidovTal TTPOg TNV TEXVOAOYIT, OTTéVIa BPIOKOVHE KOl HIO
oL{ATNON YIX TO TIWG Ol TEXVOAOYIKES ETTAVOOTAOEIG £X0LV eKBEOEI TNV OBAIGTNTO TOU
KOTITOMOHOU - EKATOHHUPIO GvOpWTTOl TTEBAIVOLY OTT6 TV TTEivVa TTAPSGAANAG pie Gveu
TTPONYOLHEVOL TIAOUTO KOl OGN TTI0 eVOXANTIKG &ival o emiBAaBAS avTikTuTTOG TOL
TIOYKOOHIOTTOINHEVOL KOTTITANOHOU ETTT TWV KOIVWVIKGWV KOl TIEPIBOANOVTIKWV GUHPE-
POVTWV TNG AVOPWTTGTNTOG- CUPPEPOVTO TTOL PAIVOVTAI VO ATTOOXO0AOVV EAGKIOTO
OimAa oTa KIVNTPA KEPSOLG TWV SIEBVIKWV ETAIPEIGDV.

4. Eenepvoviog to Opléd pog

TNa va emrevyBei 0 e§avOPWTTIOUCG, TTOL TTPOUTTOOETEI TNV £§GAEIPN TNG
aTAvOPWTING KATATIIEONS, €ival ATTOAUTWG atrapaiTnTo va SeTepd-
OOULIE TIG KATAOTAOEIG - T 0PI OTTOU AVOPEG (KOl YUVAIKES) TATTEVW)-
vovtal og mpayuara. (Ppéipe, 1970, oed. 93)
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Av KOl Ol I0TOPIKES, TTEPIPEPEINKES Kal TAEIKES epTTEIpieg ToL DpEipe ATAV dlago-
PETIKES AT TIG SIKEG POG, O TTOAITIKGG OKOTIGG TOL ATAV EEKGBAPOS KO TUVOPHS.
Mo va eMITOXOUHE PIG ATTEAEVBEPWTIKN TIPAKTIKN, ETTPETTE VO APPIOPNTAOOVHE QUTEG
TIG OUVOKES TTOUL TTEPIOPICOLY TO KOIVWVIKG HOG £PYO KOI TNV IKAVOTNTA PHOG VX TTO-
PEPPOLHE KOl VO HETAHOPPWOOVHE TOV KOOHO HOS. YITG TO TTPIoHa GUTG, 1 GUXVH Ov-
Tamokpion Tou Mpéipe o EPWTAOEIG OXETIKG pe BEPaTA TTOL SixIwVICOLY TNV
EKTTOIOEVTIKT| GOIKIO ATOV VO HOG TIPOKOAEDEI VO EEETAOOVHE TN PUOT) TV OPIwV TTOV
QVTIHETOTTICOPE KOI TTAG PTTOPOUHE V& LTTEPPOUHE AUTOUG TOUG TTEPIOPITHOUS, TTPO-
KEIHEVOL VO AVOKOAUPOULHE OTI TIEPA OTTG AUTEG TIG KATAOTGOEIG KOl OE QVTIOEOT HE
QUTEG, UTTAPYOLV LN-SOKILOOHEVEG OUVATOTNTEG YIO TIPOTWTTIKY, BEOHIKT| KOI KOIV®-
VIKOOIKOVOUIKT] avabiGpBpwar. Mo TapGderypo, OKETTTOHEVN TTA00I £YXPWHOI EKTTAI-
deuTikol avTamokpiBnkav otnv emipovr] Tov OPEipe va SNPIOVPYHOOVHE CUHHOXIES
YIO TNV KATATTOAEPNOTN TOL KAmMTAOAIGHOU, TTOAOf o1ré epdg dev prropovoav va Ee-
mepdioouvy Tn Babid pilwpévn (Kal VTIKEIHEVOTTOINHEVH) SLOTTIOTIO OTOUS «AEUKOUGY,
0UTe PTTOPOVOOE VO TIPOXWPHOOVHE TEPA TG TNV AUTAEPETKN SIKAIOAGYnon Tou
OEKTOPIOHOU HOG. AUTEG QVTITIPOOMDTTELAV dV0 QTS TIG TEPIOPIOTIKEG KATOOTAOEIG
TTOL HOG EPTTEOILaV Vo dNpIoLPYHRTOLHE TO £i60G TNG GNPOKPATIKAS XAANAEYYONS 1
NG EVOTNTOG PECO OTNV TTOIKIAOHOP@Ia TToL B pTropooe va dnpiovpyroel PodI€g
HETAPBOAEG OTO TTOAITIKG KOl OIKOVOHIKG OUOTHHOTO TTOL EVTEIVOUV TOV paTOIopS. O
Dpéipe TO YVWPILE AUTO KO GKOVOE TIPOCEKTIKG TIG OVNOUXIES KO TIG ATTOYONTEVOEIG
pag oTo TAaialo Tou SIoAGYou pag, TAvTa pe oeBaoud koi Babid TrioTn oTn Sovopn
TNG TOANITIKAG HOG SETHELONG KT ETTIHOVAS.

O Opéipe mioTeve PaBOTATA OTI N ATTOKATAOTAON TNG GAANAEYYONG peTal) Twv
EKTTAIOEVTIKWV ATAV {WTIKGG KOI AVOYKQI0G PILOOTIOOTIKGG OTOXOS, SI6TI | odAAnAgy-
YOn KIVEITOI EVAVTIQ O0TOUG KOKKOUG TNG £YYEVOUS HETAPBANTETNTOG TOL KATTITAAIOHOU,
NS avTI-oAANAEyyvag @uong Tov” (Opéipe, 1998, oel. 88). e SAa TA YPATITA TOU, O
Dpéipe pag TPOEIGOTTOI000E ETTAVEIANHUPEVA EVAVTIX OTOV OEKTAPIOHO. “O oeKTOpI-
OpOG O€ OTTOINONTTOTE TEPIOXT] OTTOTEAEN EPTTEOI0 VIO TN XEIPAPETNON TOL [AVOPWTTI-
vou] eidoug” (Dpéipe, 1970, oeA. 22). «Evad aywviCopa Yo TO GVEIPO pov, dev TTPETTE
va KAEiVopal pg TTa00g 0Tov eaUTO oy (Dpéipe, 1998, oel. 88). e TTOAAEG TTePITIT®-
O€IG, OLVEDEE TNV IKAVOTNTE POG var SnpiovpyoOpe GAANAEYYOn HE TNV IKAVOTNTS POS
Yo avoyH.

Y& pio SIGOKEWPN KPITIKWV PHEAETNTWV 0T BooTévn To kadokaipr Tou 1991, ApBa
QVTIPHETWTIN HE TNV €WOIA TNG QVEKTIKOTNTOG Tou Dpéipe. O1 CLUVOVTHOEIG (TAV Cap-
KET& £VTOVEG, 1I01XITEPA BTOV APOPT TIG AVNOUXIEG TWV PEUIVIOTWV HEAETNTOV GTOV
TOpEX pos. AvTi va uTTodei§w SiGAoyo, Evioa 6Ti oI avTOANOYEG aTTOPEwY GPXIoOV
va Traipvouy €vav PGAAoV eTTIBETIKG TOVO. LTV OTTOYOTEVOT] HOU, ONKWONKX Kol ETTI-
TEONKA AEKTIKG O €vav atrd Toug TTapouoIooTES. O DpEipe PAVNKE AVOOTATWHEVOS
pe TNV avtidpaor] pou. Tnv eépevn NpEPa KATG TN SIGPKEIA TNG TTAXPOVOTAOTG o,
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TPOXWPNOA Kol TIGAI o€ auaTnpr KPITIKA TNG EAAENPnG OLOINOTIKIG Séopevong OTIg
OpXES TOU SIaAGYOU Kal TNG OAANAEYYONG PETOED TNG OHAOAG, ETTIKEVTPOVOVTAS TNV
KPITIKA HOUL 0€ {NTAHOTA TTOMITIOTIKGV KOl TOEIKWDV S10popddv PETAED TTOM®Y a1
epés. H avtidpaon Tou Opéipe oTax 0XGAIG HOL EKEIVO TO AITTGYEVHO TTOPOPEVE HEXPI
ofpepa. EEEppaoe 161aiTepn avnovxio y1 auTS TToU EKpIve wG EAAEIPN AVOXI|G HOL KO
HE TTOPOTPUVE VO CUUTTEPIPEPOHAI e HEYOAUTEPN avoXH OTO HEAAOV, EGV ETTPOKEITO
VO OLVEXIOW ATTOTEAEOPATIKG aUTS TO £pyo. Me peyGAn ToAITikr Trikpa, aréppipa
TN 6€om Tou Opéipe, KAVOVTAG TNV LTTGBEOT) OTI AVTS TTOL XPEIA(OHACTAV ATAV VA
€lHOOTE ATyOTEPO AVEKTIKOI- GTNV KATATTIEDT KOI KOIVWVIKA odIKia! Tiax xpovia,, “€yAupa
TIG TTANYEG pov” yia Tnv dnpéoia erirAnén Tov Mpéipe TPog To TPEOWTTS pov. AANG
OKT® XPOVI apYSTEPQ, TTPETTEI VOl OHOAOYOW OTI avaryvapilw pEYGAN owppoaivn
oTn oLpPoLAR Tov Dpéipe. Mapd TNV avau@IoPATTH TOAITIKA pov G€opevarn, pou
EAeITTe N avOXH| WG “ETAVOOTATIKI OPETH - 1 COPIA TNG IKAVETNTOS Vot (oW pE QUTO
TTOU €ivall SIAPOPETIKG, £TOI MOTE VO HTTOPETOVHE VO TTOAEHTOVHE TOV KOIVO £XOpS”
(Freire & Faundez, 1989, ogA. 18).

AG OTOHOATAHOOVHE YIO HIO OTIYHI KOI VO QvOryVWpPIooupE 6TI, 6TTwG GAoI HOG avTI-
HETWTTICOVHE OPIOKEG KATAOTAOEIG OTOV KOOHO HOG KOl HEOX HOG, €TO1 kal 0 Dpéipe
QVTIHETOIOE TETOIA {NTAPOTA OTNV 1I810TIKA Kol dSnpdoia {wr Tov. To 1964, agov
Eexivnoe Tnv o emITUXNPEVN €OVIKA eKOTpaTEIX OAPAPNTIOHOL Trov Yvadpie N Bpo-
(Ao, puAakioTnke ko e€oploTnke atméd TN Se€I& oTpaATIWTIKA SIKTATOPIC TTOL CIVE-
TpeWe T SnpokpaTiKG ekAeypévn KLBEpvnon Tou Joao Goulart. O Opéipe Tapépeive
£€6p10TOG Y10 oXEDGV 16 Xpdvia. ‘Opwg, TTapd TOV TTEVO KOl TIG KAKOUXIES TTOU Qv TI-
HETOICE QUTOG KAl 1 OIKOYEVEIX TOU, 1) SOVAEIG Tov DPEiPe WG EKTTAIOEVTIKOSG KO
TIOAITIOTIKGG EPYATNG CLVEXIOTNKE QUEIWTH. AVATTOADVTOS TO XPOVIO EKEV, BupGHO
TEPIOOOTEPO TNV aioBNon 611 0 OPEIPe KATOVONOTE KOABAPG TNV KLPIXPXIO KO TNV K-
HETEAAELOT WG TTOAYKGOHIO PaivEpevo. (g ek TOUTOU, AVOYVAPIoE GTI OTO TTAGIOIO
TOUL TTOANITIKOU Oy®VX YIX pIOt COOIGAIOTIK SNPOKPOTIO LTIHPXOV HUPIGOES VOpIHWY
TONITIKQV Oxediwv TTov, avefdpTnTa amé TNV ToTTobeTia, GLUVOEOVTAV avVapPIoPH-
TNTA Y€ TO OKOTTO KOI TNV TTIPOOHAWOT] TOUG OTNV OIKOVOMIKY KOl TIOMTIOTIKI| Onpo-
KpOTiO. Xe 10 TPOCWTIKG €TiTTedo, PiANoe yia Tnv avoxr] OTov TTGVO Kol Tnv
TodaiTTwpia TnG e§opiag, evad TToPEAANAa dev peiwoe Tn {wi] ToL O€ povaIkh OAP.
“Agv {w p6vo oTo TTAPEABSY, dAAG HGAAOV LTTAPX® OTO TTIAPEY, GTIOL TTPOETOIHGLOHO
y1 auT6 Trou eivar Suvatd” (Ppéipe, 1998, 0. 67). Qg ek TovTOL, 0 Dpéipe £Cnoe TNV
gptrelpion TnG £€6p1onGg T600 WG HIX TTEPIOdO TTOL AVTIPETWTTIOE £va TTAB0SG PSPy,
BAPewV Kot apPIBOAIdY o€ GyvwoTa TAGOI0, 600 PIX TTEPI0OOG AVAONHIOLPYITG TOU
KOl GTTOKATGOTOONSG TWV OVEIPWV TToU £iYav SIGAUBET.

KaBs To €pyo Touv Dpéipe £yive o yvwoTo oTig Hvwpéveg MONITEIES, QVTIHETMTTIOE
eriong Sidipopa BEpaTa TTOL TOV apPIoPNTOVCAV KAl Tov dipopovaav. lNa oxeddv Tpeig
OEKOETIES, OI PEPIVIOTPIEG OE OAGKANPI TN XWPX KATNYOPNoav évTova Tov OeIoHS TNG
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YAWOOOG Tov. Xe KATTOoIEG apEveg, Map&loTég peAeTnTéG TOv eTTéKpIvav Blaia yia T
QTTOTUXIOr TOU VO dWOE! PIG CUOTNHATIKA AVEAVON TNG TGENS, TOL KATTITANOHOD KO
NG OXOAIKIG EKTTQBELONG. MO TV ATTOYONTEVOT TTOAWDVY PEAETNTWV, EKTTAIOEVTAV KOl
Eyxpwpwv diopyovwTdv, o Dpéipe poIveTav HEPIKES POPES ammpdOupog (1 avikavog)
va ePTTAaKEf, 08 peyadiTepo PABog kai eISIKOTNTA, pe TN SieoTpoppévn @von Tou pa-
TOIOPOU KOI TWV IBIGITEPWV IOTOPIKWOV OXNHUATIOP®WY Tou 0TI Hvwpéveg MoAiTeles.
O0Te B pTOopovoE VKOAX VO TTOSEXOET, OTTO 1I0TOPIKT| LAIOTIKI] TIPOOTITIKY, T VOHI-
pétnTa Tou kivijparog Chicano kai Ty éugaaon Tou divel o€ pia puBoAoyikA TaTpida,
Vv Atzlan. Map&AAnAa, o Dpéipe ap@IoPRTNOE TV AVUTTOXWPNTN AVTIOTOOT 1} Gpvnon
TTOA®V £YXPWH®V PILOCTIOROTOV EKTTIAISEVTWY V& DIOBETAOOLV TNV EOVIKH TALTOTNTA
TOL “ApgpIKavIKOV” - piot TTPGEN TToL TOTEVE GTI aTrodLVAHWVE BepeMWdWS TN BEoN
PO KOt TIEPIGPIGE TOV OYWVA YIO KOIVWVIKH KOI OIKOVOIKH Sikaioavvr). MNépa atréd autd
To {NTHHOTO, £EEPPaOE £TTIONG 0OPAPEG AVNOLXIES Y1 VTG TTOL AVTIAGHBAVETOV WG
BPUHHATIOPEVN PUOT TOU KPITIKOU TrandaywyIkoL KIVApaTos oTig Hvwpéveg MoAiTeies.
Q0T600, TA TEPITOGTEPA ATTG AUTE T BEPATA OTTAVIO! EKPPATTNKAV SNHOCTWS, OAAG
vtp&av TPOPH] IBIOTIKWY SIGASYWV Kol HOVOXIKGV TTPOBANHOTIOH@V.

Me debopiévn avTr| TNV 10TOPIO; Eival TIPOYHOTIKG apiépwpa aTov Dpéipe, TTOL 0TV
Moubaywyikr) s Kapdidg (i Karw amo 1 Zkic Tov Aévépouv Mavyko-Tov apXIKé Tou
TiTAO), Ypappévo Afyo Trpiv To BGvaTo Tou, o Dpéipe Trapovaiaoe onpddia cAAayrg Kal
epPBaBuvong TNG okEYng Touv o€ TOAAG aTrd auTé Ta {nTApaTA. Na Tap&derypa, n
YAdooa oo BifAio avTIKATOTITPILE TEAIKG TNV EVOWHATWOT) TWV YUVOIKGY 0TV EKOVE
YEVIKEG QVOPOPES, TTOU AeiTTOLY OTA TIPONYOUHEVA YPOTI TG ToL. MiAnoE 0 TOAUNP&
YO TO B€pat TOU KOTIITOAIOHOU Ko €EETAOE TN pUOT TNG TTAYKOOMIOTIOMONG KOl TO
VONuG TNG yio Toug pIoOTIAOTES EKTTAIOEVTIKOVG. AOXOABNKE ETTIONG pE BEPOTA TTOI-
KIAOHOPIOIG KOl pOTOIGHOU, avayvewpilovTag avorT& OTi «Oev PTTOPET var pelwBel KGO
TIPOKATGANYN O€ HIa EPHNVEI KAXOTIKOU XOPOKTAP, GAAG eV HTTOPOVHE VO TO T
pofAéPoupe 0TV KaTAVONON TWV dloPopwy €16WV diokpioewvy (0. 86). Kai 1o du-
VOHIK& o1T6 TTOTE, PIANCE YIO TNV QVOYKOIOTNTA VO TTPOXWPHOOVHE TTEPA OTTO TIG
oupPIBGoIPES BIOPOPES PO, ETOI DOTE VO SNHIOVPYHOOVHE HI OITTOTEAEOPOTIKN ETTI-
Beon eVAVTIO OTA TEXVAOHOTO TOU TIPONYHEVOL KATTITAMOHOU OTOV KGOHO.

5. H Avvatotnta va Eexwvape Ilavro ek N€ov

H ikavotnTa auTtj va Sekivape TAvTar ek VEOU, var SnpIOVPYHOOUUE, VO
QVOKOTOOKEVGOOULE KOI VO NV KATAOTPEWOUE, VO OPVOULIAIOTE VO KO-
VOUUE YPOPEIOKPATIKG TO HUOAD, V& KOTAVOOUUE Kol var GOUHE WG HIA
Sradikaoia eivan KATI TTOL TTAVTA HE OLVOSEVE 0T (). AUTO givar ava-
YKQIO XOPAKTNPIOTIKO VOG KOAOU ektraudeuTikoU. (Dpéipe, 1993, oel. 98)
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T(x TIOPATTIAVOD TIOPAOEIYHOTO OEV PEIDOOLY PE OTTOIOONTIOTE TPOTIO Tr) CUHBOAR
Tov Mpéipe fj TN PvApN TOL €PYOL TOL, AAAG AVOPEPOVTAI VI VO TOV BUHOVVTOI
0TO GUVOAG TOL WG AVOPWTTIV UTIAPEN, e TTOMEG QTS TIG GUYKPOUVTEIS KOl TIG QVTI-
PGOEI§ TTOL HOG aTTEIAOUV GAOUG, pE Evav eupU KAl GUVEXT] TTPOBANHOTIOHE, EPELVA KOK
S16Aoyo. AAAG TO 10 ONpavTIKG, 0 DPEIPE EiXE HIG ATTIOTEVTN IKAVOTNTA VO AVAKOTO-
OKEVALEN KOl VO KAVEI TTAVTO HIat Kouvoupyia apxrj. Tia Tov Opéipe, Sev LTIHPYXE opeI-
BoAia 6T1 VTAG, o1 GANOI KOl 0 KGOHOG BPIOKOTOV TTAVTOTE O€ KATGOTOOT) Yiyveoha,
HETOHOPPWONG KOl GVAKGALPNG TWV EXVTAV HOG WG HEPOS TNG OVOPWTTIVIG IOTOPIKAS
pos Siadikaoiag. H rioTn auTh Xpnoipevoe wg Bdon yio Tnv adidkoTrn avalitnon s
eAevBEPIOG Kal TNV adIGKOTIT EATTIOO TOL 0TO HEANOV. AKOAOUBWVTAG TNV TraPGdOoN
Tou Map§, TioTevE 6TI TALTEXPOVA SNPIOVPYOUHE KOI HOG SpIoUPYEr O KGOHO HOG.
Katd Tn yvadpn Tov Opéipe, n yvaaon dev propei va S1aleuyTel amré Tnv I0TOPIKI OL-
véxeia. ‘OTrwg Ki PELS, «n 10Topia eival pia S1adIkaoia TTov TrepiopileTan Ko eEapTaTON
o6 TN YV@OT Tou TTap&youpe. TIToTor oTré aQUTG MOV TTAPGYOULHE, (OUHE, OKETITO-
pooTE Kal KGvoupe oa@r dev Aappdvouy pépog €€m aTré To XPOVo Kol TNV I0TOPIOL
(Dpéipe, 1998, oel. 32). Kail TT10 ONpOVTIKG, OI EKTTAIOEVTIKOT TIPETTEI VO avaryvwpiouv
0TI «6TOV 01 TIAEIOYPNPIEG OTEPOUVTAI TO SIKAIWHG TOUG VO CUHHETEXOLY OTNV I0TOPIN
WG LTTOKEIPEVA TOTE KUpIapXoUvVTal Kol arroSevavovTaiy (Freire, 1970, ael. 125).

Y16 1o Tpiopa avT6, 0 MpEipe ATAV TETTEIOUEVOS OTI ALTA N 10TOPIKN dladIkaoior
ETTPETTE VX TIPOYHOTOTTOINOET HEOO OTO OXOAEIDH KO OTIG KOIVETNTES, OryKUPOBoANpévn
oTI§ ox€0elg aAAnAeyyUns. O Opéipe TAPSTPLVE TOLG KPITIKOUG EKTTAISEVTIKOVG VO
0IKOSOPAO0LY KOIVOTNTEG OAANAEYYONG WG pop@r] SIKTUWONG, YO var o Bondrjoouy
va TTpoPANpaTICOVE TIG EE0VOEVITIKEG OLVORKES TNG TTOYKOOHIOTTOINHEVNS OIKOVO-
HIKAG QVIOOTNTOG KOl VO OVTIHETWTTICOVHE TNV KATOOTPOPIKY ETTIOPOCT TWV VEOPI-
AEAEVOEPWV OIKOVOHIKMV KOl KOIVWVIKOV TTOMTIKOV OTOV TTAYKOOHIo TTANBuaus. O
DOpéipe TIOTELE GTI O1 EKTTAUOEVTIKON, O HABNTES, Ol YOVeig Kol GAAoI B ptTopovoay
VO avaTropéyouv 6e€I6TNTEG KAl YVWOEIG HECW SIKTOWY TTOU SIapHOP@VOVTaI YOPw
o1 TO GXOAEITH KO TNV EKTTAIOELOT) EVNATKWV, OPYOVMOEIG VEOAXITG KOl BPNOKEVTIKES
OPYOVWOEIG TTOL £XOLV KOIVG SNHOKPOTIKG EVOIGPEPOV YIX TNV EVIOXVOT] TNG OTOHIKIS
kal oLAAOYIKAG wr|s. TTio oNPAVTIKG, PEow TNG TPA&NG - TNG AVBEVTIKAG EVOTNTAG
dpdiong kan TPOPANHOTIOHOD - AUTE TA EKTTAIOEVTIKG OIKTLO Bar PHTTOPOVCAV VO €I
0€ABoLV OTNV €K VEOUL SnpIoLPYIO HIOG VEXG KOUATOUPOG KEPOARIOU, TOTO WG XWPOI
yia TNV €vtoén Twv dlaxwplopévav epyalopévav 600 Kal yio TNV av&mrTuén Tng Kpi-
TIKG ouveidnong (r conscientizacao), SIXPOPPDOVOVTAG TEAIKG TO HEAAOV TG TOTTIKAS
Kol €BVIKIG TTONITIKAS Kal, WG €K TOUTOV, HETAPGAAOVTOS TN UON TNG TTAYKGOHIOG
oikovopiag. H 16éa Tou Opéipe yia T Snpiovpyia KpITIKGWY SIKTOwV gival pia IS Tepa
OLVOPTTOOTIKA OKEWPN AapPEvovTag LTIEYN TOLG TPEXOVTES TTOAITIKOUG OYWOVEG OTNV
KoAipSpvia Yo THV TTpO0TACT0r TWV SIKAIWHPETOV TOV HETAVOOTAV, TN BeTIKN dpdon
kan 1) SiyAwoorn ekraidevon.
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Me oA o0g TPpGTToUS, N IBEX TWV KPITIKGWV SIKTOWVY GUVOEETAI GUETT HE TOV DYV
Y1 SpOKPOTION KO PO EKTETAPEV €vvola TG aywYr§ Tov TTOAITH. O Opéipe pog o=
POTPLVE VO aYWVIOPOOTE YIX OIKEIGTNTA LE T SNUOKPOTIO, var {OVpE EVEPYQ PE TIG
ONHOKPATIKEG APXES KAl VO TIG EUPAOUVOLHE DOTE VA £XOLV TIPAYHATIKS VONHO OTNV
KaBnpePIVOTNTA pag. ‘EpguTn og auTr TN ox€on pe Tn dnpokpatia fTav pia Hopen
UTINKOGTNTOG TTOL deV PTTOPOVOE V& ANPOET TUXAIT. AVTITIPOCMTTEVE HIX KATAOKELT
oL BPIOKSTAV TTAVTOTE 08 KOATAOTOON YiyveoOan Kol ATaiTOU0E VO 0ywVI{OHOOTE
YIO VO TNV OTTOKTHOOVHE. ETITTA€0v, amraiTovoe 6éopevarn, TTOAITIKI) OOpIVEIR, OUVOXT|
KOl ATTOQACIOTIKOTNTA &TT6 TNV TMALLP& pag. EmimAéov, o Freire etrépeive 6T

Kaveig bev karaokevdder pia oofapr] SnuoKpaTia, n oTroio CUVETTAYETAI
PIGIKT) aAAayr] TWV KOIVWVIKWV S0V, avaTTPOOAVATOAIOUG TG TTOAITI-
KNS Tapoywyng kai avamTuéng, emavepelpeon g e€ovoiag, dikaio-
ouvn og GAOUG KAl TNV KATAPYNOT) TWV GSIKWY Ko avriBIKwy KepOWV Tou
10XUPOU, XWPIG TTPONYOUVUEVWS KAl TAUTOXPOVA VO EXEl EPYQOTEL yI
QUTEG TIG SNUOKPATIKES TTPOTIUROEIG KAl NOIKES amrautrioels. (Freire, 1989,
o€l 67)

O Dpéipe oLVESGETE £TTIONG ETTAVEIANHPEVO TO £PYO TV EKTTIAIOEVTIKWV PE IO AKAG-
VNN 0T 0TOUS KATOTTIEGUEVOUS, O1 OTTOI0I ETTIONG TV TTAVTO 08 KATGOTOOT OVOr-
Yévvnong. “I'oté dev vtpée pia PaBUTEPN AVAYKI VIO TIPOOOEVTIKOUG GVTPES KOl
yuvaikeg - oofapoi, pILOOTTAOTIKOL, TTOU GOXOAOUVTAI PE TOV OYOV YIO HETAOYNHO-
TIOHO TNG KOIVOVIOS, YIO VO KATABE00LY OpOAOYIO yIa TOV 0€OOPS TOUS TTPOSg TO A6
(Dpéipe, 1997, oel. 84) O Opéipe avayvdPIOE PE GUVETTEIR QUTO TO GEPAOHS KOl TN
déapevon oToUG TTEPIBWPIOTTOINPEVOUS AVEPWDTTOUS WG AVATIGOTIXOTO OTOIXEIO OTNV
KaMIEpyeia Tou dioAdyou oTnv TAEN. «O diGhoyog atrauTel évrovn TrioTn 0TOUS [GA-
Aoug], rioTn 0T SVVapL TOUG VO SIGHOPEP®VOLY KOl VO ETTAVAOIXHOPPIOVOLY, VoL Or-
HI0UPYOUV Kal var avodnpiovpyolyv, TioTn oTo €pyo [Toug] va eival TTAnpéoTepol
avOp@TTIVOI (TTov OV eivail TO TTPOVOHIO HIOG EAIT OPGOOG OAAG TO TTOITPOYOVIKG OI-
Kaiwpa 6Awv)” (Opéipe, 1970, 0el.79). EmimmAéov, emépeve 6T 0 aAnBivog diGihoyog
dev Ba propovioe va LTIGPEET OTNV ATTOVOIR TNG AYATTNG KOI TATTEIVOPPOOUVNG. ANG
yia Tov DpEipe, 0 HSIGAOYOG GUVETTAYSTAV ETTIONG HIX KPITIKA OTAON KOOWG KOl P
avnovxia pe Tig évvoleg oL o1 padNTESG ouviiBifav va diapecolafoldv oTov KEopo
Toug.[lioTeve TwG ffTaY AdVVaTO va SIdGEOLV XWPIG V& Yvwpilouv o1 eKTTAIBEVTIKOT
TI oLPPaivEl OTOV KGOHO TWV HABNTOV Tous. “TNpétel vor yvwpi{ouv To OOPTIOV TWV
OVEIPWV TOUG, TN YAWOOX pe TNV oTroia uTTepaoTTiovTal emOEEI0 TOV EQVTS TOUG
O TNV EMOETIKGTNTA TOL KGGHOL TOUG, QUTO TTOL YVWPILOLY aveEGPTNTA TOL OXO-
Agiov, ka1 TTAdS TO Yvwpifouv” (Dpéipe, 1998, oel. 73). Méow aUTOV TwV YVDOOEWV, OI
ekradevTIKO B pTTOpovoav vor BonBrioouv Toug HaBNTEG vor TTPOPANHATIOTOUV YIX
TN wr} Toug Kal va AGBOUV OTOUIKEG KOl GUAAOYIKEG OTTOPAOEIS VIO VO HETAHOPPO-
00UV TOV KGO0 TOovG. Q)G €K TOUTOU, 0 SIGAOYOS, HEOW TOL TTPOPANHATIOHOV KOI TNG
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dpdong, dev Bar pTTOPoUCE TTOTE VO TrEPIOPIOTET 08 TUPAT| OpAOT, OTEPNHEVN QTS TTPO-
Be0n ko OKOTTO.

6. Anopoitnra Xopoxktnprotikd ITpoodsvtirk®dv
Exnmoitdevtik®dv

Eivon abuvarov va S16GOKEN KAVEIG XWPIG var EXE TO KOUPAYIO VA TIPOOTTO-
brjoer xIAIadeg PopES mpiv Ta raparrioel. Ev oAyors, eivar adbvarov va
Si6aéoupe ywpi§ pia opupnAaTnUEVn, ETIVONUEVN Kot KOAG HEAETNUEVN
IkavoTnTa va oyarrdue. (Opéipe, 1998, aeA. 3)

To Aéka EmoToAéG Tpog Exeivoug mouv ToApouv va Aibdokouv, o Opéipe (1998)
Zéchprs EmoToAég Trpog Exeivoug Tou ToApouvy va Aib&okouv. Ko TéAl, pog eTri-
OTpEQel og pia NOIKA TNG XYATTNG KOl HOG TTPOTPETTEl VO ETTAVESETAOOVHE TNV TIPA-
KTIKI] HOG pe VEOUG TPATTOLG KOl VO ETTAVEEETAOOVHE TN TToudaywYIKY SEopELOT| PO,
O Opéipe 10XLPIOTNKE GTI TO KAOBRKOV EVOG EKTTAISEVLTIKOU, 0 0TT0i0G Sev TradEl TTOTE
va gabaivel, TpEel va eivan T600 XopoUpeEVOg 600 kol avaTnpds. MioTevel akpd-
davTa 611 1 didookaian yior atreAevOEPwON aTraTovoE COPaAPSTNTA KOl TrEIfopyia,
KOBWS Kal ETIOTNHOVIKY], CWHOTIKA KO oLVaIOONPOTIKA TpogTolpaaia. O Mpéipe T6-
VIoE OUXVG O6TI 1 S1I6aoKaAi TaV €varl KOXBKOV TTOU ATTAITOU0E HIA YT YIO TNV
mpaEn Tng didaokoAiag. Nati pévo péow avTig TNG ay&Tng Bot HTTOPOVCE TO TTOAITIKG
0X€610 TNg dS1ISaoKaAOG VO YiVel HETAOXNPOTIOTIKG KOl OTTEAELOEPWTIKGS. o Tov
Dpéipe, 6ev Ba pTopoloe TTOTE va eival apKeTO N SidaokaAiar pévo pe KpITIKG Adyia.
YtrooTipile Beppd 6TI TTPETTEl VO TOAPOUHE VO KAVOUHE T TIAVTA pE afoBnpa;, Gveipa,
€LXEG, POPo, ap@iBoAies kar T&OoG.

Tpérrer va ToOApoUpE €101 hOTE TTOTE var pnv diyoTounOei ) yvddon kai o
ovvaiodnua. [pétrer va ToAuoUue va ouvexiCouvpe va SISGOKOVLIE VIO UE-
y&Ao xpoviko SiGoTnua KATw atré oVVOIKEG TTou yvwpilouue KOAG: Yo
pnAoi uioBoi, ENenpn oefaopov ko Tov KivEUVOo TTov LTTAPXE! TTAVTA VO
yivouue BUpa kuviopoU. [Npémer va TOAUrjoouvpe va uGBoupe TG va ToA-
HOUUE v TTOUUE OXI OTN YPAPEIOKPATIKOTIOMOT) TOU VOU TTOL EKTIOEUEO
KoOnuepIva. Tp&trer va TOAUOUUE VO UTTOPOUHE VO CUVEXIOOUUE VO TO
TPATTOULE QKON KOI OTAV €ivail TTOAU TTI0 CUHUPEPOVOA VO OTAHATI-
ooupe va ToAduooue. (Opéipe, 1998, aeA. 3)

To va gioal évag TTPoodeuTIKGG GOKOAOG TTOU TOAPG va 816G&el atTanTel, oTa UATIA
Tou Dpéipe, éva 0OVOAO pe TIOAD IDIGITEPEG KOl OTTAPAITNTES 1010TNTES. TMioTELE OTI
aUTEG o1 1816TNTEG B PTTOPOVOAV VO TTPOOTATEVGOLV TOUG PICOOTIACTIKOUG EKTTON-
deuTIKOUG a6 TO Vo TIECOLV OTIG TTaYIOES TNG TTPWTOTIOpIaG- avant-gardism, fondw -
VTOG TOUG V& EVOl TTIO OUVEISNTOTIOINHEVO! VIO T YAOOOO TTOU XPNOIHOTIoIo0V, TNg
Xprions Tng e§ovaiag otnv T&EN Kal Tig oTPATNYIKESG BISaoKAAG TOoug. Méoa aTré Tnv
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TIPOCTIAOEIG TOLG VO AVATITOEOLY QUTES TIG IBIGTNTES, O EKTTAISEVTIKOT B pTTOPOVOOY
emriong vo KaTaAGPBouv 6Ti Hev PTTOPOUY Vo ATTEAELOEPWDTOLY KAVEVAVY, OANG GTI {TOV
o€ OTPATNYIKI BE0N VO TIPOOKOAECOUV TOUG HOONTEG TOUG VO TTEAELBEPHTOLY TOUG
£0LTOUG TOVG, KOBWS P&BaIvVaY var SIGBELOVY TOV KGOHO TOUG KOl VOl HETAHOPQWVOUV
TNV TTOPOVOA TTPAYHOTIKOTN TS TOUS.

Y& avTiBEOT pE TNV TTAPASOOIaK TIAISAYWYIKY EPPACT) OE OUYKEKPIPEVES DIOOKTIKES
peBodoAOYIES, GUYKEKPIPEVT TTPOYPAHHaTA SIdaOKOAIGG oTnV TEEN Kal TN Xpron Tu-
TTOTTOINHEVWV KEIPEVV KOl VAIKQV, OI ATTOPQITNTEG ISI0TNTEG KATG Tov Opéipe €TTI-
KEVTPWVOVTAI 0 AUTES TIG avBp®TTIveG aieg, ol 0Troieg SieLPUVOLY TNV KPITIKA KOl
OULVOICONHATIKY IKOVOTNTA TOU EKTTAIOEVTIKOU VO EIGAYEI ATTOTEAEOHOATIKESG OXETEIG
dibaokoAiog pe Toug pabnTES. O Opéipe EekIva Pe I TaTTelvo@poouvn Poaoiopévn
0TO BEPPOS, TNV AUTOTTETTOIONOT, TOV AUTOTEPACUS KOl TO OEBACUS TTPOG TOUG GA-
Aous. Me TToANoUG TPSTTOUS, TTOTEVE GTI I TATTEIVOPPOOLVY EiVal 1] TTOIGTNTX TTOU
HOG ETTITPETTEI VO OKOUHE TIEPA TS TIG DICIPOPES POIG KOl (G TETOIO AVTITIPOOWTTEVEL
£vav akpoywviaio AiBo oTnv av&tTuén Tng OIKEIGTNTAG POg e TN dnpokpaTtia. O
DOpéipe oLVOLELET TNV TATTEIVOPPOCUVN HE TN OIGAEKTIKN IKAVOTNTA VO (€l KOVEIG OF
HIa Qvao@aAr aopAAeia, TToL onpaivel avBp@Tiv) OTrapén TTou dev amaITovoE ATT6-
AuTeg atavTioelg i) AVoelg oe éva TPOPANpa, oAAG péAdov axkdpa kai pe T Befai-
6TNTa TNG OTIYPAS PTTOPOUOE VO TTOPOUEIVEI OVOIKTOS O€ VEOUG TPOTTOUG KOl VEX
6veipa. AuTr 1 avtie€ovolaoTiK B€0N dovAevEl eTTONG Yo VO OTTOTPEPEN TOLG dOi-
OK&AOUG QTG TO VO KATOTIVIEOLV TIG EKPPAOEIG AVTIOTOONG OTOVG HOBNTESG TOUG -
QVTIOTOO TTOV OTNV TIPAYHATIKGTNTO Sev eivan pévo onpavTiky, oAAG amrapaiTnTn
yia ) Siadikaoia TG evouvapwons. Eyyeviig o auTh TNV TTOISTNTA TNG TATTEIVOPPO-
o0VNG €ival KOl 1 IKAVOTNTO TWV EKTTOIOEVTIKWY Vo avatrTOE0LV TV IKAVETN T TOUS
va ekppalouv pia aydrrn pi{wpévn oTn SE0HEVOT] TOUG VO AVTIKATOTITPIOLV HE OL-
VETTEIO TNV TTPOKTIKA TOUG KOl V& £EETALOLV TIG CUVETTEIEG TWV OKEPEWV, TWV AGYWV
KOl TWV EVEPYEIWV TOUG PETO OTNV TAEN KOl TIEPA OTT6 GUTHV. XUH@PWVA HIE TN CUVETTH
TOU €HPOION OTNV OVAYKI OVTIHETOTTIONG TwV POPwv pog, 0 Dpéipe evroioe To OGP-
POS WG £V ETTITIAEOV OTTAPAITNTO XAPOKTNPIOTIKG OTOUG EKTTAOEVTIKOUS. To BGppog
€6 LTTOBNAWVEI POt PETT] TTOL YEVVIETOI KOI TPOQOBOTEITON AT T CLVEXT] HOS BO0-
Anon va apg@ioBnTolpe Kal va EETTEPVOUHE TOUG POPBOUS HOG TTPOG TO GUHPEPOV TNS
OnHOKPOTIKAG SpGIONG - HICK EVEPYEIX TTOU €XEI TIPOOWTTIKEG KO KOIVWVIKEG OUVETTEIEG.
O Dpéipe miOoTEVE OTI, KAOWS O EKTTAISEVTIKOI YIVOVTQI TTIO OAPEIG OXETIKA HIE TIG ETTI-
AoYEG kai Ta TTOAITIKG GveEIp& Toug, To B&PPOG GTNPICEI TOV OYMVA POG VO OVTIHETW-
Tr{oovHE AV TOUG TOUG PUBOUSG, TTOL TPOPOSOTOUVTAI aTré TNV KUpiapXN 15e0AoYIT;,
IOV KOTOKEPHATICEN KOl OTPEPADVEL TNV TTPAKTIKA HOS. To KAe1d auTrg Tng Siadika-
ofag ival ) KPITIKA PO IKAVETNTA va eXTOUE Kail va eEAEy§oupe Tov p6fo pag.

'OtV gPXOPOOTE AVTIHETWTTON HE TOUS POPOVG HAG, OTIWS VO XAOOUHE Tr SOLAEIK
HOG 1] VO PV TTAPOVHE TTPOOYwYH, AloBaVOHAOTE TNV avAYKN va BEgoupe 6piot 0TO
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@Opo pag, pIv a1rd oTIOHTTOTE GANO, TIPETTEI VO AVOYVWPICOLHE TTWG 0 POfog eivai
pia ekddwon Tng OTTapPEAS pOS. Aev KpUPBw Toug PSPoug pov. ANG dev TIPETTel vor
OProW TOUG PSBOUG POL VO PE BKIVITOTTOIRO0LY. AVT ‘QUTOV, TTPETTEN VO TO EAEYEW,
yIoTi ivar oTnv 8100 TNV TTPOKTIKH TOL EAEYXOU TTOU HOIPGLETAI TO ATTAPAITNTO BGP-
pos pov. (Dpéipe, 1998, oel. 41)

H avekmikdtnTa gival GAAO éva amapaitnTo YOPOKTNPIOTIKO OTOV KATGAOYO TOU
DOpéipe. Xwpig avTH TNV apeTr, vTTOOTNPICEl, beV pTTOPET VO LTTEPEET TIPAYHATIKT dn-
HOKPOTIKN epTreipio 0TV T&EN f} 0TN {wn HoG. AAG eival ONPOVTIKG VO ONPEIOOOVHE
671 1 avoxi “dev onpaivel 6Tl OUPPGPPWOT) OTO ATTAPGOEKTO, Sev onpaivel GUYKGALYN
NS EMenpng ogfaopol, dev onpaivel TI TTPETTEN VO KKAOHOOOIVOUIE TOV ETTITIOEPEVO
fl va GUYKOAOovpe TNV emBeTIKOTNTA” (Dpéipe, 1998, 0. 43). O Dpéipe TOVIOE KO-
TNYOPNHATIKG GTI 1 avoxr| dev eival 00Te yiIx TronXvidl, 00Te YIX HI TTOMTIOPEVN XEl-
povopia LTTOKPICTaG OUTE YIa GLVUTIOPEN HE TO CIPSPNTO. AVT ‘QUTOV, N KPITIKH
£K@POON TNG AVEKTIKOTNTOS PacifeTal 0TIG BACIKEG avOP®TTIVEG OPXES Tou oefar-
opov, TG TEIBOPXIOS, TNG AEIOTTPETTEING Kol TNG NOIKIG ELOVVNG.

TéAog, o Opéipe evETAe TNV ATTOPACIOTIKOTNTA, TNV GOPAAEIN, TNV EvTaon ava-
HECO OTNV VITOLOVI) KAl TNV QVUTTOHOVNOIX KOl TN XApA& TG {WriG 0TO OUVOAO TwV
ATTOPAITNTOV XAPOKTNPIOTIKWY. OASPUXQ THOTEVE OTI ] IKAVOTNTA APNG OTTOPG-
oewv, Tap& T duvaTdtnTa pRéng, amoTelel Baoikr dUvaun TNg SoVAEIGS Hag wg
TTPO0dEVTIKOT eKTTANIdEVTIKOT. YTTOOTHPIEE OT1 01 EKTTANISEVLTIKOT TTOL eV €XOLV AUTS TO
XOPOKTNPIOTIKG OUXVA KATAPEDYOLV O& OveDBUVEG TTPOKTIKES NOIKIG XOAXPSTNTOS
oTn didaokaAia Toug, pia KaTGoTaon Tou eivail e§ioov emMECAPIa YIX TOUG HAONTES,
OTTWG N KATéYPNOT £60VGTOG TWV EKTTOIOEVTIKWYV. ETrITTAE0V, ) éNAenn epmioToolvng
OUXV& OUVOEETO PE TNV AVOTTOQOCIOTIKOTNTO, OV KAl N AOQAEAEIX (1] | EUTTIOTOOUVN)
oTré TNV GAAN TTPOEPXETO ATTO TNV AI0ONOTN ApHOSIGTNTOS, TNV TTONITIKR CA@VEIX
KQl TNV NOIKA GKEPAIOTNTAL.

H IKavoTTa TV EKTTAISEVTIKWY VO GOKOVV TNV TIAISOYWYIKK) TOUG HEOT OTNV It
AEKTIKI) EVTQOT) TNG UTTOHOVIIG KO TNG AVUTTOHUOVNOIOG QVTITTPOowTTeVE! Y Tov Dpéipe
€val oNPAVTIKG GAPa 0TV avaTTUEN €VOG EKTTAISEVLTIKOU. AUTH 1 OPETH ETITPETEI
0TOULG SAOKGAOLG VO AIOBGVOVTO TO ETTEIYOV TV SVOKOAWY GUVONKWDV TTOU OVTIHE-
TOTTCOLV PEOT 0T OXOAEID KOl TALTEYPOVA VO GVTATTOKPIVOVTO PiE OTOXOOTIKEG KOl
BaBuoTéxaOoTEG OTPATNYIKEG TTAPG HE TUPAOUG AKTIBIOUGG. To KAEISI yIO TNV KOTO-
vOnon auTHS TNG €VvoIog EVal I avayv@dPIoT TV TTPOPRANPGTWY EKEVWV TTOV LIOOE-
TOUV pia NOIK amGAUTNG UTTOHOVHG, OPEVOS, KOl EKEVWV TTOL EKONAWVOLY pIX
adidkotrn avutropovnoia oré TNV GAAN. Kai ot 600 propolv va BAGPoLY Ty IKave-
TNTG PHOG VO CUPPETEXOVHE TTAISOYWYIK& HE ATTOTEAEOPATIKOUG TPSTTOUS.

X Kapior oTIypn dev eivai o avarykaia n SuvaTéTNTa Vo KOAAIEPYNOET pic SIGAEKTIKT
KOTaVONoT) ToL K6OHoU 600 GTav {nNTnoel atmd epAg TOUg EKTTAIOEVTIKOVS TTOU (OUHE
péoa oTnV £vTaor 500 PAIVOHEVIKG OVTIPATIKWVY avTIAfPewv. E§utrakoveTon 611 {odv-
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TOG HIX QVUTTOUOVI) UTTOHOVI] 1] AVOOQPOARG aoPAAeia eEapTATAI 6 TNV TIPOBLHIK
HOS KOI TNV IKOVOTNTG POS VO AVTIHETWTTICOVHE TNV TTOAVTTAOKG TN TA KOl THV AOGRPEIX
TOU TTAPGVTOG, TTAP& TO awENUEévo eTTiTedo EvTaong TTou pTropel va Pivdooupe. Kar wg
TETOIO, YIO VO OVTOTTOKPIBOUHE PE OUVETTEIX OTO SNHOKPOTIKG HOG GVEIPO, OVTT VO Ovar-
{nToUpE GUVTAYEG TTOL CUVTOYOYPOPOVVTOI I] TUVTAYOYPOPOUHE YPHYOPX YIO VO OVOi-
Kou@IoOLPE TNV évTaon, €ival SUVNTIKG pIo SnIOLPYIKA Kol ATTEAELOEPWTIKN SVVOIN
o1n (i pog. AUTH 1 SIGAEKTIKT] IKAVOTNTO GUVETTIAYETAI KOI VAV AEKTIKG TTEPIOPIOLO,
oL pag Bondd va pnv Xavoupe Tov EAeyx0o Twv AEEEWV POG 1 var EETTEPGOOVHE Ta GpIa
TOU vePYNTIKOU AGYOU - IO TToIGTNTOS TToL 0 Dpéipe amrédel&e pe OLVETTEIR OTO XPO-
VIOl TNG OUHHETOXTS TOL 0€ HUTKOAOLG SIOAGYOUS.

O Opéipe £6woe peyGAn onpoocion oTnV IKAVETNTA poG Vo LOUPE XAPOUHEVD TTAP&
TO TAB0G TwV eEWTEPIKWY SUVEHEWY TTOL TTPOKAAODY TUVEXWS TOV AVOPWTTIOHO
pas. To amrapaiTnTo XapakTpIoTIKG TNG d1800KOAIDG pe T Xap& Tng (wiis, TTPoow-
TTOTTOIEl TTEPIOTOTEPO TOV ATTALTO OKOTIé T600 O0TO £pYo 600 Kai aTh (Wi Tou
DOpéipe. Ek Tov vOTEPWY, Eipal YEUATN pe LTTEPOXES avapVAOEIG Tou DpEipe - ) opop-
PI& TNG YAWOOOS TOv, N AGUPIN OTA PATIO TOV, O TIPOOEYHEVOS KOl 0EB0TOG TPOTTOG
TOU, 1 KiV|OTN TV XEPIWV TOL GTAV HIAOVTE, 0 {VTAVES TOL EVOOLOIOOHGS GTOV OKE-
@PTOTOV VEEG 16€€G, EKPPAOEIG OYATTNG KAl ELYVWHOOUVNG. Me Tat Adyla Tou Ko TIG
TPGEEI§ Tou, 0 Opéipe KXAOVOE ETTIHOVO TOUG HATKGAOLG Vo ayKOAIGOOLY TIARPWS
TN {wrj, avTi va TTapad@OoovE TV VTTAPEN HOG OTIG KATATIVIYHEVES SUVEHEIS TNS OI-
KOVOUIKIG KO KOIVWVIKIG OOIKIOG.

AivovTog 0AOKANPWTIKG TOV €QUTS pov 0T (i Tapd oTov BGVATO - XWPIG Vi
EVVOM TNV &pvnaon Tou BavaTou 1 Tnyv pubotroinon Tng {wns - PTTopw va EAeVOEPDOW
TOV EAUTS HOL WOTE VA TTAPAO0B® 0TI Xapd TN {wii§ XWpI§ va KpUPm Toug AGyous
BAPNg oTn {wrj, TTOL pE TTPOETOIPGLOLV V& EEQOKW KOl VO UTTOOTNPICW TN XOPG OTO
oxoAeio. (Dpéipe, 1998, oeA. 45).

Moapdho rou o Opéipe dev pIAGel pnTd Yo akTIBIOPS 0TI§ Aékar ETIIOTOAEG TTpOG Exei-
voug mou ToApouv va Aibdokouy (1998), To BewpnTIKG Tov €pyo dev ATTOOLVOEDNKE
TOTE 16 Tov akTIBIOPS Tov. EmimAéoy, uTooTrpISe akoVPaAOTA TV AdIXXWPIOTN
TONITIKA oLVEIdNON Ko TNV TTOAITIKA Spdan oTn Sidaokohiar kan {wh pag. (g ek TOV-
TOU, Ol EKTTAIBEVTIKOT WG dIVOOUpEVOI, TIONITIOTIKOI EPYATES KOl AKTIBIOTES TNG KOI-
vOTNTOG TPETTEl VO «PIA0S0EOVV var YiVouv HIa €vwaor TTPaYHATIKG coBapadv kal
AOYIK®V avOp®TTV, EKEVWV TTOL £pYGLOVTal VO HEIDWTOLY GAO KOl TTEPIOTOTEPO TO
XGOopa peTagV QLTS TTOL TTPATTOULV KOl AVTO TToL Aévex (Dpéipe, 1997, oel. 83). H
PETAHOPPWON TWV OXOAEIWV PTTOPET VO TTIPXYHOTOTIOINOE pévo GTav of SGokahol, ep-
yélovTai pe aAAnAgyyon, avoAapBAGvouy TV KUPIGTNTO Kol orywviCovTal va oAAGEouv
PICIKA& TIG TTOMITIKEG KOI OIKOVOUIKESG DOHES TNG £60VTING TTOL KATAGTPEPOLV TA ETTOL-
VOOTOTIKG HOG OVEIPQL.
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‘ETo1, dev BAETT0 evOAQKTIKH AVOT YIO TOUG EKTTAIOEVTIKOUG OO TNV EVOTNTA TWV
OUHPEPGVTWV TOUG OTNV UTTEPGOTTION TWV SIKAWPATWY TOUG. AUTG TO SIKAIDHOTA
mepAapfévouy To Sikaiwpa oTnv eAevbepion aTn SidaoKaAiar, To SikaiwpPa OpIAIGS, TO
SIKapPa KOADTEPWV CUVONKWV YIX TTOIOOYWYIKT| EPYOOIT, TO SIKAIWHX O€ apEIBOpE-
voug Gideleg yior auvexICOpevn eKTTaiOELOT), TO SiKaiwHa OLVOXIAS, TO SIKAIWH VO ETTI-
KPIVOUE TIG OPXES XWPIS POBO AVTITIOIV®V... KOI V& PNV XPEIGeTal va Aépe PépaTa
yio va empidoovpe. (Opéipe, 1998, ael. 46).
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IMTepidAnyn
T o mapov keipevo eotidlet kuping oy atlévta ya v Exnaidevon, v Katdprtion kot ™
Awr Biov Mébnon (ABM) oto mhaicio g, vrd eE€MEn, Ztpatnyikng EU2020 onmg kot
o7 0YéoT EPYOAEIDV TOMTIKNG KoL TOMTIKOD TEPLEYOUEVOL TNG EVPMTOIKNG EKTOSEVTIKNG
TOMTIKNG € TOVG UETAGYNUOTIGUOVS GTNV OPYAVMGCT| TNG EPYACING KO TIG EMMTMOCELS TNG
Owovopkng Kpiong. Entyetpeitol ) amotdinmen g KatdoTaong Temv Tpayrdtov o€ ekmoidevon,
kotdption kot ABM kot @g pog ) o)€on avTtdv pe amacyoAnon oty Evpdmrn ofjuepa 660
KOL 1] KPLTIKN EMIGKOTNG TG TPOUVOPeEPOEIcUS EVPOTOIKIG GTPOTNYIKTC.

Aééerc kderbra
ExmraiSevon, kardption, ABM, amaoyoAnoiuotnta, EU2020, RIA.

1. Exnaidevor, Kataption kot ABM oto mAaiowo tng
Zrpoatnywkijc EU2020: taoeilg, IPOTEPALOTNTEG KoL
Swoxkvpedpota

I1patnyikr «Eupadn 2020» atroTéAeoe Ty SiGdoxn XTpatnyiki Tng XTA (XTpa-

HTqyu(rj NG AIcaf6vas).. TNV ovoia piv ohokAnpwOel emorpws n ZTA, on otrd

To 2009, eixe apxioer n Siadikaoia Siapdppwong Tng véag oTpatnyikis Tns E.E. ko

ovykekpipéva Tng Europe2020 1) EU2020, n otroia ko BewpriOnke e€apxnis ouykpoTn-

olokr} ouvioTwoo Tov EU Recovery Plan (BA. Mamaddkng 2009a: 171 ko Momaddkng
2016f: 91). Méoa og auTS To TAGIOIO, N TTPWTN PAON OXESIAOHOV Kal 1 eKKivnon
vAotroinong Tng “EU2020” oTa tredia TnG eKTaideLONG KAl KATEPTIONG, TTAPG TOUG
oofapolg peTaoXnHATIoHoUs, diatipnoe Tnv épgaon oto reskilling kon evéteive Tnv
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av&yKn i okSpo HeyoAUTepn eveAiian kar uTrepeBvikoTroinon (BA. avoAvuTikG Marra-
66kng 201603: 92).

To véo TAaio10 “LTTOAOYICIHWV KAVOVIKOTATWV” YI TNV dia fiov pébnon, Tnv ektrai-
devon kai katépTion TG XTpaTtnyikis EU2020 mpoobdiopioTnke ord dU0 ONUAVTIKES
oMayEg: o) TEBNKe o€ epappoyn va véo epyaAeio TTOAITIKAS, To Joint Assessment Fra-
mework (JAF) yia Tov BEATIOTO CUVTOVIOPS, YO TNV SIGC@GAIOT TNG CUVEXOUS KOl OTTO-
TEAEOPOTIKAG OLYKPITIKAG OEIOAGYNONG Twv €TOGCEWV KAl TG TTPOSdov Twv
KpOT@V-peA@V (Matraddkng 2016y: 68- 69 kar avaAuTiKG Motraddikng 2017: 669- 670)
kil ) 2 o1ré Ta 5 KPITHPIG avapopds TNG EVPWTTAIKIG OTPATNYIKNAS, TTOL KaBopPilouv
TIG TIPAYHOTIKES TTONITIKEG TIPOTEPAISTNTES YIaX TN VEX dekaeTia, GAAaEav TTAfpwS,
EVW KOI OTO TPIO EVATTOPEIVOVTO HETOOXNHATIOTNKE EITE TO TIEPIEXOUEVO EITE 1) TTOCO-
Tk} SidoTaon (Moamaddkng 2011: 933). EidikéTepa, o1 §Uo véor beikTeg apopovv (BA.
avoduTikG European Commission 2009: 14): otnv ovppeToxr| otny TpitoBé&6pia Exmrai-
devor (Trou avTIKABIOTG Tov avTioTorKo delkTn yIo TV AguTEPOBEBHIR) KOt TTPoodio-
pieTar wg 0T6X0G TO 40% TOL TTANBLOHOL Twv 30-34 Xpovdv £wg To 2020, STIWS KAl
OTNV GUMPETOXI OTNV TIPOOXOAIKA EKTTAIBELOT), TTOL OVTIKOBIOTG TOV delkTn O 0TT0I0G
0popd& OTOUG AITTOPOITOLG OTIG BETIKEG ETTIOTHHES KO TTPoodiopileTal 0To 95% TOu
TANBUOHOL TWV TTAISIY ATTS TNV NAIKIG TwV 4 €TV €éwg To £T0G Evapéng NG Tpw-
ToPGOpIOG exTTaidevong, £wg To 2020. O TeAevTaiog oToTeAET pia oo €vdelén oTpo-
PG OTNV KOIVWVIKY SIG0TOON TNG EVPWTTOIKAG EKTTAIOEVTIKAG TTONITIKAG/ OTPATNYIKIAS.

Qg pog To JAF, a&iCel va onpeiwBel 0TI ammoTeAel éva véo epyadeio TTOMITIKAG, OTO
mAaioio Tng Xtpartnyikris EU2020, ou SiapBpwvetar oe 15 media moAiTikig (policy
areas). Avo €€ auTaV (8 ka1 9) oLVOEOVTAI OPYAVIKS PE TNV EKTTAIOEVOT KOI KATAPTION
(BA. European Commission 2010 kai Council of the European Union 2010). H 8 eoTiélel
oTn PeAtioon Tng Tapoxrs Se§loTTwY Kot TNV adENONG TNG TTOPAYWYIKGTNTOG, HE
1d1aiTepn €pgoaon otn ABM (8: “Improving skills supply and productivity, LLL”). H 9
€0TIG el OTN PEATIOON TWV OCUOTNPATWV EKTTAIOELONG KAl KATGPTIONS, pE ISIiTEPN
£Uaon oTnV TPOWPN EYKATEAEIPN OTT6 EKTTAidELON KAl KATAPTION (9: “Improving
education and training systems”). H dopr] Tou JAF eivar n ak6AovBn: OAokAnpwpéveg
KOTEVOLVTIPIEG YPOHHES, TTOU OPOPOVY OF CUYKEKPIHEVOUS TOMEIG TTOAITIKAG/ AeikTEG
TTOL TIPOadIOPICOLY CUYKEKPIPEVA TTediar TTOAITIKIG/ KOplog beikTng- Baoikol cuvoAikof
OeikTeg- Ymo-deikTes- Aeikteg mAanaiov (BA. European Commission/DG EAC 2011). Xtnv
ovoia To JAF AeitoUpynoe €apxis Kot ouveXiCel va AeITOLPYE G EVa TTOAVTTOPOIE-
TPIKG HEBOBOAOYIKG £PYOAEID VIO TNV TTAPAKOAOUONOT TWV CUCTNPGTWY EKTTAIOELONG
KOl KOTGPTIONG Twv KpaTav-peAdv TnG E.E. (BA. European Commission & Joint Research
Centre/JRC 2014: 6). Qg TéTol0 aloTroleiTal 0To TAGiol0 Tov ET2020 ko ouvakoAovOa
NG OTPATNYIKAS BEATIOTOL CUVTOVIOHOU TNG EKTTAIOEVONG KOl TNG KATAPTIONS, IO
TNV «TTOpOKoA0BONoN» TNG OXETIKIG TTONITIKAG (policy monitoring) 6oo kon Twv Bl
TWV OXETIKWV CUOTNHATOV TOV KPATOV-HEADV. ZUYKEKPIPEVA, 1 peBodoloyia Tou JAF
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LIOBETABNKE TEOO YIO TNV OVEALOT TWV ETTIOG0EWV KOl TG TTPOGG0L WG TTPOSG TOUG
600 kevTpikoUg oTéxous (headline targets) Tng oTpartnyikis EU2020 rouv agopoiv
OTNV eKTaidevLON Kat oTnv katépTion (BA. avaduTika: Moamaddkng, 2016y: 69), 600
Kol ylo TIG UTTGAOITTEG TIPEG-0TOY0ULS (benchmarks) Tou ET2020. To 2015, épav Twv
600 headline targets, To JAF evowp&Twoe TIg TIHEG-0TEXOUG TTOL APOPOVY OTO TTOCO-
0TO6 ATTAOYGANONG TWV TTPGOPATWY ATTOPOITWV KAI 0T CUMHETOXI] OTNV TIPOOXOAIKN
ekmaidevon (BA. European Commission & CRELL 2015: 1).

EmmpdobeTa oo mAaiolo Tng oToxoBeoiog Tng EU2020: o) To KPITHPIO avaipopds
yia T Siappor| eTTEKTAONKE KOl OTNV KATAPTION KAl WG 0TOX0G TEONKE A0V var piel-
wBel 0T0 10% OLVOAIKG (ekTTadEVOT KOl KAT&PTION) pHEXP! TO 2020 (BA. avoAuTiKG Eu-
ropean Commission, 2009: 76-78), ) o deiktng Twv low achievers emekTédOnKe ard
TNV AvayVWOTIKI Kal o€ GAAeG peiloveg «Baoikég IkavoTnTegy (key competences) on-
Aodr oV HOONPATIKH IKAVOTNTA KOl OTNV IKAVOTNTO OTIG OETIKEG ETMOTHHES KOI 1S
TIPR-0TEX0G TTPOCBIOPICTNKE TO TTOOOOTO TWV «AEITOVPYIKE OVOAPEBNTWV» VO TTEOE
KGTw ot T0 15% Tov TANBLOHOL TwV 15XpEvwy (BAOEN Kal TWV GUYKPITIKWY HETPI-
oewv ToU PISA Touv OECD) 10 2020 (BA. avaduTikG European Commission, 2009: 84-
88 kai European Commission, 2011: 17) ka1 y) n TIHA-0TGXOS YIO Tr CUHHETOXH OTN
Al Biov M&Bnon Tou evijhikou mAnBuopo Tng E.E. av€fRbnke oto 15% amd o 12,5%
™S ZTA (BA. avoduTikG European Commission, 2009: 35-37). KpiveTar amrapaiTnTo va
avaQePBel 6T1 Yo TTPWOTH Popd, SUO €K TWV PACGIKWVY SEIKTWOV-TIPOTEPAIOTHTWV TTOV
OPOPOVOaY OTNV EKTTAIOELOT KAl KATGPTION TIEPIEARPONCAV GTNV KEVTPIKI ATLEVTA
NS evpwTaikig oTpaTnyikis, ATol TNG EU 2020 (headline targets — PA. oxeTik& lMa-
TodAKNG 20163 93) KAl CUYKEKPIHEVA O OEIKTNG, TTOL APOPG OTN dlappor] aTé TNV
EKTTQAIOELON KOI TNV KATAPTION Kail 0 SelkTng, oL agopd oTNV TPITOPABHIa EKTTO-
devon (European Commission, 2010a: 5 & European Commission, 2011: 7).

KaBioTaTon oapég 611 véeg TONITIKEG TrpoTepaISTNTES eMEPAAAV TNV avédeIln
véwv epyoleimv TOAITIKAG 600 Kot benchmarks, Trouv BewpriBnke 61 pITOpOLY Vo GUP-
BaMouv kaBopioTikG oTny emiTevén Twv peiovwy oTéxwv NG E.E. yio Tnv exmrai-
devon ko TNV KATEPTION, 600 KO YIX TV EVOUVAHWOT TNG OXE0NG OHPOTEPWY HE
Tnv amaoyoAnoipétnra (employability). H 6npiaddng av&non tng veavikig avepyiag,
TO TIPAOTA XPOVIO TNG KPIONS, EPUNVEVE! YIOTT KATTOIX TG TO GNHAVTIKGTEPO PYOAEiTt
TONITIKAG YIO TNV eKTTaideLOT Ko TNV KaTdpTion Tng EU2020, agopolv otn oxéon
Twv 500 dIaKPITAOV ANV dAANAocLOXETICOpEVWDV TTEdiWV pe TN amaooAnor. Mapd
TN PeiWOT TNG VEQVIKIS avepYiog PeTd To 2013 (61T0L KI TO 1I0TOPIKG LYNAS), a&iCel
VO ONPEIOOET YIO TO TIP@TO IO TNG TPEXOLOTOG SEKAETIOG 6TI, atrd TNV évapén Tng
OIKOVOMIKHAG Kpiong péxpl To 2015, SiamoToveTon pia ad§non Tov ToocooTol TNG Ve-
avikig avepyiag otnv E.E.-28 kaTd 4.1 TooooTIONES Hovades, kKaBWS Yo To 2008 —
OPETNPIOKS £TOG TNG OIKOVOUIKAG KPIONG— TO OXETIKG TT0000TS ATav 15,6%, (BA.
Eurostat 2016a), eved To Tov Aek€pfpio Tou 2015, aviiABe a1o 19,7%. Kovtoloyis 4.454
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eKATOHPUPIO VEOI (15-24 £TwV) ATV GVEPYOI TI OLYKEKPIPEVN XPOVIKN TTepiodo, atrd
TOUG 0TT0IoLG Tt 3.057 eKOTOPUVPIA BpioKovTay o€ XWpeS TNG {advng Touv Eupd (BA.
Eurostat, 2016b). Aev rpokaAel AoITév EKTTANEN OTI €vag OTTG TOUG KPIGIPHGTEPOUS HE-
TaoXnHoTIopoUsg atd Tn ZTA otnv EU2020 ritav n ouykpdTnon Touv Aeiktn ATracyo-
AnoipétnTag (Education for Employability) kai Tng Gueong ovoxéTiong Tou pe TNV
Ekmraibevon kar Tnv KatépTion (BA. Zuppoviio Tng Evpwraikig ‘Evwong, 2009: 4, Eu-
ropean Commission 2011: 10, 56, 59 & 70-76). O TeAeuTai0G CLUOXETICETOI OPYQVIKG
HE TTOPAPETPOUS OTTWG N HETGPOON OTTG TNV EKTTAIOELON KAl TV KATAPTION OTNV
OTTOOXOANGT, He SelkTn pETPNong TNV emMTLXI EVPEDNS EpYyaoiog o€ 1, 2 Kl 3 Xpovia
HETS TNV ATTOQOITNON OTA SIGPOPETIKG ETTITTESC EKTTAIOELONG KOl HE EIBIKA AVaPOPd:
oToug «low or no skilled» (BA. European Commission, 2011c: 7-8 kai Momadéikng, 2016:
70). MpoTevépevn TipR-o1éX06 (benchmark) eivon n BeAtiwon kard 5 TTocooTiaiEg po-
vadeg Twv avTioTorxwv TooooT®V (employment success) péxpl To 2020, péow evog
TIAEYPOITOG EVEPYNTIKWV PETPWV ATTOOXOANONS, TTAPEUPATEWY TNV EKTTAIBEVLOT) KO
€upaong ot atoxevpévn katdpTion (BA. avaAuTikG European Commission, 2011c:
8-15). O delkTng yia TNV amracX0ANOIHOTNTA KAl OGKPIBECTEPO TI) CLUOXETION EKTTON-
devong, katépTiong, Al Biov Ma®nong (ABM) kar atracx6Anong eivar TroAvTrapopie-
TPIKGG Ko TepIAaUPGvel 6 LTTOSEIKTEG-OepaTIKG Tedix (peTall aUTWV Ko TN
ovppeToxr oTn ABM epyalopévav peyodvTepng nAikiog kai low skilled arépwv). H
emB&puVoN TNG KATAOTAONG TWV TPAYHATOV OVOPOPIKA HE TNV VEAVIKI] QvVEPYIT
600 kai n €vBean Tou Heiktn yia Toug Neets (6nA. o1 véol 15-24 eT@v, o1 otroior Bpi-
OKOVTOI EKTOG EKTTAIOELONG, KATAPTIONG KOl TTaoX6Anons- BA. avaduTikéTepa Ma-
Tadakng 2013: 15-75) wg peiCovog KaTnyopiag KOIVWVIKAG EVTTEOEIOG KOBIOTOVY
€PUNVEVOIPES TIG TIpoavVOpePBEiTeg VEEG TTpoTepaIGTNTES (BA. European Commission,
2010b: 16-17, European Commission, 2011b: 1-2) 600 kal TNV €KKIVON ONHOVTIKQOV
TPWTOBOLAIDY, OTN pHoPPr TWV Mega- projects, 6TTwg n «Eyyonon yia T NeoAaion.

Eivan gavepd 611 TapadeIyPOTIKG OAPA TNG OTPOTNYIKAS YIO TNV EKTTABELON KO
Tnv KaTépTion oTo mAaiolo Tng EU2020 atroTelel e§apxrig N oTéXELVON OTN peiwon
TWV TTOO0OT®V TNG VEAVIKAG OVEPYIOG Kol oTnV avaTTUEN Twv de€l0TATWY KLPIWS
péow Tng VET kai Tng ABM (BA. avoAuTiké European Commission, 2012a: 2-3).

2. H xotGotoon teov npoaypdteov oe Exknaidsvor,
Katéaption, ABM Kot otr] 0X€01] QUTOV BE TNV
AniaoXoAnoypdétnta: plo EMLOKOMN o).

8xp6v10( HET& TNV ekkivnon Tng EU2020 kai ouvakéAovBa Tov Work Programme
ET2020, qaiveTar 6Ti ) vEo OTPATNYIKA €XEI ATTOPEPEI ONHAVTIKG OTTOTEAEOUATO

Kol HGAIOTO O 1810 TEPa BUOKOAEG GUVBKES. DOTECO LTIGPYOLY KO TTOBAPPUVTIKG

debopéva ae axéon pe TNV eTiTELEN TWV TIHOV-OTOXWV KOl CLVOKGAOLBA TwV Baol-

KWV TTOANITIKGOV TTPOTEPXIOTHTWV OTNV EKTTABELON KOl TNV KATAPTION €wg To 2020.
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YuykekpIpéva, Topd TNV TPGodo Tou €xouv onpeiwoel Ta Kpdrn-MéAn oToug Baot-
KOUG OeiKTES, 01 £MOGOEIG TOUG WG TTPOG TNV ETTITEVEN TWV TIHAV-OTEXWV O€ KATTOIOLG
deikTeg e€akoAOVOOUV V& TTAPOVOIGLOLY TTOAD HIKPY] TIPSO i VO TTAPAPEVOLY OTG-
OIHES EVA OLVEXICOLV VO TTAPATNPOVVTOI CNHAVTIKEG OTTOKAIOEIG OVEHETO OTIG ETTI-
860¢e1g Twv Ywpwv TNng E.E. ‘ETO1, N UPIOTEPEVN KATAOTAON TWV TPAYHETWV OTNV
ekmaidevon, Tnv katrGpTion kai TV ABM otnv Eupwraikr “Evwon ptropel va amroTu-
TTWOE WG AKOAOUOWG:

1. Qg TTPOG ToUS MPOWPA SIAPPEOVTEG ATTO TNV EKTTADELON KAl TNV KATGPTIOT), O
EVPWTTAIKGG HETOG GPOG peInBNKe eAdxioTa To 2017 oTo 10,6% a1ré 10,7% 1OV BpI-
okéTav 10 2016, aréXovVTOG HOAIG 0,6 TTOCOOTIANEG HOVAOESG TS TNV TIPHA-OTGXO TOU
<10% €wg 10 2020 (BA. European Commission, 2018a: 27; European Commission,
2017: 57).

Aigypappa 1: Early Leavers o1ré Tnv Extraidevon & tnv KarépTion (2017)

Tnyrj: European Commission, 2018a: 30.

A6 10 2011 €wg Kot T0 2017, ) pelwaon Touv €xel ONPEIWOEl TOV EVPWTTOTKS PECO
6po Tou TooooTol Twv early leavers (18-24 eTw®V) aTTé TNV EKTTAIOELOT KAI TNV KO-
TépTIoN €ivan 2,8 TTooooTIONES PHovadeg (2011: 13,4% kot 2017: 10,6%) (European Com-
mission, 2018a: 28). To 2017, oe 18 Kp&tn-Mé£An, n Tipr-otéxog Tou 10% €xel
emTtev)Bel (Kpoaria, ZAofevia, MoAwvia, IpAavdia, AiBovavia, EMAGSa, Toexiki An-
pokparTia, Kétw Xwpeg, AovEepBoipyo, AvoTpia, Xoundia, divAavdia, Actovia, Ko-
pog, Aavia, BEAyio, FTadiar kar ZAofokia).

EmA€ov, n Feppavia (10,1%), To Hvowpévo BaoiAeio (10,6%) ko  EoBovia (10,8%)
améxouv oAV Afyo otré Tnv emiTevén TNG EVPWTAIKAS TIPAG-0TéYOoUL. QoTé0O, O
poho trou opiopéva Kpdarn-MéAn (r.x. loravia, MopToyoAia) onpeimoav Ta TeEAevTaia
£€Tn TOAD ONPOVTIKI] TTPG0S0 AVAPOPIKG PE TNV PEIWOTN TOL TTOCOOTOU Twv early
leavers oTTé TNV eKTTOIOELOT KOI TV KATAPTIOT, UTTAPXOUV ONPOVTIKEG ATTOKAIOEIG pE-
ToE0 Twv Kpatdv-MeA@v (BA. AiGypappa 1) Kal n KATGOTAOT TWV TTPOYHGTWY OF
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oxéon pe To TponyoLpevo £10g dev Tapovaidler 1diaiTepn PeAtiowon (European Com-
mission, 2018a: 28).

O mAéov KOBOPIOTIKGG TTAPAYOVTOS YIO TNV TTPOwpPN EYKATGAENPN eivan 1 Siayeve-
akrj petofifaon TG eKTTaISEVTIKAG ETTIS00MG, 1) OTIOIX OXETICETOI PE TO HOPPWTIKO—
TTOMITIOHIKG KEPAAQIO KOl TO OIKOYeVEIOKS TTepIB&AAov (BA. European Commission,
2017: 58-59).

EmA€ov, To (pUAO OTOTEAEl ONPAVTIKG TTAPAYOVTOS TTPOWPNS dIapPor|g aTré TNV
ekmraidevon kail TNV kardpTion, To 2017, To TO0OOTS TV avdpwv early leavers ATav
12,1% €v OULYKPIOEI PE TOV AVTIOTOIXO EVPWTTOIKS PHEGO GOPO TWV YUVAIKWV early
leavers (8,9%) (Eurostat, EU Labour Force Survey 2017. Online data code: [edat Ifse_14]
and [edat_Ifse_02] 1. avag. oTo European Commission, 2018a: 30).

Mivakag 1: Early Leavers oé Tnv Extraidevon kar Tnv KarépTion,
Bdoer ®vAou kar EBvotroAiTiopikig MpoéAevong (2017)

Mnyij: (Eurostat, EU Labour Force Survey 2017. Online data code: [edat_[fse_14] and
[edat_Ifse_02] 6mr. mapaTt. oto European Commission, 2018a: 30).
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210 TAQIOIO0 QUTS, dev TPETTEN VO HOG HIAPEVYOLV Kall Ol ETIHOVEG QVIOOTNTES HE
Béon To €8vo-TOMTIOHIKG KEPAAXIO KOl TO HETAVOOTEVTIKG background.

E6vomroAimiopiki MpoéAevon: Zuv Toig GAAOIG, N THOAVSTNTA VO EYKATAAEIPOLV Ol
HN YNYEVEIG TTpéwpa TNV EKTTAIOEVOT KOI TNV KATAPTION givan SITAGaIa a1 Toug Y-
Yeveis (2017: 19, 4%: €vp. P.0. HI YNYEVDOV ATOH®Y TTOL SIGPPEOLY TTPSWPA ATTO TNV
EKTTQAIOELON KOI TNV KATAPTION KOl 9,6% O AVTIOTOIXOG €UP. H.O. YIO TQ YNYEVI] GTOHG)
(Eurostat, EU Labour Force Survey 2017. Online data code: [edat Ifse 14] and
[edat_Ifse_02] 6. rapar. oo European Commission, 2018a: 30).

® Mn ynyeveig early leavers mpogpydpevor amé xwpa evrdg E.E.: 19,2%

® Mn ynyeveig early leavers mpogpydpevor amé ywpa ektdg E.E.: 19,3% (Eurostat,
EU Labour Force Survey 2017. Online data code: [edat Ifse_14] and [edat_Ifse 02]
61. avag. oTo European Commission, 2018a: 30).

MeravaoTteuTiké background: X0pwva pe Tnv Evpwroikd EmTpotr, «ra dropa
HE HETOVOAOTEVTIKO LTTOBABPO AVTILETWTTICOLY LEYOAUTEPEG GUOKOAEG OTO EKTTAIGEL-
TIKO OUOTINHA KOI OTNV KOIVWVIQ YEVIKOTEPA. AUTG OUVOEETAI LIE TIG TIPOKATIOEIG TNG HE-
TAVAOTEVONG: TNV AVAYKN ATTOKTNONG VEWV Oe§I0TrTWVY, 16/G TNG YAWOOOG TNG XWPOG
vmrodoxris, kabWwg kai TNV EAXenn e€oikeiwong pe T véa Kovwvia Ko TOUG BECLOUG
NG KOl - O€ OPIOUEVES TTEPITITUOEIS - UE TIG TOAUHOTIKEG EUTTEIPIEG TTOL 0O1fynoav 0TN
HeTavaoTevar. Emiong, ouVSEETal e Tr) YEVIKI) OIKOVOMUIKI) KOI KOIVCDVIKT) KATGOTOOT)
TWV OTOUWY UE UETAVOAOTEVTIKO UTTOSAOPO, Tar oTToiar 0€ TTOAEG TTEPITTTAIOEIG EYOUV
1710 XONAG KOIVWWVIKOOIKOVOUIKG UTTGBaBpO Kail 110 XaUNAG emrireda ekmmaidevong, Ta
omoia ernpeadouv kai Ta audid Tougy (European Commission, 2018a: 30-31).

II. To TooooT6 oT0 SeUTEPO KPITAPIO avapopds (benchmark), To otroio, 6TTwg kai
n diapporj, cupTTEPIAAPPBAVETAI 0TOLG OTPATNYIKOUG OTGYOUS TNG “EU 2020”, dnAadn
TO TTOG00TO TWV ATOPOITWY (30-34 £TWV) a0 TNV TPITOBAOUIA eKTIAiSEVOT), AVAAOE
0710 39,9% T0 2017, 16 10 39,1% TO 2016 KON TO 38,7% TO 2015, OVOIKOTIKG 1) €V-
PWTTAIKN TIHA-0TGX0G TOL 40% £xel emiTeLXOEl. Q0TG00, 0€ 10 Kpditn-MEAn, o1 eBvikol
péoor 6pol PpiokovTal KATW T TNV EVPWTTAIKA TIHA-0TOXO0. ZUYXPOVWS, TO XAOUO
peTad Twv 00 pUAwv TTapapével (European Commission, 2018a: 34) (BA. Mivaka 2).
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Mivakag 2: Arégoitoi/es (30-34 eT@v) atméd TNV TpiToddpia Ekraidevon
KaT& VAo Kai eBvoTToMTIopIKA TTPoéAevon (2017) (%)

Foreign Borm
N Born
Total Men Women Native-bom B"”’ES g outside - FEE;"LO'"
the EU

BE 45.9 40.8 50.9 48.8 50.6 29.5 37.6
BG 32.8 255 405 32.6 e u wu
cz 34.2 27.7 41.0 33.9 46.8 28.9 39.1
DK 48.8 a1.1 56.7 6.6 69.7 52.6 s8.1
DE 34.0 33.8 34.2 34.4 36.2 31.1 32.8
EE 48.4 41.6 55.6 48.1 u 53.0¢ 53.4
IE 53.5 47.5 58.9 52.1 50.8 68 56.6
EL 43.7 37.0 50.5 47.1 27.2v a.8 11.9
ES 41.2 34.8 47.5 45.6 34.0 23.2 26.2
FR 44.3 38.7 49.6 45.4 46.9 36.2 3g.1
HR 28.7 22.1 35.4 29.5 41.8" 19.44 21.5u
ng 26.9 19.8 34.1 30.6 12.7 12.8 12.8
cy 55.8 47.2 63.5 64.3 455 36.2 40.5
Lv 43.8 32.1 56.0 43.2 80.6" 47.8 56.9
LT 58.0 47.6 68.1 57.8 u u wu
L 52.7 49.8 55.6 49.1 54.8 58.9 55.6
HU 32.1 27.0 37.5 32.3 0 4 24.8"
MT 30.0 28.0 32.2 29.4 36.5" 36.9" 36.8
NL 47.9 44.0 51.8 50.7 418 32.2 34.6
AT 40.8 37.7 44.0 42.5 47.1 28.4 36.8
PL 45.7 36.3 55.5 45.6 wu 63.4¢ 62.1¢
PT 33.5 26.2 40.4 33.5 39.3 29.5 32.6
RO 26.3 239 289 26.3 : u w
SI 46.4 34.7 58.8 49.3 49.9u 21.1% 241"
SK 34.3 26.7 434 34.3 < :u w
FI 44.6 37.3 52.0 46.7 27.5% 26.9 27.1
SE 51.3 44.6 58.4 51.5 69.1 46.5 51.2
54.7

Mnyn: Eurostat, EU Labour Force Survey, online data code [edat_Ifs_9912] ém. apar.

oto European Commission, 2018a: 37.

270 onpeio auTS TPETTEN VO eTTICNHAVOET 6TI TTAP& TNV BEATIIOT OTO TTOOOOTO OU-
peToxns oTnv Tpitodduia Ekraidevon, éva oakGpa onpavTikG TPSPBANpa Tou Topo-
péver opaTé givarl auTé TnG avavTioTorxiog deloTriTwv. A&ilel va avagpepBel 6T1 0TV
EAAGOQ, «or avavTioToiyieg 6ediotriTwy eivar o1 vpnAdtepeg oty E.E.. X& T0000TO
43,3% 10 2016, n) avaoyiat TWV ATTOPOITWY TPITOBABUIOG EKTTAIGELONG TTOL EPYAOV-
TaV 0¢ OE0EIG Epyaoiag Tou Sev amrairovoav TTuYio TPITOBAOUIAG EKTTAIdELONG HTAV
uYnAdTepn atro otmouvdrjrote aAdov oty E.E. (evp. p.0.: 26%)» (Cedefop, 2018 or.
avag. oto European Commission, 2018b: 129).

11 AvaopikG pe T ougpeTox Twv Taudiddv (4+ €t) otnv mpooxoAikn ektraidevor,
yiot T0 2016 0 EVPWTTOIKSSG pPE0OG Gpog aviABE 1O 95,3%, aTrd 94,8% T0 2015 KOt 94,3%
oL BpiokdTav To 2014, £xovTag AdN pTAoEl Kot oplok& LTTEPPEl TNV TIPR-OTEXO TOU
95% £wg 10 2020 (BA. European Commission, 2018a: 40, European Commission, 2017:
53; European Commission, 2016: 55). X& 14 K-M Ta TTo000T& GUUPETOXHS TWV TSIV
OTNV TTPOCXOAIK| EKTTaOELOT EETTEPVOLV TNV TIPAR-0TSXO TOL 95%.
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IV. Qg rpog Toug low achievers (15 eTwv) oTIG BACIKES IKAVOTNTES (AVAYVWOT),
padnpaTiKG Kol OeTIKEG EMOTHPES), pe Bon Ta amoTeAdéopara Tou PISA 2015, Ta
TPAYHOATA HGAAOV XEIPOTEPEWPOV: O EVPWTTAIKGG HECOG GPOG GTNV AVOYVWOTIKH IKO-
votnTa avéfionke oto 19,7% 1o 2015 amé 17,8% tov PBpiokéTav 10 2012 (PISA2012),
OTO HOONPOTIKG 0TO 22,2% o116 22,1% T0 2012 Ko 0TIG OeTIKEG EMOTPES 0TO 20,6%
a16 16,6% T0 2012, ATrEXOVTAG OPKETE A6 TNV TIMA-0TOX0 TOL 15% yia T0 2020. X¢
avTiBeon, pe Ta amoTeAéopaTta Tou PISA 2012, 610U 0 €up. p.6. TNG IKAVOTNTOS OTIG
BeTIKEG EMIOTHHES TIANCIOCE TTEPICOGTEPO TNV TIPH-OTOXO TOL 15%, T XTTOTEAEOpHOTO
Tou PISA 2015 katadeikviouv abénon Twv eup. P.6. wG TPOS TIG XOHNAES MISA0EIS
TV padNTodV (15 £T®V) ko OTIG TPEIG Baoikég IkavdTnTeG [BA. European Commission,
2018a: 46; OECD, (PISA 2015), é1r. Trapat. oto European Commission, 2017: 117;
OECD, 2016: 4-14), KATOSEIKVOOVTOG GUYXPOVWS KOl piar avouxnTikr e§€AIEN Goov
0ipoPG OTO SIKAIWHX TWV ATOHWV YIX TTOIOTIKI EKTTAIOEVOT), I0€G EVKAIPIES, ATTOKTNON
Se€loTATWV Kall, CLVOKGAOLBA TNV KOIVWVIKT| TOLG evowudTwor) (European Commis-
sion, 2018a: 46) (BA. AiGrypoppa 2 & MNivaka 3).

Aigypappa 2: MooooTd Low Achievers oTig 3 Baoikég [kavéTnTeg (GUVOAIKS) (2015)

g

EE Fl [E DK 51 P DE LK ES LV PT ML SF IT EU BE AT O HR FR LT LU HU 3K EH HMT BD oY BG

Mnyr: OECD, (2016) PISA 2015 Results (Volume I): Excellence and Equity in
Education, Table 1.2.10a 6. mapaT. oto European Commission, 2018a: 47.
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Mivakag 3: MooooTé Low Achievers (15 eT@v) 0Tig BaoIkég IkavéTnTeg
KaTé pUAo (PISA 2012 & 2015) (%)

Science Maths Reading
2012 2015 2012 2015 2012 2015
Total Total Boys Girls Total Tetal Boys  Girls Total Total Boys Girls
[eu— i6s | 206 207 204|221 222 212 232|178 |19 235 159

AT 15.8 20.8 19.2 22.4 18.7 21.8 18.8 24.8 19.5 22.5 25.8 19.3
BE 12.7 19.8 19.1 20.5 15.0 20.1 18.9 21.2 16.1 19.5 22.0 17.0
BG 36.9 37.9 41.6 33.7 438 42.1 43.4 40.6 39.4 41.5 49.6 323
CY 38.0 421 47.3 37.0 42.0 42.6 44.3 40.9 32.8 35.6 46.7 246
cz 13.8 20.7 20,9 20.5 21.0 21.7 221 21.3 16.9 22.0 26.8 17.0
DE 12.2 17.0 159 18.1 17.7 17.2 15.1 19.3 14.5 16.2 18.8 13.6
DK 16.7 15.9 15.7 16.0 16.8 13.6 12.9 14.2 14.6 15.0 17.9 12.0
EE 5.0 8.8 9.9 7.6 10.5 11.2 121 10.4 9.1 10.6 14.2 6.9
EL 25.5 32.7 36.0 29.2 35.7 35.8 36.9 346 22.6 27.3 345 19.6
ES 15.7 18.3 18.4 18.2 236 222 20.4 24.0 18.3 16.2 19.6 12.8
FL 7.7 11.5 14.5 8.2 12.3 13.6 15.7 11.2 ililot) 11.1 16.1 5e7
FR 18.7 221 233 20.8 224 Z3.5 238 231 18.9 21.5 26.1 16.9
HR 17.3 246 24.7 246 29.9 32.0 30.0 339 18.7 19.9 25.0 15.1
HU 18.0 26.0 26.4 25.6 281 28.0 27.2 28.7 19.7 275 319 231
IE 11.1 15.3 15.7 14.9 16.9 15.0 14.1 15.8 9.6 10.2 12.3 8.0
IT 18.7 23.2 21.5 249 24.7 23.3 20.7 25.8 19.5 21.0 24.1 17.9
LT 6.1 247 26.9 22.5 26.0 254 26.7 24.1 21.2 25.1 32.2 17.8
LU 222 25.9 25.6 26.1 243 25.8 249 26.7 22,2 25.6 29.3 22.0
LV 12.4 17.2 20.0 14.5 19.9 21.4 23.0 19.9 17.0 17.7 24.4 11.0
MT 325 35.2 29.8 29.1 30.7 27.5 35.6 43.0 27.9
NL 13.1 18.5 19.3 17.8 14.8 16.7 17.2 16.2 14.0 18.1 21.7 14.5
PL 9.0 16.3 16.4 16.1 144 17.2 16.0 185 10.6 14.4 19.2 9.5
BT 19.0 17.4 17.7 17.1 249 23.8 23.4 242 18.8 17.2 20.3 14.1
RO ara 385 40.1 37.0 40.8 39.9 39.9 40.0 37.3 38.7 41.8 35.7
SE 22.2 21.6 234 15.8 27.1 20.8 22.0 19.6 22.7 18.4 24.5 12.3
S1 12.9 15.0 16.2 13.7 201 16.1 16.1 16.1 211 15.1 21.0 8.9
SK 26.9 30.7 31.9 20.5 27.5 21.7 27.6 27.9 28.2 32.1 38.5 25.3
UK 15.0 17.4 17.5 17.3 21.8 21.9 20.6 23.2 16.6 17.9 20.9 14.8

Mnyr: OECD, (PISA 2015). EU weighted average calculated by DG EAC 61 TroparT.
oT1o European Commission, 2017: 117.

Me Béon Tig empépoug ouoxeTioelg, 0 delkTng Twv 15xpovwy low achievers oTig fa-
OIKEG IKAVOTNTEG TNG AVEYVWONS, TWV HOBNHOTIKWY KO TWV BETIKWV ETTIOTNPWY OLV-
Oéetal oe peydho PoOUS pPe TO KOIVWVIKO-OIKOVOHIKG KEPGAXIO TWV OTOHWY, TO
HETOVAOTEVTIKG LTTOPROBPO (background) kar To VAo (BA. avoAuTikG European Com-
mission, 2017: 32-40; European Commission, 2016: 43; European Commission, 2015:18),
EVM TO PAIVOPEVO TG dlayeveakns peTafiBaong Tng ekandeuTIKAG LOTEPNONS ival
KOl 0€ AUTOV Tov Topé emSPAOTIKG (BA. avaAuTikG European Commission, 2015: 18-
24 kau etriong Momraddkng & Apakdikn 2017: 21 kon European Commission, 2017: 11).
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V. Mopd& Tnv mpoTepaidTnTa TroL €XEl 600el amrd TNV EE 0TNV ouppeToxr| Twv gvn-
Aikwv 0T ABM (European Commission, 2018a: 63), 0 eUpwTOiKGG HECOG GPOG KOl TO
2017 Tropépeive oTa 01 TTITES O PE TO TTPOIYOUHEVO €TOG. ZUYKeEKPIPEVa, To 2017,
0 ELPWTTAIKGS PETOG 6pog aviABe 0TO 10,9% a1T6 10,8% 1oL BpiokéTav To 2016 (Eu-
ropean Commission, 2018a: 63; European Commission, 2017: 73).

Y& YEVIKEG YPOHHEG TO TTOOOOTO CUHHETOXIG Twv evnAikwv ot ABM, Tapopével
0XedOv apeT&PANTO aré T0 2014 (2014: 10,8%), ko EAAPPWS awvENPEVO aTré To 2010
(2010: 9,3%) (kvpiwg Adyw TnG PeATiwong Tng akpiPBeiag Twv dedopévwy oplopévmv
Kpatwv-MeAwv, kai 1d6iwg Tng FroAdias). Ta Kparn-MéAn, kupiws, Tng Bépeiag Evpw-
g (DivAavdia, Zoundia, EoBovia) onueiwoayv picr onpavTikh Kor a§loonpeinTn oo-
&non aToug eBvIKOUG TOLG HETOUG B6POUG CUHHETOXIS TwV evnAikwv o1 ABM, oTnv
kaTevBuvon eTiTELENG TNG EVPWTTOIKAS TIPIAG-OTGXOUL TOL 15% €wg To 2020.

AVTIBETWG, ot KGOl Kpdimn-MéAn, kai 16iwg oTo Hvwpévo Baoileio, oTn Aavia Kot
oTn XAofevia TTapaTnPrBNKE Hid GNHAVTIKI HEIWOT TOL TTOCOOTOU OUPHETOXHS TWV
evnAikwv (25-64 £Twdv) ot ABM (European Commission, 2018a: 63) (AiGypoppa 3).

Algypappa 3: Xuppetoxn Tov EvnAikov (25-64 eTdv) ot ABM (2017)

356

ey —

7o +

% L= 5 _

15%

1% — S8 T 0 T 1T %ttt 1

(% - § % % B B B R B § % 3 &% B R R R G} 3% B B B
RO BG HR 5K AL EL LT HU CF LY IT DE BE [E O PT ES MT EU 51 UK AT EE LU FR ML DK FI SE

All adults Low-gualifed aduls — [ET2020 Target

Mnyn: EU Labour Force Survey, Eurostat. Online data code: [trng_lfse_03]
omr. apaT. oto European Commission, 2018a: 64.

H ovppeToxn Towv low-skilled evnAikwv o1 ABM e€akoAouBei va Trapoapével og TToAD
XOHNAG eTTITTEDQ, ONUEIDOVOVTOG PEGAIOTO HEIWOT OTTG TX TTPONYOUHEVX £T1).

YuykekpIpéva, To 2017 0 eLPWTTAIKGG HETOG 6pOg peIDONKE 0TO 4,3% o1Td 4,5% TO
2015, TapovaIGlovTag woTGo0 ALENTIKEG TATEIG OLYKPITIKG pe To 2010 (2010: 3,9)
(European Commission, 2018a: 64 kol AiGypoppa 4).
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Aigypappa 4: Avodoyia kon ApiBp6s Low-Skilled EvnAikwv avé nAikior
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Mnyn: EU Labour Force Survey, Eurostat. Online data code: [lfsa_pgaed] 6. moparT.
oT1o European Commission, 2018a: 70.

VI. TéAog, TO TOCOOTO ATTACXGANONG VIO TOUG TIPGGPATOVS ATIOPOiToVS (ISCED
3-8) (20-34 eTdv) aviiABe yia To 2016 070 78,2%, LPNAGTEPO KATG 1,3 TTOCOOTIONESG
povadeg atrd Tov avtioToryo gvp. p.6. Tov 2015 (76,9%), 2,2 TTOCOOTIOIEG PHOVAdES
oo 10 2014 (76%) Kai 2,8 TooooTIONEG povadeg amé To 2013 (2013: 75,4%), (Euro-
pean Commission 2017: 65; European Commission, 2016: 28).

Aigypappa 5: MNocooTd AtraoyoAnong MpéopaTtwv ATrogoitwy (20-34 £TAV)
(ISCED 3-8) (2017)
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Mnyn: EU Labour Force Survey, Eurostat. Online data code: [edat_Ifse_24] omr. moparT.
oT1o European Commission, 2018: 56.
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Me Béon Ta TeAevTaia dSnpociotroinpéva dedopéva (amré To Education & Training
Monitor 2018 Tng Commission), T TTOCOOTG TWV TTPOTPATWY ATTOPOITWY (20-34
ETAV) €xouv avé&nbei amrd 10 2011 (€T0G TTOL LIOBETHONKE 0 SEIKTNG TWV TTPEOPATWY
a1ro@oiTwV). To OLVOAIKS TTOCOO0TO TwV TPGoPATWY aTrogoitwv (ISCED 3-8), To
2017 avigA@e oT1o 80,2% oo 78,2% touv fTav To 2016, aréxovTag oAV Afyo atré
TNV emiTevén TNG TIPRS-OTAXOL Tov 82% €W To 2020 (European Commission, 2018:
56; Eurostat (EU-LFS, 2013-2016). Online data code: [edat_Ifse_24] 6. avag. oTo Eu-
ropean Commission, 2017: 118 kan AiGypoppa 7).

SuykekpIpéva To 2017 TO TTOCOOTO ATTACXOANONG TWV TIPOCPATWY ATTOPOITWV (20-
34 eTdV) pe TPITOPEOHIO ekTTaNdeLTIKG eTriredo (ISCED 5-8) fjtav 84,9%, Twv ato-
POITWV He AV TEPO SeLTEPOPAOHIO 1] PETA-O£LTEPOPEOpIO ETTITTESO ETTOYYEAPOTIKAS
EKTTQAIDELONG OTO 76,6%, KOI TWV ATTOPOITWV HE YEVIKG avadTEPO SeLTEPOPAOIO K-
TaudevTIKO eTiTTedo 1O 64,1% (European Commission, 2018a: 56).

Q0T600, ONUEIDVOVTOI ONPOVTIKES OIGPOPEG OTO TTOOOOTH ATTACXOANONS TWV TTPO-
OPOATWV ATTOPOITWV V& EKTTAIOEVTIKS £TTITTEDO PETAED TV KpaTdv-MeAdv, ebpnpa
TTOU GUVAOEI HE TIG TTOAD ONHAVTIKES S10popEg PETaED Twv K-M wg TTpog Toug delkTeg
VEQVIKAG QVEPYIOG.

A&iCer var onpelwBel €6, 6TI TO TTPSPANHA TNG VEAVIKIG AVEPYIOG TIAPOHEVET 1I010-
TEPA ONPAVTIKS, TTOP& THv coBapn Heiwon Tns, HETG To 2014, Kupiwg AGYw Twv pe-
YGAwv Siapopddv Tou TrapaTnpolvTol HETAED Twv KpaTdv- MeAdv. AAAwoTe N véa
Yevi& atroTeAel ekeivn «Tnv nAikiakr] opdda ou emAfyn mepioodTepo (amrd Ty Kpion)
KaBWG n avepyia TnG awéribnke SpauaTtika kai o1 pioboi g émeoavy (Green 2017: 7),
eV BPIoKETOI OTNV QIXHA TWV HETAOXNHOATIOHWDV OTNV 0YOpd PYROTAG, CUTTEPIACH-
Boavopévng Tng diebpuvong eTIoPaA®dY poppav epyaaiag (BA. Green 2017, 6. r.)
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Aidypappa 6: lNMoocootd Neavikrig Avepyiag (pe eroxikn 616p6won) otnv E.E.-28
& otnv Evpwlwvn (EA-19) (lavouvdipiog 2000-XertépPpiog 2018)

P YT PTG TP Y P ooy {reuesg ey i Eeepugsg ey s g e e s i i e e g e
2000 | 2001 | 2002 | 2003 | 2004 | 2005 | 2006 | 2007 | 2008 | 2009 | 2010 | 2011 | 2012 | 2013 | 2014 | 2015 | 2016 | 2017 |2018

Euro area (EA-19), seasonally adjusted series ——EU-28, seas onally adjusted series

Mnyn: Eurostat (online data code: une_rt_m) or. Topar. oto Eurostat, 2018b:
https://ec.europa.eu/eurostat/statistics-explained/index.php?title=Unemployment_
statistics#Youth_unemployment_trends.

Tov XemrtéppPpio Tov 2018, 3.333 k. vVéol Kail VEEG (15-24 eTV) TAV GvEPYOI/EG OTNV
E.E.-28, a6 Toug/Tig oTroioug/eg, o1 2.403 k. BpiokovTav Oe XWPES TNG EVPWLWVNS.

MeTa0 Zemrrepfpiov 2017 kai XemrtepPpiov 2018, n veavikr| avepyia otny E.E.-28
pednke katé 385.000 &Topa kan karé 212.000 &ropa oty evpwlwvn (BA. Eurostat,
2018b). EidikéTepa, Tov XemTéPPpio Tov 2018, TO TTOCOOTS TNG VEAVIKIG AVEPYIOG
otnv E.E.-28 peiddbnke oto 14,9% améd 16,5% 1ou PpiokdTav Tov ZeTTEUPPIO TOU
2017, kou 0TV evpwlvn PEIDdBNKE 0To 16,8% otrd 18,3% 10U efye avéNBel Tov Xe-
mTépPpio Tov 2017.

Ta Kp&Tn-MéAn pe Ta xapnAdTepa TooooTé veavikig avepyiog ATav n Feppavia
(6,3%), n Toexik AnpokpoaTia (6,3%) Kot of K&Tw Xdpes (7,5%). Evad, n EAAGSa (37,9%
- lobAiog 2018), n lotravia (34,3%) kou n) ITodia (31,6%) ouvioTouvy To cluster Twv Kpa-
TWOV-MeA®V pe Ta LPNAGTEPO TTOCOO TS veaviKiig avepyiag (Eurostat, 2018b).

Oa ptropoloe va IoXUPIOTEN KAVEG 6TI 1) €060 QTG TNV KPIOT OVOHEVETON VO KGAVEL
To TPGryHaTar eEEAIKTIKG KOADTEPX YIO TOUG VEGTEPOUS. TowS, TTAVTWS 6XI Y1t GAouG.
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‘Omrwg emmonpaiver eboToxa o Andy Green «or EUKQIPIEG O& KAOE yevid GopolbvTal 0N
Bdon TG KoIVwVIKIG SIKOTPWUATWONG, TOL PUAOL Kl TNG EBVOTNTAGH, EVA 1 LPI-
OTAPEVN «BIOYEVEQKT] QVIOOTNTA (WG TTPOG TIG EVKQIPIEG KOI TAX EI000UATA EVEEXETA
va avénBei TePIooGTEPO 0E AUTOUG pE Ta AryoTepa TpooovTtay (Green 2017: 11 & 12).

3. ITpOKAIO£LG YL TOUG EKMOLSEVTIKOVG KO TO
EKMALOEVTIKG CLOTHPOTO

r | 10t TTPOOVOIPEPBEVTA TIPOTDBIOPICOLY KATTOIEG AT TIG GHAVTIKOTEPES TIPOKAROEIG
YIO TOUG EKTTIOEVTIKOUG KOl TO! EKTTAIOEVTIKG OLOTHHATA. O1 TIPOKAROEIG AUTEG

eival avavTidekTa TTOAAEG. ETAEYOVTOG TIG (0WG ONUOVTIKOTEPES, KATOAYOUHE OTIG

KOTWOI:

® Aebopéviwv Twv PGAAOV ATTOYONTEVUTIK®V ETTIOOTEWV OPKETOV XWPWV (CUHTTEPI-
AapBavopévng Tng EAAGdas) ato PISA i) yvrjoia otpogri oto competence- based mra-
paderypa pabnong deixver AOAVTWS AVAYKaid KOl 1 ETTOXYYEAPOTIKI) avamTLEN
TWV EKTTOIOEVTIKAV (GUUTTEPIAGPBAVOPEVNG TNG ETTIHGPPWONG TOUS) EIVOI AVOYKOTO
Vo TTPOTAEET AVTH TI) OTPOPH WG TTAPASEIYHATIKG OAPO TNG EKTTAISEVTIKAG TTPGENS.

® H avamtuén g S10IKNTIKAG IKAVOTNTAG TWV EKTTAISEVTIKWY GTO GUVOAG TOUG KOl
TWV OLVOPROV SEEIOTATWY 0PEMOLY VO ATTOTEAEOOLV BACIKG CUOTATIKG OTOIXEID
K&Be eTTIHOPPWTIKIG dladikaoiag kol ouvakdAovBa kGBe eyxeiprjpaTog reskilling,
€VTEG €vOG TTAXICTOU TTOALSIGOTATNG ABM TWV eKTTISEVLTIKWY (yiar Tr S10IKNTIKA
IKOVOTNTO Kail TIG ouvogeig 6e€16TNTEG BA. avoAuTikG Papadakis 2015: 502- 514).
H evdexopevikr rpoagyyion oe emritedo dioiknong povédag (BA. Mavpikdkng 2017:
520), o€ GUVOLOIOPG HE TNV OLOIWSN OTPOPH OTO HOVTEAO TNG HETACXNHATIOTIKIAS
TTOIOOYWYIKAG KAl HGONong ePUTEPA OTO EKTTAIOEVTIKG GUOTNHA PHTTOPOVV VO OUY-
B&AAovY KOBOPIOTIKG OTOV EKOUYXPOVIOHS KOl OTNV £VTOOT) TNG OTTOTEAECHATIKG-
TNTOG OTNV KaONpePIvA eKTTaIdeLTIKA TTPGEN. H évBeon Twv TpoavapepOEvTwy
oTIG SIOOIKOOTEG ETTOYYEAPOTIKAG GVATITUENG TWV EKTTAISEVTIKWV PTTOPET VO GUp-
BéAel TEAIKG OTO PETOOXNPOTIOPO TNG EKTTAIOEVTIKIG KOVATOUPOS, LE TV emTiTeLEN
€VOG 100ppOTTOL OAIOUOU LETAEU LIOG EKTTAISEVTIKAG TPGENG TTOU £6paleTan OTIG
OPXEG TNG KPITIKIG TTAISAYWYIKIS KOl WG TETOIA eivan e§ATOUIKEVUEVT KAl avadIa-
VEUNTIKN KO IaG pabnong tmou BaoiCeTar oTIG IKaveTNTEG (Competence- based learn-
ing), emMTPETTOVTAG TEAIKG OTNV EKTTAIOELOT VO OTTOKPIOET OTIG pEiCoves TTPOKAROEIS
oL ON TTEPIYPAPOpE.

® Y& pio TePiodo Tou N avaTrapaywynr Twv 0§UHEVMV KOIVWVIKG- EKTTAIDEVTIKGV VI
OOTATWV VAl EPPAVAG EVTOG TOL EKTTAIOEVTIKOY CUOTAPATOG, 1 EATOUIKEVHEVN
TIPOTEYYION KOI I AVODIAVOUH TWV EKTTAIOEVTIKGWV EVKAIPIWV (TTPOKEIPEVOL VO OIv-
TIHETWTTIOTET 1] KEKTTAIOEVTIKY PTWOXEIO» e TNV €vvola TnG peTapifaong Tng ex-
TIdEVTIKIG LOTEPNONS- European Commission 2015: 18 kar European Commission
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2017b: 11) TTpog 6PeA0g 60wV TTPOEPXOVTOI A6 AIYGTEPO TTIPOVOHIOUXES OIKOYE-
VEIEG Kail TTEPIPGAAOVTA, 600 Kol 60wV €XOUV HETAVOOTEVTIKO background amoTeAel
(] TOLAGYIOTOV O@EiAEl VO OTTOTEAETEI) CUYKPOTNOIOKT] CUVIOTWMON TNG EKTTAIOEL-
ong, ETPOPPWONG KOI ETTAYYEAPOTIKAG AVATITUENG TWV EKTTAOELTIKGWY (BA. Ko Pa-
padakis 2018). EmmpdéoBeta, deSopévng Tng TTOAUTTOAITIOHIKAS VPG TwV
KOIVWOVIQV HOG, «1) EKTTAIdELOT defyvel v avTIHETWTTICEI TTOAEG TIPOKAOEIS, GTTWG
TNV TTPOOTOCIO TWV AVOPMTTIVOV KOI KOIVWVIK®V SIKAIWHETWV.....H TTOALTTOAITI-
OMIKN) TGEN pTTOpEl VO eVOLVOPWOE! TOV TTOMITIOIHIKG TTAOUPOAIOHO KOI TNV £TEPS-
TNTA, SPAOVTAG OTNV KOTEVOBLVON HIOG EKTTAIDELONG TTOL LTTOOTNPICEl TIG
S10POPETIKEG £BVO-TTOMTIOHIKESG OPGOEG KO GUHTTEPIAGHPAVET TIG SIXPOPETIKES KO
TOPadOCIaKEG KOUATOUPEG OTO KOONPEPIVO Tng curriculum” (Calogiannakis, Pa-
padakis, Ifanti 2018: 7). Mia TETol0 «TTOOTOAR» €iVal AVOYKAIO, €K TWV TTPAYHGTWVY,
VOl TIPOTEPAIOTTOINOE OTNV ETTAYYEAHATIKA AVATITUEN TWOV EKTTOIOEVTIKWV.

4. Zvpnepaocpoto kot Xvdtnon: H odyxpovr
Evponoiki IToAtiky Eknaidsvong kot
Koatdptiong, ot IpORKACELG KOL Ol OVOYKOLOTITEG

Ma Baon 6o Tar rpoavapepBEVTA KaBIoTATAI OAPES GTI €wG TO 2020, APKETEG

TIHEG-0TOXOI OTO TTEdIOr TNG EKTTAIOELONG KOl TNG KATAPTIONG Bt TTITELXOOUV.
MpdkeiTan yix TIG TIHEG- OTEXOUG TTOL APOPOUY ATOVG ATIEGPOITOVS TPITOPGOHIOG £K-
TOOEVONG, OTNV OVPPETOXN TV TTAISIWV (4+) OTNV TTPOOYOAIKT| EKTTOOEVOT KOl OTHV
oTrac6Anon Twv Tpéo@atwy amogoitwy (BA. Mamaddkng 20163: 114- 115 ko Pa-
padakis 2018). ETITrp6o0e T, 1) Peiwar Tov EVPWTTOIKOV TTOGOGTOV TV TTPOWPT dIp-
PEGVTWV QTG TNV EKTTAIOEVOT) KOI TNV KATAPTION KO 1] EAGIOTN ATTOOTAON, HOAIG KOTS
0,6 TTOOOOTIOHEG HOVAOEG TS TNV TIPR-0TOXO TOL <10%, KATG TTGOX MOAVOTNTA OCK
odnynoer oTnv eTiTeLEN KOI TNG CUYKEKPIHEVNS TIPIAG-OTOXOUL YI TO 2020, GKOHO KOl
OV GUTH 1 «ETIITUXION OPEMETON OTIG ETTIOG0EIG PGVO OPIoHEVAV KpaTav-MeAwmV, TTOAM®
oe paMov og éva edio G1rou o1 diapopég peTagd Twv K-M trapapévouv 161aiTepa pie-
YGAes. MapdAa auTé GG, GTOUG UTTGAOITTOUG KEVTPIKOUG SelkTEG HEILOVOG ONUOOIOS,
onAadn Twv low achievers oTig BaOIKES IKAVOTNTES (TTPAKTIKG SNAGOH Twv oVYXpOvwVY
AEITOUPYIKG AVOAPEPBNTWY) KOl TG CUHHETOXIS evNAikwv oTn Aid Biov M&Bnor, n ko-
TGOTOON TWV TPOYPGTWV dev eTITPETEN 1IBIITEPN aT1060&[x (WG TTPOG TNV ETTITELEN
Twv oTéXwV Yo To 2020). Zuv ToIg GAA0IG, Bdoel Twv TTpéopaTwy dedopévwy Tou Ed-
ucation and Training Monitor 2018, oe 6Aoug Toug Booikovg delkTeg TTaAPATNPOVVTO
ONMOVTIKEG OTTOKAIOEIG OTIG £TMOOTEIG KOl TNV TTPG0d0 peTaED Twv Kpatwv-MeAdy,
YEYOVGG Trou duoxepaivel TNV TTITELEN TWV AVTIOTOIXWV TIHWV-OTEXWV KOl CLVTNPET
QVIOOTNTES, Ol 0TToiEg dev euvooLv TN 1 TN Siadikaciar TNG ELPWTTOIKAG OAOKAPW-
ons. H oikovopixn Opeon (opartr| oe apkeT& K-M), n HETAVOOTEVTIKI/TTPOTPUYIKY Kpion
Tou 2015 ko 1 BNPIDdNG aduvapia cuvToviopol Twv K-M tng E.E. oTn diayeipion Tng
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ouykekpIpévng kpiong (BA. Mamaddkng 2019), Ta eTmigova LPNAG TTOCOOTE TNG VEQVI-
KIS avepYIOg OTIG TrEPIcoTEPES XWPES TIG E.E., —picx amré Tig peyaoAUTEPES KOIVWVIKEG
ETMITTITWOEIG TNS OIKOVOUIKAG KPIONSG.—, GLVIOTOUV TOUG KUPIGTEPOUS TTOPGYOVTES, TTOU
gptrodidouv TNV TTPGodo apkeTV K-M wg pog Tnv etritevén otéxwv peidovog onpa-
oiag. EidikéTepa, wg Ta T0G0O TS TNG VEQVIKIg avepyiag otnv E.E., qpaivépevo To otroio
€Aafe TepdoTIEG SIXOTAOEIG EI8IKG TO TIPWTO XPOVIX TNG OIKOVOUIKIG KPIong (K1 €18IKS
oTIG XWpeG Tou NETOL), aUTG e€akoAovBoUV va Trapapévouy LPNAG. ‘Exel onpeiwOel
peV peiwarn, Xwpig woT600 QUTA V& SefXvouy va PHTTopolv va eTTAVEABOLV OTO QVTi-
OTOIXO HEYEDN TTPO OIKOVOIKAG KPIoNg e apkeTd K-M. O1 peydileg avakaTaTéEeg Tou
OUVTEAEOTNKOV O KOIVWVIKO-OIKOVOHIKG KOI EpYOOIOKS eTTiTredo pe Tnv éAevon Tng ol-
KOVOMIKHG Kpiong To 2008, onpatoddétnoav pia véa emroxr otnv E.E. (BA. Mamoaddkng
2013: 25- 31) kai 1) veavikn avepyia ammoTeAei, Sixwg GAo, TTapadEIYHATIKG OAPa QUTAS
NG SuCOIWVNG VEOS TIPAYHATIKGTNTOS, SIEVPUVOVTOG CUYXPOVWS OAOEV KOl TTEPIO-
06TePO TO XGopa HeTaED Boppd kot NGTou oty Evpdm (BA. House of Lords/European
Union Committee 2014: 16 ko Eurostat (online data code: Ifst_r_Ifu3rt) 1. rapar. oto
Eurostat, 2018a: 80). ETnITrpéo0eTar, avOOTOATIKGG TTAPGyovVTOS ETHITEVENG TWV PAOIKWV
OTOXeVOEWV OTNV EKTIAIOEVON KOl 0TI KATAPTION OTTOTEAE KOl 1] €VTOIOT HIOG OKOHO
QVIOGTNTOG, 6TTWG AUTH AVOBEIKVUETAI HE TNV oAofva av&avipevn CiTnon e&eidikev-
pévou high-skilled avBp@rivou duvapikol kai Tnv TTap&AAnAn peiwon tng {RTnong yio
avOpdTTIVO SuVOHIKG pe XapnAoL etrirédou d6e€i6TnTeg (BA. Moaddkng & Apakdakn
2014: 66, Papadakis & Drakaki 2016: 179, MNoamabddikng 20160: 117 kon CEDEFOP 2016).

Ta TpoavaPePOEVTA 0 GUVOVAOHG HE TOL LPIOTAPEVO XOHNAG TTOGOOTA OITTOOY G-
Anong Twv low-skilled, pe Tnv oA YopnA cuppeToxA 08 TTPOoYP&HpaTa AiG Biov Md-
Bnong TnNG CUYKEKPIHEVNG TTANBUVOHIOKIS OHGOAS!, avaTré@euKTa Ba e€akoAovBolY
va 06nYyoUv £val GNPAVTIKG THAHO TOU TTANBLVGHOU Kai 81 AUTOU TV AVEISIKELTWV
OTOHWV O€ KATGOTOOT AVEPYIOG KOl KATA CUVETTEIX OTOV KOIVWVIKG GTTOKAEIOPG, Q-
gavovtag Tov Kivbuvo va BpeBoly 0TO GpIo 1 KOl KATW GG TO 6PIO TNG PTWXEIOS.

Xwpi§ va ToporyvapiCoupe 6TI OTPATNYIKEG KO HETAPPUOUIOTIKG EYXEIPHOTO HE-
YEANG KAIPOKOG, OTTG Kol CUOTOIXO £PYOAEIR TTOAITIKAG TTOL AVOTTTOGOOVTAI 0TV
E.E. (6mwg To JAF) agevig ammoTuTrddvouy Tnv emidpaan Tou evidence- based policy
making ko1 ofyovpa cuPBGAOLY OTNY ATTG-KAIHGKWGOTN TOL TOMITIKOU HOEIHOAIoHOD
TTOU XOPOKTAPIOE TNV ITA KOl G@ETEPOU PAVETAI VO ATTOTEAOUV ETTITPETITIKES
SopEgy Yo Evary EVOANOKTIKG SPOHO avapopIKG HE TNV EKTTAIOEVOT KO THV KATAPTION
otnv E.E. AkpiféoTepa va amoTeAoVy onpdvoeig Tou. ‘Evag TEToiog Spmwg 6pdpog dev
eival arpouré0eTog. Kail N KATAOTOTIKF TOL TTPOVUTTGOEDN €ival ) oVOIWONG avadId-
To€n TNG OXE0NG OIKOVOMIKIG KOI KOIVWVIKAG 0pBoAoYIKOTNTAG (BA. avoduTiké IpdBar-
pNns 2005: 27-50 ko Moamaddkng & Apakdkn 2014: 69) e’ wpeAeion Tng devTEPNS,
OTIG OUYKEKPIPEVEG ONpGOIEG TTOAITIKEG. Mia avadIGTagn amroADTWS aTTapaiTNTN YI
VO OVTIHETWTTIOTOUV 0VOINSWG AVIGOTNTEG TOOO HETAED Twv K-M 600 Kai evTég Toug,
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ol otroieg £§0k0AOLOOUV VO UTTOVOHEDOLY TNV KOIVWVIKY) GUVOXI? Kol TEAIKG TNV id1ax
Tnv diadikaoia Tng evpwaikfig oAokApwong (BA. kai Mamraddkng 2019).

Zypadoers

1. 'Omwg Ko Twv eVNAKWV TTOL GVIKOLY 0€ PEYOAGTEPES NAIKIOKG OHGSES Kol 16{wG 0TV NAIKIGKA
op&da 55-64.

2. BA. avoAUTIKG YIa TN OX€0T QvICOTATWY KOl Kovawvikrig ouvoxris Wilkinson & Pickett 2009 kon,Green,
Janmaat and Han 2009.
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KPITIKO-ITPAZIAKH ITAIAATQITKH. XKEWEIX
AITO THN EMIIEIPIA TOY ITPOTPAMMATOX
METAIITYXIAKQN ZIIOYAQN I'TA THN
EKITAIAEYZH TQN EKITAIAEYTIKQN XTO IITAE
TOY ITANEIIIZETHMIOY KPHTHZE!

Avtivng Xoupddkng

Kabnyntg MTAE lNaveruotnuiou Kontng

Aeubuvtiic tou Maveruotnuiakou Mouoelou Exnaideuong
Aeubuvtiic tou KEAIBIM tou Maveriotnuiou Korjtng
Alakekpiuévog Kabnyntig Zhengzhou University, Kiva

ITepidnwypn
To nopdv apbpo emyepel va avomTugel pion KPLTIKY TPOTOON Yo TNV TOLO0YMYIKY
TPOYLOTIKOTNTO KOL TIG «KOTEYVYHEVESY EKTOUSEVTIKEG LOG TPOKTIKEG oTov 210 at. O
YVOGIOKEVTPIKOG Kl EEETUGIOKEVTPIKOG TPOGOVOTOMGHOC TOV GYoAeiov, mapdAinia pe v
emPoln mg eEovaiag kat g avbevtiog S Lécov g Kuplopymg Weoroyiag, maylomotel Tig
KOWOVIKEG OVIGOTNTES, ONIUOVPYET TOMTIGUIKEG KOl ELPVAEG 1EPUPYNOELS, AELTOVPYDVTOAS MG
TOYIOUEVO/ TOYOUEVO EIBMAO LLOG 0YOPOLOS GYOMKNG OVTIANWIG YLOL TNV EMOTAL, TIG KOWMVIKEG
oY£0€LS Kol TIG Tpocdokies Tmv vémv. Ot okéyelg pog otnpiloviotl otig apyés g Kptrikng
[Moday@yrnc, dtevpupévng péco amd v Evvota g Zuvoptakng [adaymykng, n omoia Oa pog
empéyetl va dtafodpe ta abéato chvopa g PLANG, TG TaENS, Tov EOAOL, TG TAVTOTNTUG, THE
Bpnoxkeiog Kot Tov GeE0VAAKOD TPOGAVATOAIGLLOD, LE YVALOVO TV EVOLVALOGT TOV OTOUMV Kot
TO LETOOYNMUOTIGUO TOV GYOAEIOV KOt TG Kowvaviag. Me avtd tov tpdmo, | pddnon pmopel va.
KatooTel o e£0xmg evepyntikn| (rpoaloky)/ enttereotikn) Stodikacio, 1) omoio OepeldveTal otny
OTOUIKY] KOl KOW®VIKY ODTOTPAYLATMOON KOl Tr ONUOKPOTIKY cuvavtiknym. Azropaitnto
pebodoroyikd epyodreio mpog avty TV KoTELOVVON Eivar 1) VIOBETNGN EViEXVOV LOPODV
Sdaockariog Kot Epguvag mov eivat og Béomn va avadei&ovy Tic oAnOivég {oég Tov katomelopevov
KOl KOW®VIKE amokAEIGHEVEOVY OUAdmV Yo TG omoieg evotapépetar 1 Kpirikr [Tadayoywn.
Emumhéov, péoa amd v tpoTact oG Enavampocdtopilovpe o 16 0oV — GLUPOTIKO — TAAIGLO
aKkadnpaikng Epevvag Kot TpocavatoMlopaote mpog wio kptriko-tpadlakn (critical-praxical)
avtiAnum épguvag Kot pdbnong, pe Epeaoct ota TpasloKkd (e T GOVK®IKY EVVOola) EVEPYILLOTOL
(6mov TPALn, AOYOG KoL ENLKOIVAOVID. GLVLPAIVOVTOL) KL O)L GE TEYVOKPUTIKEG TPOKTIKEG.
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1. Kpruixi] ITonSaywyiky: to pebpa tnc opgproprtnong

1.1 To télero @AMobr yia éva npopeleTyuévo yrlypa

2TIG HEPESG POG TTANBAIVOLY 01 PWVES TTOL KAVOULVY AGYO Yo avarykn piaG pIdIKAG oA-
Aoyrig oTov XWpo TNg ektraidevons. H apgioBiTnon Tng eKTaideuong wg Tou «HeYS-
Aov €€I0WTA» TWV KOIVOVIKWOV KO OIKOVOHIKWY aviooTATWV (Ogpiavdg, 2019) ko n
OULVOKGAOLON AVAYKI £VEG VEOL O1EBVIOHOU TG00 TNG TIPOKTIKAS 600 Kal TG Bewpiag,
HE OTTOTEPO OTOXO TOV HETAOXNHATIOPO TV KOIVWVIKWY, TTOMTIKOV KOI EKTTAISEVTI-
KOV 60p@dV, 0AG KOl TV TTXISOYWYIKWDV TTPAKTIKWY, CUVOEETAI HE TO TG OO £TTO-
VOTTPOOSIOPICOVPE TOV OKOTO TNG EKTTAIdELONG OTOV 2710 IV Kal T®S O
QVIXVEDGOUHE TA I0XVOVTA EPTIESIO VIO VO ETTITUXOUHE TOV VEO HOG OKOTIO.

H BiopaTiki] Tpoo€yyion Tng Yvwong Kai n avamTuén SnpiovpyikOTNTAG KAl pav-
TOOIOG 08 €va a&IaKS TTePIBGAAOV TToUL KUPIOPXET 0 OEaopds, N eAevBepiar, N CUPpE-
TOXI] KOI 1] GUTOVOpIC, Bar TIPETTEN VO ATOTEAOUV TOUG KUPIOLG GEOVES TNG OUYXPOVNS
eKTTAOELONG OTOV VEO QIAVA TTOL SIAVOOUE.

H Siaxeipion Tng yvadong mou TopEXeTan OTI§ HEPES HOG O€ S1Gpopa TTITTESO KXl
pe d161popoug TPATTOUS, ATTAITEN GHECK TNV AVOOOUNOT), TNV AVOICLYKPGTNOT KOl TOV
ETTOVATTPOCOIOPIOYS TNG EKTTAIOEVONG TWV EKTTAISEVTIKWY, ATTEAEVOEPWVOVTAG TNV
OTT6 OTEYAVA KOl TECTIKG TTPOTUTIA SISOOKOAICG KOl p&dnoms.

To oxoAeio eyKAwPIOPEVO OTOV EYKUKAOTTAIOIKG TOU XOPOKTAPQ, ETTIXEIPET, HETO OTTO
TOV KOTOKEPHATIOUO TNG YVMONG VO AVTATTOKPIOET 0TO TTOAUTIANPOPOPIOKS TTEPIBEA-
Aov Tng emroxns. MpdkerTal yia pio XIoV@eIa TTPOoTIGOEIn, OLOIOOTIKG XwPi§ TEAOG
Kol VONPQ, 0ipob ol TIANpo@opieg TTIOMATIAXOIGLOVTOI KOBNHEPIVG PE HOPPI] «XIOVO-
oTIB&OaG» Ko kaBioTavTal G-XpPnoTeS/ avevepyeig i atradicdvovTal TTOAD eOKoAa. Tnv
id10r GPWG OTIYHN, WG PO ETTIPAVEIOKT TIPOCTIGOEIR I00pPSTINONG, AVOOVETAI KOl TO
QTN YIO TIEPICTOTEPO AVOPWTTIOUGS. X€ OXEON PE TO TEAEUTOHO KOI TIPOKEIPEVOL VO
KOTaOTEl SIOXEIPIOIN 1) LTTEP-TTANPOPOPNOT) KO YEVIKK 1) OXOAIKI] YVQOT), TIG TEAEV-
Toieg SeKOETIEG £XOULV KePOITEI £601(POG ATTOYPEIG TTOL AVOIPEPOVTAI OTNV AEYOHEVT KPI-
TIKI] 618a0KOAIX Kal oLVAKGAOLBA OTNV «AVATITUEN TNG KPITIKAG OKEWYNG» TWV
HOBNTAOV/ TPIWV TTOL ATTOTEAEN TNV “KAPOPEAQ” TV EIONYNTIKWV EKOECEWV VOHOOXE-
Siwv yia TNV ekTaibeLON KAl TWV KEIPEVOV YIO TOUG OKOTTOUG TV EKAOTOTE VEWV
QVOAUTIKGOV TTPOYPOPHGTWV.

MpokaTafoliké Ba rpérel var avapepBei 611 n Kpitik Maidorywyikr €xel évav GAAo
BewPNTIKG KOl TIPASIOKS TTPOTOVATOANIGHS, O 0TT0i0G dev TOTICETAN PE Tr) AeySpevn
CKPITIKH OKEWPNY, GTTWG TOUAGXIOTOV BEWPEITAI OTTG TO KUPIGPXO OFHEPT — CUHPATIKG
1] TTPad0oIoKS — TTaIdOywYIKS TTapdderypa (Ogpiavdg, 2014). Ztnv Tpéyovoa oLlA-
TNON YI& TNV KPITIKI] OKEWPN Ol VEOTUVTNPNTIKOI SIGHOPPWTES TNG EKTTAIOEVTIKIAS TTO-
NITIKI G €XOUV «OXTTOVEUPWOEI) TOV GPO «KPITIKOG» OTTG OAES TIG KOIVIVIKES, TTOAITIKES
KOl TTOMTIGUIKEG TOL SIOTAOEIS, EKAXPBEVOVTAG TOV OLOETEPO WG IKAVOTNTESG OKEYNG
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Kot S10ypGiPOVTOG TOLG OKOTTOUG YI TOUG OTTOIoUG o1 €V AGYW IKOVOTNTES Bt TTPETTEl
VO EQAPHOOTOUV. ATTOTEPOG OKOTIEG TNG KpiTikig Maidaywyikig eivar o kovavikég
PETOOXNHOTIOPOS HEOO OTTG TNV KPITIKI] OUVEIBNTOTIOMOT ETTT TWV VPIOTEPEVWV KOI-
VOVIK®V OOV TNG EKHETGAAELONG KOl N KTTOKTNOT HIOG YADMOOTOG SUVATETNTAG OTé
TNV PEPIX TWV KOTATIIEOHEVWV HAONTWV/ TPIDV, WOTE Vo AvOAGBOUY CUYKEKPIPEVN
Spdon I va avaTpamroldy ol KATATTIEOTIKES KOIVWVIKEG SOHES. AvTIBETO, OKOTIEG TNG
KpITIKAG S1daokoADG, 6TTwG ekppdideTan oTO ONpEPIVO OXOAei0, dev eivar GAAog aré
TNV TTPOCOPHOYH| KOI EVOWPGTWON TWV VEWV OTIG TEXVOAOYIKG EEMIOTGHEVES TTOPOI-
YOYIKEG SUVGPEIG TOU KOMITOAIOHOU, KABWS PEoa ord piar TEToIa Siadikaaior e§uT-
PETEITaI N ABENON TOL KEPAARIOL KAl I AVOITTOPOYWYH TNG B€0Ng Twv epyalopevwy
pE OIOPOPETIKES IKAVOTNTESG KOl HOPPWTIKG KePGAaio (Oepiavos, 2014). H pooop-
poyrj 6ev aopd pévo oTn SIaPGPPWan EPYATIKISG SOVONG TToL Ba PTTOpEl Vo XeIpIoTEl
To géoa Trapaywyns, cAAG TrepIAapBdvel kal TNV 1I5€0AOYIKI] TTEIBW, TTPOKEIPEVOL Ol
TTOPOYWYIKEG SUVAHEIG TOL 21 AGOVA VO EIVOI UTTAKOVESG KOI VO «CUVAIVOUVY OTNV K-
PETGAAELOT] TOUG, GTTWG OTOV 19° AWV VIO HEIWHEVD DIKXIDPATA KO XAPNAES Oipol-
Bés. Na Tov Adyo auTé 1 onpepivi) Tapadooiokr] dIdaokoAa dev TTPOTPEpE! eVKAIPIEG
TPOPANPATIOHOV KOl GVOIGTOXOOHOU, OAAG TTOPEXEI HOVO GITTOOTIOOHOTIKEG KOl KOO
KEPHOTIOPEVES YVWDOEIG, ATTOKOUHEVEG OTTO TIG DINPOPETIKEG EPTTEIPIES KOl KOABNUEPIVES
TIPOCAGHPAVOVOEG TWV HOONTWV/ TPIGV, ATTOHAKPUVOVTES TOUG OTT6 QUTS TTOL TTPArY-
pOTIKG eival. ‘ETol, GpwS, KABIOTOVV Tr pGONOT OHOIGHOPEN KOI KOIVG KICOTTESWTIKA»
yia 6Aovg/ 6/ a.

H avamrTuén autig Tng kpITiKrg didaokaAiag amroTeAel, Aoirév, To TéAeIo GANOOI
yia éva popeheTnpévo €ykAnpa. H extraidevon ami& oxedidleTan wg epyoaheio -
OTNHOVIKIS TTOSNYETNONG TWV VEWV KOl WG EVAG HNXOVIOUGS TTOU «OKOTWVEL Tr) On-
HI0LPYIKGTNTQ, TrepIopiCel TNV eEAevBEepiar Ka BETEN a priori dedopéva ko diarnprolpa
TAQIOIQ, TO OTTolar TEAIKG &g OEBOVTO TNV VTTOKEIPEVIKOTNTA TOU/ TNG KGOE podnTry/
TPIOG, 0oV TTPOKATAOKEVGLOLV Kall TIPOKATOAGHBGVOLY T BE0N TOUG EVTES GVIOWY
KOl IEPOPXNHEVWV KOIVWVIKWVY OOHGMV, OXETEWV KO TIPOYPOPHAT®WY. To KpATOG WG -
XOVIOHOS (avOTTapaywynis TnS) £€0VCTIOG EVOPXNOTPWVEL KOI GUYKOAUTITEI VTS TO
EyKANpa péoa aro emBAAAGHEVEG KAVOVES KOl VOPHES (TUTTOTTOINHEVD TIPOYPAHPOTA
OTTOLOWY, KAVOVIOHOUSG AEITOLPYIOG TOL OXOAEIOL KAl KOABOPIOHOU OVTOYWVIOTIKWOV
OX€0EWV OTO E0WTEPIKS TOU, K.ATT.), WOTOCO TTAVTO PE TO TTPOKGAVHHO TOU €KONpO-
KPOTIOHOU KO TNG 106TNTAG ({0€G EVKAIPIES YIO «GAOUGY), I00PPOTIVOVTOG AVAPETT
OTOV EKOUYXPOVIOHG Kol TOV avOpTTIORS 0TO OVOpa TG KaBoAIKAG Trpoddou (MpdA-
Aiog, 2015: 315).

Me &AAa Adyiar, KOANIEPYDVTOG HIa PeudO-KPITIKA OKEWYN Kal pé€Bodo didbaokaiag,
TO OXOAEID EEAXKOAOUVBOVY VO TTAPEXOLY YVWOEIG KAl IKAVOTNTEG OE PIG EPYOTIKA SU-
VO, OTPWHATOTIOINPEVN pe Baon To VAo, T UAR (1] TTOMITIOHIKA SIGPOPETIKS-
TNTO) KOl PUOIKG TNV KOIVOVIKA TGEN, VOPIHOTTOI00V Kol SIavEHOLV HOoppES e€ovaiag,
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pEOO OTTO HI OUYKEKPIPEVT YAWOOO, 0AAG Kol aieg TTou OLYKPOTOUV TV Kupiopxn
KOLATOUPQ, KOI GUVEXICOLV VO ATTOTEAODV HEPOG £VOG KPOTIKOU PNXOVIOHOUV, TTOU IO
PAYEl KOI VOUIHOTIOIET TIG KUPIOPXES OIKOVOHIKES KOl 16E0A0YIKEG KATEVOUVOEIG HE
oKOTIé TNV avatapaywyr Tou (Anyon, 1980: 67-92, IpéAAiog, 2015: 317).

ATrauTeiTa, AoITTdv, piar SIEICOULTIKY HATIG OTNV TTPOYHATIKOTNTA TG EKTTAIOELONG
yia 11 SIGAEUKAVOT TOL — GKOTTIHOU — AVOGIOVPYHHOTOG TTOU CUVTEAEITAI KABNHEPIVE
€15 BEPOg TwV pHoONTWV/ TPIWV:

® O1 evAAIKOI/ €G (EKTTAISEVTIKO), OIS I0TOPIKN EPHOVI], TIIOTEHOLY AKAGVNTA OTI €iva
Ol U6VOI/ £G TTOL €XOLV TO ATTOKAEIOTIKG SIKQWHO VOt EAEYXOLV TNV EKTTAIOELOT) KO
Vo TTRPYVOLV OTTOPAOTEIS.

® O1 podnTég/ TPIEG AeITOVPYOUV WG TPATTEEG KATAOETNG TNG KETTIONHNG» YVWDONG
16 auToUG/ €6 TTOL BEWPOUV OTI £ivail SIATTIOTEVPEVOI/ £G VA YVwPI{OLV, COPPWVOL
pE TO HOVTEAO TNG «TPOTTECIKAG EKTTaidELONGY - KT Freire (1977) - Kol Trapoyvw-
piCeTar To ava@aipeTo dIKAWpPG TOUG v AAHBAVOLY ATTOPAOEIS, VG TTAPGAANAC
«Ol (PWVEG TOUG... ATTOVOIGLOLY aTré GAn TN oLLTNON TNG EKTTAIDEVONG KOI TNG K-
TTOIOEVTIKIAG HETAXPPUOHIONSY, YIOTI BEWPOUVTAI WG ATTOTTPOCWTTOTIOINUEVO PEAN
piag adiaopoTroinTng H&los (KOTTGdI) TTou aTTAG TIPETTEl VO UTTOKOVTEI OTO GpU-
prypa Tou Bookod (Kozol, 1991: 5).

® ‘Eto1 Ta randi& defxvouv adiagpopiar yior Tov K6opo Tawv eVAAIK®WY, agol dev Toug Tal-
p16ider Ka dev Tor ekPpAidel, KaBWS HIAOVUY piar SIaQOPETIKH «YAWOT» aTré ouTOUS.

® A&V QUTOCOUYKEVTPWVOVTAI KA AOUVATOUV VO VOO TOXAOTOUV I 600 GUHPaiVOLY
YOpw TOUG, GTO OXOAEI0, GTO KAONUEPIVO TOLG TrEPIBAANOV — PUOIKS KO TEXVIKS —
Kol 0NV Kolvavia. Mg Ba prropodoav, GAAwOTE, apob dev uTTépXel LOTIKGS XPO-
VOG Kl XWPOG HETOED TOU ETTAVOANHPOAVEPEVOL XTUTTAPOITOG TOL KOUSOLVIOU KOl
NG ouvexolg oAAayrig aifovoag kal paBpaTog S1IdaoKaATaG. AKGHN Kol 08 auT
TO O0X0Aeio poIGLel Pe pYOOTAOIO0, GTTOU Ol HAONTEG/ TPIEG TOTTOOETNHEVOI/ €£G 0T
oeIp& TTapaywYns (KaT& TGEN, NAIKIa, COPATATUTIO, K.ATT.) OPEAOLY VO EKTEAOUV
TOTA TIG EVTOAEG KOl var TIEIBOPXOUV TTOPG TIG OTTOIEG (POVEPES ] OIPOVEIG QVTI-
oTéoeig Tou o TTPodAAovV. Ta TTPOYPEHHOTA OTTIOVOWY «GOAXHOTTOIONV) KO KKE-
AIOTTOI00V» T YVOON PE QUOAIPETA KPITAPIT, KABIOTOVTAG GUPBOAIKG TO OX0AE0
KOl TN H&ONor «pUACKEGY.

® O1 padnTES/ Tpieg de ouveldnTOTIOI0UV OTI TO TTAPEABSY KaBoPIlel Kar TepIopiel
TIG ETMIAOYEG TOUG.

® [ivovTal avéAynTol/ £/ o 0TI OXE0EIG TOUG pE T GAAG TTAISIG, OVOITTOPGYOVTOG T
TIPOYHOTIKY Ko GUHPBOAIKA Bic TTOL (TOUG) AOKEITON OTO OXOAEIO, TNV OIKOYEVEIDK
Kol 0TNV Kovwvia. Ag CUPTTGOXOLY HE Tr) SLOTLXIO TV GAAWY, AVTIOETWS YEAOUY
Kail repIppovoly 6o0ug/ £g/ a TTAGopaTa XpeiGlovtai PoriBeia. To oxoAelo peTaTpé-
TTETOI KAONUEPIVG O€ €va Survivor PE VIKNTEG KOl NTTNHEVOUS.
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® Ta oudik dev eivan eINKPIVI Ko £XOLV HEBEI var ATTOKPUTITOLY TOV/ TNV oAnBIvé/ 1y
€QUTS/ 1} TOUG TIHOW ATTG CUPTTEPIPOPES KOl TIPOCWTTEIR TTOU €XOVV EVOTEPVIOTEN
atré Tn dnpo@IAr] KOLATOUPO, OTT6 TNAEOTITIKG OKOULTTIOIR, EEYEADVTAG TOUG/ TIg
OLVAVOPWTTOVG TOUS.

® [ivovTal LAIOTEG Kol a§loAoyolv 1} HGAAOV «KOOTOAOYOUV» TOl TTGVTQ, PE UVAIOTIKG
KPITHAPIO GTTWG KOt 01 EVAAIKEG HEVTOPES TOUS.

® [Map’ 6Ao TTov 1 ekaidevLON SiapKel APKETE XPOVIQL, oI HaBNTES/ TpIEg dev eivan oe
B€01 va avTIHETWTTICOLY Ta KOBNUEPIVG TOUS {NTAPOTA KOl VOTEPOVV OF ETTIKOI-
VWVIOKEG IKAVOTNTES WG OTOIXEID TNG YEVIKAG TToudeing. AT cupPaiver, KABWS TO
OXOAEIO TIPOOPEPE! ETOIPESG/ TUTTOTTOINPEVEG AVOEIG/ OTTAVTIOEIG OE TIPOKAOOPIOHE-
VEG EPWTAOEIG. ME TOV TPOTIO QUTO «KOAOUTTWVEI TN OKEPN KOI TNV KPioT Toug
ota A1 Toug pe Spoug eptropikrig TuTroTroinong (ISO).

e Kat’ ovaia To OX0Ael0 €XEl KATOPEPEI VO PIHADOEI TOUG/ TIG HOONTES / TPIES, OAAG
KOl TOLG/ TIG EKTTAOEVTIKOUS. AUTEG Ol XOHEVES PWVES Bax iV TTOAG VO pOG TTOLV
YIO V& TTEPIYPGPOLY TO TEAHG OTO 0TToio BpioKovTal Kal Vol TIPOTEVOUV TPGTTOUS
yia va Bpeber pia 816060, O kGop0g XTICETAI PE TIG «PWVESH GAwV, dnpiovpyeiTal
e TIG AEEEIG TOLG Kail dev vl EK PUOEWS TAX TIPAYHOTA £TOL. AVTIBETO KATOOKEL G-
(eTon HEOW TWV TTONTIOPIKGOV (KOl EKTTAISEVTIKAV) TTPASIAKWVY EVEPYNPATWV HOG.
ETropévag pmmopoUpie Vo TOV OITTOSOUCOVHE KOl VOt TOV XTIOOUHE amTé ThV opXh.

1.2. H Kpwnikaj Ilarbaywyksj we aviinporaon

270 mAaiolo Tng KpiTikig Ocwpiag, n Kpitiki Moubdaywyiki-e§eTaler Ta oxoAeiar wg
KOIVWVIKEG KATOOKEVES (social construction) (Dragonas, Gergen, McNamee, Tseliou,
2015: ix-xvi), T600 €VTOG TOL I0TOPIKOV TOUG OLYKEIHEVOL 600 KOl WG THHHO TOL LTTAP-
XOVTOG KOIV®WVIKOU, TTOMITIKOU KOl KUPIWS TOU TTOAITIOHIKOU 10TOU TTOU XapaKTnpidel
TNV Kupiopyn Kovevia. Qg piIooTTAOTIKG ETTIOTNHOVIKG PEUHA, TTOU KIVEITOI OTOV Q-
TIToda TNG CLHPBATIKAG TTAIOOYWYIKAS, AVOPEPETAI OTIG SIGPOPOTTOINHEVES EKTTON-
OEUTIKEG AVAYKES TV EKTTAIOEVOPEVV, OVAOEIKVOEL T HI KUPIOPXT KOLATOUPO TV
VTTOTEAWY OPGBWV IO TNV TTPOWONOT TNG SNHOKPOTIOS, TNG ATTEAELOEPWONS KAl TNS
OUHPETOXIKIG HGONONG, KOl ETTISIOKE! VO HETOIOXNPOTIOE! TNV KOIVOVIX KOI TO GXOAEI0
HE YVOHOVA TNV KOIVWVIKT] SIkaloovvr). To pebpa auTé appiofnTei Tnv opBoAoyIoTIKY,
QV-I0TOPIKNA KOI ATTO-TTOAITIKOTTOINHEV TIPOOEYYION TNG EKTTAIDELONG, AVAOEIKVUOVTOG
TOV Kpio1po poAo Trov €xouv 1 &oknorn TG TOAITIKAG £0VaTaG Kol 0 TTOAITIOHGS OTNY
KOTavonon Tou TPGTTou AEITOUPYIOG TOU OXOAEIOU, OTNV AVATIAPGOTACT TG ONMEI-
0AOYI0IG TOU KOl OTNV KATOOKELH TOU UTTOKEIMEVOU.

270 TAQO10 HIC TETOIOG PICOOTIAOTIKAG OTITIKIG TQX OXOAEIT (KOl 1 NYEGTT TOUG) pTTO-
pel va karavonBoUv Pévo HEow HIG av&AUONG O€ OXEOT) HE TO KPATOS, TNV OIKOVOMIOK
Kol Tov TTOAITIopd. Mia aré Tig Baoikég apxés Tng Kpitikig Moudorywyikrg eivan 6T
ATTEVBUVETOI OE EKEIVOUG, EKEIVES, EKEVA TTOL BPIOKOVTOI OTOV XWPO TNG EKTTaidELONG
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Kt SITNPOoUV TIG EATIIOES TOUG, KOl KUPIWS OTIG ATTOKAEIOPEVES O1 OTTOIEG OPGOES PTTO-
POUVY va avarrTUEOLV TIG GIKEG TOLG AEG KOl TIPOKTIKES, TTAPEXOVTES TOUS IGTOPIKI,
TOMITIOMIKT], TIOAITIKA KOI NOIKO-KOIVWVIKE €TAOYH, Kal avayvwpilovTag Tr OeTIK/
OTTEAEVOEPWTIKA OXEOT AVAPEST 0T Yo koi Thv e&ovoia (Apple, 2008, IpéAAiog,
2008: 23-24). Torypévn 010 TIAEUPS TWV ATTOKAEIGHEVWV KO KATOTTIECHEVWV, KO XWPIG
OVeIpa HaBNTWV/ TPIAV, AKOHO KOl TV KGOE £(60UG PUACKIOPEVWV OTO XWDPO TNG EK-
TIOOEVONG KO TNG KOIVWVIOG, ETTIYEIPET VO TOUG HETOTPEPEI ATTO KOVTIKEIPEVON EKTTON-
deVONG 0€ VTTOKEIPEVA TNG GUTOVOHIOG KOl XEIPOPETNOTSG TOUS.

Oa pihovoope YIa pia I5E0AOYIKY, PIAOCOPIKI| KOl EKTTAISEVTIKY) TTPOTAOT, TTOL KO-
Biotaron piIfooraoTiki 0To BaBpé TTou N eAevBepiar eivar £vag AVOEVTIKGG OKOTTOG,
péoa a1 Tov 0100 £vag GANOG eE0BEAIOPEVOG «KOOHOG» SUVATAI VO EVEPYOTTOINDEI.

H Kpitikr] ManSorywyikr| amreuBiveTar mpog 6Aoug/ 6Aeg/ GAa Toug/ Tig HaBNTES/ Tpieg
aveEPTATWS PUAOL, CWPATIKAG DIGTTAXONS, IBIGITEPWV AVOYKWDV, KOIVWVIKAS TEENS,
Bpnokeiag, QUARG, EBVIKGTNTAG, KOUATOUPAG Kol 0eEOVAAIKOU TTpoCavVATOAIoHOU (Van-
drick, 1994: 78). Emidicdkel va cAAGEe! TN Sopr| HIOG KATOTTIEGTIKIG KOIVWVIOG, aThpI-
{Bpevn otnyv Temoidnon 611 k&Be GvOpwTTog a&iCel pia extraibevor), Tov oTnpileTan
0€ pict GATPOUICTIKI|, CUVEPYATIKY KOI GVOPWTIOTIKI KPITIKK TTaidorywyikr| Bdon (Ga-
dotti, 1994: 17, Kanpol, 1998). I'at Tov AGyo au TS eTISIMOKE VO XTTOKOAVPEI KO VO O~
@IoPNTACEl TOV LEPIOTAPEVO POAO TwV OXOAeiwv. XTn Bewpict TOU TOMITIOHIKOD
keqpaAaiov Tov P. Bourdieu ) kouAToUpa Tou Ox0AEiOL, GTTWG AVTH CUYKPOTEITAI HEOT
o6 Tot AVOAUTIKG MPpOoYpEHPOTA, KOBWS KTTOTEAOUV TIPOEKTOOT) TOL TTOANITIOHOU TV
KUPIPXWV KOIVWVIKWDV OPGOWY, dnpiovpyel EKTTAISEVTIKEG AVIOGTNTES TTOU OVOTTO-
péyouv TIG aviodTNTES TNG Koivavikig doprs (Wexler, 1981: 257-261). Xto mAaiolo
VTG, o1 KPITIKOI TTaidorywyol avaADoLV YevIKG Tor 0XO0Aeiar He €vav SITTG TPOTTO: WG
HNXaVIOHOUS Ta&IVOUNONG HE TOUG OTTOIOUG OPICHEVEG KATNYOPIEG ELVOOUVTAI AGYW
PUAG, BPNOKEIDG, KOIVWVIKAG TEENG KO KOIVWVIKOU QUAOL, 01T T HIX HEPIC, KOI 1S
(POPEIG TTPOOWTTIKIG KOl KOIVWVIKAG EVOUVAH®ONS, OTTé TNV GAAN.

Z0p@wva pe Toug pILOOTTAOTES TTAISAYWYOUS, 01 EKTTAISEVTIKO Kal 01 podnTES/
TPIEG TIPETTEI VO KATOVOIHO0UV TOV pGAO TTOL €XEI N OXOAIKI| EKTTQIOELOTN 0T OUVOEDN
TNG YvV®OoNg pe Tnv e€ovoia, £€TO1 MOTE VA TN XPNOIPOTTOIRO0LY pE OTEYO TN diapdp-
WO KPITIKOV KOI EVEPYWV TTOAITGWV. H UTTOKEIPEVIKT TTapEpaon Kal epTTeIpiar avar-
YVwpileTal TTAEOV G ONPOVTIKNA YIO TNV avGAvon Tng oUVOETNG 0XE0NG GVAHECK OTO
OXOAei0 Kal TNV Kolvwvia, atré T Bewpiar TG AvVTIOTAONG, KATG TNV OTTOIG 01 PO
VIGHOI TNG KOIVWVIKIG KO TTOAITIOHIKIG OVATTOPAYWYHS TTAVTA CLUVAVTOUY OTOIXEIO
avtioToong (Apple, 1982: 1-10).

H Bewpnon Tng oxoMikrig pH&bnong ws piag ovdéTepng diadikaoiog dev 1o0xVer. H ek-
Traidevon £xel TavTa éva TTOAITIKG okoTré. EiTe ouokoTICel T TIPAYHATO, EITE ATTOKO-
AOTITEN TIG KATOTTIEOTIKESG OXEOEIG HETAED TV avOpwdTTwV (Freire, 1970). ZOppva pe
Tnv Ares (2006: 12-20), ) p&ONON TTPOEPXETON ATTO TNV KPITIKY £EETAON TNG KOIVWVIKAS
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TGENS TToL 0dNYEl O€ Spdon oTNV LTIMPETIT TNG KOIVWVIKASG dikalooUvng. ETropévmws, n
amroTeAeapaTIKi SidaokoA wg TTONITIKY TTP&EN TPETel va 0TOXEVEI OTOV TTOAITIKG
pETAOXNHOTIONS Yiax Adyoug dikatoobvng (Joldersma, 1999: 129-148), emTpémovTag
0TOUG HOBNTEG/ TPIEG var eETELOLY Ta TIPOPARHATA TG EKTTAIOEVONG, VO TAX OLVEION-
TOTTOI0UV, VO TO OVOHALOULV KOI V& TG GHPIOPBNTOUV PEOT OIS TNV KOIVWVIKI] dpdion
(TpSéAAiog, 2009).

v 610 KATELOLVOT) KA Ol EKTTAISEVTIKOI, HOOAIVOLV VO OKEPTOVTO KOl VO EVEP-
YOOV KPITIKG, V& aQvamTOO00UV HIX KPITIKA ouveidnorn ou Toug/ Tig Bondd va BeA-
TIOOOLV TIG OLVOIKEG LWI|G TOUG KOl VO GvOAGPBOLVY TIG ATTOPAITNTES EVEPYEIES VIO VO
0IKOSOPAOOoLY piar TTIo diKaln Kol 106TIHN KOIVwvio. AVTIAGHBAVOVTOI T OXOAIKY €K-
TaidevON T60O WG poPPr TTONTIOHIKAS TTOAITIKG 600 KOI (G TIPOETOIHAOTO € KATOI-
OTAOEIG dNHOKPATIKAG KOIVWVIKAG {wns. Méoa oe auTé To Adyo ol ektraidevTiKOl
pTTOpOUV var 160000V 6XI w6 SIEKTTEPAIWTES TNG SISAOKOAI TOUG, GAAG WG diavoou-
pevol rov avoAapévouy evepyr evBOVN oe oxéon He To Ti HidGoKovy, TR Siddakouv
Kal TTo101 €ival o1 EVPUTEPOI OKOTTOI VI TOLG OTTOI0VG OYWVICOVTO.

[MpoéOeo, GpWS, YIO VO GP@IOPNTIOEN KAVEIG TOV POAO TOL ONpEPIVOU GYOAEIOVL
Kol va 0dnynoei oTnv amreAevBEPWOT amré Ta GEOPG TOL KO OTTO EKEN 0TI XEIPOIPE-
Tnon &ivar n katavonon tng didkpiong Tou Freire (1977), avépeoa otnv Tpatredikn
avTIANYN TNG EKTTRIOELONG, ATTG TN HIG, KOI TNV TTPOPANpaTiCovoa p&Onon, oTré TNV
GAAN. 2TV TTapadooiok avTiAnyrn, ol EKTTaIOEVTIKOT BEWPOUVTOI TTVADVES TNG YVO-
ong Ko oMoy var Yvwpifouy T TTAVTQ, eved ol HoONTEG/ HaOATPIES eival kevd do-
Xeio Tou TPETTEl var YepiGouv. Xe auTr| akpIdg Tn diadikaaia (Tov e10Gyel €vag 1 pia
Ko Tapayel GAAOG | GAAN) edpadeTan n oxéon KaTameoTr Kol Katarmme{dpevou/ ng.
Qg evaMakTik) AVon 0T TPaTTedIKG povTéo, o Freire rpdTeive To HOVTEAO TNG TTO-
pouaiaaong Tou TpofAfjpaTog (problem posing model) 1}, aAAIcdG, TNG TrPoPAnpaTiCou-
00G pGONONG, OV PTTOPEl var 0dNYHOEl 08 KPITIKF) OLUVEIdNOTN Kal 08 avaTTTLEN TNG
YV®ONG a1ré Toug/ TIG idI0VG/ €G TOVG/ TIG HOONTES/ TPIES, £0TIGLOVTOG OTA TTPOPAN-
parta TnG Lwrg Tous. Eopévms, atrd Tn oTiypn Tou BEToupE TouG/ TIG HABNTES/ TpiEg
oTn diadikaoia Tng Tapovaiaong Tov TPOPARpATOS, £ TNG oLCTG dnpIoLVPYOUHE
TOV QTTAPAITNTO XWPO ApPIoPATNONG.

H oxoAik| extraibevon Ba £mpeTre va eival pia Siadikaoia eE€TOONG TOL TG KATO-
OKEVALETOI 1) VTTOKEIPEVIKOTNTA TWV HOONTAOV/ TPIOV PECT ATTO TIG ETTIKPOTOVOES
16€eg, adieg kal kOOHOAVTIARPEIG TG KLPIaPXNG KOLATOUPOS. Or eKTTaISEVTIKOI OpEi-
Aovv va evBappUlVOULV TOUG/ TIG HABNTES / TPIEG TOUS VA EIVAI AVAIOTOXAOTIKOI/ €G KOt
va Toug/ TIg fonBRooLY VO ATTOKTAHOOLY €V EVWOIOAOYIKG TTAGICIO I VO apXiTouV
va ava{nTovv OTTOVTAOEIG 08 OXE0N HE TO TTAG I KOIVWVIO KOl TO OXOAEIO ETTIKUP-
VOLV T GVEIPX KAl TIG A&iEG TTOL £XOLV OPICHEVOI GVOPWTTOI EVOVTI GAAWY KO TTOPGA-
AnAa va avadnTRoouy SISIKAOTEG 0IKOSGUNONG HIG KOIVWVIKIAS (PAVTAOIOG TTOU Vo
AerToupyei oTo TAGIOI0 pIaG YADMOOOG EATTIOOG.
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2T0 ONpEio AUTS PETATOTTICETON TO EVOIOPEPOV TWV KPITIKWV TIXIOXYWYWDV OTX TTPO-
YPEHPOTO OTTOLOWV KOl 0T OXOANIKG EYXEIPIOIX WG KEIUEVD PE GUYKEKPIHEVO TTEPIEXO-
HEVO KO HOPT), TO OTTOIO EVOOPKUWVOLV CUYKEKPIPEVES OTITIKEG TNG TIPOAYHATIKOTNTOS,
OAAG KOl OUYKEKPIPEVOUG TPGTTOLG ETIAOYAS KOl SIGOEONS TWV LTTAPYXOVTWY YVDOEWV.
X710 TACIOI0 QVT6 Sev €xel Xwpo N madeTiavi] avTiAnPn SixXwPIoHOD TWV ATOHWY,
avéoya pe Tnv nAikia, pe Bdon Tnv omoia oxedidlovTal OHEPT TO TIPOYPRPUATO
oTToLdWV Kail YwpidovTal Ta TTaIdIG o€ TAEEIS. TTPOKEITAI yIor HIO YEVIKEVHEVI OTITIKH,
| OTTOI0t TIPOCPEPEI TUTTOTIOINHEVES AVOEIG OF TTPOKAOOPICHEVA TTPOPBAfpOT YO KGOE
NAIKIQ, Xwpig va AapBdvel vTTOWPN T IBIXITEPT XAPAKTNPIOTIKG, TIG AVNOUXIES, TOUG
TPOPBANHATIOHOUS, TIG IKAVOTNTES KOI TNV EPTTEIPI TOL KGOE TTandI00. Agv LTIGPYE piCK
peBodoAoyiar TToL va pTTopel va AeIToupyroel yia 6GAoug Toug TANBuopoUs. ‘OTrws, eTTi-
ong, 6ev prropel va uTIGPYEl TTARPWS KOABOPIOPEVO TIPGYPOHHG OTTOLdWYV, SIGTI GAES 01
OTTOPAOEIG TTOL OXETICOVTOI HE QUTO KO TO LAIKG TTOU TIPETTEl var HEAETNOET TTPETTEl VOX
BooiCeTan 0TIG AVAYKES Kal Ta evOIa@EpovTa Twv pobnTwv/ Tpicdv (Aliakbari, Faraji,
2011: 79).

O Aliakbari kan Faraji (6.11.) etrionpaivouv 6T1 TO TTPSYPAPHO OTTOVOWY TTPETTEN VO
ival TTAQICIPEVO OTré TN XPrON TWV HOONOIOK®V EPTTEIPIAV KAl TOV TTPXYHOTIKO-
THTWV TNG {wig Twv TTaIdIwY. Eva TETOI0 TIPGYPOPPO OTTOLOWV £Vl HETAOYNHATI-
oTIkG, OnAad TpowOEl TNV ATOKTNON TWV OTMOPAITNTWV OTPATNYIKOV KOl
oe€loTATWV (1] APIOTEPOTATWVY) QT TOLG/ TIG HAONTEG/ TPIEG TTOL B Tovg/ Tig Pon-
Brjoouv va AdBouv aTro@AaoEls, o1 0Troieg ETTNPEGLOLY TNV KOIVWVIKH, TTONITIKI| KAl OI-
KOVOMIKA TIporypaTIKGTN TG TOLG (Giroux, Mclaren, 1992: 7-30). ETropévas, o1 «T&Eeigy,
o€ aUTH TN Aoyikn, PTTopel va eivain TTOAV-NAIKIOKES Kol &g oxnNUaTICoVTal Pe KPITHPIO
TNV nAIKia i} Toug BaBpovs, AAAG pe BAon To EVEIGPEPOVTA TWV TSIV, TNV avE-
TTLEN TPOYPOUHETWY TIPAKTIKAG AOKNONG KOl TOV TIPOCWTTIKG puBUS uddnong.

O pbAog Tou/ TNG eKTTAISEVTIKOU €ivan {WTIKHG ONPOOIOS YIX TNV EQOPHOYN HIOG TE-
Tolag avtiAnyns. Or Kincheloe kai Mclaren (1994: 138-157) vtrooTnpiouv 6T1 oI &K-
TIISEVTIKOI TTPETTEI VO EVOUVOHVOLY TOUG HOBNTEG KOl TIG HOBRTPIEG TOUG VIO VO TOUG
avEGVOLY OLVEX®MS TO BABPG OLVEIBNTOTTOMOT TOUG OTA KOIVWVIK& TIPOPARHOTO KOl
TNV TTAPOXI] KOIVOVIKQV Be0p®V. "ETO1, 01 eKTTOISEVTIKOI, OUPPWVA HE TOLG GPOUS TOU
Giroux (1985: 736-379), eival peTOOXNPOTIOTIKOI SiavooUpevol (transformative intellec-
tuals), TTou SIBETOLV TN YVWOT KOl TNV IKAVETNTO VO ETTIKPIVOLY KO VO ETTIXEIPOVY VKX
HETAHOPEQWVOLV TIG VPIOTAHEVEG QVIOOTNTEG OTNV Kovwvia (Darder, 2009: 575). O1
ddokalol/ g kaAolvTal, AoITTOV, va ap@IofnTioouy Tnv LTTaPXOLOQ dopr, aTToppi-
TITOVTOG TIG HOKPOXPOVES TTOMITIOTIKESG TTPo0dOKiEg, Tar SIkG Toug (1610TEAR) KivnTpOr
Kol TO O0OTNHO, Kol EMITTAEOV TIPETTEl VoL HEITOLY Tnv e§ovoia Tov e€aapaAilovv
péow Twv TITAwv Toug. O1 KPITIKOI/ £€G TTaIdOYWYOI PPOVTICOLY YIO TN XEIPOPETIKH
yvadon mouv Bonf& Toug HoBNTES Kol TIG HOBATPIEG VO KATAVOROOLY TIWS O OXEOEIG
£€ov0I0G Kal TTPOVOHIWY OTPEPADVOLY KOl XEIPOYWYOUV TIG KOIVWVIKEG OXEOEIG KO
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ToULG/ TI BonBovV va TIg avoryvapi{ouV KAl Vo orywvIoTOUY Hadi TOUS YIO TNV KOIVVIKT
oMoy (Aliakbari, Faraji, 2011: 80).

ZOpPVA pE TIG TTOPATTAV® SIATTIOTWOEIG 0/ 1) EKTTAISEVTIKGG KAAEITOI VO EVOWHO-
TWOEI TIG XAHEVESG PWVEG HABNTOV/ TPIWOV OTO OXOAIKG ETIHITEVYHO KO VO TIG OUVUTTO-
Aoyioel wg EDOTOXES, ATTOPPITITOVTOG TN HOVAOIKT| cogpia Twv evnAikwv (Brion-Meisels,
2015: 67-82). H Siadikacia auTr| ogpeilel va amoTeAéoel piat TTOMITIKF KAl TIOAITIOHIKA
Tpadiak eVEpYEIa, n otroia €xel dIGpkela, péBodO Kal oLVETTEIO Ko Oev e€avVTAEITOI
0€& OTTOOTTOOHOTIKEG KOl HEHOVWHEVES EKTTAIDEVTIKESG OPGOEIG Kol TIPOKTIKES. MPOKeI-
Tai yia pio KpiTikr) Moudorywyikr ou emididkel T 6€opevon Kal TNy evepyr] EPTTAOK
TWV VEWV PE EVEPYEIEG, OTTWG:

1. ZuykévTpworn XPHOIHwV Se60pEVV, OXETIKG HE TI) OXOAIKH KOUATOUPO KOI TO TTOil-
SorywyIk6 KAfpa evTOg K ekTOG TGENS. H Siadikaoia auTr| Tpérel vor otnprytel 0T
Béon evég Siaddyou o Ba propel va atrokoAU eI TIG KaONpEPIVES afefaidTnTeg
6Ang TNnG OXOAIKAG KOIVOTNTAG, OUPTTEPIAAHBAVOHEVWV TTPWTIOTWS TWV TEPIBW-
PIOTTOINPEVDV KOl KATOTTIECOPEVWV HOONTWV/ TPIGV.

2. AEIOAGYNON TWV TTPAYHOTIKWOV QVOYK®Y TOU OX0AgioL Kol e6g0pean AVOEwY OTIG
0TT0iEG B PTTOPOUV VO CUHHETGOXOLV GAoI/ GAes/ SAar evepyd. ETropévms, aranTei-
Tol 1 SIGPGPPWON HIGG GUVOAIKHG EK HEPOUSG TOL OXOAEIOL OTGONG ATTEVOVTI OTIG
KOTOTTIEOTIKEG CUVOIKES TTOL AVTIPETWTTICOLV O VEOI/ VEES.

3. EvepyoTroinon Touv Beopol Twv HaBNTIKWY KOIVOTHTWY 0t Véa Béon. Or padnTés/
TPIEG; WG WPIHA GTOHO; CLVOIGAEYOVTOI KPITIKG KOl EVOULVEIDNTA. ETTIKOIVGIVOUV 106-
TIPQ 0T OXOAIKH KOIVOTNTOL.

4. AiktOwor pe Tandid amré GAAa oxoAeiar, kaBwg auTo Ba BonBroel oTov SIapoIPACHE
1I6edV KO OTNV OVATITUEN OTOXAOTIKWY IKAVOTATWV.

5. ZUPPETOXT] O€ SI10-OXOAIK& TIPOYPSHHPOTO KOI NHEPES ETTAYYEAHATIKOD TTPOTAVOTO-
Aigp0U, 61ToUL £pY0dATES/ TPIEG KOl EPYACOHEVOI/ €G KOAOUVTOI VO HIAJTOLY IOGTIHG
pe To Toudid.

6. ZuppeToxn oTIS dladikaoieg TTPSGOANYNG TTPpoowTTIKOU. O podNTES/ TPIEG HTTOPOLV
va e€nyrioouv TI avapévouv amé vav/ pia SGokalo/ o fj Evav/ pia SievBuvTr/ Tpia
KOl GUTEG o1 aTréelg TPETel var AapBévovTtar gofapd uTTéyn oTn dladIKaoTor eTTI-
Aoyns.

7. ETrékTaon Tng XopEVNS PwVAS TV HABNTOV/ TPIOV OTNV KOIVOTNTA, WS pia dnpo-
kpaTikf Siadikaoia, 6TTov oTNV ETAVON TWV KOIVWVIK®VY KAl TTOMTIK®Y TTPoAn-
PATWV EPTTAEKETO 1 VEOAITX.

Méoa amé Tnv epappoyn Twv apxwv Tng Kpiikig MaidoaywyikAg o/ n eKTTaideuTIKGS

emMITUYXAVEI TTOMATAG 0PEAN, O OXEOT HE TOUG GIEOVEG TTOU TEBNKOAV TTOPATTEV®.
Ta onpavTikéTEpa cLVOPICOVTOI WG AKOAOVOWS:
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1. EmTUyX&VETOQl N TIpO@ONON VGG GUPHETOXIKOU ONHOKPATIKOU KAIHOTOG OTO OXO0-
Aeio, pe Péon To o1roio N diadikaoion APNG ATOPEoE®V Katl 1] KOIVWVIKT] Aoyodoaoia
KaBioTaTol GLANOYIKI) UTTOBEDT) (MOBNTEG/ TPIES, YOVEIS, EKTTAIOEVTIKOI, TIPOCWTTIKG
Tou ayxoAeiov). ‘ETol, 0 €Aeyx0g dev TTPOKUTITEI OIS TTOAITIKES, KOIVWVIKES, TTOAITI-
OMIKEG KOl OIKOVOPIKEG ENT, GAAG, aTTé GAOUG TOUG EPTTAEKGHEVOUS (POPEIS, TTOL Oe-
wpoULVTal TTAOV TTOAUTIHOI TIXPGYOVTES TNG SIGUGPPWONG TNG YVWONS KAl TNg
EPTTEIPIOG TNG OXOAIKAG HOVAOOG.

2. O1 poOnTEG/ TPIEG HETATPETTOVTAI OTTG TTABNTIKG KOl OKOUOVTO OVTOl OF €VEPYY,
OMIAOUVTO Kl UTTEDOUVVA KOIVWVIKG UTTOKEIHEVO — OUVEPYATES/ TPIEG KOl OUVEPEL-
TNTEG/ TPIEG TOL OXOAgioL, EXOVTOG €vav TTapePPaTIKG péAo Kol Adyo oTn podn-
olokn diadikaoia, aMd kon ot oxoAikf {wr). H aveTtrionpn yvaon mou SiaBétouy,
a&lomoleiTal TAjpws 010 0X0AIKG emriTevypa. EmimmAéov, o1 evijAikeg Tradouy va
TOUG/ TIG/ TAX AVTIPETWTTICOLV WG AVWPIHOVS/ G/ O KOI TAK IBIC T TTAISIG XTTOKTOVV
KPITIKI] CUVEISNTOTTOMOT KOI PIG VEX HOPPI] HETO-YVOONS.

3. O oxediaopds kai n a&loAdynon Tou A.T. ko TNG OXOAIKA G KOUATOUPOS £V YEVEI LAO-
ToleiTan pe fAGon Tn AOYIKI) TNG «EK TWV KATW» CUHHETOXNS GAWVY TV EUTTAEKOHE-
VV.

4. O1 poBNTES/ TPIEG CUPHETEXOLV WG ONHIOLPYIKG KAl dPACTAPI PEAN OF TTOIKIAES
OHGOES YPOPPATIOHOU, XPNOIHOTIOIOVTOS TOV TIPOPOPIKS, TOV YPOTITS, OTITIKG KO
KIVAIOONTIKG KWMOIKO ETMKOIVOVIOG VI BIWHOTIKY p&ONon, KpITiKr, oA kai dia-
okédaon (Bron, Bovill, Veugelers, 2016: 15-27)

1.2.1. H KpITIKI] PETAOXNPATIOTIKI OXOAIKN Ny&oia

H kpiTikr| Trondorywyikr avTiAnypn ogpeider va diotrepvé To 0bvolo Tng OXOAIKIG Kol-
VOTNTOG KOI 0€ QUTO TO TAQICI0 B TIPETTEI, AOITTGV, VO ETTAVATIPOOOIOPICOVHE KOl
TNV éwvolx TNnG oXOAIKI G NYECIOG. To €i60g TNG OXOAIKI G NYEOIOG aTTOTEAET BEPEAIdON
TTOPAYOVTO YIO TOV TIPOTOIOPIOHS TNG KOIVWVIKIG A&ITOLPYIOS, TTONTIOHIKAG ETTITEAE-
0ong Ko TONITIKIG BeHaTOAOYIOG pIaG OXOAIKHG HOV&SAS. TV TTPETAON HOG Ta 0XO-
Agia TTAvoLY Vo TTAPOLOIGLOVTOI WG HOCOVOG CNHOOTOG SUVAHEIG OTNV OVATTOPOYWYH
TNG KUPIXPXNSG KOLATOUPOS KAl IBE0AOYITOG, BIGTI EPOTOV THV AVATTAPEYOLV, HTTOPOVY
Kol va TNy apayouv (Brameld, 1965/ 2000: 75-93).

H peTaoxnpaTIoTIKA avTIANYN TNG OXO0AIKIG NYETTOG OITTOOXOAET EVTOVA TIG EPEVVES
OXETIKG P Ta {NTHHOTO OPYAVWOIAKIG OUPTTEPIPOPAS, OXONIKHS Siofknang Ko nye-
O10K®V 16e0A0yIQV (Stewart, 2006: 1-29).

H aflomoinon peAetdv améd kpiTikovg Taidaywyols, 6mwg Freire, Kincheloe,
Mclaren, Apple, Giroux kair Macedo, K.&. emMITPETOLY TNV AUPIOPHTNON TUTTOTTOI-
NHEVOV KOl KOBETOTTOINHEVWVY TIPAKTIKWY 0TI d10iKNOT, TTPOKPIVOVTOG £va VEO Upog
otn oxoAikr nyeoia. Na tnv Kpimik Moudaywyikn n yvaoon eivol KoIvwviké KaTo-
oKeLOOPEVN kal faBid pilwpévn oTIg OXEoEI§ EE0VOTRS. Evag KPITIKGS NYETNG o@eilel
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VO OVAPOTIETAI PE TTOI0 TPGTTO KOl YIX TT010 AGYO KATAOKEVGLETAI ] YVWOT] HE TOV
TPGTTO IOV KATAOKEVALETAI KOI TTWG OPIOHEVEG SOPESG TNG TTPAYHATIKOTNTOG VOHI-
poTroIobvVTal OTIé TNV KUPIPXN KOLATOUPQ, £Vv@d GAAEG amoppiTTTovTal. Me KUpIo
aitnpa Tov e€avOpwTIopd Tng ekTraidevong Kal Tng G10g TNG TaIdaYWYIKAS, 0TO
TAQICI0 TNG KPITIKAG HETAOXNHPATIOTIKAG OXOAIKIAG NYETIOG, 0/ 1 EKTTAIOEVTIKGS pie-
TOTPETETAI OTTO EKTEAEOTAS EVEPYEIDV O€ TTapG&yovTa oAAayris. H nyeoia karavo-
eiTal 6x1 ws-mrupnviky e§ovaia evég ATOHOV, CUHPWVA HE TO TTATEPVOAAIOTIKS,
OQUTOPYIKG, KATATTIIEOTIKG, KABOSNYNTIKG HOVTEAO, OAAG oav OAANAETTIOPACTIKH CUY-
peTOXIKN S10dIKaoTa PETAEY SIXPOPETIKDV ATOPWV T Evar SNUOKPATIKS KOl avOpw-
MOTIKG TAGiOI0.

Mo OLYKEKPIPEVD, PIC KPITIKH PHETOOXNHOTIOTIKH NYEOTO TTPOUTTOOETEI:

1. AMnAemriSpaon S1evBLVTWV/ TPIKV pE GAa TO PEPN TOL OXOAIKOU OpYaVIOHOU, OU-
PWVQ HE TO CUPHETOXIKA HOVTEAD eKTTaISEVTIKIG Sloiknong (Bush, 2008: 9-20).

2. ZupeTOXH 0T d1I0pépP®WaOn TNG KOUATOUPOG TNG OXOAIKAG HOVGdOG e 0TEXO TNV
emiTeLEN €vdg KovoL opapaTog (Eliophotou-Menon, 2011: 1-15).

3. Mpokpion Twv TEOTGPWY IKAVOTATWY, GUHPWVA pe Tov Robbins: e§idavikevpévn
ETTIPPOI], EPTIVEVOHEVO KIVITPO, TIVEVPOTIKA TTAPGTPUVOT) KOl EEATOHIKEVHEVOSG OTO-
X0op6g (Susilo, 2018: 126).

4. "Evav véo TOTTO NYeoiog oL B OTTOKOAVTITEI TOUG OUVOETOUG TPGTTOUSG HE TOUS

OTTOI0UG TOl OXOAEIX CUHPETEXOLVV OTNV AVTIPATIKI) KO ACUHHETPI KATAVOUN YV®-
OEWV KAl IKOVOTATWV.

5. ZUveIdnToTroMon TNG OToVSAGTNTASG TWV EKTTAISEVTIKWOV HETAPPLOHITEWY TTEPQL
ATTO TO GPIC TV VPICTEPEVWV OO TIKMV KOIVWVIKOOIKOVOHIKWY GAANAECOpTHOEWV.

6. AvtioToon oTnv Gvodo 61106 HOPPAS PATIOHOD KOI PATAIGHOU, CUVOEOVTES TOLG
HE TOV TTOYKGOHIO KOTTITOAIOHS Kol TO VEO TTVeUpa Tou IpTrepioAiopol (Kirylo, 2013:
XIX-XXV).

YOppwva pe Tov Giroux (2001), HI KPITIKA NYECIOKN avTIANYN KOAEITAI VO OTTOTL-
TIOVE TIG ATTEAEVOEPWTIKEG SUVATOTNTEG HIOG AVOKAIVIOHEVNG SNHOKPATIKAG dnpo-
o106 {wns oe emiedo YAwooog kal TpakTIKAS. EidikéTepa, oToxever: o) var S16GOKEI
Kl Vo EPOPPOLEl TIG YVAOEIS, TIG CUVIBEIES KOl TIG IKAVETNTES HIOG KPITIKAG GVGALGNG
NG 1016TNTOG TOV/ TNG TTOAITN/ 160G, B) Vo OETEl 08 KevTpIKK BEDT TNV NOIKT, Y) VO ETTI-
KEVTPWVETAI OTA {NTAHATA TNG S1opopds pe €vav TTOMITIKE HETAOXNHOTIOTIKG KOl
NOIKG apPIoBNTNOIOKS TPOTTO, §) Vo XpNOIHOTIOIEl P YADOOO TTov Hev avayel Ta {n-
TApoTa TNG £§0VOING, TNG SIKAIOTVVNG, TOL AYWVX KOI TNG AVIOGTNTOS OTO HEYGAO
APYNHO, aPAvVoVTaS €€ TIG OTTPOOTITES, IGTOPIKEG KAl KOONHEPIVEG KATOYPOPES,
€) va SnIoVPYEl VEEG HOPPES YVDONS KO SPGaNG, AVaIp@OVTOS TA ETTIOTNHOVIKG OpIct
KOl SNHIOLPYWDVTAG VEOUSG TOHEIG TTOPOYWYIS YVWONS Kol EUTTEIPIaG, {) va evBappUVvel
TNV aioBnon evoAAAKTIKOV AVOEwV, oLVOLGLOVTOG TNV KPITIKK KOl TN SuvaTOTNTA
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emTENEONS TNG, 1) VO QvaTTTOOOE! HIX BEWPItt YI TOUG/ TIG EKTTAIOEVTIKOUG KOl TOUG
TTOMITIOHIKOUG EPYATEG WG AVAHOPPWTEG SIAVOOUHEVOUS Kal B) Vot TTPOKPIVEL pIX TTO-
ANITIKN €KPPAONG TTOL CLVOLGLEN PIar EKBOXI] TOU KPETOHOVTEPVOLY» TNV KEPOAGIHON
onpaoica Tov TOMITIKOU 6edopévou.

O1 Aronowitz kai Giroux 0T BewpnTIKA TTPOCEYYION TNG EVVOIOG TNG «OVTIOTOONGY
(1993: 9, 208-210), TrpOTEIVOLY VO TTAPOXWPNOET XWDPOG OTOLS/ TIG HABNTEG/ TPIES YITK
va KIvnBoUv pe Baon T SIKEG TOUG YVWOEIG KOl EPTTEIPIES, EVA TO BECHIKG TTAQICIO
KOAEITal vor ouVUTTOAOYICEl TO TFOMITIOHIKG TOUG KEPGAXIO KOl VOl ETTIITPETTEI VO KO-
OTEl 1) wVI} TOUG, PE TTPOOTITIKN TNV KPITIKA CLVEISNTOTTOMOT Kol evEUVGHWOT| Toug
(NikoAo06ng, 2010: 35, 111). Mpog auTh TNV KaTeDOBLVON 1| OXOAIKA Nyecia diadpa-
patiCer onpavTiko poho. Or HaBNTEG/ TPIES KAl O1 EKTTAISEVTIKOI XEIPAPETOVVTAI OTTO
Tnv étroiat e§GPTNOT, TTOL TOLG KABIOTG EKTEAEOTIKG Opyava HEOnong Kal yivovTal
(ovv) epeuvnTEg/ TpIeg kan (OLV) SIEKDIKNTES/ TPIES.

H kpiTikA nyeoia ouvdéeTan pe To péAo Tov/ TNG eKTTAIdEVTIKOV-NYETN/ 160G WG diai-
vooUpevou/ g, o/ n omoiog/ a £xel T SVvapn va apgiofnTioer Tnv e€ovaia kon ap-
VEITOI VO evepyroel avTiBeTar ge TN Oikfj Tou/ Tng kpion. Ekeivo mou Tov/ Tnv
XopakTnpiCer eivan n koivwvikA AsiTovpyia Tng diavonTikAg Tovg/ TG epyaoiog. Mia
TETOIX OXOAIKN NYETTOr EVOIQPEPETA VIOt GUVOIKES TTOL TTPOWBOOVV TNV KOIVI SIdOOKO-
Afa, T oLAAOYIKN €PELVA KOI TOV SNUOKPOTIKG OXEDIAOUS, EVAVTIO OTIG PICOUEVES
a&ieg TOL AVTAYWVIOHOU, TOL ATOHICHOU KAl TNG TOTPIAPXInG TTov diamrepvolv A
To emiTeda TnG oXoAIKrG ektraidevong (Freire, 1984).

1.3. H Zvvopraxij neadeywywkij ovo nAaioro ¢ Kpinikijc Ilerdeywykijs

1.3.1. TevIKG XOPOAKTNPIOTIKG

O1 XOpEVES (PWVEG OTIG OTTOIEG AVAPEPONKAPE TTPOINYOUPEVIS £XOUV TTOAAG VO HOG
TIOLV, £POOOV TTPOTTTOOCOVHE VA TIG GIKOVGOVHE 1 VO TIG Sia&ooupe LTI To TIPIoHO
Tng ouvopiakig Taidaywyikng, (border pedagogy), n otmoiat cuVOLE ETAN SUVOHIKG piE
To Kivnpa NG KpITikAg Maidaywyikrg, Twv cuvopiokdy uTrepPaoewy Kal SIaouvoE-
oWV Y10 TN SIGHEPP®WaT £vEG OPEHATOS YIO KOIVWVIKI] SIKAIOOUVN KOl GUPHETOXIKT
dnpokpaTia (border-crossing voice) pog ekeiveg TiG OpGdEg TOL Tar ABEQTA CUVOPK
NS PUARG, TNG T&ENS, TOL PUAOL, TNG TALTATNTAS, TNG BPNOKEING KAl Tov oe€OV -
AikoU TTpooavaToAIopoU, TiG SlaxwpilouV Kol TIG ETIKETOTIOIOUV JE TPGTTO amrAVTO.
Y& aUTS TO TIAQIOI0; KAEIST Y1 TNV EKTTAIOELON TTAPAPEVEL ) HGONON PECW TNG €VVoIOG
TOUL «&AAOLY/ TNG «GAANG»,~TOL OIKEIOL Kol TOL avoikelov (Giroux, 1992: 28, 73-82).

H ouvoplakr eKTTaibevaT ETTIKEVTPWOVETOI O€ I0TOPIKG CNTAHPATA TTOL £XOUV OVOOIO-
HOPPWOE! TOV KGOHO - GUHTTEPIAGHBOAVOHEVNS TNG OTTO-AMTOIKIOTIOMOTNG, TWV KOIVOVI-
KWV ONUOKPOTIDV, TWV ETOVOOTACEWY, TNG TPOHOKPOTIOG, TWV OPnOKEVTIKWY
OUYKPOUOEWY, TOU OVTOYWVIOHOU OTNV ayopd £pYaOiog, KAOWS KAl TNG TTOXYKOOHIO-
TT0IMOoNG Kol TOL POAOL TWV LTTEPSUVAPEWY OF TTAYKOOHIa KATpoka. Mia amré Tig
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ONMHOVTIKEG TITUXEG TNG EIVAI O ETTAVATTPOOOIOPIOHOS TNG EVVOIOG TNG «ATTO-E60IPIKO-
TIOMNONS» KO TV «GUVEPWV» HETAED DIGPOPETIKWV KPOATWY, TFOMTIOHWV KOl ETTIOTNH®V
(Ziguras, McBurnie, 2015: xviii). O1 c0yxpoveg BewpOEI§ TNG AVTIOTAONS OTTOPPITITOLY
TOV I0TOPIKG AGYO TTOU OVTIHETWTTICEI TO OXOAEIO WG OPOIGHOPPT, ATTONITIK, OTTO-15€0-
AoyikoTroinpévn G@uAn kai TEAeoAOYIKI) Sopr] KABOAIKAG YVWOonS Kail paenons.-AvTiBeTa,
LTTOOTNPICOLY HIa GTTOWI VIO TNV EKTTAIOEVOT ATTOKEVTPWHEVI, TTONITIKN, EUPUAN, TTO-
AUTPOTTIKI|, TTOAVEOTIOKN KOI OVOIKTH.

Me Béon Ta Tapatévem n £vvolia Tou TTOAITIOHIKOU KEPOAXiOL amToKTG VEa aia
KOl ETTIXEIPEITAI POt «EK TWV KATW» TTPOTEYYIOT TNG EKTTAISEVTIKAG TTPAYHOTIKOTNTOS.
O1 katameldpevol/ €6 eival 0 «kkavévagy, ol BovBoi/ € fj or KOPTT&POOI OTN OKNVH| TNS
TG&ENS. H «apmvion auTdv Twv Traidiov avadeikviel 6An TNV TTOOOYEVEIX TNG EKTTON-
devong, xwpig auTO va onpaivel 6TI of TTOAITIOHIKES SIAPOPES Kail o BIoPopEg TaUTO-
TNTag Oa Tpémel va ayvonbolv. Avt’ auTol, ol ekTTaIdeVLTIKOI Bo TTPETTeEl Vo
ETTIKOAEOTOUV QUTEG TIG SIOPOPES/ ETEPATNTEG WG AVATIOOTIAOTO PEPOS TNG HGONONG.

Y& auTé TO TACioIo N Xuvopiokn Maibaywyikr eTxelpel va fonBrioel HaBnTES Kal
HOBNTPIEG VO KATAVOIOOULV TIG ICTOPIEG KA TIG EPTTEIPIEG TOUG KOl VO eEXAEIPOLV TTO-
AvTroikiAoug parypoUs (amro-edapIkoTToin o/ LIOBETNOT CUVOPIOKWY TOVTOTHTWY) VI
TNV eMTELEN HEYOADTEPNS AVTIANYNG KOl TIPGTANYNG TNG avBpadTTIvng epTreipiag (Ka-
plan, 1987: 188). H auvopiakn Traidaywyikr, SiammepvavTag Ta Gpia Tou oXoAgiou 1
TWV GTUTIWV HOPP@V EKTTAIOELONG, BEWPET WG CUOTATIKG TNG OTOIKEIO TOV TTONITIGHO
Kot eKAOBGVEl TOUG/ TIG EKTTAIOEVTIKOUG KOl TOUG/ TIG HaBNTES/ pOBHTPIES WG SiafdiTeg
OLVOPWV (TTOAITIOTIKOUG OKOTTAVELG) TTOU TTPOwBOOUV TV KOIVWVIKA dp&an oTo TACioI0
TOU HPETOPOVTEPVIOHOU» TnG avtioToong (Hicks, 1998: 47-58). Me Tov TpdéTro QLTS
ETITUYXAVETO 1] ETTEKTOOT) TOU OXOANKOU EVEPYIHATOG HEOO ATTO 10XUPES TIAIOEVTIKES
a&ieg, GG N AV TOYVWOIQ, N KOAAIEPYEIX TNG LTTEVOBUVVOTNTAS, 1 KATATTOAEUNOT TWV
TPOKATOAfPEWV, N avoxr o€ K&Oe TTOMTIOHIKT 1I8IITEPSTNTA, 1 EVIOXLON TNG QUTE-
VEPYEIOG KOl TV TTPWTOPBOVAIOV KAl 1 YONTEIX TNG YVWONS KOl TNG HOPPWONS.

Tot TTapaTrévew PTTopolV vor LAOTIOINBOUV POVO HEGO OO €vav OUGTNHOTIKG KUKAO
KPITIKO-TTPOCIOKWMV EVEPYEIWDV, OTOV QVTITTOOX TNG CUUTTIEPIANYNG, N OTTOIX TEAIKG OpIO-
BeTel TO SIAPOPETIKG PE PEON TTPOATTOPACIOHEVA KO ETTIBOASHEVO KPITHPIC, Y1 GUTO
HTTOPET VO XOPOKTNPIOTEN «EYW-EOVO-KEVTPIK» TTOL SeV KATAPEPVEL VO EKUETOAAELTET
TO TTAEOVEKTHHOTA TOU SI0POPETIKOV TTOMTIOHIKOU KEPOAIOU KOl BETEI Tar GPIX TOU
10V TOL OLOTHHATOG. TO EPWTNHA EIVOI «TTOI0GY CUUTTEPIAGHPBAVEI KTTOIOV» KOl GE TTOI0
TACi010; MATI™WG LTTOKPUTITETAI pit ASIGPATN NYEHOVIKA AOYIKT|, I} OTTOIxX ETTIXEIPE VOX
ETAVOQPEPEI pe AavBGvovTa TpETTo TNV TTPGTaON Yia €vTaén/ agopoiwarn; MAT®S n
OUPTTEPIANYPN KATOAYE! VO OYVOET TO! IDIITEPO XAPAKTNPIOTIKG TWV OPGOWY AUTAV;
EGv 10x0¢1 K&TI TETOI0, TETE 1) UPTTEPIANYN PTTOPET VO TPOVHOTIOE! TON KATOTTIECOPEVT
GTOO TIEPIOTGTEPO OIS 6, TI O GUVOIKES TTOL TTPOKGAECQV TNV KATOTTIEDT] TOUG. AVTi-
BeTa, 0TN B€01 TNG CUPTTEPIANYPNG PTTOPOUHE VO EICKYOUHE THV EVWOIX TOU GHPIOPOpIOL
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KOIVWVIKOU GUVUTTOAOYIOHOU, OVAPECD OTX KOTOTTIECOHEVO! KO hN| HEAN TNG OXOAIKIG
KOIVOTNTOG. H évvola Tou KOIVWVIKOD GUVUTTOAOYIOHOU KOBIOTG TOuG/ TI§ KaTarie(6-
HEVOUG/ £ OPATOUG GTNV KOIVWVIQ, QVATITOCTOVTOS TNV 0i0ON0T TOU CUV-QVIKEIV, TTOU
€iVo KEVTPIKI] VIO TOV OPYQVIKG OUTO-TTPOCOIOPIOHS TOLG KOl VIO THV avaTTTUEN TNG KOI-
VWVIKOTNTOG TOUG.

H vi08étnon piag ouvoplakig eKTTaISeLTIKNG Bedpnong emPdAAel va Snuiovpyn-
O0UpE VEEG HEBGOOUG Kail VEX pYOAEITr YIO TNV TTPOWONOT KA ETTIKOIVWVIO TGV TTOAI-
TIOHIKWV EPTTEIPIOV, HEOW TWV OTTOIWV 01 HOBNTEG APOPWVOLY TIG PWVEG TOVS KAl
KATOOKEVALOUV KOIVWVIKEG TAUTOTNTES, QUPIOPNTWVTAG TN féon Tévw oTnV oTroix
KaTaokeL&LovTal ) yvaon Kai ) egovoia.

EmmAéov, n pilooTraoTIKOTIOMOT, YIO TNV OTroiol KAVOpE AGYO TTapaTTave, dev pro-
pei va peivel o€ éva BewpnTIKG eTTITES0. ATTITEITOI pic TTPa§IaKT| avTiAnypn OTIg Trai-
SOYWYIKEG HOG EPUNVEIEG KOl EVEPYEIES, ATTO TNV OTToIx B TTPOKUWPEI 1 ATr6-pGonon
KOl 0TI OUVEXEIX 1] VEQ p&Onor. Y6 Tnv évvoia auTr| Bar TIPETTEl VO ETTAVOITTPOTOI0-
PIOTOVV TO IGXUOVTA AVOAUTIKG TTpOYpGHHaTa 0Tn Bdon Tng Xuvopioknig Maidayw-
YIKAS, avadeikviovTag Tn Haonon wg mediov diaAdyou avapeoa o éva TTARB0G amrd
pwVEg Trou PBpiokovTal o diGioToon fj SIaTTEAN peTOED TOUG, EVTOG AOVPHETPWY OXE-
oegwv g&ovaiag.

H ovvopiakn mepioxr], wg oupPOAIKSS / GuAog TATTOG, gival évag XWPog, GTTov ol
€OVOTIKEG OpGdES, OAAG KOl GToHO HE SIOPOPETIKG TTOMITIOHIKG KOI KOIVWVIKG XOPOi-
KTNPIOTIKG, KOOGS Ka1 0TAOEIG {whg, SeTPEDOVTOI VO avoryvapifouV Kol VO EPUNVED-
OOLV TG Ol BIAPOPEG TOUG UTTOPOUV VA ETTEKTEIVOUV TO BEPEAIO TNG AVOPWDTTIVIG
g Kal TwV SNUOKPATIKAY avTIAfPewy. G TTPOG AUTS 01 EKTTAISEVTIKOT 0PeAoLY
VO PNV UTTOTTETOLV OTOV KiVOLVO TNg €€1I6aVIKELONG KOI TOL POPAVTIOHOV. AvTiBeTq,
ogpeitovv va Bonbricovv Toug/ TIg HOONTEG/ TPIEG VO AvalnTHOOLY HIX YAWCOO YIX
TNV KPITIKN €EETACN TWV IGTOPIKG KOl KOIVWVIKGE KATOOKEVAGHEVWV OVTOTHTWY HE TIG
otroieg Couv.

1.3.2. Emimeda mpoo€yyiong Tng Zuvopiakis Maidaywyikrg

Y0ppwva pe Tov Giroux (1992), Tpiar eival Tor eTTiTESX TTPOOEYYIONG TNG GUVOPIOKIG
TASaywYIKIS, EVTOG KI EKTOG OXOAEIOL: (O) OTO TIPWTO POONTES/ TPIES, EKTTONOEVTIKOT
Kl KOIVG apXiCOuV VO KATAVOOUV TQ GPIX TV YVADOEWDY TOUS, TNV IOXUPOTToINEVN B0
o6 TNV OTTo0 HIAODY KOl TO TIAGIOI0 TV ETTIOTHHOAOYIKGY, TTOAITIKAV, TTOMTIOTIKGV
KOl KOIVWVIKGV TrepIBwpiwv Baoel Twv oTroiwv SIaTGooouy/ CUVBETOLV TN YAWOOX TNg
1oToping, TNG e€ovaiag MG Kar TnG Siapopds. H mpakTik oTo emimedo auTd TOLg
EMTPETTEI VA KIVBOUV TIEPA OTO TO TIOAITIOTIKG OUVOPX YIO VO KATOVOTOLV TOV AGYO
KOTOOKEVAG TWV OLVOPWVY KOI TWV OPimwv; KOI TO TTWG GUTA TO KOATOOKEVOOHEVOL
olvopay/ Gpia e§UTINPETOVY pUNYOVIGHOUS TNG £60V0IOG, pe BGon Toug oTroioug SoprOnKe
N TUTTIKY Kol N &TUTI eKTTAdELON. "ETO1 01 pOBNTEG/ TPIEG OVOITTTOOTOULV €var VED €i60G
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TIONITIOHIKOD YPOHHOTIOHOU, TTOU EMITPETTEN TNV KATOVONOT TV GLUVEPWY CUHPWVO
HE TO TTAPATTGVMD TACITI0. MOAIG avayvmpIoTOUV OUTG T KATAOKEVOOHEVO OpIX EVON
M0 €0KOAO Yo KGrolov/ o va PByer €6w oTré auTda.

X éva deVTePO TTiTTEDO (B), HOONTES/ TPIES, EKTTAISEVTIKOL KOl KOIVG TTPOOKOAOUVTAI
Kol aoKOUVTOI var «S1afaivouvy adIGKOTIa Ta GUVOPa KAl EVOAPPUVOVTAIL VO TOX ETTO-
VOTTPOCBIOPICOLY, WOTE VO KATAOTOUV «SICUVOPIOKOI» KO VO KATOVOCOLV THV OTTO-
EEvaon Twv GAAwV ko TNV aAAoTpiwaor TTov SIETTEN TIG KOIVWVIKEG dopés. ‘ETol, Ba
HTTOPEOOLY VO ETTIVOI 0LV «TATTOUGY, GTOUG OTTOI0UG O1 TTOAVEIOEIG TTOMITIOTIKO! TTépOI
EMTPETTOLV TN SNUIOLPYI VEWV TAVTOTATWY, PWVAV KAl YVHOOEWY Kal Bt eivol o€
601 vo ETTAVEEETAOOULY pE KPITIKG TIVEDUO TNV €vvola TOU «GAAOLY KOl TNG «GAANG».

TéAog, aTo TpiTo eTmiTredo (Y), HOONTES/ TPIES, EKTTAIOEVTIKOI KOl KOIVS TIPETTEN Vot -
HIOLPYAOOLY HIX VEX OTITIKT, VAV VEO (POKS, YIX TNV ETAVEEETAOT TWV I0TOPIKO-KOI-
VOVIK®OV KATAOKEVDV TWV «CUVOPWVY KO TWV «TETTWVY oL (TOUG) £X0ULV KAnpovo-
HAOEL, Yo va avTIANPOOUY KOl VO KATOVOHTOUV TOUG TTEPIOPITHOUS KOl TIG SUVOTETNTES
Toug. ‘Etol, Ba eival og B€0n va EKTIHOUV KOl VO KOTAVOOUV TNV IGTOPIO TOUS KOt TIG
TOUTGTNTES TOUG, AVOYVWPILOVTOG TOUG TTOAGTTAOUG KOl SIGPOPETIKOUG TTONITIOTIKOUG
KAOIKES, QY OEIG, TALTOTNTES KAl IOTOPIESG, PETT OITTG EAKVOTIKES EPHNVEVTIKES SIo-
dpopés. H diadikaoia auTr, 6nAadni va okETTTETAI Kavelg Tépar amrd Ta obvopa;, Tou/
NG EMTPETEI VO AVTIANPOET avTIpGOEeI§ oTNY 01 TOU/ TNG TNV TOUTSTNTO.

Méoa amé Ta Tapatmdve etireda, SiapoppdveTan pia faBiTepn diadikaoior Ko
TOVONoNG Tou/ TNG eoVTOV/ EQVTIG HOS, O OTT0I0G/ 1 oTTolx YiveTal vag XWPog Trel-
papaTiopo0, oy&tng kintellan kpITikig avaAvong yiax va SokiHaoToUv o1 SuVOTATNTEG
HOG KOl TO HOPPWTIKG pag Trepiexdpevo (Darder, 2009: 571-573).

1.3.3. ApX£G P0G ATTOTEAECPATIKHG EKTIAIBEVOTNG TWV EKTAISEVTIKWV
pe Baon T Zuvopiakn Maidaywyiky

Me Béion T 6oa avapépOnKav £mg TWPX KATOVOOUHE GTI UTTEPXOLY OIPKETG ONHEI
OTnNV KOONUEPIVH OXOAIKH TIPOYHOTIKOTNTA, TTOL TIPETTEI Va SiapopoTroinfolv pidiKa.
XTOV QVTITTOOO TNG TEXVOKPATIKAG OTITIKAG TTOU EVOWHATOVETAI OTX TTPOYPEUHOTO
KOTGPTIONG TWV EKTTXIOEVTIKWV BPIOKETAN O/ 1) CLVOPIOKSS EKTTAIOEVTIKGS, O/ 1) OTTOI0G/
o £X&1 TNV QVTIANYPN TOL ATTOKEVTPWHEVOUL EAEYXOUL KOI TV OPXWV TNG GCUHHETOXIKAS
dnpokpatiag. Mo oLYKEKPIPEVE, OPICPEVEG OTTG TIG APXES YIO HI OITTOTEAEOHOTIKNA
EKTTOIOELOT) EKTTAIOEVTIKWV OTO TTAXIOI0 TNG XuVopioknig MaidaywyikAg eivar o1 aKd-
Aouvbeg:

1. Na avTiIAngBoUpe TS 0 TTOMTIOHGS eTTNPeGEEl TNV KOOHOBEWpPIa POG.

2. Na avoyvwpioovpe 0TI TG TTAISIG TWV HETAVAOTWMV/ OTPIGV Bpiokovton og d1adi-
KaoTa TTOMNITIOTIKAG TTIPOCPHOYHS Kol GTI gival TBavS va LQICTAVTAI HICE TIONITI-
OpIKH] KOl PUXOAOYIKN KPIOT TAUTETNTAG.
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3. Na rpow6Brioovpe Tn onpooior Tng avatTuéng Se§loTHTWV/ apIoTEPOTATWY TTOL
oXeTiCovVTOI pE TNV TTOANITIOTIKY) KANPOVOUIG, £TO1 (OOTE EKTTAISEVTIKOT KOl HOONTES/
TPIEG VA KATAOTOVV IKavVOi o1T6 TTOANITIOTIKA &TTOn.

4. Na evaioBnToTroINBoVHE OXETIKA HE T TTOMTIOTIKG TARHTIOU KO Tr) N AEKTIKH €TTI-
KoIvwvio.

5. Na ouveldnToTtroijoovpe Toug KIVOUVOUG TTOU EVEXEI I ETIKETOTTOMOT).

6. Na eipooTe EvouVaIGONTIKON KOI VO VAT TOE0VHE HNXAVIOHOUS OTOSOXNS.

7. Not KATAVOFJOOUHE TNV EYYEVI] KATOTTIEDT TTOU BIOVOUY CUYKEKPIPEVEG OPAOES HO-
ONTAOV/ TPIOV 0NV TEEN KA1 TIG EKTTAISEVTIKEG TTOMTIKEG; TTOU THV TIPOKOAOUV.

8. Not 61€ABovpe atré avOpwTTIOTIKES PIOHATIKES S1adIKOOTES YO va digpeuviioOLHE
HE OUYKEKPIPEVO TPOTTO T KOIVWVIKG KO TIPOOMTTIKG EUTIOSI0; TTOU AVAKUTITOUV
aTr6 TA VEX TTOANITIKO-OIKOVOMIKG SESOPEVA TNG ETTIOETIKAG TTOYKOOHIOTTOIMONS.

9. Na eipaoTe TpOOLHOI/ €6 KO IKAVOI/ £ VO KATAVOOOUHE KOl VO HAOOUHE TGS VoL
S166okovpEe dIOPULAETIKG, diyAwooa, diamoAITIopIKG TToudIG, KABWS Kal va Sioyel-
PICOPOOTE TO TIONITIOHIKG TPAUHAL.

10. Not KOTOVOOOUHE TO XAPOKTNPIOTIKA PG TFOAGTTARG TAUTETNTOG, ETTIAEYOVTOG
TI TTPETTEl VO OUYKPATHOOVHE OIS TN YNYEVI] KOUATOUPO KOl TI VO OYKOAIGOOUE
o6 TIG VEEQG.

11. Not KOTAVOOOUHE TIG TTOYKOOHIEG TIOMTIKEG SUVGHEIG TTOL £PEPAV TOUG/ TIG HE-
Tov&oTEG/ TPIEG HAONTES/ TPIEG OTNV TAEN.

2. "Evteyxvn gpevvnuiky pefodoloyia ki €viexveg
18 OKTIKEG IPOAKTIKEG OVOPOPLKGE PE TI) CUVOPLOKN
eknoidsvon

2.1. Emornuoloyixéc 6103poponoijoeis Tic EVIEYVIS EPEVVITIKI]S
puebodoloyiac

H ouvopiokn avTiAnyn @épvel 0To Pwg TV VYK YIa SnpIovpyia vEwv epeuvnTi-
KOV Kol SI6AKTIKWV epYOAEimV Ko peBOS0A0YIRV, TTOL BX KATAPEPVOUV VO OTTOKOAU-
TITOUV TIG GBEQTEG TTAEUPES TNG KOIVWVIKIG TTPAYHATIKOTNTOS. TIG TTEPIOOOTEPES
POPEG, av KaI TTAPadEXSPOOTE TNV i aUTOV TOL TTAPAOEYHATOG, OdLVOTOVHE VO
TO EKPPBACOUE ] VO TO EPUNVEVCOVHE OTIG TIPOYHOTIKEG TOL SIXOTEOEIS.

AUTS oupfaiver eTreldry APVOUHOOTE VO HEAETIHOOVHE T OUVAIOBHOTA, TN PUOIO-
YVoIia Kot YEVIKG Tnv aAnBivi] kabnpepivi) {wn Tou ouveAou Twv avBpdTwv. ETol,
OKGHN KI 6Tav avoryvwpifoupe TNy aiar TOU TTOANITIOPIKOD KEPOAXIOL GUYKEKPIHEVWV
KOTOECOPEVDV OHGOWY, eV KATAPEPVOLHE VO TNV ATTOdEXTOUHE KOl V& TNV alo-
TIOINOOVHE WG EVA IGGTIHO KEPBGAQIO HE TO SIKG POG, OTTAG TNV «CUHTTEPIAGHBGVOUEY.
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Kartd ouvétreia, xpelaldpaoTe pia epeuvnTIKN Ko S100KTIKY peBodoAoyia, Tou va eivai
IKavVA Vo «HIAROED aTTEVOEIRG TN 1} 0TI YAWOOO QUTWV TWV AVOPDTTWV Ki 6XI VO HETO-
XeIPICOpaOTE Eva GUHPBATIKG TTAISOYWYIKG AeEIAGYI0, TToL £XEl drpioupYNOEl yIx vor Tre-
PIYPGYPEl GUVOKES TTOL APOPOUV Eva TEAEIWS SICIPOPETIKS 10TOPIKG KAI KOIVWVIKG
OUYKEIPEVO.

KéBe €pevva 0TOXEVEI OTO VO KATOVOHOOVHE YIOTT OI GvOpwTTol OKEPTOVTAI, QTOG-
VOVTQI, QVTIOPOUV KOl OUHTTEPIPEPOVTAI, £TOI GTTWG TO KAVOLV. AUTO Oev PTTOPET VO
vAoTToINBEN, TTOPG POVO EGV TTPOXWPHOOVHE TNV AVAAUOT) KOI HEAETT) TWV OOPATWY
TTAELPWV TOU KOIVWVIKOTTOAITIKOU YiyveoBai: Twv OUPBOAIKWY KOl GUAWY XOPOKTNPI-
OTIK®V TNG AVOPMTTIVIG OUHPTTEPIPOPAS (OUVAITBAPOTA, TEAETOLPYIKS, TrafyVIa, OTE-
PESTUTTO/ TIPOKATOAAPEIS, EVOWDHATES TIPOSIOOETEIS. H ETTIOTNHOVIKI| HOG HOVOHEPEIT
OLXVG SeV HOG ETITPETTEI VO KAVOULHE OKOTIG 6, TI BewpoVE TTPoUTTE0e0T TNG SOLAEIGS
pas. E€oBeAiCovpe atmd Tnv €mMOTNHOVIKG KOl OXOAIKI] ouyypa®n Tnv a@r, Tnv
éogpnon, [ TNV kivnon, dnAadr| Tn puoloyvwpia TNg KaBnuepiviig {wnig Twv avlpw-
TV KAl Tot v Toug, eKAAUPEVOVTAS Tor wg avekboToAoyIkG aToixeia. 1" auTé ko
otrévia opiCoupe pia EexwpioTr pEB0SO €PELVOS, TTPOKEIPEVOL VO HEAETHOOVHE GAQ,
TO OTTOIC ATTOTEAOUV ONHAVTIKGE EPEVVNTIKG OTOIXEIX VIO TNV OVOPWTTIOTIKI| TIPOCEY-
Yion TV avTIAPEWDY, TWV CUHTTEPIPOPWV KOI TWV EUTTEIPIDOV HOG, EISIKG TNV £TTOXN
paG, n oTroiar Xl wg XApaKTNPIoTIKG TN dlaopeTikéTnTa (Glesne, 2018: 13-19).

H Zvvopioxn Moudorywyikn eivar SuVaTéV va oUVOLOCTET YOVIPO PE TNV EVTEXVI EPEV-
vNTIKI peBOdOAOYID, N OTIOIX PO ETTIITPETTEI VO KATOVOROOUHE KOI VO XTTOOEXTOVHE
OTIG TIPAYHOTIKOTNTES TWV KATATIECSHEVWY OpGOwv. H TpdTaon auTh amroTeAel, ov-
OI0OTIKG, TOV «TPITO SPGHO», YIO VO (PTAOOUHE OTOV KOIVWVIKG HETAOXNHATIONO. [1p6-
KeITal ylo pia diadikaoio Tou oToxeVel OTNV evioxuon Tng EPTAOKAS Twv
TEPIBWPIOTIOINPEVWY OpGOWV/ TTANBLOHWY 0T OXOAIKA KOI KOIVGVIKH {wh Ko 0N
BeATiwon Twv emITESWV YpappaTIOpoU Tous. H adlotroinon Twv EvTeXvav TTPaKTIKOV
WG HEOWV EKPPOIONSG AVOOEIKVUEI TOV TIPAYHATIKG GUVOIGONHOTIKG KOOHO, OAAG KOl
TO TTOMNITIOHIKG KEPGAQIO TV OGOV auT®V. Eiva picr pop@r £peuvag Tou «avagé-
PETO O€ EVVOIEG, T€ OPIOHOUG EVVOIRV, XOPOKTNPIOTIKG, HETOPOPES, OUHPBOAN KOl 0TV
TTEPIYPOIPH TWV TIPOAYHATWVY KAl OXI OTIG KHETPATEIS 1] TOL HETPOL TOUGY.

3TN oLVOLOOTIKA QUTH €PELVa HETOPPGLEIS TN {wr, TNV KAVEIG KEIPEVO... Eva gp-
TIVEUOUEVO TTPOIGV oTré TIG LWEG TTOU TIOPATNPEIG KOl OTré o TG TToL ol {0101/ iB1eg wg
epevvnTég/ Tpieg pépvoupie eTri oknvr|g (Glesne, 2018: 13). “ETol, aAAGlouv Kai o1 pebo-
doloyieg, e TNV eTMIvénon VEwv TPOTIwVY OTTOLORAG TOU EKTTAIGEVTIKOU KOI KOIVOWVIKOU
OUPTTAVTOS KAl HE TN Snpiovpyia VEWVY YVWOEWY Kl EKTIHACEWY (KIVIHO YIX TO TTOAI-
TIKG SIKADPOTS, QEUIVIOTIKOG OKTIBIOHOS, KPITIKH TTAIOOYWYIKI, TToryKOOpIoTroinor)/
QVTI-TTOYKOOHIOTTOMOT), TTOAVTTOAITIOUIKGTNTO, KOAAMITEXVIKO KiVpa, BEXTPO TwV KO-
TOMEOPEVWY, KATT.). H 0Tpogr auTr cuveTrdyeTal Tnv adloTroinon Evrexvav TpoTTwv
EPTTAOKI|G TOU YEVIKOU TTANBUOHOL OTHV TTPOo€yyion Tng Lwng Kol Twv HEYGA®V ar)-
YOEWV TTOU DIGHOPPWOAV TIG EPTTEIPIES.
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To TTAEOVEKTNHO HIOG TETOIOG EPELVNTIKAG HEBOOOAOYIOG eival GTI avaTPETTEN TN CUY-
BoTikA Kol povodIGoTaTn avTiAnyn TTepi €peuvag 0TV OKAONHAIKN KOIVOTNTO. Anpi-
oupyoi omrd Si1Gpopa KOANITEXVIKG TTediax PTropolv var evTaxBoUv O €PEVVNTIKES
OPIGOES Kal TG KOIVOU pE ETTIOTHHOVESG TWV KOIVOVIKGOV KOI TWV OVOPWTTIOTIK®V ETTI-
OTNH®V, GKOHN KO TWV QUOIKQDV ETIOTNHOV ] TWV ETIOTNHAV LYEIOS, va eEeTGlOLY
OXI HOVO SIETTIOTNHOVIKG, OAAG KOl SIGTOPERKG GUYKEKPIPEVO! ETTIOCTNHOVIKG EPWTH-
pata. Me Tov TPOTTO AUTS O ETTIOTAPES PTTOPOUV VO GUVAVTHOOLY HE YOVIHO TPOTTO
TIG EIKAOTIKES TEXVES. YT aUTH TNV €vvola o/ 1 epeuvnTAG/ Tpia eivar oe B€or vor «Picd-
OEl» TA 01 TOU TA EPEVLVNTIKG EPWTHPATA KAl KAT' ETTEKTAON VO TTOKTHOEN TTI0 OAO-
KANPWHEVN KOl GTOXEVHEVN TIPOCANPI TNG KOIVOVIKIG TIPXYHATIKG TN TOG TTOU HEAETGEL

2.2. MaOyoy xer 616aoxelia we Evieyves NPaKTIKES

H pé&onon kai n didaokoAia pe B&on Tnv TEXVI PTTOPET VO OPIOTET WG 1) CUGTNHOTIKT
XPAon HIog €vTexvng SIadIKAOTaG O0TOV TPOTTO KATavonong Kai digpedvnong Tng ep-
TEIPIOG TOOO TWV EKTTOIOEVTIKWY GO0 KAl TWV TTANPOPOPIOSOTWV TOLG (LOONTWY, Ha-
BNTPIV, KOIVOV) EVTEG ] EKTOG OXOAEIOL, 01 0TTOI0I/ £§ KXAOUVTOI VO ETTIHOPPWOOUY,
VO QPApPHSEooLY Kol var aloAoyrioouv Tny TTapatrdvam peBodoloyia.

Y& QUTNA TNV TEPITTTWON 1) EPYNOT0/ EPELVA OTO TIAXIOIO AKGHI KOl EVOG HOBRPOTOG
HTTOPET VO TTAPOLCIAOTEN G I0TOPITK, TTOMOT) (EPEVVNTIKN TTOIMON, AVTADVTOG OTOIYEIX
oo TIG TIYES TOUG), SPWHEVO, EOVEOPAPX (TTOPACTATIKA EBVOYPAPIQ;, IBIITEPT OTIG
ouvevTeLEelg, avatrapdoTaon 6edopévav péow NG SPOAPATIKAG EKPPAONS), TOPO-
OTOTIKA TTISOYWYIKT], QUTOEBVOYPOPIt (OTNPICETAI OE OTOIYEIX TNG TIPOCWTTIKIAG £~
TIEIPIOG TOL EPELVNTH, APNYIOEI§ TOL EQVTOV), HUBOTTACIT (OUVOLAOHGS YVAONG KOl
(PAVTOOIOG TOU EPEVLVNTH| HE AOYOTEXVIKEG TEXVIKEG), OTITIKOTIONMOT), OKOHO KOl G
X0po 1} LOYPAPIKS THVOK (EEETOOT TOL POAOL TOL CWHATOG, TNG UTTOKEIPEVIKGTNTOS
Kol TNG SNHIOLPYIKGTNTOG OTNV eKTTaidevon kot oTny €peuva) (Glesne, 2018: 370-398).
Mia TéTola peBoboAoyia odnyel o€ piax faBUTEPN ee&epynoia kar avaAvon Twv {n-
TNHATWV TTOL POG XTTROYX0AOUY, OGAAG KOl OTOV OXESIOGOPS HOONTIOK®Y TTEPIBOAAGY-
TWV OV evIoXUOoULV TN dnpiovpyikéTNTa (Leavy, 2009).

O1 Booiopéveg 0NV TEXVN TTPOKTIKES, GTTWG: aPAynor, AoyoTexviKf Ypopr|, TToin-
or), HoUaIKr), KOAGC, performance (eITEAEDN), XOPAS KOl KIVOT, OTITIKEG TEXVES, EIKOI-
OTIKA QVOTTOPGOTOOT), KIVPHOTOYPGPOS, VTOKIHAVTED, IXVOYP&PNUQ, {wypagIKr, OE-
aTpo, TPoyold!, K.G., oTmoTeAOVV pHeBOOONOYIKG epyodeia evOg eVOAAGKTIKOD
€PELVNTIKOV OXESIOOHOU KaTAVONoNg Tou KGopou. MpdkeiTal yior ONOTIKOUS, CUHHE-
TOXIKOUG KOl EVOWHATOUG TPGTIOLG PGONONG Kot SISAOKAAIG, GTTOL ETTTXEIPEITOI 1) OUV-
deon Bewpiog ko TTP&ENG Kal TIPOKVTITEN HIa VEX BewpnTIKY| Ko £TTIOTNHOAOYIKN Béion
yio TNV SI600KOACE TV KOIVWVIKGDY/ GVOPWTTIGTIKWY ETTIOTNHMV 08 TTOAVTTOAITIOHIKG
TepIBGAovTa. Xe TETOIEG HOONOIOKEG KATAOTAOEIG Ol poAol avépeoa oTov/ aTn 6G-
okoAo/ o kal aTov/ T podnTr/ TpIa evVOAAGOTOVTOI KOl S1appnyvUovVTal Of TTApOdOooIO-
KEG DIOXWPIOTIKEG YPOAPPEG PHETAED EKTTOIOEVTIKGV KOI EKTTAISEVSHEVV.
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Ta 0@€An atré pia Evrexvn TPOoANYPN TNG EPELVOG KAl TG SIBACKOAING TTOL avor-
pévoupe va TrpokUYoLy eiva:

® H S1eupUHEVN AVTIHETAOTION TOU BEPATOSG TWV HETAVOOTWV/ TPIAV KOl TIPOOPUYWV,
OAAG KOl YEVIKOTEPO TV KATATTIECOHEVWV OPAOWV.

® O £TAVATTPOCOIOPIOPOS TWV HECWV EPELVAG KT SISAOKOAIOS, N GHEDT ETTIKOIVAOVIX
OAWV TWV EPTTAEKOHEVWV POPEWV TNG 0TI SIGAIOKOAD KOl TNV €peLVa, KABWS eTTi-
oNG Ko N ETTELEN EVOUVAITONTIKOV KATAOTAOEWV.

® H avaduon evég véou Troudorywyikol epyadeion, Trou uTrepPaivel T YPOHHIKT, (op-
HOAIOTIKEA KOl «OLBETEPN» TTAPOLOITOT TNG SIBAOKONIG PG,

® H av&mTun KPITIK®V I0TOPIK®Y KAl KOIVWVIKOV deEI0TATWY, Yo TNV ePTTESWON
TNG OLAAOYIKIG AUTOYVWGIAG, TNG EPTIOTOOUVNS, TNG GAANAOTTOS0XI|S KO TNS
OLHPINIWONG.

e H aflooinon évrexvwv gpeLVNTIK®OV EYXEIPNPATWY TTOU TTPAYHATEVOVTOI «OU-
OKOAO BEPATA, OTTWG TA AVOPADTTIVA SIKXIDPOTA, 1 SIKPOPETIKGTNTA, N PTWXEIX,
Ol KOIVWVIKEG QVIOOTNTES, O TTOMTIOHIKGS YPOPHOTIOHSS, 1 HETOAVAOTELOT), O PO-
TOIOMGG, N Biar, 0 TTGAEPOG KOl TX TPAVHATIKG IOTOPIKG YEYOVOTO.

InHavTIKS eivoll woTAo0 var pn 600el pEYOAUTEPN €pOon 0T Hoper| Kol ArydTepn
OTO TEPIEXOPEVO. AUTGS ONpaivel 6TI oPeMOLE var avarrTUEOLHE KPITHPI a&lIoAGYNoNS
TwV SISOKTIKWY KAl EPELVNTIKWY TTPOKTIKWY TToL BaciCovTal oTnV Téxvr, 6TTWG: VA
€ival EPPAVAS N TTOPOLOTTl TNG TEXVNG, VO OUVOETEN HIG CWHATOTIOINPEVN/ Biewpévn
epTTEIpiON, VO ayYidel TV OLOIA TWV TTPAYHGTWY KOI TWV KOIVWVIKWY {NTHHATWY, VA
£xe1 KOIVWVIKY PopUTNTa, Vo TTPOKOAET ppéokeg oulNTHOEIG 0 CNTHHOTA TTOL BEw-
pouvTtal dedopéva, va cUHPBEAAE! 0TV avaKGALYPI VOGS CNTAPOTOG HE VEO TPOTIO KO
KUPIWG var EUTTAEKEN TIG TOTTIKEG KOIVWVIEG/ KOIVOTNTES VOl ETTIKOIVAOVOUV KOI VX ETTI-
SIKOLV TOV HETAGYNHATIONS TOUG.

2.2.1. AvamrapaoTaTiky / oknvofeTovoa maidaywyikn

InHOVTIKG PEPOG TNG EVTEXVNG EPELVNTIKAS PeBOSOAOYIOS eivan n) Evvola TG OvVOITTON-
pdoTaong / oknvoBeaiag (XidnpotrovAov, 2014: 35-42). O AGyog Twv OXOAK®V KEIPE-
VoV TOEIBETEN HOONTEG/ TPIEG KA EKTTAIOEVTIKOUG 08 GUYKEKPIPEVESG BETEIG OTNV TGEN,
01T GLPPAIVE! OTIG BEATPIKES AIBOVOES, f} OE EVOl AVTIKEIHEVOKEVTPIKG HOVTEID, UTTO-
OEIKVOOVTOG AT TIPIV GUYKEKPIPEVOUSG POAOLG (OHIADY — AKOVOVTES / Apvol HaBNTES
1} €MOKETTES). EVTOUTOIG, 01 PUVEG TwV TSIV oTTé S16ipopat TTOMTIOHIKG TTEPIBEA-
AovTa KUPIOPXOUVTOIN OITTO TIG DPIOTAHEVES KOIVWVIKEG OXEOEIG £€0LOTOG KOI TNV QVI-
O6TNTA TTOL AVATTAPAYETOI PETOED TTOPTTOU-O0EKTT. Tax OXOAIKG Keipeva, péow Tng
S16a0KaA0G, KATAOKELGLOLV TN «OIXPOPG» WS TTPOG TNV TTAIdAYWYIKY / HOONOIoKNA
oxéon, GAoTe PoP&AAovTag TNV kot GAAOTE eAéyxovTog TN dpdor. AnAadi, of N po-
BNTAS/ TPIa KUPIXPXEITAI OTTG TOV AGYO TNG PwVHG TTOL TOV/ TNV SIGGOKEL.
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H KpITIKA OVOTTOPACTATIKY TTOIOOXYWYIKT), 0OTE00, ATTOTEAE Hicx VEX TTPOTOOT), EVTES
TOL TIACIOIOL TWV EVTEXVWV DISOKTIKWY TTPAKTIKWY, TTOU KATAPEPVEL, VO ATTEAEVOE-
P@VEl TNV TTOAAGHEV PV KO TO OOHG TOV HOONTOV/ TPIDOV VO OTIGEN TN CIWTT KO
evTéAel va B€Tel 01O KEVTPO ToV/ TN podnTr/ Tpia (Kosmidou-Handy, 2006: 135-148,
Koopibov-Hardy, 2002: 73-80). O1 TTp6OQUYES KOl HETAVAOTEG/ OTPIEG OTA OXOAEITK
OTTOTEAOVV £VOV KATOTTIEGUEVO KOGHO, TTOU eival avOTTapKTog oTax AL, KOI OTQ Tre-
prexOpeva Tawv oxoAIKaV BifAiwv. QoT6o0, To eEMNVIKS OX0AEi0 6 Kol SekaETiES givar
TTOAUTTOMITIOHIKG KOl 1] EKTTAIOEVLOT TWV TTAISIOV AV TWV TIVIYEl TIG PWVEG Toug. Oei-
Aoupe AOITTOV VO OGKOUOOUHE EKEVO TON TTAIOIK TTOU QVTIMETWTTICOLV «HE TIPWTEYOVO
TPOTTO» OUVOETEG AVIOGTNTEG OTA EANANVIKG SNPHSOIa OXOAEIT KOl VOt ETTITPEYOUVHE OTIG
(XOHEVEG) PWVEG TOUG VO AIKOVGTOUV HEGW TWV OXOAIKWV KeIPEVmwY, SivovTag Toug du-
VOTOTNTO CUHHETOXAS OTIS dladikaoieg oxediaopol Kai afloAdynong yia Tny aAayn
TWV TTPOYPOPHATWV OTTOUOWMV KOl TNG OXOAIKI G KOUATOUPOS. X0ppwva pe Tnv Cook-
Sather, (2002:3) XpeIGLeTA «... V& OTPEPOUHE EQAVE TO AUTIR HOG WOTE VO IKOVTOULIE
T1 AéVE O HOONTES KOl.... VO QVTATTOKPIBOUHE 0€ QLTS TToL akoUpE. O 500 TTPOKAOELS. ..
eivan (o) n cAAoyr] TV SOHWOV 0TO HUOAS PO TTOL HOG KOBIGTOVTOV ATTPGOVHOVS VO
OOTIAOTOVUE ... TN WV TOV HABNTAOV Kail (B) va oAAGEovpe TiG SOPES OTIG ekTTaNOEL-
TIKEG OXEOEIG KO TOLG BETHOUG TTOL €XOLV EVIOYXVOEI GUTH TNV OTTPOOLHION.

O1 ekTTandELTIKOT EiVal EKEVOI/ €£G TTOL BA TIPETTEN VO TTXPATNPIGOLV TTIO TIPOCEKTIKK
TO TTPOOWTT& TOUG KAl TTAPGAANAG VO ATTAOAVOTIOOLY TNV OTHGOQAIPX TNG TEENS,
OTTwG Bt EKavav ol PwToYPAPOI, o1 {wypdiol i o OKNVOBETES. MpdkeiTal yia piar €v-
TEXVN OpAOTNPIOTNTA, KAOWS 1 AeyOHEV EPELVO-BACIOUEVN O EVTEXVES TTIPOKTIKES
(arts-based research) ouvvioTé pic poppr} avaTTAPEOTOONS, TTOV ETTITPETTEI TNV EVEP-
YNTIKOTEPN OUPPETOXI] KO EPTTAOKI] HOONTWOV/ TpIdV oTn podnotokn diadikaoia. O
eKTTAOEVTIKOT OPEMOLY vV d1EpWTNOOVY YIaTi TO pAONUG TouG ival HOLVTO Kol adIG-
(pOpO, KOl TIWG PTTOPoUV var To TrePIBGAAoLY pe {onp& KAl POTEIVG XPOHOTA, OOTE
va Slopop@@oovy pia KoAUTEpn diavonTikA Kol Puxikh di6Beon oTa Taidi& yix va
arodwoouvv KoAUTEpa. H &xpwpn, ovdETEPN (PWTOYPOPIKT|, {WYPAPIKY, OKNVOOE-
TIKI}, HOVOEIOAOYIKT]) OTTEIKOVION TOL SISOKTIKOU KOl PHOONaIoKo €pyou oTnv TGEN
HTTOpET VO OTTOKOADPEI ECWOTPEPEIR, COBAPOPAVEIR, APVNTIOHOS KO KATATTiEDT). [pé-
el o1 SAOKOAOI/ €G VO OKEPTOUV TG B0 AVAKTHTOUV Ol TTOAVTTOMITIOHIKO! HOBNTES
KOl HOOATPIEG TOUG TAX XOHGYEAG TOUG IO VO (PWTICOLV TIEPICOGTEPO TN PAVTAOTIKN
oknvrj Tou padrpaTos. Na pn 510T&louv var Toug/ TiG TTAPAXWPOUV TIPWTOYWVIOTIKG
poAo. Na Toug/ TI§ KATAOTAOOLVYV OUHPETOXOVG O€ TTOAAOUSG pSAovs, aTo péAo Tou/
TNG EKTTAIOEVTIKOV, TOV/ TNG PaONTH/ TPIAG, TOU/ TN oLYYpPaPER Tou PiAiov Kai Tov/
TNG OLVTGKTI)/ TPIOG TOU AVOAUTIKOU TTPOYPGHHATOS TOU.

H avamopoaoTatiky / oknvobeToboa randorywyikr, oVppwva pe T Maxine Greene

(1995a: 378-382, 1995b), eyKaTOAEITTEI TOUG KOBIEPWHEVOLS VONCIOPXIKOUS TPOTTOUG
S160oKkaAiag kot TIPOoEYYICel TV EKTTAIOEVTIKI] SIGOIKATTO! (G TTAPEOTOOT KOl G TEXVI).
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‘OTav n péénon oTnv TéEN yiveTon TOAOPOOYYI, KOIVWVIKE KO CUVEPYOTIKNA KOI Of HOr-
ONTEG/ TPIEG EVEPYOTTOIOVVTOI, TOTE 1) HAONON ETTEKTEIVETON KOl 1 KATAVONOT Pobaivel.
Mo ko S&okaAol/ €g empeAOUVTOI GTTG KOIVOU Th OKNVOBEGTT, TN OKNVOYPO@ia,
ToV X0 Kol TNV opAic. Méoa atré auTh TNV ava-81&-Tagn Twv pOAwv o1 HabnTES/ Tpieg
avapeTplobvTal péoa o1ré Ta BIBAC Kot Tax Kefpevar pie Toug i810UG TOUG EAUTOUG TOUS.
Karohapfdvouv T oknvA-T&EN yia va avatrAaioidoouy kal va cAAGEovv Tny Taidor-
YOYIKH ETTIKOIVWVIO P TO OHIAOUV OWHA TOUS, ava{nTovV TV EIKAOTIKA oTGd00T TOu
eauToy, S100KELALOVTOG OLOIAOTIKG TO PHAONU, OAAGLOVTOG PGAIOTO BEDEIG KO PO-
Aoug. Ta BiAiar «pIAoUV» AlyGTEPO Kol T TIISIG «YPAPOLVY TTEPICOGTEPO HE TO CWOHA
TOUG, eKPPALOVTOIl KOl OKOUVE Tar SIKG& TOUG KEMEVD KAl T SIKK] TOUG (pwvr| oL £XEl
KOIVWVIKG vorjpaTa. Eppuxwvouy, oknvoBeTolV, avatrapioToUV EVOMHATA KAl «OTH-
VOUV» TOV ERUTG TOUG 0TI OKNVI TNG OXOAIKAS TAENG (TIPAYHOTIKG 1) HETOPOPIKG). Kor-
TOAGHBGVOLV TN OKNVA-TAEN YIO VO TN YEHIOOLV P AUBEVTIKGTNTO Kol KPITIKY SIGOeoT).
KodoUvTan va e€epeuvijoouy PEoa OTTS I E0WTEPIKI IOdIKAOI (pwTOoYp&PIoNg TOL
€aLTOU/ EQUTHS KOl TOL XWPOL TTOL Tovg/ TIG TrEPIBGAAEL. Me Tov TpGTTO QUTG AKOU-
YETO 1] XOHEVI TOUG PVI| KOI GIITOKTOUV GUTOTTETTOIBNOT), Ava{NTWVTOG TNV EIKOOTIKN
ar6d00n TOL €QUTOV TOUG O OXEDT He ToV/ TNV dGOKOAO/ o, GAAG Kail pe TO 10 TO
0XOAIKG BifAio. H kGBe SISaKTIKA evOTNTA TTAPOLOIGLETOI OV AVTIYPAEPO IS OKNVIAS/
TOPTITOUPO; | WG TAX LAIK& HIOG EIKAOTIKIG (POPHOG KOl O HoONTEG/ TPIEG EvEPYOUV WG
«EOENOVTEG/ VTPIEGH, HOUAEVOVTOG Tl PEPN TNS.

O/ n ekToudeLTIKGG YiveTal OKNVoBETNG/ 18 Kal NOOTT0IOG, £ved TO HABNUG TOV/ TG
eivan piax Oearpik paén. Kard tn didpkeid Touv evBovoidleTal, amroyonTeveTal, Av-
TaTOal Kot XaipeTal. MapakoAovBel Toug/ Tig BeaTEég, aAAG kai nboTrolols / poonTés/
TPIEG TOL KAl TTPOOTIOOEl V& TOUG/ TIG EPTIVEDOE! var Picdvouv Tn BeaTpIkr TPAGEN.
‘O1rwg o1 NBoTToI0f, 01 SATKOAOI/ £G £XOLV VOl HAVUHPX VO HETAOWOOLV - KOl GUTO ETTI-
TUYXGVETOI KOAOTEPO e TNV LIOBETNON de€loTHTWY dpdong, 6TTwg diakbpaven Tng
PWVAS KOI TOL CWHATOS HAG, XPioN TNS OywViag Kot TG €KTTANENG, pOAWY, GKNVIKGWY,
eAevBepoL Xwpov oTnv TAEN Kol ofyovpa xio0pop. EmiAfov, ogpeilouy va pepipvolv
YIO TN OKNVOBEDIQ, TO KOOTOUHIO, TOUG SIGAOYOUS KOl TIG KIVAOEIS. Agv TIPETTEl, HAAI-
0T, va S10TGlouy var TTaPoLGIGOoLY TIG SIKEG TOUS POPHES, WOTE OI HABNTES/ TPIES -
BeaTES VO HTTOPOUVY v TIG SOV Kol VoTIG aloAoyjaouy.

H évvoia Tou «xpovéTotrouy Tou Bakhtin (1981: 425) mapéxer éva medio ovoinddoug
OULPPETOXAS OTNV TAEN YIo va avader el 1 onpaoicn Tou TOAVTTOAITIOHIKOD SIGAGYOL
0T SIOPGPPWOTN TAUTOTHTWY KAI OTOV ETTOVATTPOCOIOPIOHS TWV POAWY CAWV TwV
OpIAOUVTWV paONT®V/ TPIV. O XpEvog Kol 0 TOTIOG TWV HOONTWY/ TPIWV TTOU TTPOEP-
XOVTOI OO dIPOPETIKG TTONITIOHIKG TrEPIBGANOVTO OXETIKOTTOIEITOI. AV KOl O TTPOY-
HOTIKGG OXESIGOPGS KOl 1 XPIOTN TOL XWPOL OTNV TGEN UTTOpEl v ivall ONPOVTIKG
OTOIXEIX yIor TN S1EVKGALYON HIOG TTAPAOTATIKAG TTAIOOYWYIKAG, N XWPOXPOVIKA avai-
Avon kaTevBUvel TNV Tpoooxr| oTn Bepediwon TG cAANAeTTidpaong o€ Suvapik& kai
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peTafoArdpeva TIAQIOI XpOVOL-XWDPOU, TTOU EPPAVICOVTOI EVTOG TWV HAONPGTWY -
OEVOPIWV KOl TWV TTPAKTIKWV didaokadiog Tov/ Tng daokdAou/ ag. Or pobnTég/ Tpieg
(KOl EKTTOIOEVTIKON) G «TTEPPOPHEPSH (ETTITEAETTEG) GTOV XPOVOTOTIO TNG TAENS dNpi-
oUPYOLV TrEPIBGANOVTA TTOV ETMITPETTOVV TNV EKPOVNOT KOl OKOLOTIKA diGdpaon pe-
Ta0 TV PHOONTWY/ TPIGV KAl TWV EKTTAISEVTIKWY, TTOL EVOPXNOTPWVOLV TIAEOV Ol
id101/ 161eg TN pwvr| Kot To AGyo Toug o€ oXéon pe To Al kon Tax BifAia. Ta ToudiG kor-
BopiCouv ko eTeKTEIVOLY TO HOONOIOKS TrEPIBEAAOV, drpioLpyoLV VEa péoa;, eEaTOpI-
KEDOLV TOUG OTOXOUG OTNV KPITIKI) CUPTTEPIPOPG TOUS KOl 0TI OXOAIKI] TOUG (pOITNa,
LTTOOTNPICOLV TNV AVTO-KATELOLVEpEVN PAONOT, €I0GYOLV BIKEG TOUG ETTIAOYEG OTN
péenon kair vrooTnpiouv TN gwvr] Toug (McKeehen, 2002).

H avomrapaoTaTiki ToidaywyIKr TPOTEVEl TNV EYKOTGAENPN TNG TEXVIKIS TNG «KI-
pwAiag kar opiAiagy. Efvar avéykn ol eKTTaideuTIKOl var aiprjoouv Toug/ Tig pHaOnTES/
TPIEG VO AVTIYPGIPOLY TIG HEBGO0VLG TwV NOOTTOIWDV, TFEPTTATAOVTAS YOPW TOUS KOI KGi-
vovTag TpoPa 6tav diafdlouv keipeva otrd Ta PifAia, avTi va kGBovTan oTa Bpavia
Toug. MNpokeITal yia pict EAeVBepN, GAAG OTOXEVHEVN, OKNVOBETIKA dladikaoia. XTo-
XEVHEVN, KBS eTTixeIpel var aIoTToIAOE! TIG ONPIOVPYIKEG SUVOTOTNTES TWV TTAIDIADV
YIO TNV KOXTAKTNOTN XPAOIHWVY YVOOEWV Kol 0Taoewv {whg, Kol eAelBepn emeidr dev
LAOTTOIEITON HE TTEPIOPIOTIKOVG GpOLG. AVTIBETO, N SnpIoLPYIKGTNTA TOV/ TNG KOBEVES/
KaOepiag yiveTan oeBaoTr ko emSIOKETAN var avabeIXTel PHEOT OE EVOL TIPOOWTTIKG
pLBoTTOINTIKG TTACG10. "ETO1 01 HABNTES/ TPIEG BA KATAVONTOLY TA OPIX KO TIG dUVOK-
TOTNTEG TOUG, SNHIOLPYWVTOS oI {0101/ €6, GAAG KOl OE OUVEPYOOIQ HE TOV/ T EKTTON-
OeVTIKG, HUBOTTOINTIKES TTAIdAYWYIKEG KATAOTAOEIS (Bishop, 2008: 31-52), pe faoiké
TOUG XOPOAKTNPIOTIK TN (pOVTAOIOKH SIOPATIKGTNTA KOl TI) SnHIoLPYIKSTNTA. ME Tov
TPOTTO OVTO TA TTASIG KATAVOOUV KOAUTEPO TO KEIUEVA KAl TO! TIEPIEXGPEVA WG HICK
{wTIKA TNyr| épTTVevong.

H évtexvn epeuvnTikr pebodoloyio; dev pmropel woTéo0 va AoTToINBET diXws oXEdIO.
Mpiv TNV avomTap&oTaor ol HoONTES/ TPIEG OPEAOLY VO AVOOTOXOOTOVY TTAVW OTO
160K TIKG TOLG LAIKG. Na avakoAGpouv TNV TPGOEaT Tou/ TNG CUYYPAPED, VO TNV
a&ioAoyrjoouv Kal aTo TEAOG VO TNV GHQIOBNTHOOLVY VATTAPACTATIKG. XTO TEAOG Ol
pOBNTES/ TPIEG PTTOPOUV VO TTEPIYPAPOLY TOV pOAo TTov ETTaEav, Vo EKPPGOOLV Ti
€PaBaV OXETIKG HE TOV OXESIAOUG TNG SIKIAG TOUG TTAPEOTOONG KAl TIwG TTPOCEAaPav
TOV 010 TOUG TOV EQUTO.

3. H exnévnon gpyootdv oto maioto tng Kpruikig
Iodaywylkyg
€peuva pe Bdon Tov ouvdLaCHS Twv apXwv KpiTikig Moudorywyikrg kal Tng évre-
Hxvr]g epevvnTIKAG peBodoAoyiag atroTeAel pi TTPGKANOT yior TOt OOYXPOVO £PEV-
VNTIKG SEDOPEVO OTOV XWPO TWV ETIOTNHWDV TNG XYWYRS, pe debopévo 6Ti €xouv 1on
OpXioEl VO SIPOP@@VOVTaI VEX TIAGITIO CUYYPOPIG HETOTITUXIOKWV KOt SISOKTOPIKWDV
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diarpifwv (Kamler, Thomson, 2006) ko v avamTOGoE TN £VaX TIPOPBANHOTIOHES YIo TO
TG afloAoyoly Ta keipeva auTa or e&eTaoTEG (Golding, Sharmini, Lazarovitch, 2014:
563-576). To eyxeipnua auTd dev eivan e0koAo, TTPoUTTOBETEN BBV £TIOTNHOAOYIKG
OVOOTOXOOHG KOl KUPIWS OTOHGKPULVOT) OTé TIG CUHPOTIKESG HEBGOOLG ETTOTITEIOG, OI
otrofeg 6g ouvadouy pe TN Pidocoikr Bewpnon Tng KpiTikig Moudorywyikig kon To
€AeUBEPO TIVELPX TTOL SIOKPIVEl TNV EvTeEXVN £peLVNTIKI| peBodoAoyia. H TrpdTaon Tou
KOTOOETOVHE, AVTADVTOG oTd To agloké Spapa Tng Kpiikig Mondaywyikrg (kpiTiko-
mpadiaks Tng poto), dev prropel Tap& va atokAivel atré pia cUPBATIKA dopnA HIOG
EPELVNTIKNG EPYOOIOG.

O/ n gpevvnTig/ Tpia o@eilel va kGvel TTPAEN TIG apXES Tou evoTepvideTal, dnAadn
va papp6del To BaBOTEPO VONPA TNG AHQIOPATNONS, TNG dIoLVOPIOKAS avTIANYNG
Kal TNg d1ebpuvong Twv opI{OVTWY HETW TWV EIKAOTIKWY TEXVWV. Me GAAa Adyia n
KpiTikr] Moudorywyikr Bo rpETrer var «kKaToIknBel» atré Tous/ TI§ oItnTéG/ TPIES Kal
OVTO OLUVOEETOI HE TNV EWOIX TNG BIwpEVNG ETIOTAKRNS. BIOVOVTOS TNV £MIOTAPN, €TTI-
TUYXGVOUE VO TN BEWPHOOLHE WG EVal XWPO TTIPOOPUYAS, AVOPOPAS KOl OVOYKAIOG
TPOUTTE0e0NS YIO TN OIKI] HOG ETMIOTNHOVIKY 0IKOSGUNOT).

H Biwon ptropel va vAotroinBef pe mroikiloug Tpé1rous. To BewpnTIKG TTACIO10, AN
Kol N EpELVNTIKN HeBodOAOYIC Bar TTPETTEN VO ETTAVATTPOTOIOPIoTOVY O€ it féan adlo-
TT0IMONG TWV TTPOCWTTIKAV PIOUETWY Tov/ TNG oITNTH/ TPIaG Kol TNg Xprons dia-
POPOTIOINUEVIWV KOI EVOAAOKTIK®DV €PELVNTIK®OV epyadeiwv. H de BifAioypaeikr
ETMIOKGTINGT HTTOPEl Vo KIVNOEl TTEPa OTTO TA OpIal TNG TETATNHEVNS d1adIKaoIOG,
6mou diafadouvpe Tig epyaaieg Pe axedOV KOIVG OTTOSEKTEG AKOONHAIKES TIPOTOOKIES
s Pog TN dIaTOTTWaT/ €kPOP& TovG, OAAG TTAPGAANAC Kail g TIG TIPOOSOKIEG £VEG
«KOVOVIKOU» avaryvadoT. AvtiBeTa, 1 BifAioypa@ikf ammroTOTTmon Tou eKGOTOTE LTTG
eCETOION BEPOTOG OPENEl VO ETTITPETTEI OOVOETES KOl TTIO KTTPOCWTTIKEG) TIPOCEYYIOEIS.
To yeyovég auTé Ba cUPPEAAEI OTNY TIANPEDTEPT KATOVONOT) BEPATOS, DOTE VX «TTPO-
ogyyiCouvpe Tnv e€€TaonN pe o evnpepwpévo Tpdtro» (Green, 2009: 42 k. €€., Johnston,
1997: 333 - 337).

H épeuva rou £xoupe PGBl ko Tov SIBGOKOLpE, eV ETITPETTEI GTOV/ OTN POITNTH/
TPIX va avTIANgOEl 6T1 0 id10G/ 1 1d10y/ TO 1BI10 £ivar pépog Tou LTS digpevbvnon CnNTHpO-
TOG KO VO KOTOOTEl £vag/ pia epeuvnTiig/ Tpiar pe evouvaiodnorn. O @oITnTAS Kai N
@oITATPIO Ba TTPETTEl var prropel va rapepfaivel/ n o id10g/ o/ 0 oTnv akodnpaikn pe-
BodoAoyia TG €peuvag Tou/ TNG, APOL SPWS TTPWTA EVTOTIIOEI TOV/ TNV EAUVTS TOU/
NG H€oa oTnv €peuva ge TNV oLHPBOAR Tou/ TNG £MPAETTOVTOG/ 0L, XWPIG AVTS VO
onpaiver 6Ti o/ ) TEAeLTAIOG/ & eival KLPIAPXOG/ N € AUVTH TN OXEON.

AvTiBeTO, Bt TTPETTEN VO TIPOWOAO0VHE TO HOVTEAO TNG eVOMaYHG TV pAwY 0Tn
oxéon emPAETOVTOG/ 0L KOl PoITNTH/ TPIaS. MpdkeITal yia piot avTiAnypn aAAnAo-
TEPIXWDPNONG OTOUG POAOUG TWV HVO AVTWY OVTOTATWYV KOI KOGHOBEWPIWDY, XWPIG VA
OTEPOUVTAI T XAPOKTNPIOTIKG KOI TNV IBIXITEPSTNTA TOLG, XWPIG VO OPOHOIDVOVTOI
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KOl PE EKTIUNOT 1 pia 1pog TV GAAN. H avtiAnyn auTh otnpileTon otnVv &royrn Tou
Freire oXeTIKG pe TOV SiaxwpIop6 TG Tpatrelikig atrd Thv mpofAnpaTiCovoa péénon,
YI TNV OTToIx PIAOOPE TIPONYOUHEVWS, KOl ETTT TG OLOIAG TTPOTEVE TNV £dpaiwon
Tou d1aAGYoU, WG BaGikoL epyadeiov 0T OXEoN aUTH, TTOL Bat 0dNYAOEI OTNV KPITIKY
ovveidnrotoinon. AuTé ouvetrdyeTan 6T B TIPETel vor LTTAPEe! pitt SiaopoTroinon
0T OLPBATIKA TTPAKTIKN, KATG TNV oTroia o/ N emMPBAETWV/ 0LOC OPI0BETEN TO TIAGITIO,
BewpNTIKG KOl pEBOOOAOYIKS, HIOG EPYQTITG, Kol 0/ N POITNTHS/ TPIX TO GKOAOLBET WG
oUTOVONTO, OTN AOYIKI| TG edpaiwong Tng oxéong kaBodnynTh - kaBodNyoUpEVOL.
ALTH N «ypappikr Siadikaoia emiBeBaicdver Eva pefypa BefaidTnToag kai péBou, 6oov
0pop& TNV EvvoIa TOL «aKOONHAIKSG ATTodeKTOU KO owaToLY. Tar dvo pépn Ba TpETTel
va BewpovVTal CLVOSOITTOPOI. M TOV TPOTIO VTG CUVAVTIETAI PETOOXNHOTIOTIKG )
TIPOCWTTIKY 10TOPI TOL/ TNG POITNTH/ TPIOS Pe aUTH Tov/ TNG MPAETOVTO/ OLOOS
oTn dIGdIKACTO TNG «CLYYPAPHSH, GTTOL CUVSIHOPPDVETOI OXI HOVO TO KEIHEVO, OAAG
KOl O KOGHOBEWPNOEIG PE TPOTTO TTOL VA TIG BETEI O€ ApPIOPATNON, O KPIOTN KOl O€
éva €idog ouANoYIKIS eppnveiag (Mclaren & Lankshear, 1993).

To peydho TpSPAnpa eivan n Bewpnon TNG TMIOTARNG WS HIOG OVTOTNTOG HE OUYKE-
KpIHEVN peBodoloyiar Kol Kavéves, ol oTroiol eival atrapafiaaTor Kar Tnv idia oTIypn
OTTPOOITH — AKATAVONTH- OTO EVPU KOIVO TWV ovVayVwoT®Vv. 1" auTé dev €xel eKTTAN-
PWOEI TOV KOIVWVIKG TNG OTGXO0, OOV OUTOEKTTANPWOVETON WG ETMOTHHN HE TA OU-
BaTikG eTTIOTHHOVIKG TTIPSTUTTOL MEXPI OrfjpEPO XPNOTHOTIOIOVHE TO EPYOAEIT TTOU EXEl
avatTOEEl 1 CUPBATIKY TTAIOXYWYIKT, YIO VO EKPPECOLHE TTPOPBANHATIOHOUS TTOVL
amrrovral Tng Kpitikrg Mandaywyikis. Eivai, Spws, oAb d0oKkoAo 010 LTIGPXOV TIACK-
o10 va e€opV&er kavelg 6peig Kpitikig Maidoywyikrg, yiari auTég £xouv oAwBel ard
v apadooiakr] Moadaywyikd. H mpéTaoh pag, emopévws ogpeidel va €xel Tov SIKG
NS YAwOOIKS K@dIKD, TOUG 61KOUG TNG 6poug Kal To SIKG TNng oUpTTavV Adyou, TTou Ba
TIPETTEl EPEIG VO ETTIVOOOUVHE, KO TTOL OPEAEl VO EKPPAOEI TNV OVTETNTQ, TNV TOL-
TOTNTO KOI TNV QVOTTAPAOTATIKI G TOL GA0L PIAOCOPIKOV KOl EPELVNTIKOV EYXEI-
pripaTos. Mia xprioipn pdToaon eivar n afloroinon TwV EIKAOTIKWY TEXVAV, HEOX
o1 TNV oTroiat 0/ N PoITNTAG/ TpIa Ba eivan oe BETT VoL OTITIKOTIOINOEN TN Bewpia TOv,
OTTOKTAVTOG EVaV KWOOIKO EKPPAOTS — EVa aIynNHa — TTOU TAIPIGEl TTEPIOOGTEPO
oTn ik Tov/ TNG TPOPANHOTIKA.

To kpioipgo ZfTnua og auTS Tov HIGAOYO eival To €i60G Twv epwTnudTWY (Amundsen,
Wilson, 2012: 91) rou TiBevTan o€ epyaaieg ou agopovv Tnv KpiTiki Maidaywyikn,
Ko 6ev ptropel va eival GAAo o1 To eSO KOIVAWVIKOU HETAOXNHOTIOHOU, dnAadn
va TpocAapfdvouy pia mpadiokr Kar 6x1 amAwg BewpnTikh SidoTaon (Shrag, 1986:
22-23). N va Yivel KGTI TETOIO 01 €peLVNTIKEG HeB0GOAOYIEG OTO OUVOAS TOLG Bax TTPéE-
TIEl VO 0TOXEVOULV OTNV evauvaiodnon. "Eva 6o SiakbBevpa rou B€Ter n Kpitike Ma-
dorywyikr) wg TpodTTé0eon oTnV €pevva;, eivail N PEAETT) TOU EPEVLVOUHEVOL EVTEG TOU
10TOpPIKOU TOL TAXIGIOV. Av Sev LTIGPXE! N I0TOPIKT| YVWOT Kal avéAvar, 1) 1I0TopIx
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NS GPOPWONG TOU ETIXEIPAPATOS TG KO 1] ITOPIOr TOL TTESIOL TOU EPEVVDHEVOL
(T1.X. oIKOYévelx, Ox0Aei0, KOIVWVIKS TrepIBGAAoV), eivar EwAn.

To £TTOPEVO EPWTNHA APOPS TA EPYOAEIT TNG EPELVAG. ZTNV TIPOTOOT] HOG dev pTo-
poUpE var peivoupe o CLUPPOTIKEG pEBGSOLG CLUANOYIS dedopévmwy. Ta dedopéva pag
0TO TAQIC10 AULTO EPEVYOLV AT TIG ATTAEG APIOPNTIKEG PHETPHOEIG KOI GTOXEDOLV
OTNV ATTOTOTIWOT KOl EKPPACT) TNG TIPOYHATIKIG Kol faB0TePNG TTPGoAnYng Tou dior-
ouvoplokoL pog ovykeipevou. H diadikaoia auTr| Bepedidver Eva vBpidiké oAIoTIKG
BewPNTIKG KO TTPOKTIKG TTAGIOI0 VIO IO KAIVOTOHES KOl PILOOTIOOTIKEG HOPPES EK-
TOIOEVTIKIG £PEVLVAG, TTOL ATTOKOAUTITOUV TITUXES TTOL Oev eival opaTég oe GAAOUG
TUTIOUG €peuvag. Me GAAa AGyia p€oa oTd TV TEXVN VO HGBOUHE VO KAVOUHE EPEVVOL.
O1 €IKOOTIKEG TEXVEG OEV ATOTEAOVY OTTAWG £VOl OTITIKG EPYOAEID KATOYPOPIS, GUA-
Aoyrs, avélvong 1 eppnveiog Sedopévawv, oAl TALTOXPOVE, YIVOVTOI HEOO! KOI EPYO-
Agfa yia Tn) Snpiovpyic Kot Troporywyr] PEVVNTIKWY SEGOPEVWV. ZTNV TTEPIMTTWON AUTH
n avalATnon HETOTOTIICETAI A6 TNV TEXVI WG YVWOTIKG OVTIKEIHEVO OTNV TEXVN WG
medio H1000VOETNG ETEPOKANTWY YVWOTIKWY AVTIKEIHEVWV.

ZTnv gpeuvnTIKI) HeBOSOAOYIT ETTIKEVTPWVOHOOTE Ot U0 £idn SeSopévwy. Exeiva TTou
TpocAapavovTal aTré piot KAAoIKA PEB0S0 €peuvag Kall EKEVA TTOU TIPOKUTITOUV HETW
NG Xpriong Tng arts-based research, mouv cuPPGAAEl 0TV KOTAVONOT OTTS TNV TIALLPS
TOU/ TNG £peLVNTI/ TPIOG, TOL LAIKOU TTOL CUAAEXONKE. H €vTexvn epeuvnTiki peBodo-
Aoyior GUPPBGEAAE! OLOICOTIKG OTOV EPTTAOUTIOHS TNG KPITIKAS KOl OUVOPIOKAS HOG Bew-
pnong. O1 éVTEXVESG TIPOKTIKEG HTTOPOVY V& EPAPHOOTOVY 0€ GAEG 1) O€ K&TTOIEG PATEIS
NS epeuvNTIKAG Sladikaoiag (TTpiv, KaTé TN didpkeia 1] 0To TEAOG NG €pevvag). Oi
£peLVNTEG/ TPIEG ETTIXEIPOVV V& GEIOTTOIROOLY KOl VO TIPOTOPHETO0LY TIG SUVATOTNTES
Kol T HEOO! TTOL SIGBETOLV 01 dIGipopeS SNHIOLPYIKEG TEXVES VI VO AVOADOOLV KOl VO
QVOTTAPOOTIOOLY T EPELVNTIKG ePWTHHATA. N TTapGdeIypa, eGv BEAoLPE VO K&-
VOUpe OLVEVTEVEN, 0/ 1 POITNTAG/ TPIG B TTPETTEI VO PITTEN TIPWTO 0T B€0M TOL OL-
vevTeu€laldpevon, SIo@OPeTIKG de Ba PTTOPEDEl VO KOTAVONROEI TI OTTOVTH TO
OUVEVTELEIRCOPEVO UTTOKEIUEVO. XTN GUVEXEIR, OO TA dedOPEVA TTOL B TTPOKUYOULY,
Ba TIPETTEl Vo avaderyTovy Tar BaBUTEPA VOIHATO, TG OTTOIX TTEPVOUV PETO OTTE HICK
oA ; o0VBeTn SITOTTWOT), ALVTOU/ NG TTOL ATTOVTA. T ATTAVTAOEIG B HTTOPOVCOIE
VO TIG HETATPEWPOULPE O€ BEQTPIKI TTPGEN. Méoa amrd Tn BeaTpikn TTp&EN of n oitnTAg/
TPIX CUPPETEXEN 0/ 1) 110G/ & WG VTTOKEIPEVO KOI PTTOPET var KATOVOOEl TIANPESTEPT TO
{ATNHO TTOL PEAETG e TPATTO TTOL B eTITUXEI TNV ETIOVUNTI EvouvVaioOnoT).

Y0ppwva e Tnv Sandra Tan, o 10xuplopds Tou Freire 61 n ekmaidevon eival pix
«TTPOKTIKN TNG EALVOEPIAGH AVTIKATOTITPICETOI 0T dlAYEIa TNG YADTOOG TOU TTOU
poiG&del pe TNV YAWOOO TG KOIVAG OpIAIOG. AUTH 1 ammASTNTO TTPoadidel ouvoxn Kal
oa@rvela ot oLETNON Kal CUPPBGANEl OTNV EKTIUNOT TOU KEIPEVOL OTTO €var ELPU-
TePo Tedio avoyvwoludTnTag. To 6TUA oL YXopakTnPiCel TN Ypagr Tou Freire Tov
diakpivel aré TNV emdeIkTIKY lingua franca ou xpnoipotroleiTal yia Tnv &pbpwon
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TWV BEWPNTIKWY KOl OKAONPOIKWV KEIPEVWV TTOL TOL KOBIOT TTPOOITE POVO OF piot
TTPOVOIoVXO pEloynegia.

Juxvd, ol ekraidevTIKOI Kai oI TTOMTIKOI pIAoUV Kail Sev kaToAafaivouv yioTi n
YAWOOO TOUG dev VOl TIPOTOPHOCHEVN 0TI OVYKEKPIPEVI KATGOTOOT TWV OvOPDTTWV
oL amevBVvovTal. H retroibnon Tou Freire 611 ) YAwooo eival To KA1d Tng eTTIKOI-
VWVIOG UTTOSNADVETOI TIEPAITEPW T Tr) XPrOT SNpIoLPYIKWY peBSSwV. Avadoyia,
avTiBEDT), TOTTOG, PAVTACTIKO! KOl KUPIOAEKTIKOL diGAoyo1 fonBolv va dioAeukavOoly
TTOAUTIAOKEG 10€€G KOl KpioIpeS €vvoleg. ETTITTAEOV, N eVOWUGTWON TTPOYHOATIKWOV ot
POSEIYUATWY OTTS SIXPOPETIKEG CLUVORKES KOt TTEPIBEGAAOVTO TTOL AVTITIPOCWTTEVOLY
TNV TTPAYHATIKOTNTA TWV KATATIIEOPEVWY, 3onO& TOV/ TNV avoryvadoTr/ TPIO VO OTTO-
KTAOEI XPHOIPES YVWOEIG TTOU OTTEIKOVICOUV TNV KOTOTTIEOTIKF OUVOHIKI KAl TTAG
OOKEITal i} avalpeiTal N TPGEn 1 yia To A N Bewpic TIBeTON 08 eappoyn. AUTH n
TPOCEYYION, avap@iBoAa, pépvel Tov YpamTO AGYO KOVT& pe TOV TTPo@opIKe. Q)G ek
TOUTOU, 1 avéyvwor Tou Freire poadidel To ouvaioBnua 6TI eival o CLVOMIATGN pie
TOV OUYYPOPEX, KOI GTI GUHHETEXEI OTO XWPO TOU.

4. Ilpog pio Kpruiko-mpaELaKi] noatdaywyikn
(Critical-Praxical Pedagogy)

Paulo Freire avagépetar atnv p&én wg Tnv emiePaiwon Tng avlp®divig Spd-
Oor]g yia éva o avBp@TTIvo KOOHO o€ 00 eTTITES O, TO ATOHIKG KOl TO KOIVWVIKG,
6110V OLHPAIVOLY O TAVTEXPOVESG HETOPBOAES TWV CLVONKWYV KOl TNG AUTO-OAACYAS.
H kpITiKA TTPOKTIKN €ival TPITTAN Kal TEPIAApBEVEI QUTO-OVAOTOXOOHG, OVOOTOXO-
OTIKI) §pGon Kol GLAAOYIKI] OVOIOTOXAOTIKY SpGoT).

H Mpa&é&n eivar n moAdmAoKn avépeién Bewpiag kai TpakTiKAG. O 6pog “mpdéig”
TPOEPXETAI T TNV apXaia eEAAnvikn. H e§&oknan Tng TPoKTIKASG 0TOUS/ OTIG EKTTON-
SeuTIKOUG QVTIKATOTITPICEl TNV TIPAKTIKY PEOX OTTé ToV dIGAOYO, HETAED Twv idiwv
Kol Twv paOnT®dv/ Tpicdv. O eKTTaISeVTIKOI KOl 01 HoBNTEG/ TPIEG ATOPAOICOLY Kal
avodapévouy dpdon pe Béon Tov poPAnpaTiops kai Tov diGdAoyo. Or ekraideuTiKof
IOV CUHPETEXOLV OTNV TTPAEN OLVEISNTOTTOIOUV CUOVTOHO GTI 1) TIPOKTIKI] TOUG OTTON-
Tel VO £TTAVESETAOOLV TIG TIETTOIBNOEIG TOUG KOI VO Qva{NTIOOLY EVOANOKTIKES TTPOI-
KTIKEG B1daokaAiag kal ekpGOnons.

X0ppwva pe Tov Grossberg, n Mpadiakr] Moidorywyikn (Praxical Pedagogy) «etyeipel
VO TTPOOPEPEI OTOUG avOPWTTOUS TIG SeIGTNTES TTOL Ba TOLG EMTPEPOLV VA KOTO-
Vorjoouv Kol va Trapepaivouv otnyv 10Topic Tougy. Mia raryida otn xprion auTov Tou
TOTIOL TTPOKTIKAG LTTOBETEN GTI 01 GvBpwTTOI Sev Trapepaivouy O 0TV I0TOpiar TOUS
Katl, TO IO ONHAVTIKG, 6T 01 KTTAIOEVTIKOT YVWPI{oLV TIG OWOTEG deEIGTNTES TTOL TTPE-
el VO XpNoIgoTrololv o Siadikaoior auTr kGO popd. O Grossberg Trpogidotrolel 6T
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“dev LTT&PXOLV KOOOAIKEG HEEIBTNTES TTOL PTTOPOUHE VO TIPOOPEPOLHE aveEEPTNTO
o1ré TO TAQIOI0 OTO 0Troi0 BEAOLpE VO TTAPEPPBOVHE KAl TO IO ONHAVTIKG HETO OTO
otroio BéAouv va TropépfBouy ol id1ol of paONTES TPIEG pagy (1994:17).

Me &Eova Tig apxés Tng KpiTikrig kon Zuvopiokng Moudorywyikis, oAAG Kai TG €vTe-
XvnS O16aKTIKAS KOt EpeLVNTIKIG HeBOSOAOYIOG, pior eVOAOKTIKI] EKTTOIOEVTIKI KOl EPEV-
VNTIKA TIPETOON OTNPIZeTal 0TOV OANBIVE Kail EIAIKPIVE) SIGAOYO GAWY TWV EPTTAEKGHEVOV
(POPEWV KOl TNV ETTEKTAON TNG EVVOING TWV 0PIV, TTOL HOG £X0LV ETTIBANOEN.

O1 xapéveg @wveg Trou n Kpitikr Mouborywyikr pépvel 0TO TTPOOKI VIO KATOPEPVOLV
VO OHPIOPBNTACOLY TNV KATATTIEOTIKY, SIXXWPIOTIKI KOl GVTI-OVOPWTTIOTIK GHEPIVI
OXOAIKN KOl KOIVWVIKI TIPAYHOTIKOTNTA KAl TTOUPGAANAG avabeIKkvOOLY TNV TTPOCWTTIKA
epTTEIpin/ 10TOPIO (G KABOPIOTIKA TITUXI YIO TOV SISOKTIKG KOl EPELVNTIKG OXESIOTHS.
Y& auTO To TAGICI0 N TTaIdaYWYIKA B TPETTEl var KaTavonBel wg i aAAnAoviar Kel-
HEVIKGY, AEKTIKWV, OAAG KOl OTITIKGV TTPAKTIKGY, TTOL OKOTTEDOLV var oLVOEBOUV e
TIG O108IKOOTEG PEOW TWV OTIOIWV 01 GVOPWTTOl KATAVOOUV TOUG ERUTOUG TOUG KO
TOUG TPOTTOUG HE TOUG OTTOIOLG CLVEEOVTAI HE TOUG GAAOUG KOl e TO TrEPIBGAAOV
ToUuG. H aloroinon Twv EvTeExvmwv TTPAKTIK®Y HGONOoNG £ivai IKAvVA va TIpoo@épel £va
ONHAVTIKG EKTTAISEVTIKS KOl TTOMITIOHIKG TOPEX TIPOG AT TNV kKarevBuvor). Mag po-
Baivel TG AeITOLPYEl TO (TTEIBAPYNHEVO) OWDHO HOG KO HOG TTAPOKIVET var a§loAoyn-
OOUHE €K VEOU TO KOIVWVIKG 6eSopiévay, KPITIKG Kal evouveidnTa. ‘ETol pmmopolpe va
@TGooLPE 0T Biworn TNG KAOE eKTTAIOEVTIKAG KOl EPEVVNTIKAG OTIYHAG PETO ATTO pICK
ETTOVOIKEIOTTOIMOT TOL EKTTAISEVTIKOV KOl KOIVWVIKOTTOAITIOPIKOU TrepiB&AAovTOS.

H Bepedinon Twv HOPPTIKWY TIEPIEXOHEVWV GTH YVWOT] TTOL TTPOEPYETO OTTO TIG
TTOMTIOHIKEG KO KOIVWVIKEG TINYEG TV HOONTOV/ TPIWOV KAl TOV EKTTAISEVTIKAY,
KOBWG €TTIONG TNV £MAOYT TOU TTEPIEXOPEVOU KO TV HOPPAV SISATKOAIDG, KaBIoTG
TOUG TEAELTAIOUG IKAVOUG/ €6/ G var eTTAVATTPOGOIOPICOLY TOUG POAOUG TOUS, YKPEHI-
CovTag TO OX0AEID TOU TTOPEABGVTOG KOl TOUG TIXPOVTOG, XTICOVTOG CUVEPYOTIKG £VOr
pOBNOIOKGS KEVTPO avorXTo, Xwpig Toious, keAia fj repIoplopols o T&EeIG Kan nAI-
kieg. "Eva TTupriva uénong oTr yeitovid, ota mépka, oTig PifAiodrikes, aTo B€aTpo,
oTOV 6p6po 0TO TTECOSPAHIO, TO OTIOIO TIPOTEIVEL, ETTIKOIVWVED, AVOOTOXALETAI, TUVU-
oAoYiCel, aAAG Sev emrifBGMel. MpolTTéOeaT yia GAC T TTAPATTAV®W £Vl ETTEKTOON
NG Bewpiog Kal TnG €pevvag oTIg KABNpEePIVEG ouverikes. Ogeidovpe, SnAadh, va pe-
TooOpe atré TIg ATMAEG SITTIOTWOEIG O€ PIO KPITIKO-TTPpa&IoK Bedpnon.

MpokerTan yia pio evEpyela TTov Ba TTPOKUTITEI VOTEPO OITTG TNV VIOBETNOT HIOG KPI-
TIKI G GLVEISNTOTTOMONG KOl B EVTAOCETAI OE HIC OLUVEXH ETTAVOEIOAGYNOT TNG TTPO-
OWTIKNAG pog TTapépPaons. ANMWOTE, N KPITIKI ouveidnon Sev emTeAeiTOn p6vo péow
TNG TIVEVPOTIKAG TIPOOTIGOEING, OAAG HEOW TNG TTPOEIOKWDV EVEPYNHATWY KOl CUYKE-
KpIpéva TNG auBevTIKAG evoTnTOg Spdiong Kai TpoPAnpaTiopol. H mp&én voeita,
A0V, WG KOIVWVIKN SlEpyooian Kal EVEPYEIDL KOl VOl GUTG TTOL POG TPOPOSOTE pe
dovopn.
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Znuetwon

1. EuxopioTd Tov MNdvvn lepwvupdkn kai Tov MavoAn KouvoAdkn yia Tnv avéyvworn Tou KEIPEVOL
KOl TNV avaTpo@odGTNoT| TOUS.
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INTRODUCTION
of the Editor

n this issue, a total of six original studies in English and Greek languages are published,
Ipresented by distinguished scholars who were invited to a Symposium organized by
the CESHETP of the Pedagogical Department of Primary Teachers Education of the
University of Crete in May. In this Symposium, Michael Apple Professor of the University
of Wisconcin Madison in the United States, Tien-Hui Chiang, Professor at Zhengzhou
Univeristy in China and Nikos Papadakis, Professor at the University of Crete have been
invited. Antonis Hourdakis, Professor at the University of Crete, was the discussant of the
Symposium and it was moderated by Associate Professor Costas Karras. This Symposium
was dedicated to the relationship between Teachers Education and Globalization in the
21st century in the perspective of Critical Pedagogy and took place in the context of
Pedagogical and Teaching Adequacy and the Postgraduate Program 'Critical Pedagogy and
Teacher Training’ of the CESHETP of the Pedagogical Department of the University of Crete.

In addition, this thematic issue includes two more studies related to the above mentioned
area: the study of Antonia Darder, professor at Loyola University in the United States, who
was invited to the International Symposium entitled ‘Unfrozen Education or How to Relearn’
which took place in October(5th to 27th) 2019 at CESHETP-Unit Helen Glykatzi-Arweiller,
while the second study, that of Dr. Rima Apple, is a presentation of her as a guest lecturer,
in the same field, in the course of Professor Anthony Hourdakis at the University of Crete
during the same academic year, 2018-2019 (Gallos University Campus).

Specifically, the above studies focus on the relationship between education and society
in the context of educational reality and the role of the critical scholar/activist (Apple M.),
the contradictions of the so-called ‘scientific motherhood’ and the policy of experts (Apple
R.), in the social alchemy of social capital in China using as an example the school principals
in their institutional framework (Chiang), in the teaching as an act of Love based on the
theory of Paulo Freire, in Education, Training, DBM and youth employment in Europe
(Papadakis) and in Critical-Practical Pedagogy based on the experience of the Postgraduate
Studies Program for ‘Teachers and Critical Pedagogy’ of the University of Crete.

In this context we would like to thank all the distinguished contributors of this special
issue for the their important for the area studies, as well as the Journal of Sciences of
Education of Pedagogical Department of the University of Crete for the publication. We
do hope that this issue will contribute to a fruitful thinking but also to a creative discussion
on important issues in the field of Education in the context of a more solidary and more
humane society for the 21st century. In this milieu, the current challenges in the field of
society, politics, culture, economy and therefore education, highlight a multidimensional,
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multilevel and ever-changing situation in the 21st century. Besides, all social and other
changes have placed education at a crossroads that makes its redefinition imperative and
necessary. Thus, it can be emphasized that Pedagogy, and in fact Critical Pedagogy, can
offer its proposal/contribution for education having as basic aim the creation/development
the ‘human-citizen’. Therefore, there is the concern for a critical pedagogical approach
and for the need to ‘rethink’ education, to redefine its aims and objectives and the role
of the teacher. The revival of research and teaching in the 21st century must now be a
necessary and appropriate condition for modern Pedagogy as well.

Pella Calogiannakis
Professor

University of Crete, Greece

Znuerioers

1. International Symposium on ‘Teachers Education in a Globalization Era’, 27 March 2019.

2. Centre for the Study of the History of Education and Teaching Profession- CESHETP,
<https://www.kemeiede.org>



CAN EDUCATION CHANGE SOCIETY?
EDUCATIONAL REALITIES AND THE TASKS
OF THE CRITICAL SCHOLAR/ACTIVIST

Apple W. Michael

Professor, John Bascom Professor
School of Education

University of Wisconsin, Madison. U.S.A
Distinguished Professor Rowan University

0. Introduction'

I want to begin this essay with a personal example of some recent international politics
surrounding educational reforms. It is an example that illuminates the damaging effects
of some of the radically undemocratic policies that are being put in place by conservative
governments in all too many countries.

A few years ago, | spent a semester as a Visiting Professor at a well-known university in
Australia. During my time in Melbourne, | was asked to give a lecture to school principals
and teachers in which | was to critically reflect on the policies that were being proposed
in education and on how we could make schools more responsive to communities there
and elsewhere. After | was given the invitation, a number of members of the State
Department of Education and Early Childhood Development (DEECD) came to hear me
give a more academic address at the university on the politics and effects of neoliberal
agendas in education. Within a few days of that university address, my invitation to speak
to school leaders was cancelled. “My services were no longer required.” What | had to
say was “too controversial.”

The context of this decision was the following. The neoliberal government of the state
was intent on imposing such policies as performance pay for teachers and principals,
increased support for private and religious schools, corporate models of management,
anti-union policies, and similar kinds of things. The union of teachers and principals was
deeply opposed to these policies, but the government was adamant in having them take
effect and was not willing to bargain seriously over them. It had also made it clear that it
was not at all pleased to have these issues discussed publicly.

Let us be honest. This is a very difficult time in education. Neoliberal and conservative
policies have had major effects on schools, on curricula, on communities, on
administrators, on teachers, and on all school staff. As | point out in a number of recent
books, under the influence of those with increasing power in education and in all too
much of society what is public is supposedly bad and what is private is supposedly good.
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Budget cuts have been pushed forward; jobs have been cut; attacks on educators at all
levels and on their autonomy and their organisations gain more visibility; corporate
models of competition, accountability, and measurement have been imposed; continual
insecurity has become the norm. The loss of respect for the professionalism of educators
is striking. These are truly international tendencies, ones found in an entire range of
countries (Apple, 2006; 2010; 2013; See also Ball, 2012; Lipman, 2004; Lipman, 2011).

One of the least publicly talked about effects of all of this —although it is constantly on
people’s minds —is the possibility of job loss within what has been called “the managerial
state” (Clarke and Newman, 1997). This is especially the case for people within the public
sector, particularly in areas such as education where state departments of education not
only in Australia but elsewhere as well are under severe threat of having their positions
eliminated. In this situation people avoid controversy at all costs. Issues that possibly
challenge dominant policies, and people well known for doing this, are to be kept out of
discussions as much as possible.

| can certainly understand the very real worries that the Department staff might have
had about dealing with controversial issues in a time when their own positions and
funding were and still are under threat. However, preventing me from speaking to
teachers and administrators about the negative effects of neoliberal policies and about
alternatives to them is not only a form of censorship, but it shows disrespect to principals
and teachers. Don't they have the right to publicly consider the crucial issues that affect
their lives and the lives of their students and communities at a time when the policies
and pressures being imposed on them are ever more powerful?

What happened over the ensuing month was important, since the government created
even more problems than it thought it had solved. There was an immediate sense of
outrage on the part of educators and progressive groups. The media publicized the act
of censorship and published a number of interviews with me and others condemning
the government'’s actions. The news stories about the decision to cancel my lecture, and
more importantly about the issues that it raised concerning the disrespect the government
consistently showed to teachers and school administrators —as well as to poor and
working class communities —went viral on Facebook, Twitter, and other forms of social
media. Actions and movements around the issues emerged and grew.

In response, the Australian Education Union organized an even larger audience for what
was called “The Cancelled Lecture: Understanding and Challenging the Attacks on State
Education.” It was held at exactly the same date and time as the original lecture that had
been cancelled. The Union also broadcast the lecture to many schools within the state
whose distance from Melbourne made it impossible for principals and teachers to attend.
In a final act of resistance, many principals and teachers who were to have gone to the
conference at which | was to originally speak left the government-sponsored conference
and instead came to the Union’s headquarters to hear me. We collectively engaged in a
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detailed discussion of the politics of education and how to resist the “reforms” that were
being imposed on schools and other areas of social policy.

A number of things are clear in this example of the politics of policy at the ground level.
Sometimes the decisions by powerful groups to “manage consent” by presenting only the
knowledge that they consider to be safe can lead to contradictory results. They can and
do create spaces for interruption. And in this case, the organized actions of educational
unions and progressive social movements played a large part in countering these decisions.
It is clear that very similar things are happening in many other nations as well.

1. Conservative Modernization and the Current Crisis

have given a rather personal introduction to this essay to remind us that this is a time

when education has become even more of a site of struggle. Certainly, this is very true
in the United States, England, Spain, Greece, Turkey, Hungary, Argentina, Chile, Brazil,
in many parts of Scandinavia, and in so many other nations. It is a time when we must
decide how we are to engage with groups involved in dealing with all of this in critically
democratic ways. Dominant groups have attempted, often more than a little successfully,
to limit criticism, to control access to research that documents the negative effects of
their policies, and to deny the possibility of critically democratic alternatives. They have
pressed forward with an agenda that is claimed to simply guarantee efficiency,
effectiveness, and cost savings. For them, only these kinds of policies can deal with the
crisis in education —even when they are simply wrong.

Dominant groups are not totally wrong in grounding their “reforms” in a sense of crisis.
Across the political spectrum, it is widely recognized that there is a crisis in education.
Nearly everyone agrees that something must be done to make it more responsive and
more effective. Of course, a key set of questions is: Responsive to what and to whom?
Effective at what? And whose voices will be heard in asking and answering these
questions? These are among the most crucial questions one can ask about education
today.

But let us again be honest. The educational crisis is real —especially for the poor,
working class, and oppressed. Dominant groups have used such “crisis talk” to shift the
discussion onto their own terrain.

One of the major reasons for the continuation of dominant discourse and policies is
that the very nature of our commonsense about education is constantly being altered.
This is largely the result of the power of particular groups who understand that if they
can change the basic ways we think about our society and its institutions —and especially
our place in these institutions —these groups can create a set of policies that will
profoundly benefit them more than anyone else. Dominant groups have actively engaged
in a vast social/pedagogic process, one in which what counts as a good school, good
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knowledge, good teaching, a good student, and good learning are being radically
transformed.

Let me say more about this process. In a large number of countries, a complex alliance
and power bloc has been formed that has increasing influence in education and all things
social. This power bloc, what | have called conservative modernization, often combines
four major groups (Apple, 2006). The first and the strongest one includes multiple
fractions of capital who are committed to neo-liberal marketized solutions to educational
problems. For them, private is necessarily good and public is necessarily bad.
Democracy —a key word in how we think about our institutions and our place in them
(Foner, 1998) —is reduced to consumption practices. The world becomes a vast
supermarket, one in which those with economic and cultural capital are advantaged in
nearly every sector of society. Choice in a market replaces more collective and more
socially responsive actions. Thin democracy replaces thick democracy. This demobilizes
crucial progressive social movements that have been the driving force behind nearly all
of the democratic changes in this society and in our schools.

In education, this position is grounded in the belief that the more we marketize, the
more we bring corporate models into education, the more we can hold schools,
administrators, and teachers feet to the fire of competition, the better they will be. There
actually is very little evidence to support this contention—and a good deal of evidence
that it increases inequality (see Apple, 2006; Apple, Gandin, Liu, Meshulam, and
Schirmer, 2018; Lipman, 2004; Lipman, 2011). But neoliberalism continues to act as
something like a religion in that it seems to be impervious to empirical evidence, even as
the crisis that it has created in the economy and in communities constantly documents
its failures in every moment of our collective and individual lives.

The second most powerful group in this alliance is neo-conservatives who want a
“return” to higher standards and a “common culture.” In the face of diasporic populations
who are making many nations a vast and impressive experiment in continual cultural
creation, they are committed to a conservative culturally restorative project, pressing for
areturn to an imposed sense of nation and tradition that is based on a fear of “pollution”
from the culture and the body of those whom they consider the “Others.” That there is
a crucial and partly hidden (at least to some people) dynamic of race at work here is not
unimportant to say the least (Lipman, 2011; Gillborn 2008; Leonardo, 2009; Apple,
2006). Neoconservatives assume something that isn’t there, a consensus on what should
be “official” knowledge. They thereby try to eliminate one of the most significant
questions that should be asked in our schools: What and whose knowledge should we
teach? In their certainty over what a common culture is supposed to be, they ignore a
key element in this supposed commonness. What is common is that we disagree. Indeed,
what needs to be “the common” is the constant democratic and deliberative process of
asking the question of what is common (Williams, 1989; Apple, 2000).
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A third key element in conservative modernization is composed of authoritarian
populist religious conservatives who are deeply worried about secularity and the
preservation of their own traditions. They too wish to impose a “common.” For them,
“the people” must decide. But there are anointed people and those who are not. Only
when a particular reading of very conservative Christianity —or in some other countries,
this is represented by repressive forms of Judaism, Hinduism, and Islam —is put back in
its rightful place as the guiding project of all of our institutions and interactions will we
be able to once again claim that this is “God’s country.” In the process, they inaccurately
construct themselves as the “new oppressed,” as people whose identities and cultures
are ignored by or attacked in schools and the media. It is not an accident, for example,
that one of the fastest growing educational movements in the United States right now is
home schooling (Apple & Buras, 2006; Apple, 2006). Two to three million children have
been taken out of public and private or even religious schools, most often for conservative
ideological and religious reasons, and are being schooled at home. While the home
schooling movement is varied, these decisions are often driven by conservative attacks
on public schools and once again by fear of the “Other.”

Finally, a crucial part of this ideological umbrella is a particular fraction of the
professional and managerial new middle class who have occupied positions within the
State. This group is made up of people who are committed to the ideology and techniques
of accountability, measurement, and the “new managerialism,” to what has been called
“audit culture” (Apple, 2006; Leys, 2003; Clarke and Newman, 1997). They too are true
believers, ones who believe that in installing such procedures and rules they are
“helping.” For them, more evidence on schools’, teachers’, and students’ performance —
usually simply based on the limited data generated by test-scores—will solve our
problems, even though once again there is just as much evidence that this too can create
as many problems as it supposedly solves (Apple, 2006; Apple, Gandin, Liu, Meshulam,
and Schirmer, 2018; Valenzuela, 2005; Gillborn and Youdell, 2000. Demonstrating that
one is “acting correctly” according to externally imposed criteria is the norm. “Perform
or die” almost seems to be their religion.

While there are clear tensions and conflicts within this alliance, in general its overall
aims are in providing the educational conditions believed necessary both for increasing
international competitiveness, profit, and discipline and for returning us to a romanticized
past of the “ideal” home, family, and school.

This new alliance has integrated education into a wider set of ideological commitments.
The objectives in education are the same as those which guide its economic and social
welfare goals. They include the dramatic expansion of that eloquent fiction, the free
market; the drastic reduction of government responsibility for social needs; the
reinforcement of intensely competitive structures of mobility both inside and outside the
school; the lowering of people’s expectations for economic security; the “disciplining”
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of culture and the body; and the popularization of what is clearly a form of Social
Darwinist thinking.

The seemingly contradictory discourse of competition, markets, and choice on the one
hand and accountability, performance objectives, standards, national testing, and national
curriculum on the other has created a situation in which it is hard to hear anything else.
Even though these seem to embody different tendencies, as | demonstrate elsewhere
they actually oddly reinforce each other and help cement conservative educational
positions into our daily lives (Apple, 2006).

I have given this brief description of this new hegemonic bloc because | want to situate
all of my most recent work in the context of current realities. As in the past, education is
deeply connected to social movements, contradictions, conflicts, antagonisms, and
complicated alliances. Understanding dominance and interrupting its various forms is a
crucial part of our work—and it certainly has provided the motivation of all of my own
analyses from such early books as Ideology and Curriculum (1979; 2019) and Education
and Power (2012) to more recent books like Educating the “Right” Way (2006),
Democratic Schools (Apple and Beane, 2007), Can Education Change Society? (2013),
and The Struggle for Democracy in Education, Apple, Gandin, Liu, Meshulam, and
Schirmer (2018).

Stressing the social and political in education is not new of course, either in England,
the United States, Spain, Greece, Brazil, Turkey, or elsewhere. Many critical scholars have
discussed this at great length internationally. However, under current situations, not only
is this fact easy for some of us to forget, but while the act of criticism is important it is
not sufficient. Let me say more about this issue and about what it means personally and
collectively. In the process, | want to describe a set of responsibilities in which I think
critically democratic scholar/activists and public intellectuals in education need to engage
in a time of crisis and of the growing influences of conservative modernization.

2. Questioning the Relationship Between Education
and Power

s readers of this essay may already know, over the past four decades I and others

have been dealing with a number of “simple” questions. | personally have been
deeply concerned about the relationship between culture and power, about the
relationship among the economic, political, and cultural spheres (see Apple and Weis,
1983), about the multiple and contradictory dynamics of power and social movements
that make education such a site of conflict and struggle, and about what all this means
for educational work. Thus, rather than simply asking whether students have mastered a
particular subject matter and have done well on our all too common tests, we should
ask a different set of questions: Whose knowledge is this? How did it become “official”?
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What is the relationship between this knowledge and how it is organized and taught and
who has cultural, social, and economic capital in this society? Who benefits from these
definitions of legitimate knowledge and who does not? What can we do as critical
educators and activists to change existing educational and social inequalities and to create
curricula and teaching that are more socially just? (see, for example, (Apple, 2019; 2014;
2013; 2012; 2006; 1999; 1996; Apple and Beane 2007; Apple, Gandin, Liu, Meshulam,
and Schirmer, 2018). These are crucial questions. And as | showed in the distressing
example of what happened in Australia, the Right has been very effective in placing strong
limits on making public more critically democratic answers to these questions.

3. The Tasks of the Critical Scholar/Activist

Given what | have said about the current situation, | want now to speak to possibilities
and to what we might do to interrupt dominance. For many people, including many
colleagues in the critical pedagogy traditions (the plural is crucial here), their original
impulses toward critical theoretical, political, and practical work in education have been
fueled by a passion for social justice, economic equality, human rights, sustainable
environments, a broad range of critical aesthetic literacies, an education that is worthy of
its name —in short a better world. Yet, as | have shown this is increasingly difficult to
maintain in the situation in which so many of us find ourselves. Ideologically and politically
much has changed. The early years of the 215 century have brought us unfettered
capitalism which fuels market tyrannies and massive inequalities on a truly global scale
(Davis, 2006). “Democracy” is resurgent at the same time, but as | and others have also
shown in a large number of analyses, it all too often becomes a thin veil for the interests
of the globally and locally powerful and for disenfranchisement, mendacity, and national
and international violence (Burawoy, 2005, p. 260; Apple 2010; Apple, Au, and Gandin,
2009). The rhetoric of freedom and equality may have intensified, but there is unassailable
evidence that there is ever deepening exploitation, domination, and inequality and that
earlier gains in education, economic security, civil rights, and more are either being washed
away or are under severe threat. The religion of the market (and as | said earlier it does
function like a religion, since it does not seem to be amenable to empirical critiques) is
coupled with very different visions of what the state can and should do.

At the same time, in the social field of power called the academy—with its own
hierarchies and disciplinary (and disciplining) techniques, the pursuit of academic
credentials, bureaucratic regimes and national and international rankings, performance
criteria, indeed the entire panoply of normalizing pressures surrounding institutions and
careers—all of this seeks to ensure that we all think and act “correctly.” Yet, the original
impulse is never quite entirely vanquished (Burawoy, 2005). The spirit that animates critical
work can never be totally subjected to rationalizing logics and processes. Try as the
powerful might, it will not be extinguished —and it certainly remains alive in a good deal
of the important work done in universities and institutes here. People here and elsewhere
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have constantly struggled to act as the ethical and political consciences of nations.

What can we learn from our colleagues here and in other places about our role as public
intellectuals, or as | call them in Can Education Change Society?, “critical scholar/activists,”
in this period of time? Perhaps this is best stated by the critical sociologist Michael Burawoy
when he calls for “organic public sociology.” In his words, but partly echoing Antonio
Gramsci as well, in this view the critical sociologist:

...works in close connection with a visible, thick, active, local, and often
counter-public. [She or he works] with a labor movement, neighborhood
association, communities of faith, immigrant rights groups, human rights
organizations. Between the public sociologist and a public is a dialogue, a
process of mutual education... The project of such [organic] public
sociologies is to make visible the invisible, to make the private public, to
validate these organic connections as part of our sociological life. (Burawoy,
2005, p. 265)

This act of becoming (and this is a project, for one is never finished, always becoming)
a critical scholar/activist is a complex one. Let me say more about this here. My points
here are tentative and certainly not exhaustive. But they are meant to begin a dialogue
over just what it is that “we” should do.

In general, there are nine tasks in which critical analysis (and the critical analyst) in
education must engage (Apple, 2013; Apple, 2010). And they have guided my work for
my entire career.

1. It must “bear witness to negativity.”* That is, one of its primary functions is to illuminate
the ways in which educational policy and practice are connected to the relations of
exploitation and domination —and to struggles against such relations—in the larger
society.?

2. In engaging in such critical analyses, it also must point to contradictions and to spaces
of possible action. Thus, its aim is to critically examine current realities with a
conceptual/political framework that emphasizes the spaces in which more progressive
and counter-hegemonic actions can, or do, go on. This is an absolutely crucial step,
since otherwise our research can simply lead to cynicism or despair. Cynicism and
despair can only assist those who wish to remain in power.

3. At times, this also requires a broadening of what counts as “research.” Here | mean
acting as critical “secretaries” to those groups of people, communities, and social
movements who are now engaged in challenging existing relations of unequal power
or in what elsewhere has been called “nonreformist reforms,” a term that has a long
history in critical sociology and critical educational studies (Apple, 2012). This is exactly
the task that was taken on in the thick descriptions of critically democratic school
practices in Democratic Schools (Apple and Beane, 2007) and in the critically
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supportive descriptions of the transformative reforms such as the Citizen School and
participatory budgeting in Porto Alegre, Brazil (see Gandin and Apple, 2012; Apple et
al., 2003; Apple, 2013; Wright, 2010).* The same is true for CREA, the interdisciplinary
research center at the University of Barcelona that is a model of how to build a research
agenda and then create policies and programs that empower those who are
economically and culturally marginalized in our societies (Flecha, 2011; Gatt, Ojaja &
Soler, 2011; Alexiu & Sorde, 2011; Aubert, 2011; Christou & Puivert, 2011; Flecha,
2009) and for The Centre for Equality Studies at University College, Dublin. It too has
been at the center of research and action that stresses not only poverty and inequality,
but movements towards equality (Baker, Lynch, Cantillon & Walsh, 2004; Lynch, Baker
& Lyons, 2009). Thus, we must document gains not only losses.

4. When Gramsci (1971) argued that one of the tasks of a truly counter-hegemonic
education and committed cultural workers was not to throw out “elite knowledge” but
to reconstruct its form and content so that it served genuinely progressive social needs,
he provided a key to another role “organic” and “public” intellectuals might play. Thus,
we should not be engaged in a process of what might be called “intellectual suicide.”
That is, there are serious intellectual (and pedagogic) skills in dealing with the histories
and debates surrounding the epistemological, political, and educational issues involved
in justifying what counts as important knowledge and what counts as an effective and
socially just education. These are not simple and inconsequential issues and the
practical and intellectual/political skills of dealing with them have been well developed.
However, they can atrophy if they are not used. We can give back these skills by
employing them to assist communities in thinking about this, learning from them, and
engaging in the mutually pedagogic dialogues that enable decisions to be made in terms
of both the short-term and long-term interests of dispossessed peoples (see Apple, Au
& Gandin, 2009; Burawoy, 2005; Freire, 1970; Borg & Mayo 2007).

5. In the process, critical work has the task of keeping traditions of radical and progressive
work alive. In the face of organized attacks on the “collective memories” of difference
and critical social movements, attacks that make it increasingly difficult to retain
academic and social legitimacy for multiple critical approaches that have proven so
valuable in countering dominant narratives and relations, it is absolutely crucial that
these traditions be kept alive, renewed, and when necessary criticized for their
conceptual, empirical, historical, and political silences or limitations. This involves
being cautious of reductionism and essentialism and asks us to pay attention to what
Fraser has called both the politics of redistribution and the politics of recognition
(Fraser, 1997; see also Apple, 2013 and Anyon, et al. 2009). This includes not only
keeping theoretical, empirical, historical, and political traditions —and the educational
policies and practices generated out of them —alive; but, very importantly, it involves
extending and (supportively) criticizing them. And it also involves keeping alive the
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dreams, utopian visions, and “non-reformist reforms” that are so much a part of these
radical traditions (Apple, Au & Gandin, 2009; Apple, Ball & Gandin, 2010; Apple, 2012;
Jacoby, 2005; Teitelbaum, 1993).

. Keeping such traditions alive and also supportively criticizing them when they are not
adequate to deal with current realities cannot be done unless we ask “For whom are
we keeping them alive?” and “How and in what form are they to be made available?”
All of the things | have mentioned above in this taxonomy of tasks require the relearning
or development and use of varied or new skills of working at many levels with multiple
groups. Thus, journalistic and media skills, academic and popular skills, and the ability
to speak to very different audiences are increasingly crucial (Apple, 2006; Boler, 2008).
This requires us to learn how to speak different registers and to say important things in
ways that do not require that the audience or reader do all of the work. The Right has
been very good at doing this. We too must relearn these skills.

. Critical educators must also act in concert with the progressive social movements their
work supports or in movements against the rightist assumptions and policies they
critically analyze. This is another reason that scholarship in critical education implies
becoming an “organic” or “public” intellectual. One must participate in and give one’s
expertise to movements to transform both a politics of redistribution and a politics of
recognition. It also implies learning from these social movements (Anyon, 2005; Anyon
2014; Apple, Gandin, Liu, Meshulam, and Schirmer, 2018). This means that the role of
the “unattached intelligentsia” (Mannheim, 1936), someone who “lives on the balcony”
(Bakhtin, 1968), is not an appropriate model. As Bourdieu (2003, p. 11) reminds us, for
example, our intellectual efforts are crucial, but they “cannot stand aside, neutral and
indifferent, from the struggles in which the future of the world is at stake.”

. Building on the points made in the previous paragraph, the critical scholar/activist has
another role to play. She or he needs to act as a deeply committed mentor, as someone
who demonstrates through her or his life what it means to be both an excellent
researcher and a committed member of a society that is scarred by persistent
inequalities. She or he needs to show how one can blend these two roles together in
ways that may be tense, but still embody the dual commitments to exceptional and
socially committed research and participating in movements whose aim is interrupting
dominance. It should be obvious that this must be fully integrated into one’s teaching
as well.

. Finally, participation also means using the privilege one has as a scholar/activist. That
is, each of us needs to make use of one’s privilege to open the spaces at universities
and elsewhere for those who are not there, for those who do not now have a voice in
that space and in the “professional” sites to which, being in a privileged position, you
have access. This can be seen, for example, in the history of the “activist-in-residence”
program at the University of Wisconsin Havens Center for Social Justice, where
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committed activists in various areas (the environment, indigenous and immigrant
rights, housing, labor, racial disparities, the arts, education, and so on) were brought
in to teach and to connect our academic work with organized action against dominant
relations. Or it can be seen in a number of Women's Studies programs and Indigenous,
Aboriginal, and First Nation Studies programs that historically have involved activists
in these communities as active participants in the governance and educational
programs of these areas at universities.

4. Conclusion

hese nine tasks I have discussed above are demanding; and though we may try, no

one person can engage equally well in all of them simultaneously. What we can do
is honestly continue our attempt to deal with the complex intellectual, personal, political,
and practical tensions and activities that respond to the demands of this role. And this
requires a searching critical examination of one’s own structural location, one’s own overt
and tacit political commitments, and one’s own embodied actions once this recognition
in all its complexities and contradictions is taken as seriously as it deserves.

Yet, if we look around the world, there are individuals, researchers, institutes, coalitions,
unions, and social movements that have played and continue to play such a large part in
the continuing struggle in Greece and elsewhere to build an education that is truly
critically democratic in nations and “nations to be.” Can we do less?

Let us be honest, however. As my introductory example on the attempts to silence me
and others demonstrates, dominant groups will not stand idly by when we individually
and collectively act to speak back. But as that example also shows, they cannot totally
control the terrain on which such acts occur. Nor can they totally control its outcome.
Spaces for counter-hegemonic work are constantly being created at the very same
moment as dominant groups seek to close other spaces. Recognizing and filling these
spaces is as crucial as it has ever been. Indeed, some of the very best examples of doing
this can be already be found in Greece and other nations in this region.

As | demonstrate in much more detail in Can Education Change Society?, in so many
nations of the world there is a very long tradition of radically interrogating educational
institutions, of asking who benefits from their dominant forms of curricula, teaching, and
evaluation, of arguing about what they might do differently, of asking searching questions
of what would have to change in order for this to happen—and in providing crucial
answers to how this can and does happen (Apple 2013). This tradition is what has worked
through me and so many others throughout the history of critical education. Indeed,
Greece has been at the center of many of these movements.

If we think of thick democracy as a vast river, it increasingly seems to me that our task
is to keep the river flowing, to remove the blockages that impede it, and to participate in
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expanding the river to be more inclusive so that it flows for everyone. Building a more
inclusive “we,” struggles over the knowledge that is seen as legitimate, acting against the
retrogressive policies that are so disrespectful to teachers and communities, and building
and defending programs of socially powerful critically reflective teacher education that

I//

enable our students to critically engage in challenging dominant ideological “reforms”
and in building serious alternatives to them, all of these have crucial roles to play. In
doing this, we can keep alive the multiple traditions—and can create new ones —that
enable us to envision and engage with movements that become significant parts of the

flow of that river that dominant groups can never fully stop.

Znpeadoers

1. A longer version of the arguments in this chapter appears in Apple (2013).

2. 1 am aware that the idea of “bearing witness” has religious connotations, ones that are powerful in
many parts of the West, but may be seen as a form of religious imperialism in other religious traditions.
I still prefer to use it because of its powerful resonances with ethical discourses. But I welcome
suggestions from, say, Muslim, Jewish, and other critical educators and researchers for alternative
concepts that can call forth similar responses. | want to thank Amy Stambach for this point.

3. Here, exploitation and domination are technical not rhetorical terms. The first refers to economic
relations, the structures of inequality, the control of labor, and the distribution of resources in a society.
The latter refers to the processes of representation and respect and to the ways in which people have
identities imposed on them. These are analytic categories, of course, and are ideal types. Most
oppressive conditions are partly a combination of the two. These map on to what Fraser (1997) calls
the politics of redistribution and the politics of recognition.

4. Luis Armando Gandin’s close connections to and analyses of the critically democratic policies and
practices in education in Porto Alegre provide outstanding examples of such efforts. See also Wright
(2010).
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THE CONTRADICTIONS OF SCIENTIFIC
MOTHERHOOD: WOMEN, CHILDCARE, AND THE
POLITICS OF EXPERTISE

Apple D. Rima
Professor
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hroughout history, the overwhelming proportion of women have been mothers. Most

significantly, worthy womanhood has been equated with motherhood. This apparent
constancy masks dramatic transformations in the role of mothers and mothering practices
over time, and particularly over the past 150 years, in the United States and other indus-
trialized nations. Traditionally, women’s experiences had formed the basis of respected
mothering practices; proper mothering techniques were considered either part of a
woman'’s innate knowledge, or taught her by her own mother and other female relatives
and friends.

As scientific and technical expertise gained in prominence throughout the 19th century,
increasingly women were told that they needed scientific and medical knowledge to insure
healthful pregnancies and births and in order to raise their children appropriately and
healthfully. The ideal model now became the “scientific mother.” As it grew in popularity
in the 20th century, this ideology of “scientific motherhood” was modified. Over the
decades, women were increasingly told that they needed to follow the lead of scientific
and medical experts. In other words, rather than actively learning for themselves, women
were to depend upon the instructions of scientific and medical authorities.

Earlier historical studies of the increasing intervention of health-care providers termed
this process the medicalization of child birth and child care; analysts frequently examined
the particular ways in which physicians extended their supervision of pregnancy and
children’s health. True, from the mid-19th century onwards doctors maintained with ever
greater urgency that women needed medical supervision to insure successful births and
child-rearing. Yet a wide range of other interested parties also broadcast this message of
scientific motherhood and with equal stringency directed mothers to experts and expert
advice. Today | will explore some of the most distinctive elements of the cultural milieu
through which medical, cultural, and social factors re-configured. 1 will focus on the
mothering experiences of American women and mothers’ responses, though the history
is similar in many other parts of the world.

The origins of “scientific motherhood” can be dated from the 1840s with the publication
of Catharine Beecher’s Treatise on domestic economy. In this highly celebrated
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monograph, Beecher used contemporary science to explain the best methods for
accomplishing a whole range of household tasks. Beecher was not a scientist or a
physician; nor did she claim these titles. Her book did, however, insist that women needed
to utilize new scientific discoveries and medical knowledge. As a vocal proponent of
women'’s education, Beecher expected mothers to seek out and evaluate the required
information.

As scientific advice for successful childrearing gained in prominence, the counsel slowly
changed. By the twentieth century, women were not just told that they needed to learn
from scientific and medical expertise. Instead, they were told ever more frequently and
with greater and greater urgency that they needed to follow the direction of experts. This
transformation presented women with a serious contradiction: it made them responsible
for the health and well-being of their family, while at the same time it denied them control
over childrearing. In other words, women were both responsible for their families and
incapable of that responsibility.

[slide of Babyhood]

Child-care journals and general women'’s magazines were among the leading proponents
of scientific motherhood from the late nineteenth century onwards. As the magazine
Babyhood stated in 1893, “there is a science in bringing up children and this magazine is
the voice of that science.”

[slide of American Motherhood]

and Babyhood was one of many magazines designed to instruct mothers in scientific
childrearing. The largest women’s magazine of the late 19th and early 20th centuries was
The Ladies Home Journal, which in 1912 proudly announced that the modern young
mother was rapidly learning to ignore the advice of neighbors and families and turning
instead “ a higher authority for help in solving nursery problems.” In this case, and
increasingly, that higher authority was the science and the medical expert.

Physicians wrote child-care books extolling the virtues of scientific motherhood. These
books were aimed at a literate, middle-class mother who had the education and the money
to support the ideals of modern child care. Doctors were soon joined by a chorus of others
that spread the ideal of scientific motherhood, of mothers following the directions of
health-care providers, to less fortunate women.

[slide of Illinois Health Department]

State departments of health developed unique methods for reaching different classes of
mothers. One popular way was the Well-Baby contest. Similar to agricultural fairs, and
often held in conjunction with them, these competitions had babies examined by medical
practitioners with the winner being awarded a blue ribbon and medal. The contest was
promoted as educational as well as competitive. Doctors would tell mothers about
problems they found in the babies; mothers would be instructed in modern childcare
techniques.
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[slide of Infant Care]

For literate women there were a host of pamphlets, often distributed free or at very lost
cost produced by local governments, by charity agencies, and even by manufacturers of
products for children such as infant foods, baby powder, and soap. The most popular and
often reproduced pamphlet was Infant Care, a brochure of the Unite States government.
It was first published in 1914. By 1940 over 12 million copies had been distributed and
by the 1970s over 59 million. People could and did write in for the pamphlet, but it was
also frequently sent unsolicited by Congressional representatives. Women often wrote of
their gratitude for such publications.

[slide of public health nurses in homes]

In other instances, the government and charitable organizations sent public health
nurses into the homes of women, often poor, illiterate women and immigrant women.
These nurses would inspect the home, making suggestions for healthful improvements
and would inspect babies and children, making suggestions for their health and welfare.
Initially public health nurses were located in urban areas, where they could reach a large
number of mothers with relative ease. Poor mothers in rural areas faced a different
situation.

[Child Welfare Special]

In the 1920s, concern for high rates of maternal and infant mortality generated a targetted
federal program with funds for maternal education in modern childcare. The government
officials aimed to reach women of all classes, but especially poorer, rural mothers who
lacked regular access to health-care providers. One of their methods was the use of an
educational trailer. Vehicles like this Child Welfare Special travelled from small town to
village to churches, over muddy and rocky country roads. They brought public health
doctors and nurses into remote communities to examine children and provide women
with the education they needed to be “modern” mothers.

[slide of public health nurses education]

Including information for preparing an appropriate wardrobe for the family. This program
ended in 1929. A few years later it was replaced by another program that funded public
health nurses to travel to the homes of the rural poor.

[slide of bathing]

Some mothers embraced these women, eagerly awaiting their visits and their advice,
pleased to have a health-care provider with the most up-to-date information. Other
mothers were less eager. But on the whole, mother appreciated the help that public health
nurses gave them. Most especially appreciated were the infant baths.

Mothering practices changed significantly as increasingly women birthed in hospitals.
These institutions provided a prime educational situation for isolated, nervous mothers
who looked to modern, scientific childcare to ensure the health of their families. Previously,
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childbirth in the United States was a domestic affair. Even as male physicians began to
replace female midwives in the birthing room, the room was still in the home in which
the mother was surrounded by her female relatives and friends and the baby was kept
close to the mother.

[slide Jewish maternity, 1912]

As childbirth moved into the hospital, the wards tended to duplicate some of the home
atmosphere. Bassinets for the newborn were placed near the mother’s bed; infants were
often settled into bed, next to their mothers.

This dramatically changed as hospitalized childbirth became increasingly popular and
as doctors and hospital administrators saw epidemics sweeping through their maternity
wards. With the era of sulfa drugs and antibiotics was decades away.

[slide of modern nurseries]

Fearful of epidemics, hospitals would whisk newborns from their mothers and care for
them in sterile nurseries. Mothers saw their babies only for feedings, every three or four
hours, when they were instructed to prepare themselves carefully to prevent the spread
of germs. Subtly, then, mothers were taught that they were a danger to their babies. The
only way to protect their babies was to keep them in a sterile environment, cared for by
scientifically trained nurses.

[slide of hospital classes]

Envision the situation: a new mother spending most of her 7-10 days in the hospital after
childbirth, peering through the window of the nursery looking at her child. Every several
hours, a nurse would bring the baby to the mother, who carefully unwrapped the baby
for feeding. Within a few minutes, the nurse would be back to whisk the baby away again.
These procedures left little time for the mother and baby to get acquainted or for the
mother to feel comfortable caring for her child. What mothers did learn about childcare
was usually confined to hospital classes, in which mothers would watch a nurse change,
or bath a baby.

[single slide of hospital class]

Thus mothers would learn about childcare from a professional, a scientific and medical
expert, a masked professional who handled the baby with confidence and ease.

[slide of nurse bottle feeding]

By this time, the 1940s, most new mothers birthing in the hospital did not breast feed.
Instead they were taught by nurses the most modern, scientific form of infant feeding:
bottle feeding. Preparing the baby’s bottle was a complicated affair involving sterilizing all
the equipment, precisely measuring the milk, the water, and the sugar, carefully heating
the bottle, and then feeding the infant. Note again the nurse who is demonstrating bottle
feeding is wearing a face mask.
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[slide of masks in packet]

Lest you think that face masks were only for hospitals: Mothers learned that when they
took their babies home, they needed to continue to protect the child from germs, even
the germs of the mother. They were urged to buy face masks for use at home, to protect
the baby “the hospital way.”

So far we have seen how popular literature and institutions like government agencies,
charitable organizations, and hospitals intently promoted scientific motherhood. What
made the ideology so powerful was that it was also championed in less focused, and many
ways more pervasive, forums, namely popular culture. We have seen how the text of late
19th and early 20th century magazines fostered the spread of scientific motherhood. But
it was not only the text of these journals, but also, most significantly, their advertisements.

[slide of extension course]

Some advertisements were crystal-clear. As this one announces: “Add science to love and
be the perfect mother.” A wide range of manufacturers were quick to recognize the power
of the image of scientific motherhood. They produced advertisements that stressed the
value of scientific and medical advice, and their advertising campaigns mirror the
transformation of scientific motherhood.

[Mellin’s ad]

This is a typical 1885 advertisement for Mellin’s Food, a popular infant food. The
advertisement is dense with text, warning the mother of the “swelling tide of infantile
disease and mortality, resulting from injurious feeding,” in other words, bad feeding is
killing many children. However, modern science has the answer to this problem: “Men
of the highest scientific attainments of modern times... have devoted themselves to careful
investigation and experiment in devising a suitable substitute for human milk.” Whether
or not mothers read all the scientific text, it reflects the tone of scientific motherhood:
women should learn all they could and use that knowledge to make decisions about their
childcare.

[SMA slide, 1921]

This advertisement for another infant food, SMA, from 1921, demonstrates how the
ideology of scientific motherhood had changed over nearly 4 decides. It is still somewhat
wordy, but the text and illustration are dominated by the headline: “To be used only under
the direction of a physician.” By the 1920s, manufacturers use the power of the scientific
expert, in this case the physician, to convince women that their products are the most up-
to-date and scientific

[Libby’s 1938 advertisement]

This advertisements for Libby’s food is even more direct; the modern mother follows the
directions of her physician, not her relatives or previous generations. Though the father’s
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mother believes that the baby is too young for vegetables, the mother is confident in
heeding the advice of her physician, Dr. Evans, who recommends vegetables early in life.

[1930s fear advertisements]

By the 1930s, manufacturers further re-inforced the ideology of scientific motherhood in
their advertising campaigns with the addition of the element of fear. Even in the 1885
Mellin’s advertisement, we had seen a manufacturer using fear as a tactic to attract
consumers. But this fear tactic predominates in the advertising of the 1930s and 1940s.
“The little spendthrift” of energy needs her mother’s protection, that is the protection of
her mother feeding her Cream of Wheat, a product supported by contemporary science.
Similarly, what mother would not want her child to have a doubly safe product from
Libby’s.
[Scott Tissue ads]

In the twentieth century, more and more advertisements depicted scientific and medical
experts, usually men, to sell a variety of consumer products to mothers, and they weren’t
always for food products. For example, in 1928, Scott Tissue, a bathroom tissue, used the
image of a male physician to explain “the three requirements doctors say toilet tissue must
have.” Sometimes, as in the other Scott Tissue advertisement, manufacturers used a
surrogate for the male practitioners, in this case a nurse.

[Lysol 1938 advertisement]

Some manufacturers were even more pointed about the dangers of “old-fashioned”
knowledge, knowledge that lacks the imprimatur of medical authority. What mother dares
risk the health and well-being of child? Here the male physician is blaming the mother for
her child’s illness. If only she had known the difference between “clean” and “hospital
clean,” if only she had used Lysol.

[Projector off]

And what about the mothers in all this. Evidently women came to accept the essence of
the ideology: that successful and healthful child-rearing should be informed by scientific
expertise. Women acted on the basic tenets of scientific motherhood, namely that while
women maintained primary responsibility for infant and child care, they were dependent
on experts to tell them and to teach them how to best raise their children. By the 1950s
and 1960s, women believed that the most successful childrearing was done under
scientifically informed medical supervision. There are many reasons why mothers turned
more and more frequently to medical experts and expertise in the 20th century. The weight
that they gave to scientific motherhood varied among classes, and across racial and ethnic
groups, but we can draw some generalizations. As the prestige of science and medicine
grew in American culture, the growing authority of science and our increasing dependence
on technology shaped child-care advice and women'’s responses to it. For example, the
emerging science of bacteriology in the late nineteenth century altered women’s domestic
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tasks as housekeepers were taught to battle germs to protect their families. Developments
in domestic technology, like the stove, the refrigerator, the washing machine and the
vacuum cleaner, also dramatically transformed the scope, content, and status of women's
work as did the creation of new institutions such as the supermarket. Other social and
cultural factors need to be integrated into this analysis. Declining family size along with a
fear for continuing high infant mortality and morbidity rates made each child that much
more precious; one sought out the best, most up-to-date information for the sake of one’s
children. Then too economic considerations encouraged the spread of scientific
motherhood in both commercial and professional worlds. Manufacturers found that
promoting “science” helped to sell products; since scientific motherhood remained a
popular theme for advertisers, they must have believed it was a successful tool for
advancing a variety of products. Doctors found that pediatrics provided a lucrative portal
to an expanding medical practice.

The element of gender is a most critical component in this analysis. Experts addressed
women on the basis of their biological capacity to bear children and because they were
seen as acting “out of instinct” when an overlay of social control was needed. The experts
were most frequently depicted as male, usually physicians; science, medicine, and
professionalism in general were described in male terms. Yet, this does not mean that
scientific motherhood is merely a case of male physicians intervening in the lives of female
patients. Whether viewed as passive recipients or self-directed searchers of medical
knowledge, mothers were actively involved in caring for their children, negotiating
between the instructions of medical practitioners and scientific experts and the realities
of their own lives.

A closer look at one aspect of child care will provide a better understanding of how
individual women made choices about their mothering practices.

Ruth Williams Thompson began to toilet train her daughter Evelyn Mae at three months
of age. The mother placed “very small toilet, more like a large cup, but easy to handle” on
her lap and sat the infant on it, holding her there for ten to fifteen minutes. Some times the
child would reward her mother’s efforts, but more often than not nothing would happen.
As Thompson admitted, “Of course at first it was just a game of Luck- or not Luck, and
there were times when | felt perhaps it was a waste of time.” Perhaps it was a waste of
time, but this modern mother of the 1920s was convinced that early training was the best
mode of infant care and therefore she “was determined to give the thing a fair trial, so kept
at it day after day.” By the time Evelyn Mae was 6 months old, Thompson found that she
was putting the child on the toilet about 45 minutes during the day when she was awake
and once at night. The mother proudly reported “fewer and fewer diapers to wash.” Though
she admitted that her daughter was not completely toilet trained with this routine,
Thompson considered the practice thoroughly successful. So successful, in fact, that she
embarked on toilet training her second daughter, Dorothy, at an even younger age, when
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she was six weeks old. However, having learned from her experiences with Evelyn Mae,
Thompson modified the routine of the second. “It does not pay to hold the baby on the
toilet for several minutes at a time and does not make the training any easier,” she noted.
Instead, “as soon as the baby becomes accustomed to the sitting posture the organs will
act immediately if there is a desire to urinate.” In the late 1920s, when her children were
toddlers, Thompson, ignoring the many months of patient attention she had lavished on
her daughters’ toilet training, concluded that “My babies learned to urinate as soon as they
touched the toilet.”

Thompson’s experiences mirror the popular culture of infant care in the early 20th
century. In initiating toilet training early and following stringent routines, Thompson quite
conscientiously followed the directions laid out in the U.S. Children’s Bureau'’s Infant care.
Mothers heard similar advice from their doctors, their friends, and their relatives. They
read of the importance of scheduling in trade books, and women’s magazines. Often
linked with the behaviorist Watson, this system demanded rigid scheduling and regularity.

Yet, it would be simplistic and cavalier to conclude from the concordance of Thompson’s
routines with behaviorism that mothering practices, even this mother’s practices, merely
reflected contemporary scientific and medical pronouncements.

What convinced mothers such as Thompson? In her 1926 book, Training my babies,
Thompson explained that a “genetic psychology”course she took in college provoked her
belief in the critical importance of regularity to mold the child and to teach “the little baby
the first lessons of patience.” This led her to study a variety of child care books, including
publications of the Children’s Bureau. Thus, for Thompson training was the epitome of
modern medical science. The most-to-update college curriculum and child-care literature
taught mothers the scientific basis for infant care. Thompson does not tell us the detailed
content of the genetic psychology course that inspired her, though it may have been
influenced by psychologist J.B. Watson. However, the counsel to stringently train infants
predates Watson by many decades and was not confined to the medical profession.

“I believe that a little care and trouble in earliest infancy would, in almost all cases, save
the mother a world of vexation in after-years,” advised H.E.W., of Brooklyn, NY, in the
popular child-care journal Babyhood in 1886. Addressing other mothers through the
magazine’s “The mother’s parliament,” she cautioned that “no time should be lost, for
there is nothing more difficult to cure if a child has once become accustomed to the habit.”
The bad habit was bed-wetting, the solution was a routine to train the infant. As H.E.\W.
relates her experience:

If a baby of a few days old is held over a vessel at regular periods, say before
or after each nursing, there will soon be no need for diapers. | know of one
case where, by laying a piece of paper under a babe every morning and
evening, he became so regular in his habits that at the end of three months
his mother boasted that she had never had a soiled diaper to wash.
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Bed-wetting or even soiled diapers were, to H.E.W., a sign of moral weakness on the
part of the infant in the form of stubbornness, or, worse yet, resulted from the “laziness
of its elders.” The benefits of rigorous attention to this early toilet training routine was a
“nice and dry” infant and none of the “extra and disagreeable work” of diapers. H.E.W.
does not say where she learned of the importance of early training her children but her
letter implies that this was simply common knowledge. Though training could be time-
consuming and tedious, its compensations were great. A mother should carefully train
her child both for the good of the child’s future and to ease her own labor.

The pragmatic needs of everyday life continued to influence mothers’ perspectives on
scheduling into the 20th century. Mrs. Max West, the author of the 1914, first edition of
Infant care, had such a practical approach. West considered a system of schedules

not only one of the greatest factors in keeping the baby well and in training
him in a way which will be of value to him through life, but it also reduces
the work of the mother to a minimum and provides for her certain assured
period of rest and recreation.

For West this was not mere rhetoric. She scattered through Infant care examples of her
own experiences that demonstrated her practices and belief in the benefits of scheduling.
Moreover, when responding to worried mothers writing into the Children’s Bureau, she
used the same rationale for advising that they establish schedules. For example, Mrs. N.W.,
of Seattle, wrote in 1920 of her troubles with her three children, ages 3 months, 20
months, and 3 years. Her life was so frantic that she is exhausted all the time and
surrounded with unfinished housework. She did not want to leave anything important
undone, she understood the importance of “all these scientific and hygienic duties for
babies,” but how could she accomplish everything? West sent two pages of detailed
practical advice that included feeding and nap schedules and, most particularly, a fixed
bedtime of 6:00. As she explained:

If you have not tried putting away your children at six o’clock, you have no
idea what a relief it will be to you. It can be done: I have done it myself with
three boys, and no mother who knows the satisfaction of having the care of
her children cease before her own evening meal, and the quiet comfort of
astill household in the evening, would fail to immediately begin the training
necessary to make it possible.

In later editions of Infant care, as a panel of physicians replaced West as author, the
pamphlet continued to advocate scheduling but its rationale shifted. Now, as in Watson'’s
behaviorism, mothers became the obstacle to the scientific care of children, even a threat
to their health and well-being. Scheduling not only trained the infant but also, the revisions
implied, kept the mother’s potential harmful influences in check by giving her detailed
rules to follow.
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In the writings of many mothers, foremost in their minds was that belief that scheduling
eased their burdens of infant care. Author Kathleen Norris was most enthusiastic about
her promotion of carefully scheduled infant care. She considered it important to release
women from the drudgery of child-rearing in order to eliminate their dread of child raising.
From her experience, she assured readers in her 1927 book, modern motherhood
eliminated such fears. The prescriptions for scientific motherhood “with regular hours,
baths and meals on schedule...” had changed mothers’ tasks and had actually made
motherhood “fun.”

While many mothers believed that scheduling facilitated their infant-care practices, they
had other reasons to follow the rigorous time-tables of feeding, sleeping, and eliminating.
For Thompson, West, and others, the practice of scientific motherhood with its carefully
timed routines enhanced their self-confidence. For others, the detailed instructions led
them to doubt their own observations and sapped their self-confidence. In one such case,
Mrs. L. J. R., of Anaconda, Montana, contacted the Children’s Bureau in November 1923.
She reported that she dutifully followed the infant-care practices outlined in the agency’s
pamphlet. Still, she was insecure enough to visit a well-baby clinic, where the nurse gave
her a diet schedule suitable for the infant. Mrs. LJ.R. was pleased to announce that her
year-old son appeared “in excellent health.” Yet, despite her close adherence to an
approved schedule, and her observation that her son was healthy, she needed still further
confirmation from a recognized medical expert. She took the child to be “examined by a
baby specialist here simply to assure myself that there is nothing wrong with him.” On
the one hand, Mrs. L.J.R. had confidence in the advice she was given; on the other hand,
that advice undercut her trust in her own observations. Mrs. L. J. R. needed medical experts
to verify her results. Another mother in rural Wisconsin felt a similar need for a health-
care practitioner to affirm her practices. In 1938, Mrs. H. was adhering to a three-hour
feeding schedule for her one-month old infant. When she noticed that the baby often slept
longer than three hours, she queried the public health nurse about using a four-hour
schedule. This mother obviously had been convinced of the importance of regularity in
feeding and also the importance of regular bowel movements because she had been giving
her very young child enemas. Endorsing the four-hour schedule and reassuring the mother
that “a stool every other day is all right with the breast fed baby,” the nurse suggested
prune juice, orange juice and cod liver oil, rather than an enema. Mrs. LJ.R. and Mrs. H.
believed in the medically-sanctioned rules on regularity, but doubted their ability to carry
out the program without outside confirmation.

For immigrants and their children, modernization often went hand in hand with
Americanization. In her interviews with Jewish-American women who birthed in the 1930s
and 1940s, Jacquelyn Litt also found that “the faith in modern medicine and the desire to
become modern mothers were taken for granted, commonly accepted and understood.”
One of her interviewees recalled vividly the contrast between her mother’s way and the
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modern, scientific way. If her daughter awoke before her next scheduled feeding time,
she would let the baby cry. This behavior horrified her mother, but the interviewee would
not feed her daughter before the scheduled time. “This was the way it had to be,” she
said. “If [the doctor] said every four hours, every four hours. It was the right thing to do.”
In her eyes, this practice constituted “perfect” motherhood. The practice of modern infant
care with its fixed scheduling served to separate this generation from previous immigrant
generations; it made them modern, it made them American.

Viewing fixed schedules as a pragmatic solution to their maternal work-load, mothers
could and would modify schedules, or parts of schedules, if it meant that their homes
would run more smoothly without compromising the health of their children. Household
requirements and experience influenced what schedule Thompson established for her
children, for example. When she came home from the hospital, she continued the
schedule she had observed there, feeding the babies at 6 am, 9 am, 12 noon, 3 pm, 6 pm,
10 pm and in the first month also at 2 am feeding. Shortly thereafter she found several
reasons for altering the schedule She discovered that the infant was nearly always asleep
at 10 pm and she “hated to disturb her.” Also, Thompson was ready to retire before 10
pm. She considered her rest important as well as the child’s. She decided not to awaken
the baby, but to let her wake up if she needed to feed. The first night, baby did not awaken
until midnight and following her feeding, she slept until 5 am, nearly the time for her first
morning feed. Thompson found that gradually the night feeding came later and later. By
five months of age, the baby went from 6 pm to 6 am without feeding. Yet, during the day
Thompson would not deviate from the schedule and “never hesitated to awaken [the
infants] either for their bath or bottle.” In this process, we can see how at least one mother
managed to maintain confidence in her own sense of appropriate child care—she
determined that “it was more important that our baby learn the art of sleeping all night
than that she should get an extra feeding” —while at the same time upholding her belief
in the medical directions of the day—she was very rigid about the day-time feeding
scheduling.

Mothers’ decisions about child care were highly personal, shaped by a woman’s
experiences, beliefs, values, and situations. Consequently, not all mothers of the period
rigorously scheduled their infants as contemporary infant care literature and health-care
practitioners advised. Mrs. A.J. Johnson’s physician had insisted that she feed her infant
son “just so much and no more” and at regular hours. Under this regime, the baby “got
cross and fretted a lot more than he should; acted as tho he was hungry, but [according
to the doctor’s orders,] he shouldn’t have any more...and not oftener than two hours.”
This left a crying baby and a frustrated mother. “Then one day his mother thought he can't
no more than fuss, so she was going to give him a fill. He had all he wanted to eat, went
to sleep and slept like a good boy.” Thereafter, Johnson fed her son as much as he wanted
when he wanted; consequently, she relates, “he slept and grew like a weed in summer.”
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Her doctor suggested one routine, but her lived experience indicated another, one that
provided a solution to a starving infant. She trusted the physician because he was a medical
authority, but she was not so cowered by his expertise that it blinded her commonsense
and powers of observation.

Clearly some women elected to care for their children according to the directions of
child-care experts because as mothers they were convinced that modern medicine offered
the best and most healthful counsel; health-care practitioners advised rigorous scheduling,
so these women carefully and conscientiously scheduled their infant’s lives. But, mothers
voiced a host of other explanations for doing as they did for and with their infants. This
demonstrates that women were not, and by extension are not, merely passive recipients
of medical advice. Rather, this diversity suggests that individual women had agency and
were active participants in decision-making about their children’s health. Listening to the
voices of these mothers illuminates a complex and more nuanced picture of everyday life
in the first half of the 20th century and highlights the interaction of material conditions
and scientific advice literature that shaped women’s lives. Some women heeded medical
counsel because of their faith in contemporary medical science; others because they
believed that training would result in the child’s physical and moral health. For some
women, following fixed schedules enhanced their confidence in their own abilities; for
others, their lack of self-confidence convinced them to adhere to doctor-recommended
schedules for the sake of their child’s well-being. In the early decades of the 20th century,
many considered rigorous training the epitome of modern child-care. And for still others,
scheduling enabled them to gain some control over their frenetic lives and the many family
and household demands they faced each day.

This case of scientific infant-care advice and its appropriation and use provides us with
an important instance of how women then, and now, strategically deal with the material
conditions of their lives. Women who rigorously and religiously followed strict infant-care
schedules were not mindlessly following the directions of their doctors. Rather, they
understood the benefits of medical counsel and the need to gain control over their frantic
lives. In making their decisions, they considered both the medical and the pragmatic. It
was the conjunction of these that molded mothers’ practices, a conjunction that still
continues to influence mothers’ lives.

Scientific motherhood is still undergoing critical transformation. Scientific and medical
expertise remain the hallmark of modern mother, but in the late 20th century mothers
are not passive recipients of medical authority. Take, for example, La Leche League, a
grass-roots organizations devoted to encouraging mothers to breast feeding their infants.
On the surface, this movement could be consider highly traditional; what could be more
traditional than a breastfeeding mother? Yet, in the 1960s when the organization was
gathering strength, its activities were quite radical. At this time, doctors were actively
encouraging women to bottle feed. By resisting the advice of physicians, La Leche leaders
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appeared to be resisting contemporary science and medicine. Yet, the very rationale that
they used to support their arguments for breastfeeding grew out of contemporary scientific
research. They were not so much dismissing the importance of science and medicine, as
insisting that doctors listen to their interpretations of the research.

In the same period, in the United States we saw a push for “natural childbirth.”
Hospitalized child births frequently involved anesthesia. Medical practitioners such as the
British Grantly Dick-Read and the French Ferdinand Lamaze developed other birthing
routines that avoided the use of anesthesia and allowed the mother to stay awake during
labor and delivery. Women heard about these practices and pressured their physicians
and their hospitals to implement them. Again, it was not women dismissing contemporary
science, but using it to push doctors and medical institutions to hear them.

Women are very aware of the significance of their childcare activities. They looked to
experts because they wanted to fulfill the job given to them and this quest for knowledge
reshaped the collective and individual acts of scientific motherhood. Today modern
motherhood is tightly intertwined with medicine, but it is a medical practice that is slowly
changing. Mothers and health-care providers now talk more often of a “collaborative
partnership.” Such cooperation between mothers and experts is not easy to attain. It
requires respect for the knowledge of scientific and medical experts, and for the knowledge
of mothers. Today a majority of our health system aims to process patients as efficiently
as possible, leaving little time for significant discussion between health-care providers and
mothers. Pressures on mothers make it difficult for them to find the time to acquire and
digest the information they need from a confusing array of contemporary sources. Mothers
(and other child-care providers) and practitioners need a supportive social and cultural
network that will enable them to learn from each other. Most critically, we need to go
beyond our health care system and admit society’s responsibility for child welfare.

The modern scientific mother is one who protects her family with the most up-to-date
developments in science and medicine, who seeks medical advice when appropriate. It is
not be easy to provide the conditions necessary to insure this ideal for all mothers, but it
is a goal we must attain for our mothers and for our future.
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hile duality highlights the interaction between structural constraints and agency, ability is
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0. Introduction

In order to resolve the dualism between structuralism and agency, A. Giddens argues
that mutual knowledge allows the actor to discover the rules and properties of social
structure, and this knowledgeability enables him or her to transform structural constraints
into resources for developing creative actions, so that the implementation of agency further
drives social change. Whilst such duality profiles the interactive axiom between social
structure and agency, Giddens mistakes ability for power. The interplay between ability,
subjective intention and power tends to espouse the influence of selfishness and, in turn,
the fusion between ability and power becomes the means of securing personal gain. This
principle indicates that in order to shield personal interests, the performance of agency
normally occurs within structural rules, whereby the institutionalized reward system
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comes to gear creative actions. As this institutionalized system develops within a specific
social context, Chinese culture needs to be viewed as the core factor shaping this institu-
tionalized system in the Chinese context. Evidently, the combination of family-orientation
and face-orientation in this culture generates an institutionalized context that stipulates
certain rules of social reward. This is evident in the rule of social resource distribution in
China, which is mainly determined not by the equity principle but the emotional/blood
linkage that can be acquired through social networks. Furthermore, this institutionalized
context also favors important posts because they signify both their occupants’ excellent
ability and their family reputation. Such a setting tends to impel Chinese school heads to
construct proper social circles in order to develop strong friendships with persons who
have the authority to influence their promotion. However, this selfishness-led approach
is cloaked in a public mission because school heads are expected to obtain more resources
for their teachers and students. As they are situated in structural holes that function to
connect different social groups and filter important information, their privileged position
endorses their knowledgeability and ability, so that their construction of social capital can
be defined as the practice of duality. However, the institutionalized context comes to in-
fluence the space and path of agency, so that the performance of social capital within this
institutionalized milieu can be interpreted as an art of social alchemy, which signifies the
deeply interwoven interaction between duality and the institutionalized reward system.

1. Duality and its assumption

he dichotomy between structuralism and agency has long dominated the develop-

ment of social theories (Sibeon, 2004). The notions of cultural reproduction and crit-
ical pedagogy, for example, represent perspectives grounded in structuralism and agency
respectively. However, Giddens (1979, 1984) rejects this dualism by pointing out that
structuralism undervalues the influence of creative actions, while the perspectives of
agency mistake desires for results. He argues that there are interactions between social
structure and agency because mutual knowledge and subjective interpretations are able
to create this interactive principle. By behaving as social constructors, daily participation
in the construction of social customs, cultures and institutions, which are the cornerstone
of social operation, allows social members to develop shared experiences with social struc-
ture, which function as the core element in forming mutual knowledge between human
actions and social structure. Furthermore, rational minds permit social members to be-
come engaged in multiple forms of interpretation of social structure (Giddens, 1987), so
that social structure no longer functions as a rigid cage but instead becomes a resource
for the making of meanings (Giddens, 1993). According to Giddens (2015), when an actor
discovers the rules and properties of social structure, he or she knows the pattern of social
operation, and this knowledgeability enacts as a catalyst converting structural constraints
into resources for developing creative actions. In order to exert such agency, the actor
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needs to possess ability (Giddens, 1979, 1984). Such duality spotlights the interaction and
compatibility possible between structure and agency by arguing for a combination of
knowledgeability and ability, which empowers the actor to surpass structural constraints
through creative actions. By acting in a collective form, the practice of agency is able to
drive social changes (Giddens, 1987).

Ham, Paine and Cha (2011) documented the notion of duality by examining the issue
of the gender equality agenda. They argue that this agenda has become a prevailing world
discourse that has acquired a transnational structure/legitimacy, imposing on the
education policy of its member countries. This intensifies the gap between global and
local systems, or at least drives these countries to comply with a worldwide grammar
that stipulates predetermined rules, prescribing discursive practices to the extent that
local meaning extensively conveys global vocabularies. This is exemplified by increasingly
uniform patterns of education policies and school curricula. However, their findings
showed that the 160 states sampled were able to convert this global epistemic mode to
their own social contexts by adopting a strategy of loose coupling, which allowed them
to incorporate externally predefined structural components into their educational actions,
and preserve contextualized local meanings through innovative actions. This proactive
modification took on the dialectic between the global organizational structure and the
prioritization of educational actions and, in turn, this duality authorized these agents to
retain their autonomy in the sphere of educational policy. By exploring the lens of the
structure/agency dialectic, Wenner and Settlage (2015) found that school principals
actively employed the tactic of buffering, which accommodated the structured
requirements of education policy and school independence. They interpreted the external
structure and internal school culture, and this interpretation opened up a gateway for
altering or at least mitigating structural constraints by undertaking rational measurements
and innovative initiatives. They rationally measured opportunity costs and predicted the
best outcomes of their action plans. These pivotal/innovative schemes successfully
shielded teachers’ autonomy from externally structured constraints and benefited
students’ performance in science education. This association signified the fact that their
agentic actions transformed the structure into a new form.

Although duality overcomes the gap between structuralism and agency, it has limits,
which are partly derived from the premise of rational and flexible actions, as advocated
by Goffman (1959), who defines humans as social creatures equipped with rational minds
that grant them the ability to adopt flexible actions in the enactment of social interactions.
This is evident in their presentations in daily life, through which individual social members
attempt to present their best manners/conducts and hide their dark worlds in order to
construct positive images of themselves through their social encounters. By manipulating
the presentation of ‘front’ and ‘back’ stage attributes, they certify the rationality of their
minds. As this micro approach becomes the core creed of agency, duality is unable to
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connect with social operation on the macro level. When Giddens (1979, 1984) excludes
power from ability, this gap further becomes prominent because duality doesn’t take
subjective intentions into account. Whilst rationality acts as a core element in initiating
social actions, the fusion between power and subjective intentions can foster selfishness,
so that the performance of duality may come to mask desire for personal gain. As a result,
agency may not be exercised in a collective way, but rather through individualized routes.

2. Power, personal intentions and agency in
structured contexts

For T. Hobbes, human beings are selfish social creatures, as witnessed by the fact that
they constantly attempt to plunder advantages from others. This selfishness-led moti-
vation easily triggers chaos that can jeopardize the personal interests of all social members.
Fortunately, social contracts diminish such possible conflicts and, in turn, participation in
social actions ensures personal returns (Campbell, 1981). Johnson (1972) argues that as
professionals are framed as social icons who certify professional service quality, profes-
sional licenses become an effective tool for monopolizing the market, legitimating the au-
thority of professionals and allowing them to command high levels of remuneration. This
relation indicates that professional titles enfold the intention of personal interests, as evi-
denced by the case of the French medical practitioners who forced the French government
to recognize their exclusive privileges in the medical market by organizing and employing
collective actions. The professional license of the medical practitioner originated in such
a political and self-interested context (Jamous and Peloille, 1970). This selfishness-led ap-
proach was also testified by Goodson and Dowbiggin (1990), who deconstructed the
means through which French psychotherapists obtained legitimate authority. They were
originally committed to humanistic ideals, but later shifted to the realm of self-interest,
engaging in collective actions to seize administrative control over the reconstruction of
the mental asylum, which had been initiated by the departmental Prefects of France under
the 1838 Act. In order to protect the exclusive privileges of the professional license, they
further appropriated degeneracy theory, which offered them a perfect shield from accu-
sations of incompetence.

All the above findings have demonstrated the close relation between power and
selfishness. Whilst rational ability may aid the actor to employ agency, his or her subjective
intentions come to mediate such rationality. Because selfishness is generally garnered in
subjective intentions, it is very difficult to maintain neutrality in the notion of ability. Power
is the key means of determining the distribution of social resources and rewards, and this
tends to motivate people to seek power as a strategy for obtaining personal advantage.
This principle indicates that ability changes its original nature and becomes a synthesizer,
fusing selfishness and power into an integrated means of proliferating personal advantage.
This fusion functions as a kind of social alchemy because it enables its possessors to create
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wealth and obtain social prestige. Furthermore, while knowledgeability facilitates the
exercise of agency, subjective intentions may obstruct the fusion of individualized agency
into a collective form, so that the gap between duality and social changes remains.

As subjective intentions may remain in a fragmented state, the performance of duality
should belong to the personal domain and, in turn, the influence of social structure
becomes predominant. This prominent influence echoes in the study of Campbell and
O’Meara (2014), whose analysis of faculty careers showed that although there were
interactions between social structure and agency, context played a more important role.
Supportive departments were able to fuse individual and institutional goals into an
integrated entity that stimulated best practices while, in contrast, constrained contexts
produced the opposite results. In a similar vein, Oolbekkink-Marchand, Hadar, Smith,
Helleve and Ulvik (2017) revealed that whilst experienced teachers were able to employ
innovative strategies to protect their autonomy from structural constraints, such an agentic
trajectory was bound to the contextual conditions. By actively interpreting and evaluating
the school context, they had to acknowledge the extent to which they might have space
for action, and this comprehension assisted them to implement their pedagogical beliefs.
Support and trust from school administrators were crucial factors affecting the practice of
agency. This relation indicates that social members need to comply with structural rules
in order to secure personal gain, so that whereas the combination of knowledgeability and
ability energizes the actor to implement agency, creative actions normally operate within
the institutionalized path of social structure.

3. The Institutionalized Reward System

As this phenomenon highlights the deeply interwoven relations among ability, power
and selfishness, the exertion of agency is mediated by the social context, in which so-
cial norms and values act as the yardstick determining the distribution of social status and
levels of remuneration. As such, the practice of agency can be conceptualized as an art of
social alchemy. Durkheim (1933) argues that social members were bound together orig-
inally by primary institutions such as families and localities. While the development of sci-
entific knowledge released them from this mechanical solidarity, the influence of traditional
norms declined dramatically, so that it was very difficult to integrate a massive number of
individuals into an organized body. This loss of social cohesion and deteriorating social
consensus was likely to trigger social chaos. Fortunately, the division of labour provides
an effective platform, increasing the density of social interactions that engender a system
of shared sentiments and, in turn, facilitating the development of new types of social norms
that re-integrate individualized and scattered people into an organic entity. This organic
solidarity develops a consensus of collective responsibility, curbing the bio-impulses and
desires of individuals, so that the equilibrium of social operation can be sustained. Parsons
(1937) argues that social norms need to be transmitted into a value system that functions
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in a psychical way, if a society is to achieve stability. When people internalize the value
system through the process of socialization, it can be enacted through personality (Parsons
and Shils, 2008), so that they are committed to presenting their behavior in a value-ori-
ented form. As the value-orientation becomes the foundation of their judgments, the
shared values help society reach substantive agreement and, in turn, its harmonious op-
eration becomes possible (Parsons, 1937).

The value system is not only able to yield harmonious relations among people but also
acts as a core ingredient in establishing social institutions. Meyer (1977) argues that the
value system benefits the development of social institutions, as evident in the case of the
education system, whose value stems from the collective recognition by people of its
positive functions, opening up a gateway of upward mobility for working class children.
Although this value-led approach indicates that society tends to operate within an
institutionalized apparatus, social changes drive it into a dynamic state. According to Lerch,
Bromley, Ramirez and Meyer (2017), social operation shifts from a collective structure into
an individualized form. As education activates the function of enlightenment, the content
of textbooks in modern society tends to address the value of democratic freedom, so that
individualism acquires a legitimate status. As a result, they are unleashed from the collective
constraint that used to be the main character of the previous stage of society, and the
performance of the institutionalized reward system is no longer reliant upon collective
structure but individualized agency. Cha and Ham (2014) demonstrated how individuals
became the central focus of education in the epoch of globalization because its world-wide
norms and values shaped a transnational institutionalized context, in which education no
longer acted mainly as an instrumental means of meeting domestic needs but as an
institutional embodiment to fulfill its global responsibility. This institutionalized setting thus
extended educational functions from bounded national territories to global civil society.

This dynamic development shows that there is a tight correspondence between
collective expectations and contextual needs, which legitimizes the institutionalized reward
system. This association indicates the existence of an interactive principle. On one hand,
social members subscribe to the social value system, and the recognition rule operates in
an institutionalized system. As this ensemble is derived from the public’s collective
expectations, it obtains legitimate authority to command the distribution of social
resources and rewards. Consequently, the conduct and manners of social members are
extensively accommodated by the reward system, which functions in an institutionalized
form imbedded within the system of social norms or values (Mayhew, 1985; Parsons,
1937). On the other hand, the institutionalized reward system is inscribed in people’s
minds, so that it can govern their attitudes and behavior. According to Foucault (1991),
through the mechanism of schooling, which is able to instill certain types of social values,
social members can be transformed into docile bodies, who internalize the prevailing
values and behave as self-governing agents. In this way, schooling enables the dominant
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groups to reformulate the souls of social members, so that they become strong supporters
(Popkewitz, 2000). Ross (1999) argues that while the development of the democratic
system of government has reduced the political power of the state, the notion of freedom
has become a new apparatus for carrying out social control over individuals by shaping
their subjectivities in school, so that morality can be instilled into children through the
process of internalization. As a result, social members are successfully re-assembled from
being the subjects of legal and constitutional rights/obligations into a synthesis whose
power and duties are articulated in the language of social needs. Furthermore, social
control, shifting from political society to civil society, highlights the fact that reshaping the
soul has become the new focus of governing technology because it increases the subjective
commitment to values and ways of life.

Accordingly, when the institutionalized reward system is instilled into people’s minds,
they become self-governing agents, who subscribe to the legitimacy of its authority, so
that the distribution of social resources, remuneration, status, honor and prestige is viewed
as a natural outcome. The fusion of inscribed minds and the subscribed entity comprises
the system of social norms and values that institutionalizes the reward system. This
institutionalized figure effectively encourages people to acquire social honor. Polanyi
(1944) argues that wealthy people devote themselves to engaging in non-profit activities
in order to win social respect, so that human behaviors are largely administered by social
accounts, such as social status, honor and dignity. This phenomenon indicates that an
institutionalized system tends to institute the rules and space of social rewards, so that
the structure of society converts itself into a routinized organism, providing a stable and
predictable path for social actions. As argued by Berger and Luckmann (1991), the
typification of habitualized actions constitutes shared experiences between actors, so that
a bank of common knowledge enables the actor to predict predefined patterns of conduct
embedded within the institute. The background of habitualized activity thus opens up a
foreground for deliberation and innovation that creates a fertile space for him or her to
exercise agency. Therefore, interpreting and envisaging an institutionalized program
enables actors to release themselves from the position of structural appendage and to act
as creative initiators. As collective expectations found social rules, the mechanisms of
reward and sanction attain a legitimate status, so that the value system becomes the
irreplaceable composition of structural rules. As a result, social operation is reliant upon
the institutionalized reward system because it is able to reduce the gap between
individualized needs and a common good. Conforming to this institutionalized rule allows
the actor to occupy a privileged position, so that practicing agency within this
institutionalized form can be conceptualized as social alchemy. This relation reveals that
in order to perform social alchemy, agential exertion needs to be within the rules of social
structure because complying with its order is likely to help the actor acquire benefits.
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4. Chinese Culture and Social Capital

nlike Western cultures, which emphasize individualism, the key character of Chinese
Uculture is collective. This collectivism, partly generated by Confucianism, is charac-
terized by behavioral principles of collectivity, conformity and reciprocity, the purposes
of which are to construct harmonious relationships with others. This is evidenced by the
fact that when dealing with conflicts, for example, most Chinese intend to employ non-
confrontational strategies, such as avoidance and accommodation (Lin, 2010). This col-
lectivism is also associated with the family value system, which functions as the core
element in safeguarding the operation of Chinese society. It has been argued that this
value was born in the specific context of ancient Chinese society, in which agriculture was
the main industry. The key components of this industry were land and the system of irri-
gation, which could only be constructed and preserved by organized manpower. This his-
torical context furnished a huge space for the expansion of the big family, which functioned
as an institutionalized site, protecting its numerous members and accumulating wealth
for them (Yang, 2002; Yang and Ye, 2005). As the family social space became a vital core
of life, daily social interactions between family members became intensive and, in turn,
this situation fostered the development of a family-oriented value that espoused the mem-
bers’ commitment to protecting their family’s reputation. This relation indicates that the
family-oriented culture was able to fuse the members’ individualized motivations into a
collective genus, so that outstanding performances not only certified an actor’s excellent
ability but also helped win prestige for the entire family from society (Yang, 2002; Yang
and Ye, 2005).

Hwang (1987, 2005) argues that this family culture further incubates a face-oriented
culture because of the emotional commitment originally associated with the blood chain
of large families. The main obligation of the master of a big family was to solve conflicts
among its members. However, impersonal rules would jeopardize the emotional linkage
that was the core ingredient in sustaining the family-oriented value and preventing families
from falling apart. This dilemma eventually made the family master inclined to sustain the
harmonious relationship among the family members. As this mediatory role required a
considerable degree of authority, this situation further reinforced this solidaritic preference.
This could be evidenced by the methods of resource allocation, in which priorities were
determined not through principles of neutrality but based firstly on blood relationships,
next on friendship, and finally on the equality principle. This culture tended to scaffold
emotional concordance by avoiding insults to people, so that emotional coherence sped
the development of a face-oriented culture. As big families and blood-led villages were the
main units of ancient Chinese society, face-orientation became a key feature of Chinese
culture. This aspect of the culture has survived the impact of industrialization, and in its
modern manifestation transformed itself into conventions of courtesy for social interactions,
such as the custom of giving gifts to construct and consolidate social networks.
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As social networks circulate important information that helps actors achieve their goals
effectively, the function of social capital motivates people to construct proper social ties.
In competitive situations this motivation is further amplified because social capital assists
the actor to occupy a privileged position (Lin, 2002; Szreter, 2000). Although social circles
generates collectivity-owned capital, obligations, constituted by the feelings of gratitude,
respect and friendship, are able to prevent their members from abusing such a privilege
(Bourdieu, 1986). Coleman (1990, 2003a, 2003b) argues that a form of social network
closure promotes the density of interactions between its members, which benefits the
establishment of common cognition, interests and beliefs, and this context stimulates a
strong emotional linkage that certifies collective expectations. This closure context thus
ensures the fusion between psychical commitment and group intentions, which engenders
a mechanism of norm and trust, functioning to govern the behaviors and manners of group
members through collective rewards and sanctions, so that selfishness can be diminished
and sharing information between them becomes possible. For Lin (2002), trust functions
to strengthen expectations and duties among its members because it supports the
development of loyalty in this closure context, which commands them to fulfil their
collective responsibilities. Therefore, trust comes to increase their commitment to
organizational goals and this scenario improves organizational efficiency (Lins, Servaes
and Tamayo, 2017). Bachmann and Kroeger (2017) argue that trust can bring benefits to
individual actors as well because it simplify social complexity by supporting the partner’s
expectations and ignoring other possibilities. It also embraces mutual expectations that
make further behaviors of both sides predictable. While this situation improves the
efficiency of their interactions, the function of trust is regulated by institutional forms. In
this regard, Fuller (2014) proposed that trust was able to benefit the actor’s action
strategies and results, as attested by the case of students, who have trust in the legitimacy
of education, and in particular its ability to affect their future in the labor market. This, in
turn, leads them to develop a high level of aspiration, which assists them to accumulate
social capital without parental help. This principle also occurs within families, in which
parents display supportive values of and attitudes towards education, leading their children
to adopt a self-directed strategy for personal improvement that increases the volume of
their social capital.

The above findings indicate that when trust is supported by the social system, it will
operate in an institutionalized form that effectively ensures the circulation of important
information between group members through the mechanism of mutual understanding.
Nahapiet and Ghoshal (1998) found that as the roots of intellectual capital were deeply
embedded within social networks, an institutional setting was able to increase social capital
that assisted its members to share intellectual capital and, in turn, this scenario facilitated
the development of new intellectual capital. For Granovetter (2003a), the fact that social
capital is embedded within social relationships enables it to create a dual mechanism,
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comprising of self-government and collective integration. Socialization makes group
members internalize its norms into their value system, which mediates their behaviors
automatically. As this value system corresponds with their collective expectations, they
can be reintegrated into an organized group, so that their actions are no longer dominated
by selfishness, but by social accounts such as honor and prestige that are extensively
conditioned by norms. The interplay between trust, expectation and obligation constitutes
a norm that functions to integrate the group members into an entity empowered with a
self-steering cognition and collective authority, the combination of which proliferates to
the utility of social capital in the closure form of social networks.

In contrast, some researchers advocate the open form of social networks. Granovetter
(2003b) found that while a strong tie increased members’ commitment to trust, their
interactions generally occurred within a limited sphere, so that weak ties tended to open
up more opportunities for them to interact with outsiders. Lin, Cook and Burt (2001) argue
that the interaction of social ties grants its occupiers access to useful information that is
scattered unevenly across different groups. For Wellman and Frank (2001), this crucial
conjunction engenders multiple forms of interactions with a variety of persons who
channel important information. Accordingly, Burt (2007) rejects the closure form of social
ties by pointing out its weakness — ‘homophily,” which makes contacts between members
become redundant, or even a waste of time. This closure structure also makes information
acquisition occur simultaneously, which restricts its members ability to seize a privileged
position in a competitive situation in advance. In order to overcome these structural
constraints, the actor needs to construct multi-forms of weak ties. While important
information is embedded within the structural holes that connect different groups and
filter information, the actor needs to possess the insight to discover such embeddedness.

Although disputes about the relative value of closure and open forms of social ties
remain, Putnam (2001) seems to conceptualize these two types as distinct means of
bonding and bridging social capital, as they are applied to a single homogenous group
and between heterogeneous social clubs respectively. It is argued that bridging social
capital tends to bring more benefits to the actor, such as earning, than bonding social
capital (Growiec and Growiec, 2010; Zhang, Anderson and Zhan, (2011). This argument
was verified by Kwon, Heflin and Ruef (2013). They found that social capital in connected
organizations on the community level was likely to assist its members to be self-employed.
In contrast, it was difficult to have such advantage in isolated organizations. Other studies
further indicate that the supportive situation is the core factor of generating social capital.
Allan and Catts (2014) argue that the distribution of social capital is uneven due to its
personal locale and territories, inhabiting a specific social context in which a supportive
situation tends to encourage its insiders to develop social capital. For Fuller (2014), the
supportive spaces of institutions encourage easy and informal linkages between their
members. Therefore, such contexts are much more likely to enable students to obtain
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social capital that rewards their academic achievements. Tang (2015) further argues that
social capital is highly moderated by social contexts, within which actors’ ability to
construct social networks and attitudes towards them develop. This was exemplified by
the involvement of immigrant parents in schools, which indicated that home-based rather
than school-based activities were the focus of their actions, and inert minds resulted from
their limitations with respect to English language and school knowledge.

Overall, the utility of social capital can be interpreted as the practice of duality because
embeddedness comprises structural rules, the discovery of which requires knowled-
geability, and using social capital by occupying the structural holes or constructing a closure
form of social networks is to exercise agency. Furthermore, social capital is moderated by
social contexts, cultures and other conditions, which come to mould the actor’s
knowledgeability and ability. As the social culture affects the exertion of social capital,
Chinese school heads may adopt different strategies from their western counterparts.

5. Chinese School Heads and Social Alchemy

eblen (1994) argues that wealth has become the prime yardstick of ability, so that

wealthy people win social status and honor. Outstanding achievement also serves to
certify someone’s ability, so that it embodies a similar function to the icon of wealth. The
face-oriented and family-oriented features of Chinese society further reinforce this social
icon because these cultural features emphasize the value of professional posts. In this
way, achievements embrace dual functions, certifying actors’ outstanding ability and en-
hancing their family’s reputation, which naturally become a core force in motivating people
to pursue promotion. This psychical inclination tends to incubate corruptions in Chinese
society, which have been extensively reported as a social phenomenon (Guo, 2013; Guo
and Li, 2015; He, 2000; Shieh, 2005; Sun and Gao, 2015; Wang, 2013; Wedeman, 2005).
This scandalous game reveals that the briberies function as a social catalyst, fusing some
officials and bribers into an interest group. As personal intentions are able to gear the op-
eration of power, legitimate authority is unable to retain a neutral form, so that personal
advantage should be defined as the core ingredient in directing the actor’s intentions and
behaviors. Whereas social networks are able to assist actors to obtain important informa-
tion, social cultures affect the volume of social capital. Collectivism is the main feature of
Chinese culture, as manifested through family-orientation and face-orientation, and this
collective culture increases people’s emotional commitment. The desire for enhancement
of personal and family status, thus, establishes school head as a position within the realm
of personal privilege rather than that of public interest.

As school heads occupy structural holes connecting the school and other social groups
simultaneously, representing closure and open forms of social networks respectively, they
have more opportunities to access important information. However, as the desire for
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promotion comes to dominate their efforts, they may apply their legitimate authority to
increase social capital for personal purposes, rather than the collective goals of schools.
In other words, legitimate authority, bestowed by the post, becomes the tool for
constructing social circles that meet a school head’s personal needs. This promotion-led
desire is further reinforced by the rule of social resource distribution, which is not based
on the equity principle but a blood/emotional-led concern (Hwang, 1987, 2005), which
can be acquired through social ties. While this situation engenders a collective expectation
impelling school heads to strive for more resources for their teachers and students through
social capital, personal concerns are able to transform this public endorsement into the
personal domain. As social networks assist actors to create a strong emotional connection
with the persons who have power to affect their promotion, school heads will devote
themselves to participating in social group activities. However, this selfishness is coated
by an outer veneer of collective missions, so that their sin is remitted.

6. Conclusions

[though legitimate authority empowers school heads to implement a common will,

personal concerns come to steer their power. Their intentions are protected by a struc-
tured context, in which they simultaneously situate themselves in the structural holes of
closure and open forms of social networks, and this privileged position proliferates to their
personal advantage by increasing their access to important information. This structured
arrangement perfectly fits in the institutionalized context of Chinese society, in which the
combination of family-oriented and face-oriented culture honors important posts, so that
promotions become a social icon certifying the seeker’s outstanding ability and his or her
family’s reputation. As a result, promotion tends to be the main goal of Chinese school
heads. This relationship is espoused by the rule of social resource distribution in Chinese
society, not based on the equity principle but the blood/emotional formulation that can be
acquired through social ties. Such a situation is highly likely to impel them to form networks
and social circles. This phenomenon reveals that the fusion between Chinese culture and
social capital constitutes an institutionalized context that stipulates the rule of social re-
wards. The institutionalized rule tends to encourage Chinese school heads to be social crea-
tures, devoting themselves to participating in social groups in order to develop friendships
with those people who have power to affect their promotions. While this game encom-
passes the character of selfishness, collective expectations, which require them to win more
resources for teachers and students through social capital, blurs such personal attempts.

This relation indicates that the institutionalized reward system is able to accommodate
the practice of duality because discovering the rule of Chinese culture is equivalent to the
notion of knowledgeability, and the ability to construct social networks can be interpreted
as professional ability. Constructing social capital becomes an art tending towards social
alchemy in Chinese society, in which traditional culture constitutes an institutionalized
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context that institutes the space and path of creative actions. In this way, the exercise of
agency within its institutionalized rules is able to shield personal intentions. As there are
social rewards embedded within this institutionalized context, which is engendered by
Chinese culture, school heads needs to discover this embeddedness in order secure
personal gain. Exercising agency within the institutionalized context serves to objectify
their subjective intentions. Their privileged position, situated in structural holes, further
increases this possibility, whereby the practice of duality is much like an art of social
alchemy. While performing this alchemy can be viewed as the practice of duality, the
institutionalized reward system prescribes the scope and path of agency.
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TEACHING AS AN ACT OF LOVE: REFLECTIONS
ON PAULO FREIRE AND HIS CONTRIBUTIONS
TO OUR LIVES AND OUR WORK

Darder Antonia
Professor
Loyola University, U.S.A

As indlividuals or as peoples, by fighting for the restoration of [our] humanity
[we] will be attempting the restoration of true generosity. And this fight,
because of the purpose given it, will actually constitute an act of love.
—Paulo Freire

Pedagogy of the Oppressed’(1970)

or days, | have reflected on the writings of Paulo Freire; and with every turn of ideas,
I've been brought back to the notion of love and its manifestation

in our work and our lives. Here, let me say quickly that | am neither speaking of a liberal,
romanticized, or merely feel-good notion of love that so often is mistakenly attributed to
this term nor the long-suffering and self-effacing variety associated with traditional religious
formation. Nothing could be further from the truth. If there was anything that Freire
consistently sought to defend, it was the freshness, spontaneity, and presence embodied
in what he called an “armed loved — the fighting love of those convinced of the right and
the duty to fight, to denounce, and to announce” (Freire, 1998, p. 42). A love that could
be lively, forceful, and inspiring, while at the same time, critical, challenging, and insistent.
As such, Freire’s brand of love stood in direct opposition to the insipid “generosity” of
teachers or administrators who would blindly adhere to a system of schooling that
fundamentally transgresses every principle of cultural and economic democracy.

Rather, | want to speak to the experience of love as | came to understand it through my
work and friendship with Freire. | want to write about a political and radicalized form of
love that is never about absolute consensus, or unconditional acceptance, or unceasing
words of sweetness, or endless streams of hugs and kisses. Instead, it is a love that |
experienced as unconstricted, rooted in a committed willingness to struggle persistently
with purpose in our life and to intimately connect that purpose with what he called our
“true vocation” —to be human.
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1. Commitment to our Humanity

A humanizing education is the path through which men and women can
become conscious about their presence in the world. The way they act and
think when they develop all of their capacities, taking into consideration their
needs, but also the needs and aspirations of others. (Freire & Betto, 1985,
p. 14-15)

or Freire, a liberatory education could never be conceived without a profound com-

mitment to our humanity. Once again, | must point out that his notion of humanity
was not merely some simplistic or psychologized notion of “having positive self-esteem,”
but rather a deeply reflective interpretation of the dialectical relationship between our cul-
tural existence as individuals and our political and economic existence as social beings.
From Freire’s perspective, if we were to solve the educational difficulties of students from
oppressed communities, then educators had to look beyond the personal. We had to look
for answers within the historical realm of economic, social, and political forms, so that we
might better understand those forces that give rise to our humanity as it currently exists.
In so many ways, his work pointed to how economic inequality and social injustice dehu-
manize us, distorting our capacity to love ourselves, each other, and the world. In the tra-
dition of Antonio Gramsci before him, Freire exposed how even well-meaning teachers,
through their lack of critical moral leadership, actually participate in disabling the heart,
minds, and bodies of their students —an act that disconnects these students from the per-
sonal and social motivation required to transform their world and themselves.

There is no question that Freire’s greatest contribution to the world was his capacity to
be a loving human being. His regard for children, his concern for teachers, his work among
the poor, his willingness to share openly his moments of grief, disappointment, frustration,
and new love, all stand out in my mind as examples of his courage and unrelenting pursuit
of a coherent and honest life. | recall our meeting in 1987, six months after the death of
his first wife, Elza. Freire was in deep grief. During one of his presentations, he literally
had to stop so that he could weep the tears that he had been trying to hold back all
morning. For a moment, all of us present were enveloped by his grief and probably
experienced one of the greatest pedagogical lessons of our life. | don’t believe anyone left
the conference hall that day as they had arrived.

Through the courageous vulnerability of his humanity —with all its complexities and
contradictions — Freire illuminated our understanding of not only what it means to be a
critical educator, but what it means to live a critical life.

In the following year, | experienced another aspect of Freire’s living praxis. To everyone's
surprise, Freire remarried a few months later. Many were stunned by the news and it was
interesting to listen to and observe the responses of his followers in the States. Some of
the same radical educators who had embraced him in his grief now questioned his
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personal decision to remarry so quickly after the death of Elza. Much to my surprise, the
news of his marriage and his public gestures of affection and celebration of his new wife,
Nita were met with a strange sort of suspicion and fear. Despite these reverberations,
Freire spoke freely of his new love and the sensations that now stirted in him.

He shared his struggle with loneliness and grief and challenged us to live and love in
the present—as much personally as politically.

2. Fear and Revolutionary Dreams

The more you recognize your fear as a consequence of your attempt to
practice your dream, the more you learn how to put into practice your
dream! | never had interviews with the great revolutionaries of this century
about their fears! But all of them felt fear, to the extent that all of them were
very faithful to their dreams. (Shor & Freire, 1987, p. 57)

hallenging the conditioned fears with which our dreams of freedom are controlled

and the “false consciousness” that diminishes our social agency are common themes
in Freire’s work. In Pedagogy of the Oppressed (1970), he wrote of the fear of freedom
that afflicts us, a fear predicated on prescriptive relationships between those who rule and
those who are expected to follow. As critical educators, he urged us to question carefully
our ideological beliefs and pedagogical intentions and to take note of our own adherence
to the status quo. He wanted us to recognize that every prescribed behavior represents
the imposition of one human being upon another —an imposition that moves our con-
sciousness away from what we experience in the flesh to an abstracted reality and false
understanding of our ourselves and our world. If we were to embrace a pedagogy of lib-
eration, we had to prepare ourselves to replace this conditioned fear of freedom with suf-
ficient autonomy and responsibility to struggle for an educational praxis and a way of life
that could support democratic forms of economic and cultural existence.

Freire often addressed the notion of fear in his speeches and in his writings. In his eyes,
fear and revolutionary dreams were unquestionably linked. The more that we were willing
to struggle for an emancipatory dream, the more apt we were to know intimately the
experience of fear, how to control and educate our fear, and finally, how to transform that
fear into courage. Moreover, we could come to recognize our fear as a signal that we are
engaged in critical opposition to the status quo and in transformative work toward the
manifestation of our revolutionary dreams.

In many ways, Freire attempted to show us through his own life that facing our fears
and contending with our suffering are inevitable and necessary human dimensions of our
quest to make and remake history, of our quest to make a new world from our dreams.
Often, he likened our movement toward greater humanity as a form of childbirth, and a
painful one. This labor of love constitutes a critical process in our struggle to break the
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oppressor-oppressed contradiction and the conflicting beliefs that incarcerate our
humanity. Freire’s description of this duality is both forthright and sobering.

The oppressed suffer from the duality which has established itself in their
innermost being. They discover that without freedom they cannot exist
authentically. Yet, although they desire authentic existence, they fear it.
They are at one and the same time themselves and the oppressor whose
consciousness they have internalized. The conflict lies in the choice
between wholly themselves or being divided; between ejecting the
oppressor within or not ejecting him; between human solidarity or
alienation; between following prescriptions or having choices; between
being spectators or actors, between acting or having the illusion of acting
through the action of the oppressors; between speaking out or being silent,
castrated in their power to create and re-create, in their power to transform
the world. (1970, p. 33)

Freire firmly believed that if we were to embrace a pedagogy of freedom, we had to
break out of this duality. We had to come to see how the domesticating power of the
dominant ideology causes teachers to become ambiguous and indecisive, even in the face
of blatant injustice. Critical educators had to struggle together against a variety of punitive
and threatening methods used by many administrators to instill a fear of freedom. Because
if this domesticating role were not rejected, even progressive teachers could fall prey to
fatalism —a condition that negates passion and destroys the capacity to dream —making
them each day more politically vulnerable and less able to face the challenges before them.

Fatalism is a notion that Freire, until the end, refused to accept. At every turn, he
emphatically rejected the idea that nothing could be done about the educational
consequences of economic inequalities and social injustice. If the economic and political
power of the ruling class denied subordinate populations the space to survive, it was not
because “it should be that way” (Freire, 1997, p. 41). Instead, the asymmetrical relations
of power that perpetuate fatalism among those with little power had to be challenged.
This required teachers to problematize the conditions of schooling with their colleagues,
students, and parents, and through a critical praxis of reflection, dialogue, and action,
become capable of announcing justice. But such an announcement required a total
denouncement of fatalism, which would unleash our power to push against the limits,
create new spaces, and begin redefining our vision of education and society.

3. Capitalism as the Root of Domination

Brutalizing the work force by subjecting them to routine procedures is part
of the nature of the capitalist mode of production. And what is taking place
in the reproduction of knowledge in the schools is in large part a reproduction
of that mechanism. (Freire & Faundez, 1989, p. 42)
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he question of power is ever present in Freire’s work, as is his intimacy with the strug-

gle for democracy. At this juncture, it is vitally important that we turn to Freire’s ide-
ological beginnings—a dimension of his work that often has been negated or simply
ignored by many liberals and progressives who embraced his pedagogical ideas. A quick
scan of the writings cited in Pedagogy of the Oppressed clearly illustrates that Freire’s work
was unabashedly grounded in Marxist-Socialist thought. Without question, when Freire
spoke of the ruling class or the oppressors, he was referring to historical class distinctions
and class conflict within the structure of capitalist society — capitalism was the root of
domination. As such, his theoretical analysis was fundamentally rooted in notions of class
formation, particularly with respect to how the national political economy relegated the
greater majority of its workers to an exploited and marginalized class. However, for Freire,
the struggle against economic domination could not be waged effectively without a hu-
manizing praxis that could both engage the complex phenomenon of class struggle and
effectively foster the conditions for critical social agency among the masses.

Although heavily criticized on the left for his failure to provide a more systematic
theoretical argument against capitalism, Freire’s work never retreated from a critique of
capitalism and a recognition of capitalist logic as the primary totalizing force in the world.
This is to say that he firmly believed that the phenomenon of cultural invasion worldwide
was fundamentally driven by the profit motives of capitalists. During my early years as a
critical educator, I like so many, failed to adequately comprehend and incorporate this
essential dimension of Freire’s work. For critical educators of color in the United States,
we saw racism as the major culprit of our oppression and insisted that Freire engage this
issue more substantively. Although he openly acknowledged the existence of racism, he
was reticent to abandon the notion of class struggle and often warned us against losing
sight of the manner in “which the class factor is hidden within both sexual and racial
discrimination” (Freire, 1997, p. 86). Our dialogues with him on this issue often were
lively and intense because in many ways, Freire questioned the limits of cultural
nationalism and our blind faith in a politics of identity. At several different conferences,
where educators of color called for separate dialogues with him, he told us that he could
not understand why we insisted in dividing ourselves. With true angst, Freire explained to
us: “I cannot perceive in my mind how Blacks in America can be liberated without
Chicanos being liberated, or how Chicanos can be liberated without Native Americans
being liberated, or Native Americans liberated without Whites being liberated” (Freire,
1987). He insisted that the struggle against oppression was a human struggle in which
we had to build solidarity across our differences, if we were to change a world engulfed
by capitalism. “The lack of unity among the reconcilable ‘different’ helps the hegemony
of the antagonistic ‘different’. The most important fight is against the main enemy” (Freire,
1997, p. 85). As might be expected, many of us walked away frustrated. Only recently
have | come to understand the political limits of our parochial discourse.
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The world economy has changed profoundly since the release of Pedagogy of the
Oppressed, yet Freire’s message remains more relevant than ever. As capital, labor, and
knowledge increasingly are conceived of in global terms, the influential role of capital is
expanded exponentially, and the globalization of national and local economies is changing
the underlying basis of the nationstate (Carnoy, 1997), these structural changes are reflected
in the theories and practices of public schooling. As a consequence, “there is now a radical
separation in the curriculum between the programs that do the most concrete training for
jobs and the programs that do the most critical reflection. Such job separation reduces the
capacity of workers to challenge the system” (Shor & Freire, 1987, p. 47).

Moreover, as Ladislau Dowbor (1997) eloquently argues in his preface to Pedagogy of
the Heart, we must remove the blinders and see capitalism as the generator of scarcity.
We cannot afford to ignore the growing gap between the rich and the poor caused by an
increasing economic polarization that belies neoliberal theories of the trickle-down effect.
And despite an abundance of technological devices flooding the market place, clean rivers,
clean air, clean drinking water, chemical-free food, free time, and the space for adults and
children to socialize freely has diminished. “Capitalism requires that free-of-charge
happiness be substituted for what can be bought and sold” (p. 26). Yet, seldom do we
find with the resounding praises paid to technology a discussion of how technological
revolutions have exposed the wretchedness of capitalism —millions of people dying from
starvation alongside unprecedented wealth. And even more disconcerting is the deleterious
impact of globalized capitalism upon the social and environmental interests of humanity —
interests that seem to receive little concern next to the profit motives of transnational
corporations.

4. Challenging our Limitations

In order to achieve humanization, which presupposes the elimination of
dehumanizing oppression, it is absolutely necessary to surmount the limit-
situations in which men [and women] are reduced to things. (Freire, 1970,
p. 93)

[though Freire’s historical, regional, and class experiences were different from many

of ours, his political purpose was clear and consistent. To achieve a liberatory practice,
we had to challenge those conditions that limit our social agency and our capacity to in-
tervene and transform our world. In light of this, Freire’s frequent response to questions
about issues that perpetuate educational injustice was to challenge us to consider the na-
ture of the limits we were confronting and how we might transcend these limitations in
order to discover that beyond these situations, and in contradiction to them, lie untested
feasibilities for personal, institutional, and socioeconomic restructuring. For example, in
thinking back to how many educators of color responded to Freire’s insistencethat we
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create alliances to struggle against capitalism, many of us could not break loose from our
deep-rooted (and objectified) distrust of “Whites,” nor could we move beyond our self-
righteous justification of our sectarianism These represented two of the limit situations
that prevented us from establishing the kind of democratic solidarity or unity within diver-
sity that potentially could generate profound shifts in the political and economic systems
that intensify racism. Freire knew this and yet listened attentively to our concerns and
frustrations within the context of our dialogues, always with respect and a deep faith in
the power of our political commitment and perseverance.

Freire deeply believed that the rebuilding of solidarity among educators was a vital and
necessary radical objective because solidarity moved against the grain of “capitalism’s
intrinsic perversity, its anti-solidarity nature” (Freire, 1998,

p. 88). Throughout his writings, Freire warned us repeatedly against sectarianism.
“Sectarianism in any quarter is an obstacle to the emancipation of [human] kind” (Freire,
1970, p. 22). “While fighting for my dream, I must not become passionately closed within
myself” (Freire, 1998, p. 88). In many instances, he linked our ability to create solidarity
with our capacity for tolerance.

At a critical scholars’ conference in Boston during the summer of 1991, | came face to
face with Freire’s notion of tolerance. The meetings had been quite intense, particularly
with respect to the concerns of feminist scholars within the field. Rather than exemplifying
dialogue, I felt the exchanges began to take on a rather virulent tone. In my frustration, |
stood up and fired away at one of the presenters. Freire seemed upset with my response.
The following

day during my presentation, | again proceeded to critique passionately the lack of
substantive commitment to the principles of dialogue and solidarity among the group,
focusing my critique on issues of cultural and class differences among many of us. Freire’s
response to my comments that afternoon remain with me to this day. He was particularly
concerned with what he judged as my lack of tolerance and besieged me to behave with
greater tolerance in the future, if | was to continue this work effectively. With great political
fervor, | rejected Freire’s position making the case that what we needed was to be more
intolerant — of oppression and social injustice! For years, | licked my wounds over being
scolded in public by Freire. But eight years later, | must confess that | recognize great
wisdom in Freire’s advise. Despite my undeniable political commitment, | was lacking
tolerance as “revolutionary virtue — the wisdom of being able to live with what is different,
so as to be able to fight the common enemy” (Freire & Faundez, 1989, p. 18).

Let us stop for a moment and recognize that just as we all face limit situations in our
world and within ourselves, Freire, too, faced such issues in his private and public life. In
1964, after launching the most successful national literacy campaign Brazil had ever
known, he was imprisoned and exiled by
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the right-wing military dictatorship that had overthrown the democratically elected
government of Joao Goulart. Freire remained in exile for almost 16 years. But despite the
pain and hardships he and his family experienced, Freire’s work as an educator and cultural
worker continued unabated. In reminiscences of those years, | recall most the sense that
Freire clearly understood domination and exploitation as a worldwide phenomenon. As
such, he recognized that within the political struggle for a socialist democracy, a myriad
of legitimate political projects existed that, regardless of location, were unequivocally linked
by their purpose and commitment to economic and cultural democracy. On a more
personal level, he spoke of enduring the pain and suffering of exile, while at the same time
not reducing his life to grieving alone. “I do not live only in the past. Rather, | exist in the
present, where | prepare myself for the possible” (Freire, 1998, p. 67). Hence, Freire’s
experience of exile was as much a time of facing a multitude of fears, sorrows, and doubts
within unfamiliar contexts as it was a time for remaking himself anew and restoring the
dreams that had been shattered.

As Freire’s work became more prominent within the United States, he also grappled
with a variety of issues that both challenged and concerned him. For almost three decades,
feminists across the country fiercely critiqued the sexism of his language. In some arenas,
Marxist scholars criticized him brutally for his failure to provide a systematic analysis of
class, capitalism, and schooling. To the dismay of many scholars, educators, and organizers
of color, Freire seemed at times unwilling (or unable) to engage, with greater depth and
specificity, the perverse nature of racism and its particular historical formations within the
United States. Neither could he easily accept, from a historical materialist perspective, the
legitimacy of the Chicano movement and its emphasis on a mythological homeland,
Atzlan. Along the same lines, Freire also questioned the uncompromising resistance or
refusal of many radical educators of color to assume the national identity of “American” —
an act that he believed fundamentally weakened our position and limited our material
struggle for social and economic justice. Beyond these issues, he also harbored serious
concerns over what he perceived as the splintered nature of the critical pedagogy
movement in the United States. Yet, most of these issues were seldom engaged
substantively in public, but rather were the fodder of private dialogues and solitary
reflections.

Given this history, it is a real tribute to Freire, that in Pedagogy of the Heart (or Under
the Shade of the Mango Tree —its original title), written shortly before his death, Freire
demonstrated signs of change and deepening in his thinking about many of these issues.
For example, the language in the book finally reflected an inclusiveness of women when
making general references, which had been missing in his earlier writings. He spoke to
the issue of capitalism more boldly than ever before and considered the nature of
globalization and its meaning for radical educators. He also addressed issues of diversity
and racism, acknowledging openly that, “[w]e cannot reduce all prejudice to a classist
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explanation, but we may not overlook it in understanding the different kinds of
discrimination” (p. 86). And more forcefully than ever, he spoke to the necessity of moving
beyond our reconcilable differences so that we might forge an effective attack against the
wiles of advanced capitalism in the world.

5. The Capacity to Always Begin Anew

This capacity to always begin anew, to make, to reconstruct, and to not spoil,
to refuse to bureaucratize the mind, to understand and to live as a process —
live to become —is something that always accompanied me throughout life.
This is an indispensable quality of a good teacher. (Freire, 1993, p. 98)

he examples above are shared not to diminish, in any way, Freire’s contribution or

the memory of his work, but rather to remember him within his totality as a human
being, with many of the conflicts and contradictions that confront us all, and yet with an
expansive ability for sustained reflection, inquiry, and dialogue. But most important, he
had an incredible capacity to reconstruct and begin always anew. For Freire, there was no
question that he, others, and the world were always in a state of becoming, of transform-
ing, and reinventing ourselves as part of our human historical process. This belief served
as the foundation for his unrelenting search for freedom and his unwavering hope in the
future. In the tradition of Marx, he believed that we both make and are made by our world.
And as such, all human beings are the makers of history. In Freire’s view, knowledge could
not be divorced from historical continuity. Like us, “history is a process of being limited
and conditioned by the knowledge that we produce. Nothing that we engender, live, think,
and make explicit takes place outside of time and history” (Freire, 1998, p. 32). And more
important, educators had to recognize that “it was when the majorities are denied their
right to participate in history as subjects that they become dominated and alienated”
(Freire, 1970, p. 125).

In light of this, Freire was convinced that this historical process needed to take place
within schools and communities, anchored in relationships of solidarity. Freire urged critical
educators to build communities of solidarity as a form of networking, to help us in
problematizing the debilitating conditions of globalized economic inequality and in
confronting the devastating impact of neoliberal economic and social policies on the world’s
population. Freire believed that teachers, students, parents, and others could reproduce
skills and knowledge through networks formed around schools and adult education, youth
organizations, and religious organizations that have a common democratic interest to
enhance individual and collective life. More important, through praxis — the authentic union
of action and reflection —these education networks could enter into the re-making of a new
culture of capital, both as sites for the integration of disassociated workers and for the
development of critical consciousness (or conscientizacao), ultimately shaping the future
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of local and national politics, and hence, altering the nature of the global economy. Freire’s
notion of establishing critical networks is a particularly compelling thought considering the
current political struggles in California for the protection of immigrant rights, affirmative
action, and bilingual education.

In many ways, the idea of critical networks is linked directly with the struggle for
democracy and an expanded notion of citizenship. Freire urged us to strive for intimacy
with democracy, living actively with democratic principles and deepening them so that
they could come to have real meaning in our everyday life. Inherent in this relationship
with democracy was a form of citizenship that could not be obtained by chance. It
represented a construction that was always in a state of becoming and required that we
fight to obtain it. Further, it demanded commitment, political clarity, coherence, and
decision on our part. Moreover, Freire insisted that:

No one constructs a serious democracy, which implies radically changing
the societal structures, reorienting the politics of production and
development, reinventing power, doing justice to everyone, and abolishing
the unjust and immoral gains of the all-powerful, without previously and
simultaneously working for these democratic preferences and these ethical
demands. (Freire, 1989, p. 67)

Freire also repeatedly associated the work of educators with an unwavering faith in the
oppressed, who, too, were always in a state of becoming anew. “Never has there been a
deeper need for progressive men and women —serious, radical, engaged in the struggle
for transforming society, to give testimony of their respect for the people” (Freire, 1997,
p. 84). Freire consistently identified this respect for and commitment to marginalized
people as an integral ingredient to the cultivation of dialogue in the classroom. “Dialogue
requires an intense faith in [others], faith in their power to make and remake, to create
and re-create, faith in [their] vocation to be more fully human (which is not the privilege
of an elite but the birthright of all)” (Freire, 1970, p. 79). Moreover, he insisted that true
dialogue could not exist in the absence of love and humility. But for Freire, dialogue also
implied a critical posture as well as a preoccupation with the meanings that students used
to mediate their world. He believed it was impossible to teach without educators knowing
what took place in their students’ world. “They need to know the universe of their dreams,
the language with which they skillfully defend themselves from the aggressiveness of their
world, what they know independently of the school, and how they know it” (Freire, 1998,
p- 73). Through such knowledge, teachers could support students in reflecting on their
lives and making individual and collective decisions for transforming their world. As such,
dialogue, through reflection and action, could never be reduced to blind action, deprived
of intention and purpose.
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6. Indispensable Qualities of Progressive Teachers

It is impossible to teach without the courage to try a thousand times before
giving up. In short, it is impossible to teach without a forged, invented, and
well- thought-out capacity to love. (Freire, 1998, p. 3)

n Teachers as Cultural Workers, Freire (1998) wrote Letters to Those Who Dare to Teach.

Again, he brings us back to an ethics of love and challenges us to reconsider our practice
in new ways and to rethink our pedagogical commitment. Freire argued that the task of a
teacher, who is always learning, must be both joyful and rigorous. He firmly believed that
teaching for liberation required seriousness and discipline as well as scientific, physical,
and emotional preparation. Freire stressed often that teaching was a task that required a
love for the very act of teaching. For only through such love could the political project of
teaching possibly become transformative and liberating. For Freire, it could never be
enough to teach only with critical reason. He fervently argued that we must dare to do all
things with feeling, dreams, wishes, fear, doubts, and passion.

We must dare so as never to dichotomize cognition and emotion. We must
dare so that we can continue to teach for a long time under conditions that
we know well: low salaries, lack of respect, and the ever-present risk of
becoming prey to cynicism. We must dare to learn how to dare in order to
say no to the bureaucratization of the mind to which we are exposed every
day. We must dare so that we can continue to do so even when it is so
much more materially advantageous to stop daring. (Freire, 1998, p. 3)

To be a progressive teacher who dares to teach requires, in Freire’s eyes, a set of very;
particular and indispensable qualities. He believed these qualities could protect radical
teachers from falling into the trappings of avant-gardism, by helping them become more
conscious of their language, their use of authortry in the classroom, and their teaching
strategies. Through striving to develop these qualities, teachers could also come to
understand that they cannot liberate anyone, but rather that they were in a strategic
position to invite their students to liberate themselves, as they learned to read their world
and transform their present realities.

Unlike the traditional pedagogical emphasis on specific teaching methodologies,
particular classroom curricula, and the use of standardized texts and materials, Freire’s
indispensable qualities focus on those human values that expand a teacher’s critical and
emotional capacity to enter into effective learning- teaching relationships with their
students. Freire begins with a humility grounded in courage, self-confidence, self-respect,
and respect for others. In many ways, he believed that humility is the quality that allows
us to listen beyond our differences, and as such represents a cornerstone in developing
our intimacy with democracy. Freire associated humility with the dialectical ability to live
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an insecure security, which means a human existence that did not require absolute answers
or solutions to a problem but rather that, even in the certainty of the moment, could
remain open to new ways, new ideas, and new dreams. This anti-authoritarian position
also works to prevent teachers from squelching expressions of resistance in their
students —resistance that, in fact, is not only meaningful, but necessary to their process
of empowerment. Inherent in this quality of humility also is the ability of teachers to build
their capacity to express a lovingness rooted in their commitment to consistently reflect
on their practice and to consider the consequences of their thoughts, words, and actions
within the classroom and beyond.

In keeping with his consistent emphasis on the necessity of confronting our fears, Freire
identified courage as another indispensable quality of educators. Courage here implies a
virtue that is born and nourished by our consistent willingness to challenge and overcome
our fears in the interest of democratic action—an action that holds both personal and
social consequences. Freire believed that as teachers become clearer about their choices
and political dreams, courage sustains our struggle to confront those myths, fueled by the
dominant ideology, that fragment and distort our practice. Key to this process is our critical
ability to both accept and control our fear.

When we are faced with concrete fears, such as that of losing our jobs or of
not being promoted, we feel the need to set certain limits to our fear, before
anything else, we begin to recognize that fear is a manifestation of our being
alive. I do not hide my fears. But | must not allow my fears to immobilize
me. Instead, I must control them, for it is in the very exercise of this control
that my necessary courage is shared. (Freire; 1998, p. 41)

Tolerance is another of the indispensable qualities on Freire’s list. Without this virtue,
he contends, no authentic democratic experience can be actualized in the classroom or
our own lives. But it is important to note that tolerance “does not mean acquiescing to
the intolerable; it does not mean covering up disrespect; it does not mean coddling the
aggressor or disguising aggression” (Freire, 1998, p. 43). Freire adamantly stressed that
tolerance is neither about playing the game, nor a civilized gesture of hypocrisy, nor a
coexistence with the unbearable. Instead, the critical expression of tolerance is founded
on the basic human principles of respect, discipline, dignity, and ethical responsibility.

Finally, Freire assigned decisiveness, security, the tension between patience and
impatience, and the joy of living to the set of indispensable qualities. He wholeheartedly
believed that the ability to make decisions, despite the possibility of rupture, is an essential
strength of our work as progressive educators.

He argued that teachers who lack this quality often resort to irresponsible practices of
permissiveness in their teaching, a condition that is as damaging to students as the abuse
of teacher authority. Further, a lack of confidence was often linked to indecision, although
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security (or confidence), on the other hand, stems from a sense of competence, political
clarity, and ethical integrity.

The ability of teachers to practice their pedagogy within the dialectical tension of patience
and impatience represented for Freire a significant leap in an educator’s development.
This virtue allows teachers to both feel the urgency of the difficult conditions they are
facing within schools and at the same time respond with thoughtful and reflective tactics
and strategies, rather than blind activism. Key to understanding this concept is recognizing
the problematics of those who espouse an ethic of absolute patience on one hand, and
those who manifest an uncontainable impatience on the other. Both can impair our ability
to participate pedagogically in effective ways.

At no time is the ability to cultivate a dialectical understanding of the world more
necessary than when we as educators are asked to live within the tension of two seemingly
contradictory concepts of responses. This is to say, living an impatient patience or insecure
security is predicated on our willingness and ability to grapple with the complexity and
ambiguity of the present, despite a heightened level of tension we may experience. And,
as such, to respond in coherence with our democratic dream, rather than to seek
prescribed formulas or quick-fix recipes to alleviate the tension, potentially is a creative
and liberating force in our lives. This dialectical competence also implies a verbal
parsimony, which helps us to rarely lose control over our words or exceed the limits of
considered, yet energetic, discourse - a quality that Freire consistently demonstrated over
the years during his participation in difficult dialogues.

Freire placed great significance on our ability to live joyfully despite the multitude of
external forces that constantly challenge our humanity. The indispensable quality of
teaching with a joy of living personifies most the ultimate purpose in both Freire’s work
and life. In retrospect, I am filled with wonderful memories of Freire - the beauty of his
language, the twinkle in his eyes, his thoughtful and respectful manner, the movement of
his hands when he spoke, his lively enthusiasm when contemplating new ideas, and his
candid expressions of love and gratitude. In his words and his deed, Freire persistently
invited teachers to fully embrace life, rather than to surrender our existence to the stifling
forces of economic and social injustice.

By completely giving myself to life rather than to death —without meaning
either to deny death or to mythicize life—1 can free myself to surrender to
the joy of living, without having to hide the reasons for sadness in life, which
prepares me to stimulate and champion joy in the school. (Freire, 1998, p.
45)

Although Freire does not explicitly speak of activism in his Letters to Those Who Dare to
Teach (1998), his theoretical work was never disassociated from his activism. Moreover,
he argued tirelessly for the inseparability of political consciousness and political action in
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our teaching and in our lives. Hence, teachers as intellectuals, cultural workers, and
community activists must “aspire to become an association of truly serious and coherent
people, those who work to shorten more and more the distance between what they say
and what they do” (Freire, 1997, p. 83). The transformation of schools can only take place
when teachers, working in solidarity, take ownership and struggle to radically change the
political and economic structures of power that defile our revolutionary dreams.

Thus I can see no alternative for educators to unity within the diversity of their interests
in defending their rights. Such rights include the right to freedom in teaching, the right to
speak, the right to better conditions for pedagogical work, the right to paid sabbaticals for
continuing education, the right to be coherent, the right to criticize the authorities without
fear of retaliation... and to not have to lie to survive. (Freire, 1998, p. 46)
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Summary

he current article attempts to develop a critical proposal for the pedagogical reality and our

“frozen” educational practices in the 21st century. The school’s knowledge-centered and
examination-centered orientation, along with the imposition of power and authority through the
dominant ideology, nurtures social inequalities, creates cultural and gender hierarchies, acting as
an outdated/ frozen social image of a commercialized school perception for science, social relations
and the expectations of young people. Our reflections are based on the principles of Critical
Pedagogy, expanded through the concept of Border Pedagogy, which will allow us to cross the
invisible borders of race, class, gender, identity, religion and sexual orientation, to empower
individuals and transform schools and society. In this way, learning can become a highly active
(practical/ effective) process, based on individual and social self-actualization and democratic
understanding. An indispensable methodological tool, in this regard, is the adoption of
sophisticated forms of teaching and research that are able to highlight the true lives of the oppressed
and socially excluded groups in which concerns Critical Pedagogy. In addition, through our
proposal we redefine the current - conventional - framework for academic research and move
towards a critico-praxical approach to research and learning, with emphasis on the praxical (in
the Foucauldian sense) actions (where praxis, discourse and communication are intertwined) rather
than technocratic practices.
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1. Critical Pedagogy: the current of dispute

1.1. The perfect alibi for a premeditated crime

owadays, there are growing voices that speak of the need for a radical change in the

field of education. Challenging education as the ‘great equalizer’ of social and
economic inequalities (Therianos, 2019) and the consequent need for a new interna-
tionalism in both practice and theory, with the ultimate goal of transforming social, political
and educational structures, as well as pedagogical practices, is related to how we redefine
the purpose of education in the 21 century and how we identify the current barriers to
achieving our new goal.

The experiential approach to knowledge and the development of creativity and
imagination in a value-based environment dominated by respect, freedom, participation
and autonomy should be at the forefront of modern education in the new century.

The management of the knowledge provided today at various levels and in various ways
urgently requires the restructure, reconstruction and redefinition of teacher education,
freeing it from isolated and compelling teaching and learning standards.

Trapped in its encyclopedic character, the school strives to respond to the multi-
informative environment of the time through the fragmentation of knowledge. It is a
Sisyphean task, virtually without end and meaning, as information is multiplied daily in
the form of an “avalanche” and becomes useless/ inactive or easily depleted. But at the
same time, as a superficial balancing act, the demand for more humanity is emerging.
With regard to the latter, and in order to make over-information more manageable and
school knowledge in general, in recent decades opinions have been gained on so-called
critical teaching and consequently on the ‘development of critical thinking’ of students
which make up the main theme in reports on education bills and texts for the new
curricula.

It should be noted in advance that Critical Pedagogy has another theoretical and praxical
orientation, which is not identical to the so-called “critical thinking” as it is at least
considered by today’s dominant - conventional or traditional - pedagogical paradigm
(Therianos, 2014). In the current debate on critical thinking, neo-conservative educational
policy-makers have “stripped” the term “critical” of all its social, political, and cultural
dimensions, conceptualizing it neutral as thinking abilities and eliminating the purposes
for which these skills should be applied. The ultimate goal of Critical Pedagogy is to
transform society through critical awareness of the existing social structures of exploitation
and to acquire a language of opportunity on the part of the oppressed students, so they
may take concrete action to overthrow oppressive social structures. On the contrary, the
purpose of critical teaching, as expressed in today’s school, is to adapt and integrate young
people into the technologically evolving productive forces of capitalism, as such a process
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serves to increase capital and reproduce the labor force with different abilities and
educational capital (Therianos, 2014). Adaptation is not only about the formation of a
workforce capable of handling the means of production, but also about the ideological
persuasion that the productive forces of the 21% century will be persuasive and “consent”
to their exploitation, as in the 19" century, as to reduced rights and reduce salaries. For
this reason, today’s traditional teaching does not provide opportunities for thought and
reflection, but only provides fragmented and disintegrated knowledge, detached from the
different experiences and daily lives of students, alienating them from what they really
are. This, however, is how they make learning uniform and “ravaging” for everyone.

The development of critical teaching is therefore the perfect alibi for a deliberate crime.
Education is simply designed as a scientific guiding tool for young people and as a
mechanism that “kills” creativity, restricts freedom, and sets a priori data and sustainable
frameworks that ultimately disrespect the subjectivity of each student as they pre-construct
and prepossess their place within unequal and hierarchical social structures and
relationships. The state, as a mechanism for (reproducing) power, orchestrates and
conceals this crime through enforced rules and norms (standard curricula, school operating
regulations and the establishment of competing relationships within it, etc.), but always
with the disguised as democratization and equality (equal opportunities for “all”), balancing
modernization and humanism in the name of universal progress (Grollius, 2015: 315).

In other words, by cultivating pseudo-critical thinking and teaching method, schools
continue to provide knowledge and skills to a workforce, stratified by gender, race (or
cultural diversity) and, of course, social class, they legitimize and distribute forms of power,
through a particular language, but also values that constitute the dominant culture, and
continue to be part of a state mechanism that produces and legitimizes dominant
economic and ideological orientations for the purpose of reproducing it (Anyon, 1980:
67-92; Grollius, 2015: 317).

It is, therefore, necessary to have insight into the reality of education to clarify the
deliberate - and perfect - crime that is perpetrated on a daily basis at the expense of
students:

® Adults (teachers), being historically obsessed, firmly believe that they are the only ones
who have the exclusive right to control education and make decisions.

e Students act as depository banks of ‘formal” knowledge from those they consider to be
accredited to know in agreement with the ‘banking education” model - according to
Freire (1977) - and their indisputable right to make decisions is ignored, while “their
voices... are absent from all talk of education and educational reform”, because they
are regarded as disenfranchised members of an indifferent mass (herd) who simply
must obey the shepherd’s whistle (Kozol, 1991: 5).
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e Children are thus indifferent to the adult world as it does not fit and express them as
they speak a different ‘language’ from them.

® They cannot concentrate and are unable to reflect on what is happening around them,
in school, in their everyday environment - physical and technical - and in society. How
could they, after all, since there is no vital time and space between the repeated ringing
of the bell and the constant change of classroom and lesson. Even in this, the school
looks like a factory, where students (in class, age, body type, etc.) placed in the
production line must faithfully execute commands and comply despite any obvious or
invisible resistances that show up.

® Curricula “uses salami tactics” and “marginalizes” knowledge on random criteria,
symbolizing school and learning “prisons”.

e Students do not realize that the past defines and restricts their options.

® They become callous in their relationships with other children, reproducing the real and
symbolic violence practiced in school, in the family and in society. They do not
sympathize with the misery of others; instead, they laugh and scorn those creatures
that need help. The school is daily transformed into a Survivor with winners and losers.

® Children are not sincere and have learned to hide their real selves behind behaviors and
masks that they have embraced from the popular culture, from television junk, fooling
their fellowmen.

® They become materialistic and value or rather ‘cost’ everything, with materialistic criteria
just like their adult mentors.

® Even though education lasts many years, students are not in a position to deal with their
daily issues and they lack communication skills as an element of general education.
This happens as the school offers ready/ standardized solutions/ answers to
predetermined questions. In this way, it ‘molds’ their thinking and judgment on their
Curriculums in terms of commercial standardization (ISO).

® |n essence, the school has managed to silence students as well as teachers. These lost
voices would have a lot to say in describing the swamp they are in and suggesting a
way out. The world is built with everyone’s “voices”, it is created with their words and
are not naturally like this. Instead, it is constructed through our cultural (and

educational) praxical actions. So, we can deconstruct it and build it from scratch.

1.2. Critical Pedagogy as a counter-proposal

Within the context of Critical Theory, Critical Pedagogy examines schools as social
constructions (Dragonas, Gergen, McNamee, Tseliou, 2015: ix-xvi), both within their
historical context and as part of the existing social, political and especially cultural web
that characterizes the dominant society. As a radical stream of science, which moves in
contrast to conventional pedagogy, it refers to the diverse educational needs of learners,
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highlighting the non-dominant culture of subordinate groups to promote democracy,
liberation and participatory learning and it aims at transforming society and schools with
social justice as the foundation. This stream challenges the rational, anti-historical and de-
politicized approach to education, highlighting the critical role that political power and
culture play in understanding the way schools operate, in representing its semiology and
the construction of the subject.

Within such a radical perspective, schools (and their leadership) can only be understood
through an analysis of the state, the economy and culture. One of the key principles of
Critical Pedagogy is that it is addressed to those in the field of education who keep the
hope alive and especially to excluded groups which can develop their values and practices
by providing them with a historical, cultural, political and moral-social choice, and
recognizing the positive/ liberating relationship between knowledge and power (Apple,
2008; Grollius, 2008: 23-24). Devoted to the excluded and oppressed, and without the
dreams of students, even prisoners of every kind in education and society, it tries to turn
them from “objects” of education into subjects of their autonomy and emancipation.

We will talk about an ideological, philosophical and educational proposition, which
becomes radical to the extent that freedom is an authentic purpose, through which another
vanished “world” can be activated.

Critical Pedagogy is addressed to all students, regardless of gender, physical shape,
special needs, social class, religion, race, ethnicity, culture, and sexual orientation
(Vandrick, 1994: 78). It seeks to change the structure of an oppressive society, based on
the belief that every human being is worthy of an education, based on an altruistic,
collaborative, and humanitarian critical pedagogical foundation (Gadotti, 1994: 17; Kanpol,
1998). It therefore seeks to reveal and challenge the existing role of schools. In P.
Bourdieu’s theory of cultural capital, school culture, as constituted by the Curricula, as an
extension of the culture of dominant social groups, creates educational inequalities that
reproduce inequalities in the social structure (Wexler, 1981: 257- 261). In this context,
critical educators generally analyze schools in a twofold way: as classification mechanisms
by which certain categories are favored on the basis of race, religion, social class and
gender and on the other hand, as agents of personal and social empowerment,.

According to radical educators, educators and students need to understand the role that
school education has in connecting knowledge with power in order to use it in shaping
critical and active citizens. Subjective intervention and experience is now recognized as
important for the analysis of the complex relationship between school and society, from
the theory of resistance, where the mechanisms of social and cultural reproduction always
meet elements of resistance (Apple, 1982: 1-10).

Viewing school learning as a neutral process is not valid. Education has always had a
political purpose. It either obscures things or reveals oppressive relationships between
people (Freire, 1970). According to Ares (2006: 12-20), learning comes from the critical
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examination of the social class that leads to action in the service of social justice. Therefore,
effective teaching as a political practice should aim at political transformation for the sake
of justice (Joldersma, 1999: 129-148), enabling students to consider the problems of
education, to make them aware, to name them and to challenge them through social action
(Grollios, 2009).

In the same way, teachers also learn to think and act critically, to develop a critical
awareness that helps them improve their living conditions and to take the actions
necessary to build a more just and equal society. They perceive school education as both
a form of cultural policy and preparation for democratic social life. Within this discourse
teachers can be seen not as executors of their teaching, but as intellectuals who take active
responsibility for what they teach, how they teach, and what the broader goals are which
they fight for.

However, a prerequisite for challenging the role of today’s school and liberating it from
its bonds and from there on, to emancipation is an understanding of Freire’s (1977)
distinction between the banking conception of education, on the one hand, and
problematic learning, on the other hand. In the traditional sense, teachers are considered
to be pillars of knowledge and must know everything, while students are empty containers
to fill. In this exact process (one introduces and one produces) that the relationship
between the oppressor and the oppressed is established. As an alternative to the banking
model, Freire has proposed a problem posing model, or problem-based learning, which
can lead to critical awareness and knowledge development from the students themselves,
focusing on the problems in their lives. Therefore, once we put students in the process of
presenting the problem, we are essentially creating the necessary space for questioning.

School education should be a process of examining how student subjectivity is
constructed through the prevailing ideas, values, and cosmos of the dominant culture.
Teachers need to encourage their students to be reflective and to help them develop a
conceptual framework to begin searching for answers about how society and school
validate dreams and the values that some people have over others and at the same time
seek processes for building a social imagination that operates within a language of hope.

At this point, the interest of critical educators in curricula and textbooks is shifted
towards texts with specific content and form that embody specific perspectives of reality,
as well as specific ways of selecting and disseminating existing knowledge. In this context,
there is no room for an age-old concept of separation of individuals, on the basis of which
curricula are now designed and children are divided into classes. It is a generalized
approach that offers standardized solutions to predefined problems for every age, without
regard to the particular characteristics, concerns, worries, abilities, and experiences of
each child. There is no one methodology that can work for all populations. Also, there
cannot be a fully defined curriculum because all decisions related to it and the material to
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be studied must be based on the needs and interests of the students (Aliakbari, Faraji,
2011: 79).

Aliakbari and Faraji (op. cit.) point out that the curriculum must be framed by the use of
learning experiences and realities of children’s lives. Such a curriculum is transformational,
that is, it promotes the acquisition of the necessary strategies and skills by students to
help them make decisions that affect their social, political and economic reality (Giroux,
Mclaren, 1992: 7-30). Therefore, the “classes”, in this sense, may be multi-age and are
not formed on the basis of age or grades, but on the basis of children’s interests,
development of programs for practical study and individual learning rates.

The role of the teacher is crucial in applying such a concept. Kincheloe and McLaren
(1994: 138-157) argue that teachers need to empower their students to constantly increase
their awareness of social problems and the provision of social institutions. Thus, teachers,
according to Giroux's terms (1985: 736-379), are transformative intellectuals who possess
the knowledge and ability to criticize and attempt to transform existing inequalities in
society (Darder, 2009: 575). Teachers are therefore called upon to challenge the existing
structure by rejecting long-standing cultural expectations, their own (selfish) motives and
the system, and to reduce the power they secure through their titles. Critical educators
ensure the existence of empirical knowledge that helps students understand how power
and privilege relationships distort and manipulate social relationships and help them
recognize and fight with them for social change (Aliakbari, Faraji, 2011: 80).

According to the above conclusions, the teacher is called upon to incorporate the
missing voices of students into school accomplishment and to incorporate them as
suitable, rejecting the exclusive wisdom of adults (Brion-Meisels, 2015: 67-82). This
process must be a political and cultural practice, which has duration, method and
consistency and is not exhaustive in fragmentary and individual educational activities and
practices. It is a Critical Pedagogy that seeks to engage and actively involve young people
with actions such as:

1. Gathering useful data on school culture and pedagogy within and outside the classroom.
This process should be based on a dialogue that can reveal the day-to-day uncertainties
of the entire school community, including primarily marginalized and oppressed
students.

2. Assessing the real needs of the school and finding solutions where everyone can
participate actively. Therefore, it is necessary to develop a comprehensive school
attitude towards the oppressive conditions faced by young people.

3. Activating the institution of student communities on a new basis. Students, as mature
people, critically and consciously interact. They communicate equally in the school
community.
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4. Connecting with children from other schools, as this helps in sharing ideas and develop

reflective skills.

5. Participation in inter-school programs and vocational guidance days, where employers

and employees are invited to speak on a par with children.

6. Participation in recruitment procedures. Students can explain what they expect from a

teacher or a principal and these considerations should be taken seriously into
consideration in the selection process.

7. Expanding the lost voices of students in the community as a democratic process, where

youth are involved in solving social and political problems.

Through applying the principles of Critical Pedagogy the educator achieves multiple

benefits, in relation to the guidelines set out above. The most important are summarized

as follows:

1.

The promotion of a participatory democratic climate in the school is achieved, whereby
the decision-making process and social accountability become a collective matter
(students, parents, teachers, school staff). Thus, control does not arise from the political,
social, cultural and economic elites, but from all the entities involved, who are now
regarded as valuable factors in shaping the knowledge and experience of the school
unit.

2. Students are transformed from passive and obedient beings into active, speaking and

responsible social subjects - school partners and collaborators, having an intervening
role in the learning process and school life. Their informal knowledge is fully utilized in
school achievement. In addition, adults cease to treat them as immature and the
children themselves gain critical awareness and a new form of metacognition.

3. The design and evaluation of the curriculum and the school culture in general is

implemented on the basis of the “bottom-up” logic of all involved.

4. Students participate as creative and active members in a variety of literacy groups, using

the spoken, written, visual and aesthetic communication code for experiential learning,
criticism, and fun (Bron, Bovill, Veugelers, 2016: 15-27)

1.2.1. Critical Transformational School Leadership

Critical pedagogical perception must transcend the whole school community and in this

context we must also redefine the concept of school leadership. The type of school

leadership is a key factor in determining the social function, cultural performance and

political agenda of a school unit. In our proposal, schools cease to appear as minor forces

in the reproduction of dominant culture and ideology, because since they reproduce it,
they can also produce it (Brameld, 1965/ 2000: 75-93).
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The transformational perception of school leadership heavily concerns research on
issues of organizational behavior, school management and leadership ideologies (Stewart,
2006: 1-29).

Utilizing studies by critical educators such as Freire, Kincheloe, McLaren, Apple, Giroux
and Macedo, etc. allow for the challenge of standardized and integrated practices in
administration, with a new style in school leadership. For Critical Education, knowledge
is socially constructed and deeply rooted in power relations. A critical leader has to wonder
how and why knowledge is constructed in the way it is constructed and how some
structures of reality are legitimized by the dominant culture, while others are rejected.
With the main demand for the humanization of education and pedagogy itself, in the
context of critical transformational school leadership, the teacher is transformed from a
performer into a change agent. Leadership is understood not as a person’s individual
power, according to the paternalistic, authoritarian, oppressive, leadership model, but as
an interactive participatory process between different individuals in a democratic and
humanitarian context.

More specifically, a transformational critical leadership demands:

1. Interaction of principals with all the members of the school organization, according to
participatory models of educational administration (Bush, 2008: 9-20).

2. Participation in the development of the school unit’s culture in order to achieve a
common vision. (Eliophotou-Menon, 2011: 1-15).

3. Qualification of the four abilities, according to Robbins: idealized influence, inspirational
motivation, spiritual motivation and personal reflection (Susilo, 2018: 126).

4. A new type of leadership that will reveal the complex ways in which schools participate
in the contradictory and asymmetric sharing of knowledge and competences.

5. Awareness of the importance of educational reforms beyond the boundaries of existing
civic socio-economic interdependencies.

6. Resistance to the rise of any form of fascism and racism, linking them to world capitalism
and the new spirit of imperialism (Kirylo, 2013: xix-xxv).

According to Giroux (2001), a critical leadership perception is called upon to reflect the
liberating possibilities of a restored democratic public life at the level of language and
practice. In particular, it aims to: (a) teach and apply the knowledge, habits and abilities
of a critical analysis of citizenship; (b) place ethics at a central level; (c) focus on issues of
difference in a politically transformative and morally questionable way; (d) use a language
that does not bring the issues of power, justice, struggle and inequality into the great
narrative, leaving out unexpected, historical and everyday recordings; e) create new forms
of knowledge and action, moving beyond scientific boundaries and creating new fields of
knowledge and experience g) fostering a sense of alternative solutions, combining criticism
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and opportunity, h) development of a theory for educators and cultural workers, as
reformative intellectuals and (i) preordain an expression policy that combines a
‘postmodern’ version with the central importance of the political version.

Aronowitz and Giroux in their theoretical approach to the concept of ‘resistance’ (1993:
9, 208-210) propose that students be allowed to move on the basis of their own
knowledge and experiences, while the institutional framework is called upon to take into
account their cultural capital and to allow their voices to be heard, aiming towards their
critical awareness and empowerment (Nikoloudis, 2010: 35, 111). In this regard, school
leadership plays an important role. Students and teachers are emancipated from any
dependencies that make them passive learners and become (co)researchers and
(co)contenders.

Critical leadership is related to the role of the teacher-leader as an intellectual, who has
the power to challenge authority and refuses to act against his/ her judgment. What
characterizes him/ her is the social functioning of his/ her intellectual work. Such school
leadership is interested in conditions that promote common teaching, collective research,
and democratic planning, against the rooted values of competition, individualism, and
patriarchy that transcend all levels of school education (Freire, 1984).

1.3. Border Pedagogy in the context of Critical Pedagogy

1.3.1. General Characteristics

The lost voices mentioned earlier have a lot to tell us, if make an effort to hear them or
read them in the light of border pedagogy, which is strongly associated with the Critical
Pedagogy movement, border crossings and interconnections in shaping a vision of social
justice and border-crossing voice to those groups that have unrecognized borders of race,
class, gender, identity, religion and sexual orientation, they separate and label them
absolute. In this context, learning remains the key to education through the notion of the
‘other’,- the familiar and unfamiliar (Giroux, 1992: 28, 73-82).

Border pedagogy focuses on historical issues that have reshaped the world- including
decolonization, social democracies, revolutions, terrorism, religious conflicts, labor market
competition, as well as globalization and the role of superpowers on a world scale. One
of its important aspects is the redefinition of the concept of ‘deterritorialization” and
‘borders’ between different states, cultures and sciences (Ziguras, McBurnie, 2015: xviii).
Modern theories of resistance reject the historical discourse that regards the school as a
uniform, apolitical, de-ideological, asexual and teleological structure of universal
knowledge and learning. Instead, they support a view of education that is decentralized,
political, gendered, multimodal, multifocal and open.

Based on the above, the concept of cultural capital acquires new value and attempts a
“bottom-up” approach to educational reality. The oppressed are the “nobody”, the silent
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or the supernumerary on the stage. The “speechlessness” of these children highlights the
whole pathogenicity of education, without this meaning that cultural and identity
differences should be ignored. Instead, teachers should invoke these differences /
distinctions as an integral part of learning.

In this context, Border Pedagogy seeks to help students understand their stories and
experiences and eliminate diverse barriers (de-territorialization / adoption of border
identities) to achieve greater understanding and acceptance of the human experience
(Kaplan, 1987: 188). Border pedagogy, crossing the boundaries of school or non-formal
forms of education, considers culture to be an integral element and considers teachers and
students as border passers (cultural scavengers) who promote social action within the
context of ‘Postmodernism’ of resistance (Hicks, 1998: 47-58). In this way, the expansion
of school curriculum is achieved through strong educational values such as self-knowledge,
the cultivation of responsibility, combating prejudice, tolerating any cultural distinctiveness,
enhancing action and initiative, and the appeal of knowledge and education

The above can only be accomplished through a systematic cycle of critical-praxical
actions, in contrast to inclusion, which ultimately defines the different on the basis of
predetermined and imposed criteria, so it can be characterized as a “ego-ethnic-central”
which fails to take advantage of the benefits of different cultural capital and limits the
system itself. The question is ‘who’ includes ‘whom’ and in what context? Is there an
invisible hegemonic logic that seeks to reintroduce in the wrong way the proposal for
integration/ assimilation? Does inclusion end up ignoring the particular characteristics of
these groups? If this is the case, then inclusion can hurt oppressed people more than the
conditions that caused their oppression. On the contrary, instead of inclusion we can
introduce the concept of two-way social inclusion among the oppressed and non-members
of the school community. The concept of social inclusion makes the oppressed visible in
society, developing a sense of co-ownership, central to their organic self-determination
and to the development of their sociality.

Adopting a cross-border educational approach requires us to develop new methods and
tools for promoting and communicating cultural experiences, through which students
articulate their voices and construct social identities, challenging the basis on which
knowledge and power are built.

In addition, the radicalization mentioned above, cannot remain at a theoretical level. It
requires a praxical understanding of our pedagogical interpretations and actions that will
result in unlearning and then new learning. In this sense, the existing curricula based on
Border Pedagogy should be redefined, highlighting learning as a field of dialogue among
a multitude of voices that are distant from or conflict with each other, in asymmetric power
relations.

The border region, as a symbolic/ intangible place, is a place where ethnic groups, as
well as individuals with different cultural and social characteristics, as well as attitudes of
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life, are committed to recognizing and interpreting how their differences can extend the
foundation of human life and democratic perceptions. In this regard, teachers should not
be exposed to the risk of idealization and romance. Instead, they must help students find
a language to critically examine the historically and socially constructed entities with which
they live.

1.3.2. Levels of Approach of Border Pedagogy

According to Giroux (1992), there are three levels of approach to cross-border pedagogy,
both within and outside school: (a) in the first students, teachers and the public begin to
understand the boundaries of their knowledge, the strengthened position from which they
speak and the context of the epistemological, political, cultural, and social margins under
which they constitute/ compose the language of history, power, and difference. Practicing
at this level allows them to move beyond cultural boundaries to understand the reason
for the construction of borders and boundaries, and how these constructed borders/
boundaries serve mechanisms of power, based on which formal and informal structures
of education were constructed. So students develop a new kind of cultural literacy that
allows them to understand the boundaries in the context above. Once these constraints
are recognized, it is easier for someone to break free from them.

At a second level (b), students, teachers and the public are invited to and practice at
continually “cross” the borders and are encouraged to redefine them to become
‘transboundary’ and to understand the alienation of others and the distortion of social
structures. They will thus be able to devise ‘places’ where diverse cultural resources allow
for the creation of new identities, voices and knowledge and be able to critically reconsider
the notion of the ‘other’.

Finally, on the third level (c), students, teachers and the public need to create a new
perspective, a new point of view, to reconsider the historical and social constructions of
the ‘borders’ and ‘places’ they have inherited, in order to perceive and understand their
limitations and capabilities. Thus, they will be able to appreciate and understand their
history and identities by recognizing multiple and different cultural codes, narratives,
identities and histories through attractive interpretive paths. This process, which is thinking
beyond borders, enables him/ her to perceive contradictions in his/ her own identity.

Through the above levels, a deeper process of self-understanding is formed, which
becomes a space of experimentation, love and critical analysis to test our potential and
our educational content (Darder, 2009: 571 -573).

1.3.3. Principles of effective teacher education based on Border Pedagogy

Based on what has been said so far, we understand that there are several points in
everyday school reality that need to be radically differentiated. In contrast to the
technocratic perspective that is embedded in teacher training programs is the border
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teacher, who has the perception of decentralized control and the principles of participatory
democracy. Specifically, some of the principles for effective teacher education in Border
Pedagogy are as follows:

1. To understand how culture affects our worldview.

2. To recognize that immigrant children are undergoing a process of cultural adjustment
and that they are likely to undergo a cultural and psychological identity crisis.

3. To promote the importance of developing cultural heritage-related skills so that teachers
and students can become culturally competent.

. To develop greater awareness of cultural taboos and non-verbal communication.
. To recognize the dangers of labeling.

. To be empathetic and develop acceptance mechanisms.

N o s

. Understand the intrinsic oppression experienced by particular groups of students in the
classroom and the educational policies that cause it.

8. To go through the humanitarian experiential processes to examine in a specific way the
social and personal obstacles arising from the new political and economic
circumstances of aggressive globalization.

9. To be willing and able to understand and learn how to teach interracial, bilingual,
intercultural children as well as manage cultural trauma.

10. Understand the characteristics of a Multiple Identity, choosing what to embrace from
native culture and what to embrace from new ones.

11. Understand the global political forces that brought immigrants students to class.

2. Arts-based research methodology and arts-based
teaching practices about Border Pedagogy

2.1. Scientific differentiations of arts-based research methodology

Border perception brings to light the need to develop new research and teaching tools
and methodologies that will reveal the unseen aspects of social reality. Most of the time,
while acknowledging the value of this example, we fail to express it or interpret it in its
true dimensions.

This is the case because we refuse to study emotions, physiognomy and, in general, the
daily lives of all people. So, even when we recognize the value of the cultural capital of
certain oppressed groups, we fail to accept it and use it as equal capital with our own, we
simply “include” it. Consequently, we need a research and teaching methodology that is
capable of directly ‘speaking’ the language or into the language of these people rather than
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treating a conventional pedagogical vocabulary designed to describe conditions that relate
to an entirely different historical and social context.

Every research aims to understand why people think, feel, react and behave as they do.
This cannot be accomplished unless we proceed to analyze and study the invisible aspects
of socio-political phenomena: the symbolic and intangible features of human behavior
(emotions, rituals, play, stereotypes/ prejudices, and our innate tendencies). Our scientific
single-mindedness often prevents us from doing what we consider to be the requirement
of our work. We cast out of scientific and school literature any sense of touch, smell, or
movement, that is, the physiognomy of people’s daily lives and their traces, perceiving
them as anecdotal evidence. We rarely define a separate method of research to study all
of which are important research elements for the humanitarian approach of our
perceptions, behaviors and experiences, especially in our time, which is characterized by
diversity (Glesne, 2018: 13-19).

Border Education can be fruitfully combined with sophisticated research methodology,
which allows us to understand and accept the realities of oppressed groups. This proposal
is, in essence, the “third way” to reach social transformation. It is a process aimed at
enhancing the involvement of marginalized groups/ populations in school and social life
and improving their literacy levels. Utilizing arts-based practices as a means of expression
highlights the real emotional world as well as the cultural capital of these groups. It is a
form of research that “refers to concepts, definitions of concepts, characteristics,
metaphors, symbols and descriptions of things” and not to “their measurements or
measures”.

In this combinatorial research you translate life, make it a text... an inspirational product
of the lives you observe and of what we ourselves, as researchers, bring to the scene
(Glesne, 2018: 13). This is how methodologies change, with the invention of new ways
of studying the educational and social universe and the creation of new knowledge and
values (the civil rights movement, feminist activism, critical pedagogy, globalization/ anti-
globalization, multiculturalism, arts-based movement, theater of the oppressed, etc.). This
shift involves exploiting arts-based ways of engaging the general population in approaching
life and the great narratives which shaped the experiences.

The advantage of such a research methodology is that it overthrows the conventional
and one-dimensional concept of research in the academic community. Creators from
different fields of art can join research groups and, together with social and humanitarian
scientists, even natural sciences or health sciences, address not only interdisciplinary but
also cross-sectoral specific questions. In this way, the sciences can meet visual arts in a
fruitful way. In this sense, the researcher can ‘experience’ his/ her own research questions
and thus gain a more complete and targeted intake of the social reality he or she is
studying.



Emotijpeg Ayoyrig Oepatiké Tevyog 2020 205

2.2. Learning and teaching as arts-based practices

Art-based learning and teaching can be defined as the systematic use of an arts-based
process in understanding and exploring the experiences of both teachers and their
informants (students, audience) within or outside of school, who are invited to be
educated, to apply and evaluate the above methodology.

In this case the work/ research within the context of even a course can be presented as
history, poetry (research poetry, drawing on data from their sources), acting, ethnodramas
(illustrative ethnography, especially in interviews, data representation through dramatic
expression), illustrative pedagogy, self-ethnography (based on elements of the researcher’s
personal experience, narratives of the self), fiction (combining researcher’s knowledge
and imagination with literary techniques), visualization, even as dance or painting
(examination of the role of the body, subjectivity and creativity in education and research)
(Glesne, 2018: 370-398). Such a methodology leads to deeper elaboration and analysis
of the issues that concern us, but also to the design of learning environments that enhance
creativity (Leavy, 2009).

Art-based practices such as: storytelling, literary writing, poetry, music, collage,
performance, dance and motion, visual arts, visual representation, cinema, documentary,
fresco, painting, theater, song, etc., are methodological tools of an alternative research
understanding of the world. These are holistic, participatory and inclusive ways of learning
and teaching, where the connection between theory and practice is attempted and a new
theoretical and epistemological basis for teaching social/ humanitarian sciences in
multicultural settings emerges. In such learning situations, the roles between the teacher
and the student alternate and break down the traditional dividing lines between teachers
and learners.

The expected benefits of an arts-based intake of research and teaching are the following:
e Extended handling of the immigrant/ refugee situation and oppressed groups in general.

e Redefining research and teaching resources, direct communication of all entities
involved in teaching and research, as well as achieving a state of empathy.

® The emergence of a new pedagogical tool that goes beyond the linear, formalistic and
‘neutral’ presentation of our teaching.

® Developing critical historical and social skills to foster collective self-esteem, trust,
mutual acceptance and reconciliation.

e Utilization of sophisticated research projects addressing ‘difficult’ topics such as human
rights, diversity, poverty, social inequalities, cultural literacy, immigration, racism,
violence, war and traumatic historical events.

It is important, however, not to place more emphasis on form and less on content. This
means that we must develop criteria for evaluating arts-based teaching and research
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practices, such as: the obvious presence of art, it makes up a tangible/ complete experience,
it touches on the essence of things and social issues, it has social gravity, it sparks fresh
discussions on issues that are taken for granted, it contributes to the discovery of a subject
in a new way and mainly it must invoke local societies / communities to communicate and
pursue their transformation.

2.2.1. Representative Pedagogy

An important part of arts-based research methodology is the notion of representation
(Sidiropoulou, 2014: 35-42). The discourse of school texts is to place students and teachers
in specific areas in the classroom, as is the case in theaters, or in an object-centric museum,
previously indicating specific roles (speakers - listeners/ speechless students or visitors).
However, the voices of children from different cultural backgrounds are dominated by the
existing social power relations and the inequality reproduced between the transmitter-
receiver. School texts, through teaching, create the ‘difference’ regarding the pedagogical/
learning relationship, sometimes projecting it and sometimes controlling the action. That
is, the student is dominated by the word of the voice that teaches him/ her.

Critical representational pedagogy, however, forms a new proposal, within the
framework of arts-based teaching practices that succeed in releasing the pulsating voice
and body of students to break the silence and eventually to make the student the center
(Kosmidou-Handy, 2006: 135-148; Kosmidou-Hardy, 2002: 73-80). Refugees and
immigrants in schools constitute an oppressed world that does not exist in the curriculum
and the contents of school textbooks. However, the Greek school has been multicultural
for decades and the education of these children is drowning out their voices. We therefore
have to listen to those children who face ‘primitive’ complex inequalities in Greek public
schools and allow their (lost) voices to be heard through school texts, enabling them to
participate in planning and evaluation processes for change in curriculum and school
culture. According to Cook-Sather (2002:3) we need to “... turn our ears to hear what
students are saying and... respond to what we hear. The two challenges... are (a) changing
the structures in our minds that made us reluctant to embrace... the students’ voices and
(b) changing the structures in educational relationships and institutions that have
reinforced this reluctance.”

Teachers are the ones who need to observe their faces more closely while capturing the
atmosphere of the classroom, as photographers, painters or filmmakers would. This is an
arts-based activity, as so-called arts-based research is a form of representation that allows
for more active participation and involvement of students in the learning process. Teachers
need to ask why their lesson is unclear and indifferent, and how they can surround it with
vibrant and bright colors to shape a better mental and emotional mood for children to
perform better. The colorless, neutral (photographic, painting, directing, museological)
depiction of the teaching and learning effort in the classroom can reveal introversion,
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seriousness, negativity and oppression. Teachers need to think about how their
multicultural students and students will recover their smiles to further illuminate the
imaginary scene of the lesson. Do not hesitate to give them a leading role. Get them
involved in many roles, the role of teacher, student, author of the book, and author of his
/ her syllabus.

Representative pedagogy, according to Maxine Greene (1995a: 378-382, 1995b),
abandons established intellectual ways of teaching and approaches the educational process
as a performance and art. When classroom learning becomes multifaceted, social, and
collaborative, students become active, learning expands and understanding deepens.
Children and teachers share filmmaking, stage design, sound and speech. Through this
rearrangement of roles, students compete through books and texts with themselves. They
take up the classroom scene to reshape and change pedagogical communication through
their speaking body, they seek out the visual performance of the self, virtually adapting
the lesson, even changing positions and roles. Books “talk” less and kids “write” more
with their body, expressing and listening to their texts and their voice that has social
meanings. They animate, direct, represent tangible objects and “set themselves up” in the
classroom (real or metaphorical). They occupy the classroom stage to fill it with
authenticity and critical thinking. They are invited to explore through an internal process
of photographing themselves/ their surroundings. In this way, their lost voices are found
and they gain confidence, seeking the visual performance of themselves in relation to the
teacher and the textbook itself. Each lesson is presented as a copy of a scene/ music score,
or as the materials of an art form, and the students act as ‘volunteers’, working on its parts.

The teacher becomes a director and actor, while his/ her lesson is a theatrical act. During
its time he/ she is excited, frustrated, sad and happy. He/ she watches his/ her spectators
and actors/ students and tries to inspire them to experience theatrical action. Like actors,
teachers have a message to convey - and this is best achieved by adopting action skills
such as fluctuating our voice and body, using anxiety and surprise, roles, sets, free space
in the classroom, and certainly humor. In addition, they have to take care of directing,
costumes, dialogues and moves. In fact, they should not hesitate to present their forms,
so that students can see and evaluate them.

Bakhtin’s (1981: 425) concept of a ‘chronotope’ provides an area of meaningful
classroom involvement to highlight the importance of multicultural dialogue in shaping
identities and in redefining the roles of all students. The time and space of students who
come from different cultural backgrounds is relativized. Although the actual design and
use of classroom space can be important elements in facilitating a visual pedagogy, spatial
analysis directs attention to the foundations of interaction in dynamic and changing time-
space contexts that appear within the lesson-scenarios and the teaching practices of the
teacher. Students (and teachers) as ‘performers’ in the classroom chronotope create
environments that allow for the speaking and listening interaction between students and
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teachers, who now orchestrate their voice and discourse in relation to the curriculum and
text books. Children define and expand the learning environment, create new media,
personalize goals in their critical behavior and school attendance, support self-directed
learning, make their own learning choices and support their voice (McKeehen, 2002).

Representative pedagogy proposes to the abandonment of the “chalk and speech”
technique. Teachers need to let their students copy the methods of actors, walking around
and rehearsing when reading texts from books, instead of sitting at their desks. This is a
free, yet targeted, filmmaking process. Targeted as it seeks to exploit the creative potential
of children to gain useful knowledge and attitudes of life, and free because it is not
implemented within restrictive terms. On the contrary, everyone’s creativity is respected
and sought to emerge in a personal mythical context. In this way, students will understand
their boundaries and abilities by creating their own, but also in collaboration with their
educational, mythical pedagogical situations (Bishop, 2008: 31-52), with their key features
being imaginative insight and creativity. In this way, children better understand texts and
content as a vital source of inspiration.

The arts-based research methodology, however, cannot be implemented without a plan.
Students should reflect on their teaching materials before the presentation. Discover the
author’s intention, evaluate it and ultimately represent it in a dramatic way. In the end,
the students can describe the role they played, express what they learned about the design
of their show and how they perceived themselves.

3. Project development in the context of Critical
Pedagogy

esearch based on the combination of Critical Pedagogy and arts-based research

methodology is a challenge for contemporary research in the field of education sci-
ences, given that new frameworks for postgraduate and doctoral dissertations (Kamler,
Thomson 2006) have already begun to emerge and develop a concern on how these texts
are evaluated by examiners (Golding, Sharmini, Lazarovitch, 2014: 563-576). This is not
an easy task; it requires profound epistemological reflection and, above all, a move away
from conventional methods of supervision, which are inconsistent with the philosophical
approach of Critical Pedagogy and the free spirit that distinguishes arts-based research
methodology. The proposition we make, deriving from the value vision of Critical Pedagogy
(its critic-praxical role), can only move away from a conventional structure of research work.

The researcher must practice the principles embodied, that is, apply the deeper meaning
of questioning, cross-border perception and widening horizons through visual arts. In
other words, Critical Pedagogy should be ‘inhabited’ by students and this is related to the
concept of lived science. Experiencing science, we manage to regard it as a place of appeal,
reference and a necessary prerequisite for our scientific construction.
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Experience can be accomplished in a variety of ways. The theoretical framework as well
as the research methodology should be redefined on a basis of utilizing the student’s
personal experiences and the use of differentiated and alternative research tools. The
bibliographic overview can move beyond the boundaries of the known process, where
we read papers with almost universally accepted academic expectations about their
formulation/ delivery, but also with the expectations of a ‘regular’ reader. On the contrary,
the bibliographic record of the subject under consideration must allow for more complex
and “personal” approaches. This will contribute to a fuller understanding of the subject
so that we ‘approach the examination in a more informed way’ (Green, 2009: 42 cf.
Johnston, 1997: 333 - 337).

The research we have learned and which we teach does not allow the student to
understand that he/ she/ it himself/ herself/ itself is part of the subject under investigation
and to become an empathetic researcher. Students should be able to intervene in the
academic methodology of his/ her research, but not before first identifying himself/ herself
in the research with the contribution of the supervisor without it meaning that the last
one has dominion in this relationship.

On the contrary, we should promote the model of interchanging roles of supervisor-
student relationship. It is a concept of interdependence in the roles of these two entities
and worldviews, without depriving them of their characteristics and their particularities,
without assimilation, just appreciating each other. This notion is based on Freire’s view of
the separation of banking from problematic learning, which we have previously discussed,
and in essence proposes to establish dialogue as a key tool in this relationship, which will
lead to critical awareness. This implies that there should be a differentiation in conventional
practice, in which the supervisor delineates the theoretical and methodological framework
of a project, and the student follows it as self-evident in the logic of establishing of the
guider-guided relationship. This ‘linear’ process confirms a mixture of certainty and fear
as to the concept of ‘academically acceptable and right’. The two parties should be
considered companions. This transforms the student’s personal story with that of the
supervisor in the process of writing, which transforms not only the text, but also the
worldviews in a way that challenges them, critically and in a kind of collective interpretation
(McLaren & Lankshear, 1993).

The big problem is to view science as an entity with specific methodology and rules that
are inviolable and at the same time inaccessible - incomprehensible - to a wide audience.
Therefore, it has not fulfilled its social purpose, since it fulfills itself as science according
to conventional scientific standards. To date, we use the tools developed by conventional
pedagogy to express critical pedagogical concerns. However, it is very difficult in the
current context to extract aspects of Critical Pedagogy, because they have been distorted
by traditional pedagogy. Our proposal, therefore, must have its language code, its terms
and its universe of speech, which we must devise, and which must express the entity,
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identity and representational face of the whole philosophical and research project. One
useful suggestion is to make use of the visual arts, through which the student will be able
to visualize his or her theory by acquiring a code of expression - a narrative - that best
suits his or her reflection.

The crucial issue in this dialogue is the kind of questions (Amundsen, Wilson, 2012: 91)
that are raised in projects based on Critical Pedagogy, which cannot be other than the
level of social transformation, that is, to take on a praxical rather than just a theoretical
dimension (Shrag, 1986: 22-23). To do this, research methodologies as a whole should
aim at empathy. Another aspect that Critical Pedagogy poses as a prerequisite for research
is the study of that being researched within his/ her/ its historical context. If there is no
historical knowledge and analysis, the story of the articulation of the argument and the
history of the researcher’s field (e.g. family, school, social environment), is contradictory.

The next question concerns the research tools. In our proposal we cannot stick to
conventional methods of data collection. Our data in this context departs from simple
numerical measurements and aims to map and express the true and deeper intake of our
cross-border content. This process establishes a hybrid holistic theoretical and practical
framework for more innovative and radical forms of educational research, revealing aspects
that are not visible in other types of research. In other words through art learn we learn
to do research. The visual arts are not just a visual tool for recording, collecting, analyzing
or interpreting data, but at the same time, they are becoming means and tools for the
creation and production of research data. In this case, the search shifts from art as a
cognitive object to art as a field of interconnecting heterogeneous cognitive objects.

In research methodology we focus on two types of data. Those obtained through a
classic form of research method and those derived through the use of arts-based research,
which contributes to the researcher’s understanding of the material collected. Our arts-
based research methodology contributes substantially to enriching our critical and border
views. Arts-based practices can be applied to all or some stages of the research process
(before, during or at the end of the research). Researchers seek to exploit and adapt the
capabilities and tools available to the various creative arts to analyze and represent research
questions. For example, if we are to be interviewed, the student should first enter the
interviewer’s position, otherwise he or she will not be able to understand what the
interviewee is answering. Then, from the data that emerges, the deeper meanings, which
go through a simple or complex formulation, of the respondent should be highlighted.
We could turn these answers into a theatrical act. Through the theatrical practice the
student himself/ herself participates as a subject and can more fully understand the subject
he/ she is studying in a way that will achieve the desired empathy.

According to Sandra Tan, Freire’s claim that education is a “practice of freedom” is

reflected in the clarity of his language that resembles the language of common speech.
This simplicity adds coherence and clarity to the discussion and contributes to the
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assessment of the text from a wider field of readability. The style that characterizes Freire’s
writing distinguishes him from the flamboyant lingua franca used to articulate theoretical
and academic texts that make them accessible only to a privileged minority.

Often, educators and politicians speak and do not understand why their language is not
adapted to the specific situation of the people they are targeting. Freire’s belief that
language is the key to communication is further indicated through the use of creative
methods. Analogy, contrast, place, imaginative and literal dialogues help elucidate complex
ideas and critical concepts. Also, incorporating real examples from different contexts and
environments that represent the reality of the oppressed, helps the reader gain useful
knowledge that reflects oppressive dynamics and how it is practiced or excluded or how
the theory is put into action. This approach, undoubtedly, brings the written word closer
to the oral. Therefore, Freire’s reading gives the feeling that he is in conversation with the
author, and that he/ she is involved in his space.

4. Towards a Critical-Praxical Pedagogy

P aulo Freire refers to praxis as the affirmation of human action for a more humane world
on two levels, the individual and the social, where simultaneous changes of circum-
stances and self-change occur. Critical praxis is threefold and includes self-reflection,
reflective action, and collective reflective action.

Praxis is a complex mix of theory and experience. The term “praxis” derives from the
Ancient Greek language. The practice of praxis in educators reflects practice through
dialogue between themselves and students. Teachers and students decide and take action
based on reflection and dialogue. Teachers participating in praxis soon realize that their
practice requires them to rethink their beliefs and look for alternative teaching and learning
practices.

According to Grossberg, Praxical Pedagogy “seeks to provide people with skills that will
enable them to understand and intervene in their history.” A trap in using this type of
practice assumes that people do not already interfere with their story and, most
importantly, teachers know the right skills needed to be used in this process each time.
Grossberg warns that “there are no universal skills we can offer regardless of the context
in which we want to intervene and most importantly the way our students want to
intervene” (1994: 17).

Based on the principles of Critical and Border Pedagogy, as well as arts-based teaching
and research methodology, an alternative educational and research proposal builds on the
genuine and sincere dialogue of all entities and the extension of the concept of boundaries,
which have been imposed upon us.

The lost voices that Critical Pedagogy brings to the fore manage to challenge today’s
oppressive, divisive, and anti-humanistic school and social reality while at the same time
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highlighting personal experience/ history as a crucial aspect of teaching and research
design. In this context, pedagogy should be understood as a sequence of textual, verbal,
and visual practices intended to relate to the processes by which people understand
themselves and the ways in which they relate to others and their surroundings. Utilizing
arts-based learning practices is capable of providing an important educational and cultural
area in this direction. It teaches us how our (disciplined) body works and motivates us to
re-evaluate social data, critically and consciously. This way, we can manage to experience
each educational and research moment through a re-establishment of the educational and
socio-cultural environment.

Creating the foundation of educational content in the knowledge derived from the
cultural and social sources of students and teachers, as well as in the choice of content
and forms of teaching, enables the latter to redefine their roles by breaking down the
school of the past and the present, collaboratively building an open learning center, with
no walls, cells or restrictions from classes and ages. A core for learning in neighborhoods,
parks, libraries, the theater, the street, on the sidewalk, which proposes, communicates,
reflects, counts, but does not impose. A prerequisite for all of the above is the extension
of theory and research to everyday situations. That is to say, we must move from mere
findings to a critical-praxical view.

This action will result after the adoption of critical awareness and will be part of an
ongoing reassessment of our intervention. After all, critical consciousness is accomplished
not only through mental effort, but through praxical actions, and in particular the genuine
unity of action and reflection. Action is now understood as a social process and action and
is what energizes us with strength.

Note

1. I would like to thank Giannis Jeronymakis and Manolis Kounalakis who read the text and provided me
feedback.
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Abstract

he paper focuses on the ongoing European Education & Training Strategy, in the context of

the “Europe2020”, underlining the main modifications in education, training and LLL (in-
dicators, benchmarks, new policy tools developed and implemented etc). It provides a brief pres-
entation of the major priorities of the E&T 2020 Work Programme, highlighting the emphasis
on reskilling, LLL, competence- based learning and VET as prime movers for increasing em-
ployability and promoting social inclusion. Then, the paper proceeds in an critical review of the
current state of play regarding EU M-S performance in benchmarks such as low achievers in the
key- competences, early school leaving, early childhood education and care, tertiary educational
attainment, adult participation in learning, recent graduates’ employability, while it raises issues
related to education poverty and socio- economic and educational inequalities.
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1. Education, Training and LLL within the framework
of the EU2020 Strategy: Trends, Priorities and Stakes

he planning of the EU2020 strategy was inevitably affected by the impact of the Crisis

and the consequent Recession. The EU2020 Strategy was planned and developed in
order to contribute on an actual Recover and Development Plan (given the onset of the
Crisis), including major developmental, economic and social issues (i.e. “new skills for
new jobs”) (European Commission, 2010a: 5-6). It was developed as a response to the
challenges, set by the crisis. Key terms in the strategy include: smart, sustainable and in-
clusive growth, and high employment and social inclusion, according to the Commission’s
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Communication on the EU2020 (European Commission, 2010a: 5). Education and training
are focal points of this strategy. Obviously Education Policy has a privileged role to play
(European Commission, 2010a: 5, 11-13, 17-19). The EU2020 strategy mentions seven
European flagships, including “youth on the move” and “new skills for new jobs”, which
are of particular relevance for education and training (see European Commission, 2010a:
13, 18-19).

The EU2020 strategy in the fields of education and training, namely the Work
Programme Education & Training 2020, has -besides several major modifications -
maintained the emphasis on reskilling and highlighted the need towards operational
flexibility. The new framework of actual priorities for lifelong learning, education and
training, has been defined by two important changes:

1. A new policy tool, the Joint Assessment Framework (JAF), is implemented in order to
provide optimal coordination among public policies, mainly operating in the interface
between employment policy and VET and LLL policy (see in detail European
Commission, 2013: 10-11 & European Commission, 2012: 8), while

2. Two of the benchmarks of the European Strategy for Education and Training, designating
the actual policy priorities for the new decade, have completely changed and the
remaining three ones have been reformed either in content or in quantity (see in detail
European Commission, 2009: 14 & European Commission, 2011a: 10).

More specifically (see European Commission 2009:14 & European Commission, 2011a:
10), two new benchmarks have been introduced:

— participation in Tertiary Education (replacing the benchmark on Upper Secondary
Education) with a benchmark of 40% of the population aged 30-34, set by 2020,

— participation in pre-school education, which replaces the MST benchmark and sets
the benchmark for 95% of children at the age of 4 by 2020.

3. A new benchmark is added- adopted since 2012, namely the benchmark “Employment
rate of recent graduates” (see European Commission 2017 and 2018a: 4), highlighting
the emphasis that the EU lays on the harmonization of education & training to
employment and the labour market.

Moreover (see European Commission, 2009: 14 & European Commission, 2011a: 10-
17):

® The drop out (early school leaving) rate is now extended to training as well and sets the
benchmark of falling to 10%, in total, in education and training (see in detail European
Commission, 2009: 76-78).

® The indicator on low achievers is extended besides literacy to other ‘key competences’,
such as mathematical competency and sciences. Low achievers’ percentage is
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anticipated to fall below 15% of the population aged 15 (according to comparative data
provided by PISA, OECD) by 2020 (see in detail European Commission, 2009: 84-88
& European Commission, 2011a: 17).

® The benchmark on the participation of adults on Lifelong Learning is raised to 15% (in
detail European Commission, 2011a: 34-36).

It is worth-mentioning that for the very first time, two out of the 6 abovementioned key
benchmarks for Education and Training (early leaving from education and training and
participation in tertiary education) are included in the core agenda of the EU2020 itself
(headline targets) (see European Commission, 2010a: 5 & European Commission, 2011a:
10 and Papadakis & Drakaki 2016: 171- 176).

Within this context, the EU benchmarks for Education and Training (till 2020- see
European Commission, 2009: 14 & European Commission, 2011a: 10), are the following:

® 95% Participation in early childhood education (4+)
® 10% Early school leavers (18-24)
® 15% Low achievers- performers in PISA (reading, math and science)
® 40% tertiary education (30-34)
® 15% Lifelong learning participation (25-64)
® 32% employment rate of recent graduates.
It should be noted that, there are several additional benchmarks and indicators, which

were adopted during the course of the EU2020, such as the following (see Deiss 2011):

Benchmarks adopted in November 2011
® Learning mobility
Benchmarks adopted afterwards

® Language skills
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Figure 1: 2020 benchmarks. Their evolution, prior to the EU2020 Strategy
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Source: European Commission — DG EAC, as cited in European Commission, 2011a: 17.

2. The current state of play in Education, Training,
LLL and their relation to Employability: a brief
overview

ased on the recent data, published in the Education and Training Monitor 2018 (see

European Commission 2018 and Figure 2), we can be optimistic in terms of the
achievement of objectives set for tertiary education attainment, preschool education, early
school leaving and even employment rate of recent graduates.

At the same time we cannot be equally optimistic concerning the achievement of goals

related to the reduction of low achievers in key competences, and participation in LLL till
2020. There is a clear progress within the recent 4 years, yet several key challenges remain.
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Figure 2: The State of Play in Education & Training Benchmarks (2017)
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EU seems to continue the progress of previous years on early leavers from education
and training, since “with a current share of 10.7 %, (in 2016) the EU is inching towards
the Europe 2020 headline target of below 10%. However the percentage among foreign-
born remains much higher (19.7%)" (European Commission 2017: 12). The state of play
is gradually improving, since in 2017 the Early Leavers Rate was further, slightly, decreased
to 10,6%, indeed very close to the EU Benchmark for 2020. However, early leaving remains
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remarkably high among the foreign born population, namely up to 19,4% in 2017 (see
European Commission, 2018a: 2 & 4 and Diagram 1).

Diagram 1: Early Leavers from Education & Training (2017)

Source: European Commission, 2018a: 30.

Progress is continuing in the headline target for tertiary educational attainment, since
it has reached 39.9 %, in 2017, higher than the 39,1% in 2016 and subsequently has
practically reached the 40 % EU benchmark for 2020 (see European Commission 2018a:
34 and European Commission 2017: 12). It should be noted, at this point, that “10
Member States still have tertiary educational attainment rates below the EU target....(and
even) in most EU Member States tertiary educational attainment grew in comparison to
2014 and 2011, the exceptions were Croatia, Hungary, and, to a lesser extent, Spain and
Finland, where the proportion of the population with a tertiary qualification decreased
between 2014 and 2017” (European Commission 2018a: 34 & 35).

At the same time the gender gap concerning tertiary education attainment remains
visible (see Table 1), while “in most of Member States, the share of those with a tertiary
qualification born within the country or within the EU is higher than the share of graduates
born outside the EU. Across the EU, tertiary educational attainment is about 0.6 pps lower
for those born outside the country but within the EU and about 6.1 pps lower for those
born outside the EU” (European Commission 2018a: 36).
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Table 1: Tertiary Educational Attainment (aged 30- 34), by gender
and country of birth (2017)

Foreign Bom
fom
Total Men Women  Native-bom o gy T cutsie ore vorn
_-II ( aas]  ms]  ws] 0]  as]| 362

459 40.8 50.9 488 50.6 5 7.6

Illﬁ 528 5.5 40.5 124 by * e
[y .2 Fr 41.0 e ELE ] 2.9 6.1
DK . B 41.1 56.7 46.6 60.7 316 58.1
bE 34.0 1.8 34.2 M4 36.2 31 128
e as4 aLe 556 a1 ;“ s2.0° 524
it 5.5 4z 5.9 521 s0.4 on 56.6
EL a3.7 2.0 50.5 a1.1 . .8 11.9
£s 1.2 1.8 475 45,6 34.0 3.2 26.2
P 443 8.7 496 45.4 169 3.2 3.1
HR 20.7 22,1 354 2.5 aLe 19.4° 2150
T 6.9 19.8 3.1 30.6 127 124 128
) 858 41.2 63.5 4.3 45.% 6.2 40.5
W 43.8 321 56.0 43.2 80.6¢ 478 56.9
LT 6.0 476 8.1 57.8 g i 2
w 52.7 49.8 55.6 49.1 54.8 58.9 55.6
HL b F 8 .0 7.3 3.3 oy " 24,6
MT 0.0 28.0 322 0.4 36.5% 36.9* LY ]
N 479 44.0 51.8 50.7 18 322 346
AT 40.8 7.7 420 a2.5 a7 8.4 36.8
P 457 36.3 5.5 456 » 6340 621"
pr 1.5 2.2 04 315 9.3 s 126
RO 2.3 3.9 289 2.3 : v :"
st 46.4 17 56.8 49.3 49.9u 1y 41"
s 34.3 26.7 424 .3 * - :"
Fl 446 3.3 52.0 46.7 7.5 2.9 7.1
s 51.3 446 58.4 515 69.1 46.5 51.2

.3

Source: Eurostat, EU Labour Force Survey, online data code [edat_Ifs_9912],
as cited in European Commission 2018a: 37.

The target for early education and care participation, by the age group above 4 years
of age (a clearly social-driven target), has been met in 2016, with the EU reaching 95,3%,
comparing to 94.8 %" in 2016 (see European Commission 2018a: 40 and European
Commission 2017: 12). In other words, the EU target, set for 2020, has been, officially,
reached in 2016, while “among those countries still below the target, considerable
improvement (an increase of over 4 pps) took place between 2013 and 2016 in Poland,
Cyprus, the Czech Republic and Lithuania....and Greece, also among the tail-enders in
2015, achieved a moderate improvement (an increase of almost 3 pps) and reached 79.8
% in 2016" (European Commission 2018a: 40).
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On the other hand, things are rather worsening regarding low- achieving students in
the key competences. As the European Commission points out “the target on low
achievers in reading, maths and science, as measured by the PISA 2015 survey, suffered a
setback compared with the 2012 survey, which makes the debate on how schools and
teaching need to be improved even more timely. The percentage of 15-year-old pupils who
failed to reach a basic level of competence in science stood at 20.6 %, up from 16.6 % in
2072" (European Commission 2017: 12).

Diagram 2: Percentage of low- achieving students in all 3 domains (science,
reading and maths) (2015)
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Source: OECD, (2016) PISA 2015 Results (Volume I): Excellence and Equity in Education,
Table 1.2.104a, as cited in European Commission 2018a: 47.

In spite of the prioritization of adults’ participation in LLL, even since the Lisbon Strategy
period, in terms of the target related to adult participation in learning, there has been
no particular progress since 2015 (see European Commission 2017: 13). In 2017, EU has
reached just 10,9% (European Commission 2018a: 63), almost identical to the rate in
2016, namely 10.8 % (see European Commission 2017: 4), namely far from the
benchmark of 15% of adults participating in formal or non-formal education and training.
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Diagram 3: Adult Participation in Learning (during the last 4 weeks),
age 25- 64 (2017)
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Source: EU Labour Force Survey, Eurostat. Online data code: [trng_lfse 03], as cited
in European Commission, 2018a: 64.

Additionally, a major deficit in the LLL, namely the under-representation of socially
vulnerable groups and low skilled, is still visible and remains a challenge. As European
Commission points out: “the participation of low-qualified adults — i.e. those who did not
acquire at least a medium level qualification (or an equivalent of at least an upper-secondary
school diploma) — remained particularly low. Despite some marginal improvement in the
overall participation rate, the situation for low-qualified adults has not changed noticeably
since the beginning of the decade” (European Commission 2018a: 64).
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Diagram 4: Share and Number of low- qualified adults by age (2017)
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Source: EU Labour Force Survey, Eurostat. Online data code: [Ifsa_pgaed], as cited
in European Commission, 2018a: 70.

According to the European Commission, “the overall number of low-qualified adults has
been falling with each younger cohort. For example, in 2017 around 4.6 million young
adults aged 20-24 dlid not possess at least a medium-level qualification, compared with
10.2 million adults aged 60-64. However, the relative decline — i.e. the decline of the share
of low-qualified among the total population in the appropriate cohort — has been very
slow for the four youngest cohorts in the labour market” (European Commission 2018a:
70). This is another clear indication of the disassociation of the younger population from
the labour market. Additionally it should be noted that clearly the younger people and
especially the ones with less qualifications and skills face enormous difficulties to be
integrated in the changing labour market. As Andy Green (2017: 7) points out, “the
2007/2008 financial crisis and the ensuing recession and austerity dramatized the situation
of young people because they were the age group which was hardest hit in terms of rising
unemployment and declining real wages”.

The employment rates of recent graduates target continues to recover from the 2008
crisis and have improved slightly since the previous year, standing now at 80,2%, higher
than the 78,2% in 2016 and close to reach the benchmark of 82% in 2020 (European
Commission, 2018a: 56 & Eurostat {EU-LFS, 2013-2016}, Online data code:
[edat_Ifse_24], as cited in European Commission, 2017: 118). The employment rates of
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recent graduates was, in 2017, “84.9 % for tertiary graduates, 76.6 % for those with upper-
secondary or post-secondary vocational qualification and 64.1 % for those with a general
upper-secondary qualification” (European Commission 2018a: 56). The abovementioned
highlight the role of the qualifications and skills in the integration in the labour market
(see Figure 3). Indeed “the differences between the types of graduates are substantial.....
(while) the mismatch remains high, particularly among bachelor’s diploma holders”
(European Commission 2017: 12- 13). Further, it should be noted at this point that there
are major differences between the Member States in terms of the employment rates of
recent graduates, since youth unemployment remains remarkably high in Southern
Countries, heavily affected by the Crisis and the Recession, such as Greece, Spain and
Italy (see Papadakis, Drakaki, Kyridis, Papargyris 2017: 8- 10 and analytically European
Commission 2018a: 56).

Figure 3: Mismatch between the educational capital/ level and the occupation, in 2016
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Source: European Commission 2017: 13

Even though supply and demand in skills seem to move towards the same direction,
supply seems to rise quite faster than demand when it comes to Higher Education
Graduates, namely highly skilled human resources (see European Commission, 2012: 55-
67, CEDEFOP 2016 and Figure 4).

That highlights the tendency towards the increase of the gap, in terms of employability,
between Higher Education Graduates and their less qualified peers.
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Figure 4: Skills supply and demand trends, 2015- 2025
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Source: CEDEFOP (2016): http://www.cedefop.europa.eu/en/publications-and-resources/data-
visualisations/employment-trends

The Crisis has affected the field and probably will increase further the existing skills
miss-match (especially regarding low- and medium- skilled) in quantitative terms (see
European Commission, 2011a: 78-79, European Commission, 2012: 56-67). Despite VET
development and prioritization, Training cannot operate individually in order to support
the broader role- mission (given by the Commission within both the Lisbon Strategy and
the EU2020) in tackling unemployment and recession side effects. In other words, it
cannot operate as a Pool of Siloam. What we actually need is a major paradigm shift in
the core of the existing public policy complex, as such.

3. Challenges for Teachers and Educational Systems

Il the abovementioned, highlight some of the major current challenges for teachers,
as well as for teachers’ professional development:

e The, rather discouraging, pupils’ performance in PISA and subsequently the high rates
of underachievement in reading, maths and sciences, emphasize the need for an actual
turn towards the competence- based learning paradigm within schools and
subsequently the need towards further in-school teachers’ training, aiming at the
enhancement of the abovementioned paradigm of teaching- learning process.
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® Consequently, the transition to a more “open-contingent” approach of school manage-
ment and leadership (see Mavrikakis 2017: 525) could respond more effectively and
efficiently to the changing relationship between the School and its more “liquid” context.

® The high rates and the complexity of socio- economic inequalities, that interact and
reproduce educational inequalities (see Green 2017: 11 and Wilkinson & Pickett 2009),
as well as the emerging issue of the educational poverty set a clear challenge. Education
has (despite its existing dissociation from the labour market) a key role to play in life
chances, since at the European level there is a strong association between educational
attainment and social outcomes: “people with only basic education are almost three
times more likely to live in poverty or social exclusion than those with tertiary education.
In 2016, only 44.0 % of young people (18-24) who had finished school below the upper
secondary level were employed. And in the general population (15-64), unemployment
is much more prevalent among those with only basic education (16.6 %) than for the
tertiary educated (5.1 %)” (European Commission 2017: 9). All the abovementioned set
a clear challenge and subsequently a demand for more individualized approaches to
teaching methods, as well as for the re-distribution of the education opportunities in
advance of the ones who lack socio- economic capital and the ones who belong to
minor ethno-cultural groups.

e Additionally, given the multicultural nature of our societies, currently “education seems
to face many challenges, while protecting human rights and keeping global peace.
Multicul-tural classroom can reconcile cultural pluralism, towards an education that
supports ethnic minorities and includes traditional cultures in its daily curriculum”
(Calogiannakis, Papadakis, Ifanti 2018: 7). Such a task should be prioritized in teachers’
professional development.

e Given the abovementioned, the increased autonomy of schools and teachers in their
pedagogical role is of vital importance, setting the institutional challenge for many EU
countries towards a more actual regionalization and decentralization of educational
policy and subsequently the one of further relating school and curricula with the local
needs and demands. Teachers' role in the implementation of such reforms should and
could be decisive (since teachers are mainstreamers of any educational policy) and
highlights the importance of teachers’ training and reskilling, in order to provide them
with the skills and competences, required to act in a more responsive and reflective
way, in daily practice.
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4. Conclusions and Discussion: On the current
European Education & Training Policy, the
challenges and the drivers for change.

he EU2020 has introduced new benchmarks and headline targets in the fields of ed-

ucation, training and LLL. It has increased its social dimension comparing with the
Lisbon Strategy (see analytically Papadakis 2016: 122- 124) and it clearly emphasizes em-
ployability. But it seems that the prevalence of the economic rationality still exists.

EU2020 seems less maximalistic than the Lisbon Strategy, even-though some of the key
objectives and subsequently expectations seem difficult (at least at the moment) to be
achieved. It follows the methodological tradition of the Lisbon Strategy in policy making,
but on the other hand it introduces new, more elaborated, policy tools (such as JAF) in
order to achieve fine tuning at both supranational and national level (see Papadakis &
Drakaki 2016 and Papadakis 2019).

The transformations and modifications related to the policy making process as well as
the benchmarking, are remarkable, yet in some cases complicated enough.

All the abovementioned raise inevitable policy- driven questions:

Is it a better strategy? Definitely yes.

Is it a totally new one comparing with the Lisbon Strategy? Not, in fact.

Taking into account the methodological legacy of the Lisbon Strategy, as well as its
inability to reach most of its benchmarks at the EU level (see analytically Papadakis 2016:
86- 89), the emerging question is the following: Is another European policy on Education
and VET feasible, given the social impact of the Crisis and subsequently the Recession. It
seems that it is, but is it the proper one? Undoubtedly the Education and Training Strategy,
within the framework of the EU2020, is achieving remarkable progress and is gradually
reaching the targets set in several major policy- domains. is that enough, given i.e. the
persistent role of the socio- economic inequalities in educational performance and issues,
such as the educational poverty. According to the European Commission, there is a strong
association between educational attainment and social outcomes. “People with only basic
education are almost three times more likely to live in poverty or social exclusion than those
with tertiary education” (European Commision 2017: 9), while major inequalities “do not
only raise concerns in terms of fairness, as they usually reflect a high risk of poverty and
social exclusion, but also in economic terms, as they lead to an under-utilisation of human
capital. Inter-generational transmission of poverty compounds these negative impacts”
(European Commision 2017: 22).

The European Commission insists on the need for reforms, because of the social effects
of the crisis. Who could disagree? But, it seems to insist, simultaneously, on the
prioritization of the macro-economic surveillance of the reforms, rather than to the Welfare
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priorities and needs. And we have to re-consider that. In any case, some the actual
problems remain “un-solved”, despite the remarkable progress achieved especially within
the last 4 years. These challenges cannot certainly be addressed, just by the “remedy”
named employability and flexibility, via LLL and Training. Training as such is undoubtedly
important, yet it is not the cure for the multidimensional unemployment. The problems,
inherited by the previous decade, “notably, the gradual abandonment of regulation, the
deficits and in some cases ambiguity in decision making at the EU level, the relevant
fragmentations, the existing asymmetries and gaps among the M-S (deepening, due to the
crisis) and a “tradition’ of procedural fetishism now coexist with enlarged social insecurity,
institutional de-legitimation and deficits in governance at the EU level” (Papadakis & Drakaki
2016: 182). This challenge cannot be sufficiently addressed by just the existing (clearly
improved comparing to the previous one) Education & Training Strategy (without
underestimating its importance and necessity). It further requires substantial reforms in
the public policy complex and a new “balance” between the macroeconomic agenda and
the Welfare policies, aiming at the empowerment of the redistributive role of education
and the enhancement of the Welfare State.

All the abovementioned inevitably affect the VET and LLL strategy within the EU2020. A
strategy which “however, has to remain visible and sustainable, since it is directly related
to the sustainability of the European Union” (Papadakis & Drakaki 2016: 182- 183).
Education can increase public trust and subsequently persuade the citizens of our
frightened region that the future lasts long (in Louis Althusser’s terms).
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OAHI'TEX THX LYNTAKTIKHZ EITITPOITHX I'TA
TA AITOXTEAAOMENA ITPOX AHMOZIEYZH KEIMENA

1 evdlapepSpEVOI var SpooIelooVY GPBPa OTO TrEPIOSIKG B TTPETTEN VO Yvwpilouv

OTO( aKéAovBar:

1. O1 gpyaioieg Tou B ATTOOTAAOUV Bar TIPETTEI VO €iVall TIPWTOTUTTES (VO NV £X0ULV
dnpooieuTel 1] arooTaAEl yia dnpooievarn oAAov).

2. Oa mpétrel va €xouv €kTaon peTaEl 4.000 kot 7.000 Aé€ewv padi pe Tnv epiAnyn,
TOUG TTIVOKES, TIG EIKOVES, TO TTAPAPTHHATA Kai TN BiAloypagia.

3. Oa mpérel va ouvodebovTal aTrd mepidnyn 100-150 AéEewv (o) oTnV ayYAIKR, YOA-
Ak i} YeppaviK YAdooo kai (3) oTnv eAAnvikr| YAWooo, kaBd§ Kol otrd 5-6 AéEeig-
KAEI8IG (BaOIKEG EVVOIEG TTOL XPNOIPOTIOIOVVTOI 0TV EPYOOIQY).

4. Emrions, Ba TPETTel va ouVOOEVOVTOI -0€ EEXWPIOTO APXEI0- OTT6 T OTOIXEION ETTI-
KOIVWVIOIG TOLAGXIOTOV €VGG OTTG TOUG GUYYPOPES (B1ebBuvON €TTIKOIVWVIOG, TNAE-
Pwvo, NAEKTPOVIKI] S1E0BLVOT)) KOBWS KOl OTTS TNV 1IGI6TNTO TWV CUYYPOPEWY KAl
To dpupa pe To otroio evdexopévmg cuvepydlovtal (A.x. AvamA. KaOnyntrg
A.T.0., XxoAikég X0pBovrog N. Xaviwv, DiIAGAoyos- Ymoyrgiog AiSGKTOpOS
M.T.A.E. MavemoTnuiov lwoavvivwy, K.0.K.).

5. E&v To keipevo epidapfavei Mivakes, AloypGpPOTO, ZXAHOTA KATT., QUTG B0t TTPE-
el vor LTTOBGANOVTOIN OE EEXWPIOTO APXEIO KON VO LTTOSEIKVUETOI OAPDS 1 B€oN
Toug péoa 0TO Kefpevo. H api®unor] Toug Ba yivetan diadoxiké kai o1 Tivakeg Oa
ovvodeboVTal ATT6 TIG KATGAANAEG ETTIKEPOAIOES.

6. Tux6v MapapTtripata vTrofdAAovTal £TTioNG 08 EEXWPIOTS ap)Eio.

Ta kefpeva Tpog dnpooicvon amooTéAovtal otnv HAekTpovikr AiebOuveorn Tou
epIodikol (EPISAGO@edc.uoc.gr) o€ d0o (2) apyeia. To éva apxeio Ba pépel Tax oTOI-
XEIOt TOL CLUYYPAPER (OVOPOTETTWVUHO, 1016TNTA, S1EUBLVVOT), TNAEPWVO KOl NAEKTPO-
VIKG ToryLOpopEio) ko To GAAO B efval AVAOVUHO, WOTE VO ATTOCTEMETAI OTOUG Cip-
p6610Lg KPITES. O1 oLYYPAPEG Bar £160TTOIOVVTOI PE NAEKTPOVIKG TaXLSpopEio yia
™V mapalafn TG epyaosiag Toug koi HOAIG TO TTEPIOOIKS eVNUEPWOET OTTG TOUG KPI-
TEG yIa €6V 1) epyaoia ivar SnpocieboIpn Ko €Gv amTaITOOVTAI KATTOIEG OAAYES.

Odyyies yia 11 O1apdpypwon Tov KEWPEVoY

Tot Kefpeva Tov LTTOBGANOVTOI B TIPETTEN VO EIVO YPOUPEVO O€ EVAIOL SIGOTIXO KO
pOvo oTn pict TAELPG TG TEADOG, HE TTEPIBDPIO 3 EKATOOTA OE OAEG TIG TIAEVPES.

O TiTAOG TOUL Kelpévou O Ba Tpétrel va uTrepPaiver TiIg 10 Aé&eig ko dev B TTpéel
£TTI0NG VO TrEPIEXEI OLVTOHOYPOPIES. EGV 01 GUYYPOPEIG KGVOLV XPriOT CUVTOHOYPOAPICIV
OTO Kelpevo, O TPETTEl TV TIPWTI POPG VO TIG EPPAVICOLY AVOAVHEVES Kal var Sivouy
TI OLUVTOPOYPOPIT GE TTOPEVOEDT).
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lNa ) dievkéAvvon TG avéyvwong Tou GpBpov Ba TTPETTEl v YiveTan apiBpnon Ke-
oAV, UTTOKEPOAXTWV, TTOPOYPEPWV K.T.A. pe apafikoUg opIBpHoUs EeKIVOVTOG aTd
70 0 yia Tnv Elooywyn, eGv vrépxel.

O T1iTAOG TwV Keatainv ypageTar pe évrova Teld (A.x. 3. MeBodoloyia Tng Epev-
VaG), TV LTTOKEPOATiWV pe évTova TAGyIa (3.1. Agfypa kai Siadikacia suAloyrig Se-
Sopévav) kai Twv emipépoug vtrokeporaiov pe okéTa MAGyia (1.1.1.,1.1.2, K.0.K.)

O1 ovYYpPOQEei§ TTOPOKOAOOVTOI VO EIVOI OUVETTEIG WG TTPOS Tr XPrON TWV Onpeiwv
oTi€Nng. To SIAG el0arywyikd (..."") XpnOIHOTTOIOBVTAI YIO VO dNADCOLY TTOpGBeEpa OTTd
£pyo ovyypa@éa. ‘OTav auTé EETTEPVA TIG TPEIG OEIPES KEIPEVOU, TTPETTEL VO YPAPETO
XWPIOTE, péoa o€ SITTAG e100ywYIKS, pE peyoAUTEpa SlaoTApoTa Se€id ko aploTepd
o6 6,TI TO KAVOVIKG KEIPEVO, KOI PE TIARPN avoipopd oTnv Tryr. Tol HOVE EI0O0YWYIKG
("...") pITOpPOUV V& XpNOIHOTIoINB00Y Yo va SNADOOULY pn KOIVG OTTOSEKTH ] HETOIPOPIKA
xprion (.. “"rpékerTan yio évav pabnTr| ‘aoTépr’...”’) fj avapopd og AEEn, £kppaor, KATT.
(A.X. "To péppnpa ‘o’ prropel etriong var uTTOSNA®VEI ...”"). Ta TAGyIO YypSppaTa (ital-
ics) XpnoIHoTroI00VTON VIO Vo SNADOOLV €iTe EUpoion iTe K&TTol0V 6po. Tor évTova YpSip-
HOTO XPNOIPOTIOIO0VTOl PHGVO YIO TOUG TITAOUG KOl YIO TIG OVOHOGTEG TV Mivakwy,
IxnpaTwv KA. (Mivokag 3, XXApa 2, AIGypappa 1,) Kal 0l UTTOYPOMHIoEIG KaBGAoL.
Téhog, be cuvioTaTal 1) XPrioN TV KePoAaiwv péoa 0To Keipievo 1 oTIS BiBAIOYpapIKES
TTOPOTTOMTTEG,

O1 vTrooNpEINOoEIG Ba TIPETTEN var aTogpevyovTal. EGv o/n ouvyypagéag Bewpei atra-
POITNTI) TI XPIOT) ONHEIOOEWY, TOTE AUTEG B TTPETTEN VO PTTAIVOLY VTTOOEMIBES Kail O
0TO TEAOG TOL KEIPEVOUL (ZNEIDdTEI§ TEAOLG).

IHapanounéc péoa ovo ketpevo

O1 TTapaTTopTTéS - BIBAMIOYPOPIKES AVOPOPES- HECT OTO KEIHEVO OO TIPETTEN VO YivOv-
TOI TITGVTOTE PETO OE TIAPEVOEDEIG KOl VO TTEPIAGHPAVOLV TO ETTMOVUHO TOU/TNG GLY-
YPOPEQ Kail TI) XPOovoAoyiar €k6ooNG, EVOEXOHEVIG KOl CUYKEKPIPEVN aeAibar 1] OeAiBeg
(ToouvkoAds, 1977: 35-6), (IMovAavtlés, 1982), “"Xoupwva pe Tig Carrasquillo & Ro-
driguez (1996:27),..”, " "Omtwg vmrootnpiCer o Halliday (1985:64-66)...". Eév o1 ovy-
YPO@ei§ eival TepioodTepol ard 600, TOTE N TTAPATTOUTIH PTTQIVEI HE TN HOPPH
(EvoTaBiadng k.a. 1992) rj (Bimmel et al., 2000). EGv o1 TNy oe pia rapatropTry eivan
TEPICOOTEPES ATTO pity, HTTOPOUVV VO PTTOUV €iTe 0€ aApaiPnTiKH oelpd (Ade&iou, 2000,
DOpaykovddkn & Apoywva 1997) eite ae xpovoloyikn (Dpaykovddkn & Apaydva
1997, Aeiov, 2000) pe OLOTNHATIKG TPATTO, SHWS, OE GAN TNV EPYOTITL.

Biplioypayiréc avaypopéc

O katéhoyos Twv PIPAIOYPAPIKAOV avapopwmdv Ba Trepdapdver To oOVoAo Twv
£PYwWV OTO OTTOIO YIVETO TTOPATTOPTTH] HEOOL OTO KEfPEVO -kal pévov auTd. O1 kaTa-
XWPHoeI§ Ba yivovTal pe GAQaBnTIKY O€Ip& KOl 0T GUVEXEIX HE XPOVOAOYIKH] (EGvV
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LTTEPXOLV TIEPICOBTEPT EPYT TOV 160V GLYYPAPEX). ‘OTAV pitt KATOKWPNOT APOPd:
TEPICOGTEPOVG AITTO EVAV CUYYPOPEIG, TA APXIK& TWV OVOUGTWY GAWV TWV GUYYPO-
PEWV PETA TOV TIPWTO TTPOIYOUVTAI TWV ETTWVUHWY TOUG. MepIoadTepa TOL £VOG aip-
XIK& ovopdTwy Xwpifovtal pe TeAeleg xwpis didotnpa petald Toug. EVOeIkTIKG
oKoAovBoUV TTapadefypoTa.

A) Avagpopés oz BifAia

Flanagan, I.C., W.M. Shanner & R.F. Mager (1971) Behavioural Objectives: A Guide
for Individualizing Learning. New York: Westinghouse Learning Press.

TepAe€nis I1. (1976) MoiTikr Kovawvikotroinon. H Méveon tou MoAiTikod AvBpdTrov,
Abrjva: Gutenberg.

Cummins, J. (peT. X. Apy0pn, €10. emip. E. ZkoUpTov) (2003) TavTéTnTES LTS SIO-
mpaypdTevon. ABrjva: Gutenberg (2n ékdoon), BeATiwpévn).

Av 1o BiffAio €xel TpaypaToTroioel TTOAES ekd0Eelg, TOTE pvnpoveDeTal ) €kdoon
IOV €iX€ LTTGYN 0 CLYYPAPEDS (TT.X. 31 €KO.) KAl AVTO APECWS PETG TOV EKOOTIKG OiKO.
Av dev vTTGapyxel ekdOTIKGG oikog, yiaTT eivar £kdoon Tou B10V ToL CUYYPOPED, TETE OTN
B€om Tou ekbOTIKOU oikou pTraivel nj ouvTopoypagia (ekd. G10V) i (€kd. ouyyp.).

B) Ava@opég oe apBpa o€ TeEPIOSIKA

MaTooayyoUpag, H. & A. KovAovptrapiton (1999) ‘Eva mpdypappa S1d6aokaAiog Tng
KPITIKAG OKEWPNG: BEwPNTIKEG OPXES KOl EQPAPHOYEG OTHV TTOPOYWYH TOL YPOATITOU
Aéyou. Wuxoloyia, 6 (3): 299-326.

Shepard, L.A. (2000) The role of assessment in a learning culture. Educational Re-
searcher, 29 (7): 4-14.

I Ava@opég o€ Ke@dahala o€ GUAAOYIKOUG TOPHOUG I} TIPAKTIKG GUVESPiwV

Zavedkov, . & M. Mmégpa (2009) Opydvwan Tou xwpov oTo NnTiaywyeio Kol
dnpiovpyikéTnTa. 10 M. Koidar & A. Karroikng (emmip.), Exkraibevon yia To epi3éAiov
Kol TNV aElpopo avamTuén: véa dedopévar ka TpooavaToAiopoi, ABrjva: ATpatrdg,
723-754.

Bauman, Z. (1999) Moderne und Ambivalenz. In U. Bielefeld (Hg.) Das Eigene und das
Fremde: Neuer rassismus in der Alten Welt? Hamburg: Hamburger Edition, 23-50.

Scardamalia, M. & C. Bereiter (1987) Knowledge telling and knowledge transforming
in written composition. In S. Rosenberg (Ed.), Advances in applied psycholinguistics.
Cambridge: Cambridge University Press, Vol.1, 142-174.

A) Avagopés og adnpocisuTo vVAIKO

A£be, K. (2006) Arydwooia: H TrepiTTwon Tng pwvnpIKAg oLVeIdnToTToinong oTnV TTpo-
0XOAIKr| NAIkior. AdnpoaieuTn didokTopikr| diarpiPr, M.T.A.E., MavemoTrpio Aryaiov.



Emotijpeg Ayoyrg Oepatiké Tebyog 2020 237

E) Ava@opég og avadnpooicvpévo vAIko

Fishman, J.A. (1965) Who speaks what language to whom and when? La Linguistique
2:67-88. Reprinted in Li Wei (ed.) (2007) The Bilingualism Reader. London and New York:
Routledge, 2nd ed., 55-70.

21) Ava@opég o€ mnyég oTo d1adikTvo

Rossetti, R. (1998) A teacher journal: Tool for self-development and syllabus design
[on line]. Available: journal. html http://www.geocities.com/Athens/Olympus/9260/jour-
nal.html. [npepopnvia mpdoBaong]

Z) Ava@popés o ApBpa e@npepidwv Kal wePIOdIKWV

Oa TPETTEl VO AVOYPAPETAI TO GVOUO TNG EPNHEPIDAS, ) NHEPOHNVIO/Xpovoloyia
£kdoong kal o TITAOG Tou GpPBpoUL.

H) Avagopég ot emionpeg ekB£oeIg Kan £yypapa

Department for Education and Skills (2002) Supporting pupils learning English as an
Additional Language, DfES 0239/2002, www.standards.dfes.gov.uk

Eyrudice-Unité européenne (2004) L’ intégration scolaire des enfants immigrants en
Europe, www.Eurydice.org.

‘Ocgo1 vroflaAlovy GpBpa YIx SpPOCIEVOT TAPAKAAOUVTAI V& GKOAOVOOUV TIg
vTrodeiSeIg Tov avagépovral mapamdvw, S16T SiagopeTikd de Ba pmopéoer va
KivnOei n Siadikaoia kpiong ¢ epyaciag Tovs.
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GUIDE FOR AUTHORS

Authors who wish to publish their work should take under consideration the following:

1. All manuscripts should be original work and they should not contain previously pub-
lished material or be under consideration for publication in another journal.

2. The text hould be between 4000 and 7000 words in length (including the abstract, ref-
erences, tables, figures and appendixes).

3. The text should include a concise and factual abstract (maximum 150 words) in (a)
English, French or German and (b) in Greek along with 5-6 keywords keywords that
are relevant to the subject area.

4. Also the text should also be accompanied, in a separate file, with at least one of the
authors’ contact details (full postal address, phone number, e-mail address) and their
affiliations (e.g. Associate professor DUTH, Philologist-PhD Candidate, Department of
Primary Education, University of loannina and so on.).

5. If the manuscript includes tables, figures etc., they should be provided in a separated
file and their place in the text has to be clearly indicated. All illustrations should be
numbered consecutively in the order in which they appear in text and all tables should
be accompanied by their headings.

6. In case there are appendices, they should also be provided in a separate file.

Submission and Review Process

Authors are requested to submit their papers electronically to the journal’s email ad-
dress (EPISAGO@edc.uoc.gr) in two (2) files. One of the files should include the au-
thor’s contact details (Name, title, address, telephone and e-mail) and the other should
be anonymous so that it is sent to the reviewers to assess the scientific quality of the
paper. We acknowledge all manuscripts upon receipt via email. Authors will also receive
a second email informing them about the reviewers’ answer on whether their manuscript
will be published or if it needs further improvements.

Manuscript Format

The text should be written with 1.5 line spacing and 3cm wide page margins. Titles
should not exceed 10 words and abbreviations should be avoided. In-text abbreviations
must be defined at their first mention in the text and the actual abbreviation should be
cited in brackets. Articles should be divided into clearly defined and numbered sections,
subsections, paragraphs etc. in Arabic numbering, starting from 0 for the Introduction-if
there is one.
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Section headings should be in bold lower-case letters (e.g. 3. Research methodology),
subsection headings in bold Italics (3.7 Sample and data collection process) and the
sub-headings in Italics (1.1.1, 1.1.2, and so on).

Authors are kindly requested to be consistent regarding punctuation. Double quotation
marks (“...”) are used to cite quotations. If the quotation exceeds three lines, it should
be cited separately, as a separate block of double-spaced text consistently indented from
the left and right margin in double quotation marks with wider margins than the rest of
the text and with a full reference of the source. Single quotation marks can be used when
a word is used metaphorically (for example, this students is a ‘star’) or for a reference to
a word or an expression (for example, morpheme ‘“mrav’ can also denote..”). Italics are
used for emphasis or for a specific term. Letters in bold are exclusively used for headings
and for table or figures captions (Table 3, Scheme 2, Figure 1). Underlining and capital
case letters in the text or in the reference list should be avoided.

Footnotes

Footnotes should be used sparingly. In case authors consider them necessary, they
should number them consecutively throughout the article and present them separately
at the end of the article (End notes).
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